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Response to Intervention

Access PPTs and other materials from this workshop at:

http://www.interventioncentral.org/voorheesville
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Response to Intervention

Workshop Questions

% 1. RTI: The Big Picture. What is Response to Intervention? And how
can RTI support the Common Core Learning Standards?

% 2. RTI & Strong Core Instruction. What are the elements of
Instruction that benefit struggling learners?
% 3. Intervention Sampler. What are examples of academic

Instruction/interventions that teachers can use in the elementary
classroom?

<y 4. RTI: Data Collection. What is an example of a data collection
method to measure the effectiveness of a behavioral intervention?

The Classroom Teacher as ‘First Responder’. What are the
steps that a teacher would follow to implement a classroom
Intervention plan?

www.interventioncentral.org




Response to Intervention

In a completely rational society,
the best of us would be
teachers and the rest of us
would have to settle for

something less.
-Lee |lacocca

www.interventioncentral.org




Response to Intervention

-\

RTI: The Big Picture. What Is

Response to Ir
can RTI suppo

tervention? And how
't the Common Core

Learning Stanc

ards?

WWW.IN

terventioncentral.org




Response to Intervention

Essential Elements of RT] (Fairbanks, Sugai, Guardino, & Lathrop, 2007)

1. A“continuum of evidence-based services available to
all students" that range from universal to highly
individualized & intensive

2. “Decision points to determine if students are
performing significantly below the level of their peers
In academic and social behavior domains"

3. “Ongoing monitoring of student progress”

4. “Employment of more intensive or different
interventions when students do not improve in
response” to lesser interventions

5. “Evaluation for special education services if students
do not respond to intervention instruction"

Source: Fairbanks, S., Sugai, G., Guardino, S., & Lathrop, M. (2007). Response to intervention: Examining classroom behavior
support in second grade. Exceptional Children, 73, p. 289.

www.interventioncentral.org




ACADEMIC RTI

Tier 3: High-Rizk Students: 5%

Diagnostic assessment of
academic problems

RTI Team Meetings
Customized/intensive
academic intervention plan
Daily progress-manitoring

Tier 2: At-Risk Students: 15%

Tier 1: Universal: Core Instruction:

Small-group interventions o
address off-grade-level
academic deficits

Regular progress-monitoring

80%

Effective group instruction
Universal academic screening
Academic inferventions for
struggling students

AN

-

S
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BEHAVIORAL RTI

Tier 3: High-Risk Students: 5%

Functional Behavioral
Assessments (FBAs)

Behavior Intervention Plans
(BIPs)

Wrap-around RTI Team meetings
Daily progress-monitoring

Tier 2: At-Risk Students: 15%

amall-group interventions for
emerging behavioral
prablems

Regular progress-monitoring

Tier 1: Universal: Classroom
Management: 80%

Clear behavioral expectations
Effective class-wide
management strategies
Universal behavior screening

Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452



Response to Intervention

What does RTI look like when applied to an
Individual student?

A widely accepted method for determining whether a
student should be referred to Special Education under RT!
IS the ‘dual discrepancy model’ (Fuchs, 2003).

— Discrepancy 1: The student is found to be performing
academically at a level significantly below that of his or her
typical peers (discrepancy in initial skills or performance).

— Discrepancy 2: Despite the implementation of one or more well-
designed, well-implemented interventions tailored specifically for
the student, he or she falils to ‘close the gap’ with classmates
(discrepancy in rate of learning relative to peers).

www.interventioncentral.org
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Response to Intervention

Avg Classroom Academic 1
Performance Level i g
| |

/\
I‘

Discrepancy 1: Skill Gap |
(Current _.+*" Discrepancy 2:

\/ Performance Lgvel) Gap in Rate of
Learning (‘Slope

of Improvement’)

Target

Student
‘Dual-Discrepancy’: RTI Model

of Learning Disabillity (ruchs 2003)
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Common Core State

Standards Initiative
http://www.corestandards.org/

View the set of Common Core
Standards for English Language
Arts (including writing) and
mathematics being adopted by
states across America.

Source: National Governors Association Center for
Best Practices and Council of Chief State School
Officers. (2010). Common Core State Standards for
English Language Arts & Literacy in History/Social
Studies, Science, and Technical Subjects..
Retrieved on September 23, 2012, from
http:/lwww.corestandards.org/; p. 6.
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FELTARINS MMUEFIA T NTULSNTE N8 COLE L DAL

Common Core State
Standards Webinar

Aecorded Wednesday, Jane 20, 2010

Download the Common Core State Standards

English Language Arts Standards

STATES HAVE

HGA and CC B30 Commeant on GG 3 El Govarnanoa Buggections
Cicizizer 15, 3000 e ADOPTED THE
Hational Governore Accoolation and Bats Eduoetion Chisfe Launsh :nmmnﬂ cnu n |
Common Etate Acadamie Eandanic Risirdl Wiiig
Jurm 2, 2010
Draft K12 Common Cors 3tats Iamdandec Avallable for Commant B .
siwrch 10, 2310 [ LeH
Common Core Elele Elandande K-12 Work and Fasdbeok Sroups

Bt Wiy

Annsunoad

——r

=Sl b ik ELMANEE hitan Fan

R o s S e ik

Carancs U Taawa of Uns




Response to Intervention

| COMMON CORE
Common Core State Standards: N

FREFARING AMERICA'S BTUDENTE FOR COLLEGE & CAREER

Supporting Different Learners in ELA

“The Standards set grade-specific standards but do
not define the intervention methods or materials
necessary to support students who are well below or
well above grade-level expectations. No set of
grade-specific standards can fully reflect the great
variety in abilities, needs, learning rates, and
achievement levels of students in any given
classroom.”

Source: National Governors Association Center for Best Practices and Council of Chief State School Officers. (2010). Common
Core State Standards for English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects.. Retrieved
on September 23, 2012, from http://www.corestandards.org/; p. 6.

www.interventioncentral.org 13




Response to Intervention

Common Core State Standards:

/COMMON CORE

FREFARING AMERICA'S BTUDENTE FOR COLLEGE & CAREER

Supporting Different Learners in ELA

“...ItIs also beyond the scope of the Standards to
define the full range of supports appropriate for
English language learners and for students with

special needs. At the same time, all stuc
have the opportunity to learn and meet t

ents must
e Same

high standards If they are to access the

Knowledge

and skills necessary In their post-high school lives.”

Source: National Governors Association Center for Best Practices and Council of Chief State School Officers. (2010). Common
Core State Standards for English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects.. Retrieved

on September 23, 2012, from http://www.corestandards.org/; p. 6.

www.interventioncentral.org

14




Response to Intervention

Response to Intervention (RTI)

Response to Intervention (RTI) is a blue-print that schools can
Implement to proactively identify students who struggle with
academic and/or behavioral deficits and provide them with
academic and behavioral intervention support. RTI divides
school support resources into 3 progressively more intensive
levels--or 'tiers'--of intervention. RTI first gained national
recognition when written into congressional legislation, the
Individuals with Disabilities Education Improvement Act
(IDEIA) of 2004.

Because the focus of RTI is on the underperforming
learner, schools can use this approach as the 'toolkit' for
helping struggling learners to attain the ambitious
Virginia Standards of Learning.

www.interventioncentral.org
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Response to Intervention

Activity: What Are Your School’s 02:00
Greatest Challenges? oo

* In your groups, discuss the most significant
challenges that you face in educating your
students.

 Narrow the list of challenges to your TOP 2-3.
 Be prepared to share with the larger group.

www.interventioncentral.org
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Response to Intervention

-\

RTI & Strong Core Instruction. What
are the elements of instruction that
benefit struggling learners?

www.interventioncentral.org
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ACADEMIC RTI
Tier 3: High-Rizk Students: 5%

« [Diagnostic assessment of
academic problems

¢ RTl Team Meetings

«  Customized/intensive
academic intervention plan

« Daily progress-monitoring

Tier 2: At-Risk Students: 15%

« Small-group interventions to
address off-grade-level
academic deficits

»  Regular progress-monitoring

N

AN

BEHAVIORAL RTI

Tier 3: High-Risk Students: 5%

Functional Behavioral
Assessments (FBAs)

Behavior Intervention Plans
(BIPs)

Wrap-around RTI Team meetings
Daily progress-monitoring

Tier 2: At-Risk Students: 15%

amall-group interventions for
emerging behavioral
prablems

Regular progress-monitoring

Tier 1: Universal: Core Inatruc:tinn:\

B0%

» Effective group instruction

» Universal academic screening

=  Academic interventions for
struggling students

-

¥

Tier 1: Universal: Classroom
Management: 80%

Clear behavioral expectations
Effective class-wide
management strategies
Universal behavior screening

Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452




Response to Intervention

RTI: Tier 1: Core Instruction: Direct

Instruction

Teachers can
strengthen their
lessons by
Incorporating into them
elements of direct
Instruction.

pp. 2-4

How To: Implement Strong Core Instruction

‘en-:h-:-".l | :lal:eJ | ClasziLesson: |

The checklist below summarizes the essential elements of a supporied-insFuctizn approach. Wnen

preparing lesson plams, imstructors can use fis resource as a pre-fiight’ checkdist to make sure that their
lessans reach the widest rangs of diverse lsamers.

1. Increase Access to Instruction

Insinetonal Element Koles

O Instructional Match. Lesson coment is approgriately maiched o
shudents” abiities [Bumns, VanDesHayden, & Baicz, 2008).

1 Content Review at Lesson Starl. The lesson apens with a bried review
od concepls or matenal that have previously been presenied. (Burns,
VanDerHeyden, & Boice, 2008, Rosenshine 2008

1 Preview of Lesson Goal|s). AL e start of insuction, the goals of he
current day's lesson ane shared [Rosenshing, 2008).

O Chunking of Mew Material. The teacher breaks new matesial ino
smail, manageable iNCrements, ‘ChUnks, of steps (Rosenshine, 2008).

2. Provided "Scaffolding’ Support

Insine tional Element oles

1 Detaled Explanations & Instructions. Throughout the lessoa, the
teacher provides adequale explanations and detailed instraclions sor al
concepts and materials being taught [Bums, VanDerHeyden, & Boice,
2008).

1 Think-Alouds/Talk-Alouds. Whnen presening cognitive sTakegies that
canngt be observed direcTy, the ieacher descrives those sirategies for
students. Verbal explanations indude talk-alowds’ (e.g., e teacher
descrives and explains each siep of @ cogritive stralegy) and 'think-
alouds’ (e.g., the teacher applies a cogritive stralegy to a particular
peobdem of fask and wverbalizes the steps in applying the sirategy)
{Bums, VanDerHeyden, & Boice, 2008, Rosenshing, 2008).

1 Work Models. The teacher makss sxsmplars of academic work 2.,
es53ys, compiei=d math wond problems) avaiiable 1o students for uss
as madels [Rosenshine, 2008).

www.intervention

1 Active Engagement. The teacher ensunss Mat the lesson engages
the student in ‘acive accurate responding' [S&inner, Pappas & Davis,
2005) often encisgh o capture sludent attertion and 1o optimize
leaming.




How to: Implement Strong Core Instruction

1. Access to Instruction

Qinstructional Match

Content Review at Lesson Start
dPreview of Lesson Goal(s)

A Chunking of New Material

2. ‘Scaffolding’ Support
(Detailed Explanations & Instructions
(A Talk Alouds/Think Alouds

dWork Models

Active Engagement
(Collaborative Assignments
1 Checks for Understanding

2. ‘Scaffolding’ Support (Cont.)
L Group Responding

LHigh Rate of Student Success
(Brisk Rate of Instruction

LFix-Up Strategies

3. Timely Performance Feedback
URegular Feedback

L Step-by-Step Checklists

4. Opportunities for Review/ Practice

LSpacing of Practice Throughout Lesson
L Guided Practice

U Support for Independent Practice
U Distributed Practice



Response to Intervention

How To Implement Strong Core Instruction

Increase Access to Instruction

1.

Instructional Match. Lesson content is appropriately
matched to students' abilities (Burns, VanDerHeyden, &
Boice, 2008).

Content Review at Lesson Start. The lesson opens with
a brief review of concepts or material that have previously
been presented. (Burns, VanDerHeyden, & Boice, 2008,
Rosenshine, 2008).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Increase Access to Instruction

3. Preview of Lesson Goal(s). At the start of instruction, the
goals of the current day's lesson are shared (Rosenshine,

2008).

4. Chunking of New Material. The teacher breaks new
material into small, manageable increments, ‘chunks', or
steps (Rosenshine, 2008).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide ‘Scaffolding” Support

1. Detailed Explanations & Instructions. Throughout the
lesson, the teacher provides adequate explanations and
detailed instructions for all concepts and materials being
taught (Burns, VanDerHeyden, & Boice, 2008).

2. Talk-Alouds/Think-Alouds. Verbal explanations are given
to explain cognitive strategies: ‘talk-alouds’ (e.g., the
teacher describes and explains each step of a cognitive
strategy) and ‘think-alouds’ (e.qg., the teacher applies a
cognitive strategy to a particular problem or task and
verbalizes the steps in applying the strategy) (Burns,
VanDerHeyden, & Boice, 2008, Rosenshine, 2008).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide ‘Scaffolding” Support

3. Work Models. The teacher makes exemplars of academic
work (e.g., essays, completed math word problems)

available to students for use as models (Rosenshine,
2008).

4. Active Engagement. The teacher ensures that the lesson
engages the student in ‘active accurate responding’
(Skinner, Pappas & Davis, 2005) often enough to capture
student attention and to optimize learning.

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide ‘Scaffolding” Support

5. Collaborative Assignments. Students have frequent
opportunities to work collaboratively--in pairs or groups.

(Baker, Gersten, & Lee, 2002; Gettinger & Seibert, 2002).

6. Checks for Understanding. The instructor regularly
checks for student understanding by posing frequent
guestions to the group (Rosenshine, 2008).

www.interventioncentral.org

26




Response to Intervention

How To Implement Strong Core Instruction

Provide ‘Scaffolding” Support

/. Group Responding. The teacher ensures full class
participation and boosts levels of student attention by
having all students respond in various ways (e.g., choral
responding, response cards, white boards) to instructor
guestions (Rosenshine, 2008).

8. High Rate of Student Success. The teacher verifies that
students are experiencing at least 80% success in the
lesson content to shape their learning in the desired
direction and to maintain student motivation and
engagement (Gettinger & Seibert, 2002).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide ‘Scaffolding” Support

9. Brisk Rate of Instruction. The lesson moves at a brisk
rate--sufficient to hold student attention (Carnine,1976;
Gettinger & Seibert, 2002).

10. Fix-Up Strategies. Students are taught fix-up strategies
(Rosenshine, 2008) for use during independent work (e.g.,
for defining unknown words in reading assignments, for
solving challenging math word problems).

www.interventioncentral.org

28




Response to Intervention

How To Implement Strong Core Instruction

Give Timely Performance Feedback

1. Regular Feedback. The teacher provides timely and
regular performance feedback and corrections throughout
the lesson as needed to guide student learning (Burns,
VanDerHeyden, & Boice).

2. Step-by-Step Checklists. For multi-step cognitive
strategies, the teacher creates checklists for students to
use to self-monitor performance (Rosenshine, 2008).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide Opportunities for Review & Practice

1. Spacing of Practice Throughout Lesson. The lesson
Includes practice activities spaced throughout the lesson.
(e.g., through teacher demonstration; then group practice
with teacher supervision and feedback; then independent,
individual student practice) (Burns, VanDerHeyden, &
Boice).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide Opportunities for Review & Practice

2. Guided Practice. When teaching challenging material, the
teacher provides immediate corrective feedback to each
student response. When the instructor anticipates the
possibility of an incorrect response, that teacher forestalls
student error through use of cues, prompts, or hints. The
teacher also tracks student responding and ensures
sufficient success during supervised lessons before having
students practice the new skills or knowledge
independently (Burns, VanDerHeyden, & Boice, 2008).

www.interventioncentral.org 31




Response to Intervention

How To Implement Strong Core Instruction

Provide Opportunities for Review & Practice

3. Support for Independent Practice. The teacher ensures
that students have adequate support (e.g., clear and
explicit instructions; teacher monitoring) to be successful
during independent seatwork practice activities
(Rosenshine, 2008).

4. Distributed Practice. The teacher reviews previously
taught content one or more times over a period of several
weeks or months (Pashler et al., 2007; Rosenshine &
Stevens, 1995).

www.interventioncentral.org
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How to: Implement Strong Core Instruction

1. Access to Instruction 2. ‘Scaffolding’ Support (Cont.)
dinstructional Match L Group Responding
QCo ACtiVity: Strong Direct Migh Rate of Student Success
QPre : 1Brisk Rate of Instruction e
Instruction | | 0200
JCh 1. Review this list of elements of 1Fix-Up Strategies
2. direct instruction. Timely Performance Feedback
2. Select 1 or 2 that you find to
—1be be a particular challenge to s
dTal  implement in the classroom--  1Step-by-Step Checklists
Qwg  and brainstorm with your Opportunities for Review/ Practice
group about ways to
LAct successfully use them. 1Spacing of Practice Throughout Lesson
Co 1Guided Practice
Checks for Understanding Support for Independent Practice

LDistributed Practice



Response to Intervention

Intervention Sampler. What are

examples of academic
<~ Instruction/interventions that teachers
. canusein the elementary classroom?

B N NN

www.interventioncentral.org




Sampler: Academic Interventions:

1.
2.

©w oo ~N o koW

11.
12.
13.
14.

Incremental Rehearsal (Phonics)

Letter Cube Blending
(Phonics/Alphabetics)

Reading Racetrack (Vocabulary)

Paired Reading (Fluency)

HELPS Program (Fluency)

Group-Based Repeated Reading (Fluency)
Click or Clunk (Comprehension)

Question Generation (Comprehension)

Linking Pronouns to Referents
(Comprehension)

Read-Ask-Paraphrase (Comprehension)
Ask-Read-Tell (Comprehension)
Sentence Combining (Syntax)
Cover-Copy-Compare (Math Facts)
Classwide Peer Tutoring (Math Facts)

ition
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Response to Intervention

Big Ideas in Reading

1. “Phonemic Awareness: The ability to hear and
manipulate sounds in words.

2. Alphabetic Principle: The ability to associate sounds
with letters and use these sounds to form words.

3. Fluency with Text: The effortless, automatic ability to
read words In connected text.

4. Vocabulary: The ability to understand (receptive) and
use (expressive) words to acquire and convey
meaning.

5. Comprehension: The complex cognitive process

Involving the intentional interaction between reader
and text to convey meaning.”

Source: Big ideas in beginning reading. University of Oregon. Retrieved September 23, 2007, from
http://reading.uoregon.edu/index.php

www.interventioncentral.org




Response to Intervention

Sample Strategies to
Promote...Phonics/Alphabetics

www.interventioncentral.org
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Response to Intervention

| etter Names: Incremental Rehearsal

K P
Step 1: The tutor writes

down on a series of flash
cards the letters that the t m

student needs to learn.

D
W G
N C

www.interventioncentral.org

38




Response to Intervention

Incremental Rehearsal of Letter Names

'‘KNOWN' Letters

‘UNKNOWN' Letters

Step 2: The tutor reviews
the letter identification b
cards with the student.

Any card that the student
can answer within 2 Y

seconds is sorted into

the ‘KNOWN ' pile. Any
card that the student

cannot answer within two
seconds—or answers D
Incorrectly—is sorted into

the ‘UNKNOWN' pile.

K
N
h W
I
m C

www.interventioncentral.org
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Response to Intervention

Incremental Rehearsal of Letter Names

Step 3: The tutor is now ready to follow a nine-step incremental-rehearsal
sequence: First, the tutor presents the student with a single index card
containing an ‘unknown’ letter. The tutor reads the letter aloud, then prompts
the student to read off the same unknown letter.

www.interventioncentral.org
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Response to Intervention

Incremental Rehearsal of Letter Names

Step 3 (Cont.): Next the tutor takes a letter from the ‘known’ pile and pairs it
with the unknown letter. When shown each of the two letters, the student is
asked to identify It.

www.interventioncentral.org




Response to Intervention

Incremental Rehearsal of Letter Names

Step 3 (Cont.): The tutor then repeats the sequence--adding yet another
known letter card to the growing deck of flash cards being reviewed and each
time prompting the student to answer the whole series of letter names. This
process continues until the review deck contains a total of one ‘unknown’ letter
and eight ‘known’ letters (a high ratio of ‘known’ to ‘unknown’ material ).

K b P
Y C h
g D a

www.interventioncentral.org 42




Response to Intervention

Incremental Rehearsal of Letter Names

Step 4: At this point, the last ‘known’ letter that had been added to the
student’s review deck is discarded (placed back into the original pile of ‘known’
items) and the previously ‘unknown’ letter name is now treated as the first
‘known’ letter in new student review deck for future drills.

K ) b P

e D]

www.interventioncentral.org 43




Response to Intervention

Incremental Rehearsal of Letter Names
Step 4: The student is then presented with a new ‘unknown’ letter to identify-

and the review seguence Is once again repeated each time until the ‘unknown’
letter is grouped with nine ‘known’ letters—and on and on. Dally review
sessions are discontinued either when time runs out or when the student
answers an ‘unknown’ letter incorrectly three times.

N K b
p Y C
h Q D

www.interventioncentral.org 44




Response to Intervention

Letter Cube Blending d Il

 The Letter Cube Blending intervention targets alphabetic
(phonics) skills. The student Is given three cubes with
assorted consonants and vowels appearing on their sides.
The student rolls the cubes and records the resulting letter
combinations on a recording sheet. The student then
judges whether each resulting ‘word’ composed from the
letters randomly appearing on the blocks Is a real word or
a nonsense word. The Intervention can be used with one
student or a group. (Florida Center for Reading Research,
2009; Taylor, Ding, Felt, & Zhang, 2011).

Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from
http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdfTaylor, R. P., Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1
intervention on letter-sound correspondence in a Response-to-Intervention model in first graders. School Psychology Forum,
5(2), 54-73.

www.interventioncentral.org
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Response to Intervention

Letter Cube Blending

PREPARATION: Here are guidelines for preparing Letter Cubes:

o Start with three (3) Styrofoam or wooden blocks (about 3 inches in
diameter). These blocks can be purchased at most craft stores.

 With three markers of different colors (green, blue, red), write the
lower-case letters listed below on the sides of the three blocks--with
one bold letter displayed per side.
- Block 1: t,c,d,b,f,m: green marker
- Block 2: a,e,1,0.u,i (The letter | appears twice on the block.): blue
marker
- Block 3: b,d,m,n,r,s: red marker

« Draw aline under any letter that can be confused with letters that have
the identical shape but a different orientation (e.g., b and d).

Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from
http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdf

Taylor, R. P, Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1 intervention on letter-sound correspondence in a
Response-to-Intervention model in first graders. School Psychology Forum, 5(2), 54-73.

www.interventioncentral.org
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Response to Intervention

Letter Cube Blending

INTERVENTION STEPS: At the start of the intervention, each student
IS given a Letter Cube Blending Recording Sheet. During the Letter
Cube Blending activity:

1. Each student takes a turn rolling the Letter Cubes. The student
tosses the cubes on the floor, a table, or other flat, unobstructed

surface. The cubes are then lined up in 1-2-3 (green: blue: red) order.

2. The student is prompted to sound out the letters on the cubes.
The student is prompted to sound out each letter, to blend the letters,
and to read aloud the resulting ‘word'.

Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from
http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdfTaylor, R. P., Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1

intervention on letter-sound correspondence in a Response-to-Intervention model in first graders. School Psychology Forum,

5(2), 54-73.
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Response to Intervention

Letter Cube Blending

INTERVENTION STEPS (Cont.):

3. The student identifies and records the word as ‘real’ or
‘nonsense’. The student then identifies the word as ‘real’ or ‘nonsense’
and then writes the word on in the appropriate column on the Letter
Cube Blending Recording Sheet.

4. The activity continues to 10 words. The activity continues until
students in the group have generated at least 10 words on their
recording sheets.

Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from
http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdfTaylor, R. P., Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1
intervention on letter-sound correspondence in a Response-to-Intervention model in first graders. School Psychology Forum,
5(2), 54-73.
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Response

L8 How RTI Works' Series © 2011 Jim Wright

# www.interventioncentral.org 3

Student Name

Letter Cube Blending ACtWIty (Florida Center for Reading Research, 2009)

Directions: Have the student toss the Letter Cubes. Line up the Cubes in GREEN-BLUE-RED (G-B-R) order. Have the student
sound out each of the letters on the Cubes in G-B-R order. Have the student read the ‘word' spelled out on the Cubes. Then
have the student decide whether the ‘word' is real or nonsense and write the word under the appropriate column below. Continue
until at least 10 ‘words' have been generated by this grou%activity.

Real Word

Nonsense Word

Letter Cube Blending W

dir

Sample Recording Sheet | | £un

di| 1|

Sources: Florida Center for Reading

Research. (2009). Letter cube blending.
Retrieved from

http://www.fcrr.org/SCAsearch/PDFs/K-

1P_036.pdf
Taylor, R. P., Ding, Y., Felt, D., & Zhang, D.

(2011). Effects of Tier 1 intervention on
letter—sound correspondence in a Response-
to-Intervention model in first graders. School
Psychology Forum, 5(2), 54-73.
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Response to Intervention

Sample Strategy to Promote...Sight-Word
Vocabulary

www.interventioncentral.org

20




Response to Intervention

Reading Racetrack

The teacher selects 28 words from a sight word list
(e.g., Dolch, Fry) to create ‘Reading Racetracks'.

* In one session, the student reads through four target
Racetracks with 7 words each and one review
Racetrack with all 28 words.

 The student reads words aloud from a ‘Reading
Racetrack’ sheet for 1 minute.

 The student engages in repeated readings from that
Racetrack wordlist until reaching a 90-word criterion
or having read the list five times in a row.

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.




;cﬁhen

five

® |five o some
3 Reading
stop then
‘ Racetrack .3
Know were

Student: JAKE

: Date: oept 17, 2014 7
then ‘.“.i-trdlist: - had
- Circle List T*,.I or Review .
were know
I &
some stop
five 'st::np w:n.fere had know some  |then

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.



Response to Intervention

H e Common Core Works' Series © 2014 Jim Wright ervertionce g -
Reading Racetrack Score Sheet  stugent Wordlist Date
TARGETLIST1 | #Words | #/Errors | Practice Words TARGETLIST 3 | #Words | #Errors | Practice Words
Correct Correct
First Read First Read
Second Read Second Read
Third Read Third Read
Fourth Read Fourth Read
Fifth Read Fifth Read

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.




Response to Intervention

Sample Strategies to Promote...Reading
Fluency
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Response to Intervention

Classroom Academic Interventions: Reading Fluency

« PAIRED READING: INCREASE READING FLUENCY. Teacher
and student begin the session reading aloud in unison.

During the session, at the student’s choosing, he/she gives a silent
signal (e.g., lightly tapping the teacher's wrist); at this signal, the
teacher stops reading aloud and instead follows along silently
while the student continues to read aloud. Whenever the student
commits a reading error or hesitates for 3 seconds or longer
(during either unison or independent reading), the teacher corrects
the error and resumes reading in unison.

Source: Homan, S. P, Klesius, J. P, & Hite, C. (1993). Effects of repeated readings and nonrepetive strategies on students'
fluency and comprehension. Journal of Educational Research, 87(2), 94-99. 55




Response to Intervention
Tutorial: Distinguishing Between an
Intervention Practice and a Program
« Practice. An intervention ‘practice’ is an educational

practice that has been found through research to be
effective in improving student academic or behavioral

performance.

* Program. An intervention ‘program’ is usually a packaged
approach that has multiple components and that is
scripted. Programs often incorporate several research-
based practices.

Both ‘practices’ and ‘programs’ have their place on RTI
Intervention plans.
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Response to Intervention
Intervention Practice Example:
Repeated Reading
This intervention targets reading fluency (Lo, Cooke, &
Starling, 2011). The student is given a passage and first
rehearses' that passage by following along silently as the
tutor reads It aloud. Then the student reads the same

passage aloud several times in a row, with the tutor giving
performance feedback after each re-reading.
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Response to Intervention

ntervention Program Example:
HELPS (www.helpsprogram.org)

HELPS (Helping Early Literacy with Practice Strategies) Is a free
tutoring program that targets student reading fluency skills.
Developed by Dr. John Begeny of North Carolina State University,

the program is an evidence-based intervention package that
Includes:

— adult modeling of fluent reading,

— repeated reading of passages by the student,
— phrase-drill error correction,

— verbal cueing and retell check to encourage student reading
comprehension,

— reward procedures to engage and encourage the student reader.
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Response to Intervention

Group-Based Repeated Reading

(Available on Conference Web Page)

An effective group repeated reading intervention
(Klubnik & Ardoin, 2010) has been developed that
allows a tutor to work on reading fluency with up to 3
students in a group format. This tutoring package
Includes several components, with repeated reading as
the 'engine’ that drives student growth in reading
fluency. A tutoring session using this group intervention
will last about 15 minutes.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group-Based Repeated Reading

Preparation. To prepare for each tutoring session, the
tutor creates or obtains these materials:

« 1 student reading passage: This passage should be 150
words or longer and at students' instructional level.
Instructional as defined here means that students are able
to correctly read at least 90% of the words in the passage.
Copies of the passage are made for each student and the
tutor.

1 copy of the Group Repeated Reading Intervention
Behavior Rating Scale (two versions of which appear later
in this document).

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group-Based Repeated Reading

Procedure. The group repeated reading intervention has 4
components: passage preview, repeated readings, phrase-
drill error correction, and contingent reward:

1. Passage Preview. The tutor reads the practice passage
aloud once while students follow along silently, tracking
their place with an index finger. During this initial read-
through, the tutor stops several times at unpredictable
points and asks a student selected at random to read the
next word in the passage. (NOTE: This 'assisted cloze'
strategy -- Homan, Klesius, & Hite,1993--ensures that
students pay close attention to the tutor's modeling of text.)

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group-Based Repeated Reading

Procedure.

2. Repeated Readings. The tutor next has the students read
the practice passage aloud 3 times . For each read-aloud,
the students engage in sequential reading, with the process
continuing in round-robin fashion until the passage Is
completed. When a student misreads or hesitates in
reading a word for 3 seconds or longer, the tutor states the
correct word. At the beginning of each repeated reading, the
tutor selects a different student, to ensure that by the end of
the 3 readings, each student will have read each sentence
In the passage once.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group-Based Repeated Reading

Procedure.

3. Phrase Drill Error Correction. At the end of each reading, the
tutor reviews error words (misreads or hesitations for 3
seconds or longer) with students. The tutor points to each error
word, ensures that students are looking at the word, and asks
them to read the word aloud in unison.

If students misread or hesitate for 3 seconds or longer, the
tutor pronounces the error word and has students read the
word aloud together (choral responding). Then the tutor has
students read aloud a phrase of 2-3 words that includes the
error word--performing this action twice.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group-Based Repeated Reading

Procedure.

4. Contingent Reward. At the start of each tutoring session, the
tutor reviews with the group the 3 behavioral expectations from
the Group Repeated Reading Intervention Behavior Rating

Sca
- W
- W

e.
nen asked to read aloud, | did my best reading.

nen others were reading, | paid close attention.

— | showed good behaviors and followed all directions quickly.

The tutor reminds the students that they can earn a reward If
they observe these behavioral expectations.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group Repeated Reading Intervention Behavior Rating Scale

Student Mame: Beading Groom Shdants Diate:

Rater: Tutor Classroom:

Directions: Review each of the Behavior Report Card items below. For each item. rate the degres to which the student showed the
behavior or met the behavior goal.

Student 1 Student 2 Student 3
When asked fo read aloud, | did my best
reading.
The degree to which Reading Group Students met ) () )
this behawior goal .1. Il%} ? ". Il%'j ? '1. ll:?l ?
& @ ©
1 H 3
When others were reading, [ paid close
attention.
The degree to which Reading Group Students met @ @ @
this behawior goal 1 ) 3 1 3 3 i 2 3
@ @ &
i i i
I s howed good behawviors and followed all
directions quickly.
The degres to which Reading Group Students met L S L
this bahavior goal {:? {? {?
& @ ©
1 H 3
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Response to Intervention

Group Repeated Reading Intervention Behavior Rating Scale

Stedent Mame: Beading Group Stidants Diate:

Rater: Tutor Classnoom:

Directions: Review each of the Behavior Report Card itemns below. For each item, rate the degree to which the student showed the
behavior or met the behavior goal.

Student 1 Stuwdent 2 Student 3
When asked fo read alowd, | did my best
reading.
How well Reading Group Students did in meeting P F G P F G P F G
thE bEmllliDr gu.al? 1III-J12-JJ ---a 1 |.112.aa ---3 1 I-sz-ll- 3
1 s K|
Foar Far  Good
When ofhers were reading, | paid close
atfention.
How well Reading Group Students did in meeating F F G P F G F F G
the behavior goal? .23 L P S 1.3
) 1 s 3
Fogr Far  Good
| showed good behaviors and followed all
directions guichly.
How well Reading Group Students did in meesting P F G P F G F F G
the behavior goal? 1...2....3 1...2....3 1...2...3
1 £ 3
Foar Far  Good
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Response to Intervention

Group-Based Repeated Reading

Procedure.

4. Contingent Reward (Cont.) At the end of the session, the tutor
rates each student's behavior on the Group Repeated Reading
Intervention Behavior Rating Scale. Any student who earns a
top score (3 points) on all rating items receives a nickel
(Klubnik & Ardoin, 2010), sticker, or other modest reward.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Sample Strategies to Promote...Reading
Comprehension
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Response to Intervention

Reading Comprehension: Self-Management Strategies
CLICK OR CLUNK: MONITORING COMPREHENSION

 The student continually checks understanding of sentences,
paragraphs, and pages of text while reading.

« |f the student understands what is read, he/she quietly says
‘CLICK’ and continues reading.

« [f the student encounters problems with vocabulary or

comprehension, he/she quietly says ‘CLUNK’ and uses a checklist

to apply simple strategies to solve those reading difficulties.

Source: Babbs, P. J. (1984). Monitoring cards help improve comprehension. The Reading Teacher, 38(2), 200-204.
www.interventioncentral.org
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Response to In’rpr\/pn’rmn

‘Click or Clunk’
Check Sheet
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Response to Intervention

Reading Comprehension ‘Fix-Up’ Skills: A Toolkit

« [Student Strategy] Identifying or Constructing Main Idea
Sentences (Question Generation) (Davey & McBride, 1986;
Rosenshine, Meister & Chapman, 1996). For each paragraph
In an assigned reading, the student either (a) highlights the
main idea sentence or (b) highlights key details and uses them
to write a ‘gist’ sentence. The student then writes the main idea
of that paragraph on an index card. On the other side of the
card, the student writes a question whose answer Is that
paragraph’s main idea sentence. This stack of ‘main idea’
cards becomes a useful tool to review assigned readings.

www.interventioncentral.org
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Response to Intervention

Reading Comprehension ‘Fix-Up’ Skills: A Toolkit (Cont.)

 [Student Strategy] Linking Pronouns to Referents (Hedin &
Conderman, 2010). Some readers lose the connection
between pronouns and the nouns that they refer to (known as
‘referents’)—especially when reading challenging text. The
student is encouraged to circle pronouns in the reading, to
explicitly identify each pronoun’s referent, and (optionally) to
write next to the pronoun the name of its referent. For example,
the student may add the referent to a pronoun in this sentence
from a biology text: “The Cambrian Period is the first geological
age that has large numbers of multi-celled organisms
associated with jt G@mbrian Period »
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Response to Intervention

Reading Comprehension: Self-Management Strategies

« RETAIN TEXT INFORMATION WITH PARAPHRASING (RAP).
The student is trained to use a 3-step cognitive strategy when
reading each paragraph of an informational-text passage: (1)

PARAPH
own word
acronym

READ the paragraph; (2) ASK oneself what the main idea of the
paragraph is and what two key details support that main idea; (3)

RASE the main idea and two supporting detalls into one's
S. This 3-step strategy is easily memorized using the

RAP (read-ask-paraphrase). OPTIONAL BUT

RECOMMENDED: Create an organizer sheet with spaces for the
student to record main idea and supporting details of multiple
paragraphs—to be used with the RAP strategy-to be used as an
organizer and verifiable work product.

Source: Hagaman, J. L.,

Casey, K. J., & Reid, R. (2010). The effects of the paraphrasing strategy on the reading

comprehension of young students. Remedial and Special Education, 33, 110-123. 74
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Response to Intervention

Reading Comprehension: Self-Management Strategies

« CREATE A PLAN FOR ASSIGNED READINGS (ART). A means to develop
self-monitoring skills in comprehension is to teach students a cognitive
strategy : ART: Ask-Read-Tell (McCallum et al., 2010). For challenging
passages, the student is trained to apply a 3-step ART sequence, which
maps to the pre-reading/reading/post-reading timeline:

1. ASK: Before reading the text, the student looks over the title of the passage,
asks what the topic is likely to be, considers what he or she already knows
about that topic, and generates 2 questions that the student hopes to
answer through reading.

2. READ: While reading, the student stops after each paragraph to query
whether he or she has adequately understood that section of the passage
and, if necessary, applies comprehension fix-up skills.

3. TELL: After reading, the student attempts to answer the 2 questions posed

earlier based on the content just read.

Source: McCallum, R. S., Krohn, K. R., Skinner, C. H., Hilton-Prillhart, A., Hopkins, M. Waller, S., & Polite, F. (2010). Improving
reading comprehension of at-risk high-school students: The art of reading program. Psychology in the Schools, 48(1), 78-86. 76




RESPOI  [ASK-READ-TELL (ART): Student Worksheet pecam 2a, 21
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Step 2: Goal While Reading: | READ the passage carefully for full understanding:
While reading, | stop after each paragraph to ask, "Did | understand what | just read?"

If | do understand the paragraph, | mark it with a plus sign (+) and continue reading.

If | do not understand the paragraph, | mark it with a minus (-) sign and:

- reread the paragraph;

- slow my reading;

- focus my ful/attention on what | am reading;

- underline any words that | do not know and try to figure them out from the reading (context).
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Response to Intervention

Sample Strategy to Promote...Writing:
Grammar & Syntax

www.interventioncentral.org
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Response to Intervention

Sentence Combining (Online)

Students with poor writing skills often write sentences that lack
‘syntactic maturity’. Their sentences often follow a simple,
stereotyped format. A promising approach to teach students use of
diverse sentence structures is through sentence combining.

In sentence combining, students are presented with kernel sentences
and given explicit instruction in how to weld these kernel sentences
Into more diverse sentence types either

— by using connecting words to combine multiple sentences into
one or

— by isolating key information from an otherwise superfluous
sentence and embedding that important information into the base
sentence.

Sources: Saddler, B. (2005). Sentence combining: A sentence-level writing intervention. The Reading Teacher, 58, 468-471.

Strong, W. (1986). Creative approaches to sentence combining. Urbana, OL: ERIC Clearinghouse on Reading and
Communication Skill & National Council of Teachers of English.

www.interventioncentral.org
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Response to Intervention

Formatting Sentence Combining Examples

In each example, the base clause (sentence) appears first. Any sentence(s) to be combined or
embedded with the base clause appear below that base clause.

Example: Base clause: The dog ran after the bus.
Sentence to he embedded: The dog is yellow.
Student-Generated Solution: The yellow dog ran after the bus.

‘Connecting words’ to be used as a sentence-combining tool appear in parentheses at the end
of a sentence that is to be combined with the base clause.

Example: Base clause: The car stalled.
Sentence to be combined: The car ran out of gas. (because)
Student-Generated Solution: The car stalled because it ran out of gas.

The element(s) of any sentence to be embedded in the base clause are underlined.

Example: Base clause: The economic forecast resulted in strong stock market gains.
Sentence to be embedded: The economic forecast was upbeat.
Student-Generated Solution: The upbeat economic forecast resulted in strong
stock market gains.
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Response to Intervention

Table 1: Sentence-combining types and examples (Saddler, 2005; Strong, 1986)

Type of Sentence

Sentence Combining Example

Multiple (Compound) Sentence
Subjects or Objects:

Two or more subjects can be
combined with a conjunction

(e.g., or, and).

Two or more direct or indirect
objects can be combined wath a
conjunction (e.g., or, and).

Skyscrapers in the city were damaged in the hurricane.
Bridges in the city were damaged in the humcane.
Skyscrapers and bridges in the city were damaged in the
hurricane.

When they travel, migratory birds need safe habitat.
When they travel, migratory birds need regular supplies of
food.

When they travel, migratory birds need safe habitat and
reqular supplies of food.

Adjectives & Adverbs: When a
sentence simply contains an
adjective or adverb that modifies
the noun or verb of another
sentence, the adjechve or adverb
from the first sentence can be
embedded in the related
sentence.

Dry regions are at nsk for chronic water shortages.
Overpopulated regions are at nsk for chronic water
shortages.

Dry and overpopulated regions are at nisk for chronic
water shortages.

Health care costs have nsen nationwide.
Those health care costs have nsen quickly.
Health care costs have risen quickly nationwide.
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Response to Intervention

Table 1: Sentence-combining types and examples (Saddler, 2005; Strong, 1986)

Type of Sentence

Sentence Combining Example

Connecting Words: One or
more sentences are combined
with connecting words.

Coordinating conjunctions (e g,
and, but) link sentences on an
equal basis.

Subordinating conjunctions (e.q.,
after, until, unless, before, while,
because) link sentences with one
of the sentences subordinate or
dependent on the other.

¢ The house was falling apart.
No one seemed to care. (but)

e The glaciers began to melt.
The earth’s average temperature increased. (because)
The glaciers began to melt because the earth’s average
temperature increased.

The house was falling apart, but no one seemed to care.

Relative Clauses: Sentence
contains an embedded,
subordinate clause that modifies
a noun.

¢ The artist was the most popular in the city.
The artist painted watercolors of sunsets. (who)
The artist who painted watercolors of sunsets was the
most popular in the city.

Appositives: Sentence contains
two noun phrases that refer to the
same object. When two
sentences refer to the same
noun, one sentence be reduced
to an appositive and embedded

In the other sentence.

¢ The explorer paddled the kayak across the raging nver.
The explorer was an expert in handling boats.

The explorer, an expert in handling boats, paddled the
kayak across the raging river.
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Response to Intervention

Table 1: Sentence-combining types and examples (Saddler, 2005; Strong, 1986)

Type of Sentence Sentence Combining Example

Possessive Nouns: A sentence | « Some historians view the Louisiana Purchase as the most
that descnbes possession or important expansion of United States territory.

ownership can be reduced to a The Louisiana Purchase was President Jefferson’s
possessive noun and embedded achievement.

in another sentence.

Some historians view President Jefferson’s Louisiana
Purchase as the most important expansion of United
States temtory.
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Response to Intervention

Sample Strategies to Promote...Math Facts

www.interventioncentral.org

84




Response to Intervention

Math Facts: Cover-Copy-Compare

In this intervention to promote acquisition of
math facts, the student is given a sheet with the
math facts with answers. The student looks at
each math model, covers the model briefly and
copies it from memory, then compares the
copied version to the original correct model
(Skinner, McLaughlin & Logan, 1997).
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Response to Worksheet: Cover-Copy-Compare seussnt
Studant Resp

Math Facts |

1. 9X§7:63

Ox7=63

9x2=18

=

2a

9x4=36

Cover-Copy- . Ox1=9
Compare Math i »
Fact Student = 9x9 =81
Worksheet . 9x6=54 |.
"9x3=27 [

. 9x5=45 |

. 9x10=90 |-

 9XB=72 |

=l
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Response to Intervention

Peer Tutoring in Math
Computation with Constant
Time Delay
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Response to Intervention

Peer Tutoring in Math Computation with Constant
Time Delay

DESCRIPTION: This intervention employs students as reciprocal
peer tutors to target acquisition of basic math facts (math
computation) using constant time delay (Menesses & Gresham,
2009; Telecsan, Slaton, & Stevens, 1999). Each tutoring
'session’ is brief and includes its own progress-monitoring
component--making this a convenient and time-efficient math
Intervention for busy classrooms.
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Response to Intervention

Peer Tutoring in Math Computation with Constant
Time Delay

MATERIALS:

Student Packet: A work folder is created for each tutor pair. The
folder contains:

1 10 math fact cards with equations written on the front and correct
answer appearing on the back. NOTE: The set of cards is
replenished and updated regularly as tutoring pairs master their
math facts.

[ Progress-monitoring form for each student.
O Pencils.
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Response to Intervention

Peer Tutoring in Math Computation with Constant Time Delay

PREPARATION: To prepare for the tutoring program, the teacher

selects students to participate and trains them to serve as tutors.

Select Student Participants. Students being considered for the
reciprocal peer tutor program should at minimum meet these
criteria (Telecsan, Slaton, & Stevens, 1999, Menesses &
Gresham, 2009):

s able and willing to follow directions;
L Shows generally appropriate classroom behavior;

L Can attend to a lesson or learning activity for at least 20
minutes.
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Response to Intervention

Peer Tutoring in Math Computation with Constant Time Delay

Select Student Participants (Cont.). Students being considered for the
reciprocal peer tutor program should at minimum meet these criteria
(Telecsan, Slaton, & Stevens, 1999, Menesses & Gresham, 2009):

* |s able to name all numbers from 0 to 18 (if tutoring in addition or
subtraction math facts) and name all numbers from 0 to 81 (if tutoring in
multiplication or division math facts).

 Can correctly read aloud a sampling of 10 math-facts (equation plus
answer) that will be used in the tutoring sessions. (NOTE: The student
does not need to have memorized or otherwise mastered these math
facts to participate—just be able to read them aloud from cards without
errors).

 [To document a deficit in math computation] When given a two-minute
math computation probe to complete independently, computes fewer
than 20 correct digits (Grades 1-3) or fewer than 40 correct digits
(Grades 4 and up) (Deno & Mirkin, 1977).
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Respo

Peer Tutoring in Math
Computation: Teacher
Nomination Form

Reciprocal Peer Tutoring in Math Computation: Teacher Mommation Form

TeaCher-

Classnaom:

Diate:

Directions: Selec shudents in your dazs el you believe would berefi from paricipafion in @ peer luforng pregram
lo boozt meth computation skills. Wrils the namez of your =ludent nominees in the space provided below.
Remember, shidents whao are considersd for bie peerfutodng progrem shoud—af minmum—mee] fess crienis:

¢ Show generslly speroprisle clazsmom beheviors and

folow direchors,

¢ Can pay sfenlion 4o o le=son or lesening setivty for ol

|z mel 20 miculee.

»  fre sble o wei approprinlely bo hese e corect srower
from the hilce f the studen] does nol know e anmwer.

¢ 'When given B fwo-minube math computation probe be
complefe rdeperderly, computes fewer than 2 comresl
digits [Grades 1-3] o fewef than 40 corec] digls
(Grades 4 ard ug) {Denc & Mirkin, 1977).

Camoname all umbers from O fo 18 | F kulosing
n sddiion o ubkscbon matk fzl] and name
sl rumbeers fram @ ko 31 [ butoring in
mutiphcation or dvision math facls).

G poreclly resd aloud & sampling of 10 math-
szl [rqualion phis ar=wer] that will b2 uzedin
the hioeing =e=sions. [NOTE: The student does
nod need bo have memorized or obherwize
masiered these math f2cls fo paricipale—just
b= able |o pead them aloud fom caeds without
errors).

Numbes

Siudent Mame

MOTES

1.




Response to Intervention

Peer Tutoring in Math Computation with Constant Time Delay

Tutoring Activity. Each tutoring ‘session’ last for 3 minutes. The tutor:

— Presents Cards. The tutor presents each card to the tutee for 3
seconds.

— Provides Tutor Feedback. [When the tutee responds correctly] The
tutor acknowledges the correct answer and presents the next card.

[When the tutee does not respond within 3 seconds or responds
incorrectly] The tutor states the correct answer and has the tutee
repeat the correct answer. The tutor then presents the next card.

— Provides Praise. The tutor praises the tutee immediately following
correct answers.

— Shuffles Cards. When the tutor and tutee have reviewed all of the
math-fact carts, the tutor shuffles them before again presenting
cards.
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Response to Intervention

Peer Tutoring in Math Computation with Constant Time Delay

Progress-Monitoring Activity. The tutor concludes each 3-minute tutoring
session by assessing the number of math facts mastered by the tutee.
The tutor follows this sequence:

— Presents Cards. The tutor presents each card to the tutee for 3
seconds.

— Remains Silent. The tutor does not provide performance feedback
or praise to the tutee, or otherwise talk during the assessment
phase.

— Sorts Cards. Based on the tutee’s responses, the tutor sorts the
math-fact cards into ‘correct’ and ‘incorrect’ piles.

— Counts Cards and Records Totals. The tutor counts the number of
cards in the ‘correct’ and ‘incorrect’ piles and records the totals on
the tutee’s progress-monitoring chart.
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Response to Intervention

Peer Tutoring in Math Computation with Constant Time Delay

Tutoring Integrity Checks. As the student pairs complete the tutoring
activities, the supervising adult monitors the integrity with which the
intervention is carried out. At the conclusion of the tutoring session, the
adult gives feedback to the student pairs, praising successful
iImplementation and providing corrective feedback to students as
needed. NOTE: Teachers can use the attached form Peer Tutoring in
Math Computation with Constant Time Delay: Integrity Checklist to
conduct integrity checks of the intervention and student progress-
monitoring components of the math peer tutoring.
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Peer Tutoring In
Math
Computation:
Intervention
Integrity Sheet:
(Part 1.
Tutoring
Activity)

Peer Tutoring in Math Computation with Constant Time Delay: integrity Checklist

Tutoring Seszion: Intervention Phase

DirecHons: Cheseee the lulor sed k= for s full inferesnfion session. e thes checkisl fo pacoed whether sach of
the key =leps of the nizrvention weee corecly followed.

Comectly alep Tutor Acticn NOTES
Camied Cut?
1 Prompiy Infiates Session. A fre =tart of the
—T_h ) Emer, the Lfor immedislely preserts tre firsl
matrrisc cand.

E Presenks Cands. The futor prasents =ach card In
—T_h - Fmm fuhem foe 5 mecands.

3 Provides Tulor Feedback. [When the hiles
—Y_N ) responds correchy] The bulor acknowledges the
correct anzaer and presents the net caed

[Mhas s bules down nok esepoed withis 3
seconds or rezponds incomreclly] The brice slades
tre comec] an=wer and kas Be hutee repeat the
correct anzaer. The tulor then presents the next
card.

4_ Provides Pralse. The futor praizes the bulee
—T_h . mmediately folloaing corec] srwers,

5 Shuffles Cards. When {he hior snd hise hae
—T_h : reviswed all of the mak-iact carte, the hulor

shuffles them before again presenting coands.

E': Comtinues fo the Timer. The kicr contnues bz
—T_h ) sranesls malt-isct cards for s e ponse urdl

e imer Aings




Response to Intervention

Peer Tutoring In
Math
Computation:

Tutonng Session: Assessment Phaze

Directions: Cioserve the hilor and hulee during the progre=s-moniloring phase of the seszion. Uze this checklsl fo
record whefher each of the key sleps of the 2=sezzsmen] were correchy followed.

Intervention
Integrity Sheet
(Part 2.
Progress-
Monitoring)

Correctly olep Tutor Action NOTES
Camed Cut?
-1 Presents Cards. The fubor preserls sach cand o
—T_A ' the fubee for 3 seconds.
2 Femains Sient The dufor does nct provide
—T_ M : pefomance feedback or prise to the ubee, or
ctherwise tals during the szses=ment ghaze.
3 Sorts Carnds. The ulor sor= cards infic ‘corredt
—T_A ' and ncomect piles based on e futee's
RS DONSES,
4_ Counts Cards and Records Todals. The tulor
TN ' counts the rumber of cards = the ‘comect and

‘rooeecl piles and pecords the tolals om the

bulee's progre=s-moniloring chart
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Response to Intervention

Math Tutoring: Score Sheet
Tudor ‘Coach® Tulze Payer
Luracthiona to the Tutor: Virke down fre number of matn$act cands that yourparines
answerad correclly and the numbsr answened incowmedtly.
Date: Cards Corect Cands moomect
Peer Tutoring In
Diate: Cards Corect Cards imoormect
Math
. Date: Cards Corect Cands moomect
Computation:
Diate: Cards Corect Cards mcomect
Score Sheet
Date: Cards Corect Cards incormect
Date: Cards Corect Cands moomect
Date: Cards Corect Cands moomect
Date: Cards Corect Cands moomect
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Teachers: Providing Classroom Reading &g j
Writing Interventions N/ 7

Suggestions for Implementation:

 The school or district should develop a bank of
research-based intervention ideas that teachers can
use immediately.

 Teachers should consider teaching a particular
Intervention strategy to the entire class if substantial
numbers of students need to learn that strategy.

 The school should pull together a collection of ‘portable’
student-directed intervention ideas (e.g., ‘Ask-Read-
Tell’) that can be taught in a variety of settings, such as
classrooms, study halls, after-school help sessions,
counselor meetings, parent conferences, etc.

99




RSl Sampler: Academic Interventions:
1. Incremental Rehearsal (Phonics)

2. Letter Cube Blending
Group Activity: (Phonics/Alphabetics)
Readin 9 Mritin 9 IMath 3. Re.adlng Racgtrack (Vocabulary)
_ 4. Paired Reading (Fluency)
Interventions 5. HELPS Program (Fluency)
At your tables: 6. Group-Based Repeated Reading (Fluency)
 Consider the academic 7. Click or Clunk (Comprehension)
intervention ideas 8. Question Generation (Comprehension)
shared here. 9. Linking Pronouns to Referents

(Comprehension)
10. Read-Ask-Paraphrase (Comprehension)
11. Ask-Read-Tell (Comprehension)
12. Sentence Combining (Syntax)
13. Cover-Copy-Compare (Math Fact)
14. Classwide Peer Tutoring (Math Facts)

e Discuss how you might
use one or more of
these strategies in your
classroom.




Response to Intervention

-\

RTI: Data Collection. What Is an
example of a data collection method to
measure the effectiveness of a
classroom intervention?
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Response to Intervention

Behavior Report Cards

« What It Is. A behavior report card Is a type of rating
scale that the teacher fills out on a regular basis--e.g.,
daily-- to rate targeted student behaviors (Riley-Tillman,
Chafouleas, & Briesch, 2007).
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Behavior Report
Card Example:
Roy: Classroom
Attention

Roy: Classroom Aftention

Shudent Mame: Boy Ciate:

Rater: _Wright Classroom:

Directions: Review each of the Behavior Report Card terms below. For each item, rate the
degres to which the student showsed the behawior or met the behavior goal.

Roy spoke respectdully and complied with Mrs. Smith's requests within 1 minute withour
argument or complaint

Did Roy succeed in this behavior goal?

UYES QNO

Roy =at in class withour fidgeting or squirming more than mMosT peers.

Percentage of imes Roy showed this behawvior cut of total opporenities to engage in it

0%....10%.... 20%... 30%. .. 408 .. 50%... 60%. . 70%....80%. . . .90%. . 100%

Roy left his sear only with permission during academic periods.
The degree to which Roy met this behawior goal

@ & ©

1 z 3

Raoy took notes on lecture content, capruring the essental informanion presented.
How well Roy did in meeting the behawior goal?

L IS 2 3
Posir Far  Good

| hawe reviewsd this completed Behavior Report with my child

Parent Signature; Date:

Comments:




Response to Intervention

Behavior Report Cards

« When to Use It. Behavior report cards are an optimal
measurement tool for teachers to use in tracking classroom
behaviors.

Behavior report cards have several advantages: They are
quick to complete, can be customized by the teacher to
measure any observable behavior, and are an excellent
vehicle for communicating classroom behavioral
expectations to students and parents.
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Response to Intervention

Behavior Report Cards

« How to Assess and Where to Find Materials. Classroom
behaviors that can be assessed via a BRC are specific,
observable behaviors that relate to such categories as
general conduct (e.g., remaining in seat, calling out),
compliance (e.qg., following teacher directives); and academic
readiness and engagement (e.g., paying attention to the
teacher during a lesson, completing independent seatwork,
bringing work materials to class).

« Teachers can use a free online app to create custom BRCs in
PDF format.
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Response to Intervention

Behavior Report Card Maker £

IF you have any suggeshons or comments about s food, please mail me.
Roy's Repurt Card & Switch to Expert Mode
(e [ =]

BEhaVior Report Card Enter the basic form information
M ake r . Te aC h e I‘S C an u Se Behavior Report Cards are customized behavior rating forms that educators can use to evaluate the student's globa

behavicrs on a daily basis or even more frequenthy. Use this application to create your own Behavior Report Card with
rating items unigue to the student that you are rating. Complete the fizlds below as the first step in creating your Behavior

this free app to create and | sewecee

Report card titis l.ﬂ.l Peraan ta Nl ouf the report card l.ﬁ.l

download (in PDF format)

Directlona I.ﬁ.l Student's classroom Iﬂ.l

customized Behavior e v e Rl

item=s below. For each item, rate the ~
degree to which the stuodent showed the Student's firet and |asf name 'ﬂ.‘
e p O r ar S . behavior or met the behavior geoal. Roy Abkine

Gnn-ﬂarl.ﬂ.l mala |E|
an‘tfamllylﬁl san EEI‘ifE Funlal:al.ﬂ.l 10 |::'.|E|

Append slgnature section l.ﬂ.l

Ingtructions for report card algnarlﬂl Peraan ta sign the regort card l.ﬂ.l
I have reviewed thi= completed Bshavicr Parant
Beport with my child.

Previous | Mext
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Response to Intervention

Behavior Report Card Maker

Helps teachers to define student problem(s) more
clearly.

Reframes student concern(s) as replacement
behaviors, to increase the likelihood for success with
the academic or behavioral intervention.

Provides a fixed response format each day to increase
the consistency of feedback about the teacher’s
concern(s).

Can serve as a vehicle to engage other important
players (student and parent) in defining the problem(s),
monitoring progress, and implementing interventions.
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Response to Intervention

Activity: Data
Collection

Classroom Assessment

Behavior Report Cards

Interventioficentril
2Minute ‘Count Down’ Timer

02:00

www.interventioncentral.org

At your tables:

Discuss the Behavior
Report Card and how you
might use this data
collection tool in your
classroom.

Roy: Classroom Aftention

Student Mame: _Roy Date:

Rater: Wrght Classroom:

Directions: Review each of the Behawvior Report Card items below. For each item, rate the
degree to which the student showed the behavior or met the behavior goal.

Roy spoke respectiully and complied with Mrs. Smith's requests within 1 minure without
argument or complaint.

Did Roy succaed in this behawior goal?

JYES QNO

Roy sat in class withour fidgeting or squirming more than most peers.
Percentage of times Roy showed this behawvior out of total opportunities to engage in it

0%, 10%....20%.. 30%.... 40%._.. .50%... 60%. . 7T0%.. .80%...90%.... 100%

Raoy left his sear only with permission during academic periods.
The degree to which Roy met this behavior geal

@ © ©

1 2 3

Roy ook notes on Jecture content, capruring the essental informarion presented.
How well Roy did in meating the behavior goal?
| IR 2o 3
B

| hawe reviewed this completed Behavior Report with my child.

Parent Signature: Diate:

Comments:
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Response to Intervention

B\

Motivation. How can
teachers structure their
statements to promote

student optimism and

motivation?

www.interventioncentral.org
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Response to Intervention

Mindsets: Determining Limits on

Potential

Research in cognitive psychology (Dweck, 2006)
demonstrates that individuals’ performance as learners is
profoundly influenced by

— their perceptions of their intelligence and/or abilities and

— their reinforcing these perceptions through an ongoing
monologue as they encounter new challenges.

The habitual ways that people have of thinking about their
abilities can be thought of as ‘mindsets’. Mindsets fall into

two categories: Fixed vs. growth.

Source: Dweck, C. S. (2006). Mindset: The new psychology of success. New York: Ballantine.
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Response to Intervention

Beliefs About Mindsets: Fixed vs. Growth

Fixed Mindset

Growth Mindset

Intelligence (general ability) is
fixed. Effort plays a minor role in
determining one's level of
accomplishment.

Thus, setbacks are viewed as a
lack of ability and result in the
student "giving up or withdrawing
effort” (Blackwell, et al., 2015).

Intelligence and other attributes
are ‘malleable’--they can
Increase with effort.

This perspective views struggle
as a positive-- "an opportunity for
growth, not a sign that a student
IS incapable of learning."
(Paunesku, et al., 2015).
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Response to Intervention

The ‘Malleability’ of Intelligence

“It Is Important to recognize that believing
intelligence to be malleable does not imply that
everyone has exactly the same potential in every
domain, or will learn everything with equal ease.

Rather, it means that for any given individual,
Intellectual ability can always be further
developed.”

Source: Blackwell, L. S., Trzesniewski, K. H., & Dweck, C. S. (2007). Implicit theories of intelligence predict achievement across an
adolescent transition: A longitudinal study and an intervention. Child Development, 78(1), 246-263.




Response to Intervention

Contrasting Mindsets: Responses to Setbacks
Fixed Mindset: The student Growth Mindset: The student

may: will:
* give up * view setback as an opportunity
for learning

o withdraw effort

* increase effort

o ‘disidentify’ with challenge
subject: e.g., “l don't like math | figure out deficiencies in work
much anyway.” or study processes and correct

them

* be at greater risk for cheating

Source: Blackwell, L. S., Trzesniewski, K. H., & Dweck, C. S. (2007). Implicit theories of intelligence predict achievement across an
adolescent transition: A longitudinal study and an intervention. Child Development, 78(1), 246-263.




Response to Intervention

Mindsets: Fixed vs. Growth

“[Fixed vs. growth] mindsets affect students'
achievement by creating different
psychological worlds.”

Dr. Carol Dweck

Source: Dweck, C. S. (2008). Mindsets: How praise is harming youth and what can be done about it. School Library Media Activities
Monthly, 24(5), 55-58; p. 56.




Response to Intervention

Mindsets: Fixed vs. Growth

Does a student’s type of mindset have a significant
Impact on school performance?

When students are not experiencing significant learning
challenges, those with fixed and growth mindsets may
do equally well.

However, during times of difficult academic work or
dramatic changes in the learning environment (e.g.,
middle school), growth-mindset students tend to do
significantly better than their fixed-mindset peers.

Source: Blackwell, L. S., Trzesniewski, K. H., & Dweck, C. S. (2007). Implicit theories of intelligence predict achievement across an
adolescent transition: A longitudinal study and an intervention. Child Development, 78(1), 246-263.




Response to Intervention

Fixed-Mindset Statements: What NOT to Say

Fixed-mindset statements are those that reinforce
the (untrue) idea that individuals have a fixed
guantity of ‘ability' that cannot expand much despite
the learner's efforts. Here are statements to avoid,
because they send a fixed-mindset message to
students:

 “Excellent essay. You are a natural-born writer!”

* “You need to work harder. | have seen your grades
and know that you are smart enough to get an A in
this course.”

 “It's OK-not everyone can be good at math.”
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Response to Intervention

To Promote a ‘Growth Mindset'...Use
Process-Oriented Statements

&

Teachers ‘ growth-mindset statements are varied. However,
they tend to include these elements:

— Process. Lays out a specific process for moving forward.

— Challenge(s). Recognizes difficulties or struggles to be
faced and frames them as opportunities to learn.

— Confidence. Conveys optimism that the student can and
will move toward success If the learner puts in sufficient
effort, follows the recommended process, and makes
appropriate use of any ‘help’ resources.

Source: Dweck, C. S. (2007). The perils and promises of praise. Educational Leadership, 65(2), 34-39.
www.interventioncentral.org

117



i
SocaEm clinnalBenmcel KT Sarea@ 2095 Jm Weght P seww primrommiiomede oo

Mindsets: The Power to Help or Hinder Student Motivation

Lotrvalon 1= cenial o Studeni aademc admanemert. And reseah shows TatTheme 1= one cruodl facio irat

PESTY IMDEcis SCTeEic engagaman 3nd [ESETEnce WhEhe 3 Studen nE 3 T or'ope mindsst [DweCl
2008). Students Wit 3 fred minds= view ineligence, or generl abilty, 3s Nairg 3 fized upwan imil Viewed fom
TS peEpecive, SCOmpiEnmans S axplansd Egely oy onss imelesual potental, win S0 plading oniy & mine
Ms N COMTEST, ST00SNTS Wi & grath mindserses maligencs 35 malesbid ey NEE dEI A noeased eS
will] Pt i e eSecie IR and STonpiEnmET. When JraTHTIndsetleames e dalenged by
Bcademic iasks, ey IMere] e sTuggies 353N COpornity for g, nod 3siqn i3t @ sedent & noapehie of
leaming” [Paunssioy &8 201500 TES).

Wiy should Seachers be concemed Shod Siudetts nFdng 3 fxmd mindset? Whan such siudents enoounier difhouty
o sethacis, ey am liosly fomspond by beoeming discousged, withdmsing et or &en ghing up ety OF
ST TIPS COMCET, 3 SEsd MndsEl o resull In B3TET WS0sR N W (L2, dENgagng SO Mise atadeTe
subjects or tasks it ey o dScul Researh irdiceies T8t /s of dheaing may also be higher among sudens
Wit 3 fzed mindset [Eackes], Troesriews & Dweci; 2007).

izt SPucets W 3 OO MINset Ve 3 M Mo DoS e maction i SSTRCHE. Wihen ey expedance A Sl
W SCHOOINON, TNEY FESDond Dy VIEAING TE SEIEN S AN 0DD0rnITy 10 B3, DuTing mone S0 1m0 mesen
e t3si, and analy@ng W TEr WO or $iudy processss 45l shor and comeciing TEm. TS no sumnse, en, Tt
because gUWTHTINGSE lsamers eman opiimisic v engagedin e dialenging tasi— ey am ikely o be
successi [Sackesll, TiResnensis & DwWeck 2007).

TeacheTs NEve 8N IMDOSaNT Mg 10 DSy N DAOMOING & QoW MINGER1EMONG TIF SIU0rTs. FIs] 3nd Semos;,
IMETUCI0E SNoUN TENE CaME M0TI0 WSS SISIEMATS IN TSN CIESS0mE a1 Einfoe & SEetmindsel For exsmpie 3
ESCNET W0 557S "Exelaniassyy, R0 Yol 3R 3 renuE-iom wile & mplyng hal wiingis an innds
el i 10 skilHpuldng. Similady, when &n inshucor meponds 10 e Sudent wEh 3 pode maTHes gade,
“Thats 8 Nol evenong 150000 3 mat, e educEir Nas suggesed el math @il 5 @ fed ity hiat
CANNOR SN MUCH desete B leamers el

On e ofher hand, when instucioes shuciae eir sisaments of pEise prcess ssechack, and encouEgement T
it 3 g THTINGEE! SET0e, S BameE Wi 3natitE negdve dEsdhmindset STu0e oI moeve 3 DS oF
CieiEm and modEon. SETI mindseT SiElemetts oan D 35 vanad a5 Te educaors, shes, and siustions
Ty addess Howewer, Tigy ol

= |3y OA1 3 SpeCifC [peooEsE 00 MOwng feaard.
= ecognine dficulies or shagges fobe iaced and fEme Memas opporuniTes 10 Eam.

= COrTeEy opdimiEm TiE e Sudentcan andwill moe aET Suacsss 4 e ieamer puts I suSioent e, Silions
T ECOIMENGSd PICess, 300 MBS SI0ONEE B OF Fy hElr resuTEs

In i GEy-A0-cay COMPIINI G0N Wil SLcents, INSMCIE NFE Many 0noruniies 10 o= sixements aocoming
JOATHTINGESS AnCIDias. B0 15 3 SO oF SESMETEHIEES, WIS, SNCOUSOSTENT, INIuc o
SEESIITIETE— TS BICNET CEN ISR 10 A0S Mol eEon In TR CEs SO

Praizs

Efiectve 1acher s Nas WD elements: (1) 3 descapion of ROEWCTy Sudent 3S0emE Pasimmance of genal

EenEioe, and (2] 3 signal of teacher Hawions & Helin, 2011). SBacaus Tis poces pEse’ fes perimnancs
cimcty 10 e, i1 Eirsies 3 gt MnGsE In Sudenis Who ICels |t Hem s an exampleod Do ass prasss




Response to Intervention

Integrate ‘Pro-Growth-Mindset’
Statements into Classroom Discourse

&

S—

In day-to-day communication with students,
Instructors have many opportunities use growth-
mindset principles to infuse their statements with
optimism, including:

mpraise

mwork-prompts

mencouragement

mintroduction of assignments

Source: Dweck, C. S. (2007). The perils and promises of praise. Educational Leadership, 65(2), 34-39.
\ www.interventioncentral.org 119 \




Response to Intervention

Process Praise

"Your writing IS improving a
lot. The extra time you put in
and your use of an outline
has really paid off."

www.interventioncentral.org




Response to Intervention ,
Growth Mindset: Teacher Examples \;é

Process Praise

Effective teacher praise has two elements: (1) a description of
noteworthy student performance, and (2) a signal of teacher
approval (Hawkins & Hellin, 2011). Because this 'process
praise’ ties performance directly to effort, it reinforces a growth

mindset In students who receive It.
"Yé IF Writing 1s Img

EXAMPLE: /’ ******
The extra time you put in and your use of an outline has
really paid o
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Response to Intervention

Work Prompt

"Sarah, please keep reading....you
still have 10 minutes to work on the
assignment.

It's a challenging passage, so if you
get stuck, be sure to use your
reading fix-up skills.

Remember, it's also OK to ask a
neighbor or to come to me for help.

Use your strategies and you will be
successful!"

www.interventioncentral.org




Response to Intervention
Growth Mindset: Teacher Examples %
Work Prompt
When students stop working during an independent assignment,

the teacher can structure the "get-back-to-work" prompt to
follow a growth-mindset format.

EXAMPLE:

minutes to work on the assignment.

It's a challenging passage,

Process: Fix-

Up Skills &

So If you get stuck, be sure to use your reading
fix-up skills. Remember, it's also OK to ask a
neighbor or to come to me for help.

Use your strategies and you WILL be successfull®(| confidence

i




Response to Intervention

Encouragement

"| can see that you didn't do as
well on this math test as you
had hoped, Luis.

Let's review ideas to help you
prepare for the next exam.

If you are willing to put in the
work, | know that you can raise
your score.”

www.interventioncentral.org




Response to Intervention

Growth Mindset: Teacher Examples
Encouragement

T

When students have academic setbacks, the teacher can
respond with empathy: framing the situation as a learning
opportunity, describing proactive steps to improve the situation,

and expressing confidence in the learner.
EXAMPLE:

"l can see that you didn't do as well on this B
math test as you had hoped, Luis.

Let's review ideas to help you to prepare
for the next exam. If you are willing to put
in the work,

-t

Process &
Effort

| know that you can raise your score."

Confidence
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Response to Intervention

To Promote a ‘Growth Mindset'...Use
Process-Oriented Statements

&

Teachers ‘ growth-mindset statements are as varied as the

students and situations they address. However, they tend to
Include these elements:

— Process. Lays out a specific process for moving forward.

— Challenge(s). Recognizes difficulties or struggles to be
faced and frames them as opportunities to learn.

— Confidence. Conveys optimism that the student can and
will move toward success If the learner puts in sufficient
effort, follows the recommended process, and makes
appropriate use of any ‘help’ resources.

Source: Dweck, C. S. (2007). The perils and promises of praise. Educational Leadership, 65(2), 34-39.

www.interventioncentral.org
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Response to Intervention

Growth-Mindset Statement: A Motivational Push Sl

Research studies have shown that even students with an
ingrained ‘fixed-mindset’ view of academics can gain a brief
motivation ‘push’ when the teacher reframes a past, present,
or future learning activity in ‘growth mindset’ terms.

Each classroom, then, becomes its own motivational micro-
climate.

And with the teacher’s continued expression of an optimistic,
growth-mindset view, students are more likely to apply more
effort, attain greater success, and become self-directed
learners.

Source: Dweck, C. S. (2006). Mindset: The new psychology of success. New York: Ballantine.




Response to Intervention

Growth Mindset; Scenario

Your student Brian can get frustrated and shut
down when required to complete multi-step math
word problems . You have created a checklist
outlining each of the steps he should follow in
problem solving and verified that, with this tool,
he can successfully complete these problems.

You are having the class work independently on
a 10-problem assignment, so you decide to
approach Brian to prompt him to get started.

At your table, come up with a growth-mindset
statement to help Brian to begin work.

[ingerventiomcentral
2-Minute ‘Count Doum' Timer
02:00
e - -

www.interven tioncen tral.org - ‘

Growth-mindset statements
address:;

MW Process. Lays out a
specific process for
moving forward.

m Challenge(s).
Recognizes difficulties
or struggles to be faced
and frames them as
opportunities to learn.

m Confidence. Conveys
optimism that the
student can and will
move toward success
with effort.

www.interventioncentral.org




Response to Intervention

Growth Mindset; Scenario

Brian: Work Prompt

"Brian, it's time to start your math
deskwork. You see that there are10 word
problems, which may seem like a lot.

But remember to use your checklist. It will
take you through the right steps to solve
each problem.

Follow the checklist and you should be OK.
If you need help, though, just raise your
hand."

[interventiomcentrdi
2-Minute ‘Count Doum' Timer
02:00
L] . -

www.interven tioncen tral.org - i

Growth-mindset statements
address:;

MW Process. Lays out a
specific process for
moving forward.

m Challenge(s).
Recognizes difficulties
or struggles to be faced
and frames them as
opportunities to learn.

m Confidence. Conveys
optimism that the
student can and will
move toward success
with effort.

www.interventioncentral.org




Response to Intervention

-\

The Classroom Teacher as ‘First
Responder’. What are the steps that a
teacher would follow to Implement a
classroom intervention plan?

www.interventioncentral.org




ACADEMIC RTI

Tier 3: High-Rizk Students: 5%

Diagnostic assessment of
academic problems

RTI Team Meetings
Customized/intensive
academic intervention plan
Daily progress-manitoring

Tier 2: At-Risk Students: 15%

Small-group interventions o
address off-grade-level
academic deficits

Regular progress-monitoring

N

AN

BEHAVIORAL RTI

Tier 3: High-Risk Students: 5%

Functional Behavioral
Assessments (FBAs)

Behavior Intervention Plans
(BIPs)

Wrap-around RTI Team meetings
Daily progress-monitoring

Tier 2: At-Risk Students: 15%

amall-group interventions for
emerging behavioral
prablems

Regular progress-monitoring

. . i ™
Tier 1: Universal: Core Inatruction:

80%

Effective group instruction
Universal academic screening
Academic interventions for
struggling students

¥,

\

Tier 1: Universal: Classroom
Management: 80%

Clear behavioral expectations
Effective class-wide
management strategies
Universal behavior screening

Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452




Response to Intervention

Tier 1: Teacher Consultation/Team

m At Tier 1, problem-solving occurs when the teacher meets
briefly with a team (e.g., grade-level team, instructional team,
department) or a consultant.

B The teacher defines the student problem(s), selects
intervention(s), decides how to monitor the intervention, and
documents the intervention plan—with the guidance of the team
or consultant

B The teacher meets again with team or consultant several weeks
later to check on the status of the intervention.

B The classroom teacher is the person primarily responsible for
the integrity of the Tier 1 intervention plan.

B The numbers of students requiring Tier 1 interventions depends
on district decision-rules defining classroom ‘at-risk’ status.

www.interventioncentral.org
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How To: Create a Written
Record of Classroom
Interventions

Classroom Intervention Planning Sheet Math Computation Example
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Response to Intervention

Creating a Written Record of Classroom Interventions: Form

« Case information. The opening section of the form includes
general information about the case, including:
— Target student
— Teacher/interventionist
— Date of the intervention plan
— Start and end dates for the intervention
— Description of the student problem to be addressed

Case Information

What to Write: Record the importantcase information, including student, persondelivering the intervention, date of plan, start and
end dates forthe intervention plan, and the total number of instructional weeks thatthe intervention will run.

Student: John Samuelson-Gr4

Interventionist(s):

Mrs. Kennedy, classroom
teacher

Date Intervention 10 October
Plan Was Written: 2012

Date

Intervention M8 Oct 2012
s to Start:

Date Intervention
isto End:

F16 Nov 2012

Total Number of

Intervention 6 weeks
Weeks:

Description of the Student Problem:

Slow math computation speed (computes multiplication facts at 12 correct
digitsin 2 minutes, when typical gr 4 peerscompute at least 24 correct digits).




Response to Intervention

Creating a Written Recorc

 |ntervention. The teacher describes the evidence-based

Intervention(s) that wil

of Classroom Interventions:

-orm

be used to address the identifiec

student concern(s). As a shortcut, the instructor can
simply write the intervention name In this section and
attach a more detailed intervention script/description to

the intervention plan.

Intervention

What to Write: Write a brief description of the intervention(s) to be used with this student. TIP: If you have a script for this
intervention, you can justwrite its name here and attach the scriptto this sheet.

Math Computation Time Drill. (Rhymeretal., 2002)-See attached description

www.interventioncentral.org




Response to Intervention

Creating a Written Record of Classroom Interventions: Form

« Materials. The teacher lists any materials (e.g.,
flashcards, wordlists, worksheets) or other resources

(e.g., Internet-connected computer) necessary for the
Intervention.

Materials

What to Write: Jotdown materials(e.qg., flashcards) or

resources (e.g., Intemet-connected computer) needed to
carry outthis intervention.

Use math worksheet generatoron

www.interventioncentral.org to create all time-drill and
assessment materials.

136
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Response to Intervention

Creating a Written Record of Classroom Interventions: Form

« Training. If adults and/or the target student require any
training prior to the intervention, the teacher records
those training needs In this section of the form.

Training
What to Write: Note whattraining-ifany--is neededto prepare
adult(s) and/or the student to carry out the intervention.

Meet with the student at least once before the intervention to

familiarize with the time-drill technique and timed math computation
assessments.

137
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Response to Intervention

Creating a Written Record of Classroom Interventions: Form

 Progress-Monitoring. The teacher selects a method to
monitor student progress during the intervention, to include:
— what type of data is to be used
— collects and enters student baseline (starting-point) information
— calculates an intervention outcome goal
— The frequency that data will be collected.

Progress-Monitoring

What to Write: Select a method to monitorstudentprogress on this intervention. For the method selected, record what type of data
is to be used, enter studentbaseline (starting-point) information, calculate an intervention outcome goal, and note how frequently
you plan to monitor the intervention. Tip: Severalideas for classroom data collection appear on the right side of this table.

Type of Data Used to Monitor: Curriculum-based measurement: math |deas for Intervention Progress-Monitoring

computation assessments: 2 minute single-skill probes o Existingdata: grades, homeworklogs, etc.
e  Cumulative mastery log

Baseline Outcome Goal * Rubric

12 correct digits per 2 minute probe | 24 correct digits per 2 minute probe e  Curriculum-based measurement
e Behaviorreportcard
e Behaviorchecklist

How often will data be collected?(e.g., daily, everyotherday, weekly):
WEEKLY
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How To: Create a Written
Record of Classroom
Interventions
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Documenting
Classroom (Tier 1)
Interventions: Discuss
how you might use a
form like the one
demonstrated at this
training to keep a
record of your own
classroom
Interventions.

Classroom Intervention Planning Sheet Math Computation Example
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Response to Intervention

Tier 1. Teacher Consultation/Team tzshlt

At Tier 1,

www.interventioncentral.org

problem-solving occurs when the teacher meets

briefly with a team (e.g., grade-level team, instructional team,
department) or a consultant.

The teac

her defines the student problem(s), selects

Intervention(s), decides how to monitor the intervention, and
documents the intervention plan—with the guidance of the team

or consu

The teac
later to ¢

tant
ner meets again with team or consultant several weeks

heck on the status of the intervention.

The classroom teacher is the person primarily responsible for
the integrity of the Tier 1 intervention plan.

The num

bers of students requiring Tier 1 interventions depends

on district decision-rules defining classroom ‘at-risk’ status.

www.interventioncentral.org 141




Response to Intervention

Activity: Next Steps

At your tables:
Review the information covered in this workshop.

Come up with 1-2 ‘next steps’ for using resources and/or ideas
shared at this training back in your classroom.
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Response to Intervention

RTI for Behavior. What are examples
of ‘research-based’ strategies for
managing the behavior of an entire
class?
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Good Behavior Game
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Response to Intervention

Sample Classroom Management Strategy: Good
Behavior Game

(Barrish, Saunders, & Wold, 1969)

The Good Behavior Game is a whole-class intervention to
Improve student attending and academic engagement. It is best
used during structured class time: for example, whole-group
Instruction or periods of independent seatwork

The Game Is not suitable for less-structured activities such as
cooperative learning groups, where students are expected to
Interact with each other as part of the work assignment.
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Response to Intervention

Good Behavior Game: Steps

1.

The Instructor decides when to schedule the Game.
(NOTE: Generally, the Good Behavior Game should be
used for no more than 45 to 60 minutes per day to
maintain its effectiveness.)

The Instructor defines the 2-3 negative behaviors that will
be scored during the Game. Most teachers use these 3
categories:

Talking Out: The student talks, calls out, or otherwise
verbalizes without teacher permission.

Out of Seat: The student’s posterior is not on the seat.

Disruptive Behavior: The student engages in any
other behavior that the instructor finds distracting or
problematic.
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Response to Intervention

Good Behavior Game: Steps

3.

The Instructor selects a daily reward to be awarded to
each member of successful student teams. (HINT:
Try to select rewards that are inexpensive or free. For
example, student winners might be given a coupon
permitting them to skip one homework item that
night.)

The instructor divides the class into 2 or more teams.

The Instructor selects a daily cut-off level that
represents the maximum number of points that a
team is allowed (e.g., 5 points).
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Response to Intervention

Good Behavior Game: Steps

6. When the Game is being played, the instructor teaches In
the usual manner. Whenever the instructor observes
student misbehavior during the lesson, the instructor
silently assigns a point to that student’s team (e.g., as a
tally mark on the board) and continues to teach.
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Response to Intervention

Good Behavior Game: Steps

/. When the Game period Is over, the teacher tallies each
team’s points. Here are the rules for deciding the
winner(s) of the Game:

« Any team whose point total is at or below the pre-
determined cut-off earns the daily reward. (NOTE: This
means that more than one team can win!)

« |f one team’s point total is above the cut-off level, that
team does not earn a reward.

« |f ALL teams have point totals that EXCEED the cut-off
level for that day, only the team with the LOWEST
number of points wins.
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Good Behavior Game: Troubleshooting

Here are some tips for using the Good Behavior Game:

Avoid the temptation to overuse the Game. Limit its use to no more
than 45 minutes to an hour per day.

If a student engages in repeated bad behavior to sabotage a team
and cause It to lose, you can create an additional ‘team of one’ that
has only one member--the misbehaving student. This student can

still participate in the Game but is no longer able to spoil the Game
for peers!

If the Game appears to be losing effectiveness, check to be sure it is
being implemented with care and that you are:

Assigning points consistently when you observe misbehavior.

Not allowing yourself to be pulled into arguments with students
when you assign points for misbehavior.

Reliably giving rewards to Game winners.
Not overusing the Game.
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GOOD BEHAVIOR GAME Cut-Off=2

Team 1

Team 2 Game Over

| [OutofSeat]| | [Call Out]
| [Disruptive]

Answer: Both teams won the Game as both teams’ pomt totals feII |
BELOW the cut-off of 5 points.
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The Color Wheel
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Response to Intervention

How To: Improve Classroom Management
Through Flexible Rules: The Color Wheel

 The Color Wheel enforces uniform group
expectations for conduct and responds
flexibly to the differing behavioral demands
of diverse learning activities.

 This classwide intervention divides all
activities into 3 categories, linking each
category to a color and behavioral rules:

— green for free time/ low-structure activities

— yellow for large- or small-group
Instruction/independent work

— red for brief transitions between activities.

Color Wheel Behaviors:
Sample List

Green Condition: Free Time/Low-
Structure Activities

o Talkin a quiet voice

e Keephands and feet to self

o Comply with directions

Yellow Condition: Large- or Small-
Group Instruction/Independent Work

e Tospeak, raise hand for teacher
permission

e Toleave seat raise hand for
teacher permission

o Lookat the speaker or your work

o Complywith directions

Red Condition: Transitions Between
Activities

Return to your seat

Clear your desk

Look at the teacher
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Response to Intervention

How To: Improve Classroom Management
Through Flexible Rules: The Color Wheel (Cont.)

Yellow Behaviors

e To speak, raise
hand for teacher
permission

e To leave seat, raise
hand for teacher
permission

e Look at the speaker
or your work

e Comply with
directions
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Th

How To: Improve Classroom Management
rough Flexible Rules: The Color Wheel (Cont)

Color Wheel: Additional Considerations:

1.

Give advance warning. The instructor gives a 30-second
warning when the Color Wheel is about the change. (An
additional 2-minute warning may be added as well.)

Praise rule-following. The teacher frequently praises
students for following posted behaviors. Classwide praise
should be intermixed with praise to small groups and
Individuals. Praise should be 'labeled’, clearly describing
the praise-worthy behaviors (e.g., “This reading group
transitioned quickly and quietly to the math lesson. Nice
work!").
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Th

How To: Improve Classroom Management
rough Flexible Rules: The Color Wheel (Cont)

Color Wheel: Additional Considerations:

3.

Keep the Color Wheel 'red' periods short. Teachers
should keep students on the red phase only long enough
complete the transition to a new green or yellow activity
(e.g., 3-5 minutes).

Do not use the 'red' Color Wheel setting as punishment.
The rules for the red (transitions) Color Wheel condition
are the most restrictive. However, teachers should never
set the classroom color condition to red to punish students
for misbehavior—as students may fail to comply with the
red behavioral rules because they are seen as punitive.
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Response to Intervention

Motivating through

Personal Connection.
Students can gain
motivation when they feel
they are recognized and
valued by their teacher.
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Motivating Through Personal Connection

Try These ldeas to Improve the Student-Teacher
Relationship:

Maintaining a High Rate of Positive Interactions. Teachers
promote a positive relationship with any student by
maintaining a ratio of at least three positive teacher-student
Interactions (e.g., greeting, positive conversation, high-five)
for every negative (disciplinary) interaction (e.g., reprimand)
(Sprick, Borgmeler, & Nolet, 2002).
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Motivating Through Personal Connection

Try These ldeas to Improve the Student-Teacher
Relationship:

Greeting Students at the Classroom Door. A personalized
greeting at the start of a class period can boost class levels
of academic engagement (Allday & Pakurar, 2007) and
promote personal connections with students.

The teacher spends a few seconds greeting each student
by name at the classroom door at the beginning of class.
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Motivating Through Personal Connection

Try These ldeas to Improve the Student-Teacher
Relationship:

Two by Ten: Positively Structuring Teacher-Student
Interactions (Mendler, 2000). The teacher selects a student
with whom that instructor wants to build a more positive
relationship. The instructor makes a commitment to spend
2 minutes per day for ten consecutive days engaging the
student in a positive conversation about topics of interest to
that student. NOTE: During those two-minute daily
conversations, the teacher maintains a positive tone and
avoids talking about the student’s problem behaviors or
poor academic performance.
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A Journey of a thousand
miles must begin with a
single step.

Lao Tzu, Chinese Taoist (600 BC-531 BC)
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BOY, WE BOMB
ONE SGTATE TEST
AND WE'RE LABELLED
FOR LIFE.

SLOW
STUDENTS u)
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