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Response to Intervention

Workshop PPTs and handout available at:

http://www.interventioncentral.org/westbabylon
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Response to Intervention

What Classroom Supports Help a Struggling Student?

% 1. PROBLEM IDENTIFICATION. The student’s
specific academic deficits have been clearly
defined.

% 2. INTERVENTIONS. The student receives
research-based interventions to help them to
succeed in core instruction.

% 3. ACCOMMODATIONS. The student has access to
classroom accommodations as needed to reach
grade-level potential.

°, 4.  PLAN. The student has a written intervention plan.

°, 5. DATA. The student has assessment data collected
to better understand the academic delay and/or to
track progress.

www.interventioncentral.org




Response to Intervention

RTI/IMTSS for
Academics: An

Overview. What does

the RTI/MTSS model

look like?

www.interventioncentral.org




Response to Intervention

66

For Want of a Nail (proverb)
For want of a nail the shoe was lost...

For want of a shoe the horse was lost...
For want of a horse the knight was lost...
For want of a knight the battle was lost...
For want of a battle the kingdom was lost...

So a kingdom was lost—all for want of a nail.

www.interventioncentral.org




Response to Intervention

RTI vs. MTSS: What Is the Difference?

Many schools use the terms Response to intervention (RTI)
and Multi-Tier System of Supports (MTSS) interchangeably.
However, there is a difference.

« RTl usually refers to a school’s academic support system
only.

« MTSS Is more expansive, describing the systems set up in a
school to provide coordinated support for both academic and
behavioral/social-emotional needs.

« However, RTl and MTSS are similar in that each offers
several levels of intervention support, uses data to identify
students requiring services, and employs research-based
strategies to help at-risk learners.

www.interventioncentral.org




MTSS: ACADEMICS

Tier

Tier

80%

3: High-Risk Students: 3%

Ciagnostic assessment of
academic problems

RTl Team Meetings
Customized/intensive
academic intervention plan

Ciailly progress-monitoring
2: At-Risk Students: 15%

Small-group interventions to
address ofi-grade-level
academic deficits

Regular progress-monitoring

Tier 1: Univerzal: Core Ins;trm::li«w:m:“1

Effective group instruction
Universal academic screening

e Academic interventions for

struggling students

AN

=

iy

o

/

h

MTSS: BEHAVIOR

( Tier 3: High-Risk Students: 5%

Functional Behavioral
Assessments (FEAs)

Behavior Intervention Plans
(BIPs)

Wrap-around BTl Team meetings
Daily progress-maonitoring

Tier 2: At-Risk Students: 15%

small-group interventions for
emerging behavioral problems
Regular progress-monitoring

Tier 1: Universal: Classroom
Management: 80%

Clear behavioral expectations

Effective class-wide
management strategies

Universal behavior screening

Source: Lroscne, ., & volpe, R. J. (£ZU13). Response-to-interventuon (K 11) as a moaei 1o 1aciiate mnciusion 1or stuaents witn iearning ana
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452



Response to Intervention

:

—

‘ler 1: Core
struction. What are

ne elements of strong
Irect instruction that

romote student

C
p
S

ICCess?
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RTI/MTSS for
Academics:
Pyramid of
Interventions
Tier 2:
Strategic

Tier 1: Core Instruction
(100%). Teachers in all
classrooms deliver
effective instruction to
reach the widest range of
learners.




Response to Intervention

MTSS: Tier 1: Core In

e Strong core Instructional

struction

nractices are the foundation of

MTSS. They underlie anc
Instruction.

strengthen classroom

When teachers are able successfully to teach across the
full range of classroom ability levels, individualized
Interventions may not be needed.

Strong instruction include

s making optimal use of

Instructional time, integrating direct-instruction
elements into lessons, and providing accommodations &

supports as appropriate.

www.interventioncentral.org




Response to Intervention

MTSS: Tier 1: Core Instruction: Direct

Jum g, Presenier

ﬁi ‘How the Common Core Worke' Benes @ 2073 Jim Wiight ' www inlerentioncentalong

I n Stru Ctl O n How To: Implement Strong Core Instruction

When {eachers must preseni challenging academic mansrial bo struggling leamers, they can make that
matenal more accessiie and promale fasier leaming by building assistance direCly imo instruction.

Teachers can strengthen | s

The checkiist belva summarzes the essential elements of a supporied-insiuction appecach. When
preparing Iesson plans, strucions can use this resource as a ‘pre-fight’ checklist to make sure that their

their lessons by T

1. Increase Access to Insfruction

Inssuctional Element Notes

| ] L] L]
O instructional Match. Lesson content is apoespriately matched to
I I I studenis' shilifies (Buns, VanDerHeyien, & Boice, 2005).
O Content Review at Lesson Start The lessan opens Wit a orisd review
of concepts or matenal that have previcusly been presenied. [Bums,

vanDerHeyden, & Boice, 2008, Rosenshing 2008)

elements of direct G o LT

O Chunking of Mew Material. The s=acher breaks new matenal imo
small, manageatie increments, chunks', of sieps [Rosenshing, 2008).

Instruction. SR

Inszuctional Elzment Motes

O Detailed Explanations & Instruchions. Throughout the lesson, the
fzacher provides adequate explanations and detailed instructions sor al

Handout’ pp 2_3 ot o e i B oS, s

O Thirk-AkoudsTalk-Alowds. When presenting cognitve stalegies that
cannot be observed directly, the teacher descibes Mose stralages fr
students. Verbal explanations includs ‘GEik-alouds' [2.9., T teacher
ad=o7ibes and explaing each SEp of 3 cognitive Strantsgy) and ‘think-
ainus’ (2., the teacher applies a cognifve stategy 1o a particuar
peobilem of sk and veralizes the SIEps in applying the siratsgy)
JBurns, VanDerHeyden, & Boice, 2004 Rosenshing, 2008).

O ‘'work Modsts. The i2acher Makes SXEMOIErs of academic work (2.,
©253y5, COMPIEtEd Ml wond problems) availabie to students for use
a5 modets (Rosenshing, 2008).

O Active Engagement. The teacher ensures that T lesson engages
e siudent in ‘active accurate responding’ [Skinner, Pappas & Davis
2005) oflen encugh to capiure shudent atienon and bo oplimize
e aming.

O Collaborative Asssgrments. Students hawe Fequent cpporunities o
weork pollaiborativedy—-in pairs of groups. (Bakes, Gersien, & Les, 2002,
| cetinger & Seiert 2002,

O cChecks fior Understanding. The instnucior reguilarty checks for student
understanding by posing Sequent questions to the group [Rosenshing
2005

WWw.interventiorcermrarory




How to: Implement Strong Core Instruction

1. Access to Instruction

Qinstructional Match

(Content Review at Lesson Start
Preview of Lesson Goal(s)

L Chunking of New Material

2. ‘Scaffolding’ Support
(Detailed Explanations & Instructions
(Talk Alouds/Think Alouds

(dWork Models

Active Engagement
Collaborative Assignments
1 Checks for Understanding

2. ‘Scaffolding’ Support (Cont.)
L Group Responding

L High Rate of Student Success
[Brisk Rate of Instruction

LFix-Up Strategies

3. Timely Performance Feedback
URegular Feedback

L Step-by-Step Checklists

4. Opportunities for Review/ Practice

L Spacing of Practice Throughout Lesson
L Guided Practice

U Support for Independent Practice
U Distributed Practice



How to: Implement Strong Core Instruction

1. Access to Instruction 2. ‘Scaffolding’ Support (Cont.)
dinstructional Match Group Responding
QCo ACtiVity: Strong Direct h Rate of Student Success
centra

QPre ' sk Rate of Instruction

Instruction | 05 - 00
-Ch 1. Review this list of elements  [Up Strategies
2. of direct instruction. imely Performance Feedback
ape 2. Select 1-2 of these elements  jular Feedback
aral  thatyou find most p-by-Step Checklists

challenging in whole-group

dWe _ , _ _ )pportunities for Review/ Practice
Instruction. Discuss possible

LAct ways to overcome these 1cing of Practice Throughout Lesson

QCo challenges. ded Practice

dCh port for Independent Practice

Distributed Practice



Response to Intervention

Tier 1: Classroom
Intervention. How can

~ teachers create,

~ document, and

W Implement academic
vention plans for

specific students?
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RTI/MTSS for
Academics:
Pyramid of Tier 1: Classroom
Interventions Intervention. The
classroom teacher provides
Tier 2: Tier 1 interventions to
Strategic those individual students

with academic difficulties
who need additional
classroom support to
achieve success in core
Instruction.




Response to Intervention

RTI Files...

Case 1: Jacqueline:
15t Grade: Letter Knowledge

Case 2: Neda:
4t Grade: Math-Fact Fluency

www.interventioncentral.org
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Response to Intervention

RTI Files: Case 1

Jacqueline
Grade 1

Problem: Limited
letter knowledge

/ntervention:
ncremental
Rehearsal

www.interventioncentral.org




Response to Intervention

RTI Files: Case 1

 Problem: Jacqueline cannot identify all o
mixed-case letters. -

* Intervention: Her teacher, Mrs. Sampson,
decides to use incremental rehearsal, a
high-success intervention to help her to
master all letter names. This intervention
will be delivered 3 times per week in 12-
minute sessions—and will last for 6
weeks.

www.interventioncentral.org 20




Response to Intervention

| etter Names: Incremental Rehearsal

K P
Step 1: The tutor writes

down on a series of flash
cards the letters that the t m

student needs to learn.

D
W G
N C

www.interventioncentral.org
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Response to Intervention

Incremental Rehearsal of Letter Names

'‘KNOWN' Letters

‘UNKNOWN' Letters

Step 2: The tutor reviews
the letter identification b
cards with the student.

Any card that the student
can answer within 2 Y

seconds is sorted into

the ‘KNOWN’ pile. Any
card that the student

cannot answer within two
seconds—or answers D
Incorrectly—is sorted into

the ‘UNKNOWN' pile.

K
N
h W
I
m C

www.interventioncentral.org
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Response to Intervention

Incremental Rehearsal of Letter Names

Step 3: The tutor is now ready to follow a nine-step incremental-rehearsal
sequence: First, the tutor presents the student with a single index card
containing an ‘unknown’ letter. The tutor reads the letter aloud, then prompts
the student to read off the same unknown letter.

www.interventioncentral.org
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Response to Intervention

Incremental Rehearsal of Letter Names

Step 3 (Cont.): Next the tutor takes a letter from the ‘known’ pile and pairs it
with the unknown letter. When shown each of the two letters, the student is
asked to identify It.

www.interventioncentral.org




Response to Intervention

Incremental Rehearsal of Letter Names

Step 3 (Cont.): The tutor then repeats the sequence--adding yet another
known letter card to the growing deck of flash cards being reviewed and each
time prompting the student to answer the whole series of letter names. This
process continues until the review deck contains a total of one ‘unknown’ letter
and eight ‘known’ letters (a high ratio of ‘known’ to ‘unknown’ material ).

K b P
Y C h
g D a

www.interventioncentral.org 25




Response to Intervention

Incremental Rehearsal of Letter Names

Step 4: At this point, the last ‘known’ letter that had been added to the
student’s review deck is discarded (placed back into the original pile of ‘known’
items) and the previously ‘unknown’ letter name is now treated as the first
‘known’ letter in new student review deck for future drills.

K ) b P

e ]

www.interventioncentral.org 26




Response to Intervention

Incremental Rehearsal of Letter Names
Step 4: The student is then presented with a new ‘unknown’ letter to identify-

and the review seqguence Is once again repeated each time until the ‘unknown’
letter is grouped with nine ‘known’ letters—and on and on. Dally review
sessions are discontinued either when time runs out or when the student
answers an ‘unknown’ letter incorrectly three times.

N K b
p Y C
h Q D

www.interventioncentral.org 27




Response to Intervention

RTI Files: Case 1

 Progress-Monitoring: During the . M
Intervention, Mrs. Sampson keeps a -
cumulative record of any additional letter-
names that Jacqueline masters, entering
them on a log sheet.

At baseline, Jacqueline can identify 21
letters correctly. The outcome goal for
Jacqgueline is to name all 52 mixed-case
letters accurately and quickly.

www.interventioncentral.org 28




Response to Intervention

RTI Files: Case 1

Jacqueline: Grade 1: Incremental Rehearsal

Jacqueline: Letter Names

60
50 /\
:
O Goal 42
B 40
X
=
g
£ 30
zZ
4
o
3 20
-
10

Wk 1 Wk 2 Wk 3 Wk 4

www.interventioncentral.org




Response to Intervention

RTI Files: Case 1. Take-Away

* [nterventions are not...
— an object (‘flashcards’)
— a person (‘the Reading Teacher’)
— a place (‘The Learning Center’).
* [nstead, interventions are the actual instructional

strategies/steps used to teach the struggling learner.

« So while ‘flashcards’ are not an intervention,
'Incremental rehearsal using mixed-case letter ID
flashcards’ I1s an intervention.

www.interventioncentral.org
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Response to Intervention

RTI Files: Case 2

Neda
Grade 4

Problem: Limited
math-fact fluency

Intervention:
Cover-Copy-
Compare

www.interventioncentral.org




Response to Intervention

RTI Files: Case 2

* Problem: Neda is slow in solving basic
multiplication facts.

* Intervention: Neda’s math teacher, Ms.
Tanger, decides to use Cover-Copy-
Compare (CCC), a student-directed
strategy that relies on short-term memory
retrieval to memorize math facts. The
student will use CCC during dally
deskwork.

www.interventioncentral.org 32




Response to Intervention

Cover-Copy-Compare: Math Facts

In this intervention to promote acquisition of
math facts, the student is given a sheet with the
math facts with answers. The student looks at
each math model, covers the model briefly and
copies it from memory, then compares the
copied version to the original correct model
(Skinner, McLaughlin & Logan, 1997).

www.interventioncentral.org
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Response to Worksheet: Cover-Copy-COmpare stusent

Math Facts |

1. 9X§7:63

Ox7=63

9x2=18

sl

2a

(=]

ia

9x4=36

Cover-Copy-

9x1=9

Compare Math : L
Fact Student - Ax3=8L =
Worksheet . 9x6=54 |[u
9x3=27 |

. Ox5=45 |

. 9x10=90 |-

< 9x8=72 |-

=l
www.interventioncentral.org




Response to Intervention

RTI Files: Case 2

Neda’s math-fact fluency once per week with | #SSm=R

a timed (2-minute) worksheet of randomly
selected basic multiplication facts. The sheet
will be scored for number of correct digits.

At baseline, Neda scores 28 correct digits/2
minutes. According to Grade 4 benchmark
norms, the outcome goal after 6 weeks Is for
Neda to score at least 49 correct digits/2
minutes.

www.interventioncentral.org
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Response to Intervention

RTI Files: Case 2
Neda: Grade 4. Math-Fact Fluency

Correct Digits/2 Minutes

55

50

45

40

35

30

Meda: Math Fact Fluency

WK 1

WK 2

WK 3 WK 4

WK 5

WK 6

www.interventioncentral.org




Response to Intervention

RTI Files: Case 2: Take-Away

« Cover-Copy-Compare is an example of an intervention
that is simple to use and to supervise.

 Schools can use a wide range of personnel to deliver
Interventions: classroom teachers, support staff
(including teacher assistants/aides, adult volunteers, and
cross-age (older) peer tutors—even parents!

* Interventions like Cover-Copy-Compare are perfect for
non-instructional personnel to administer or oversee.

www.interventioncentral.org
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Response to Intervention

RTI Files...

Case 1: Jacqueline:
15t Grade: Letter Knowledge

Case 2: Neda:
4t Grade: Math-Fact Fluency

www.interventioncentral.org
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Respons

e to Intervention

Tier 2: Strategic Interventions
for Academics. What quahty

Seve
deficit
the c
repair?

Indicators
define Tier 2 RTI/MTSS
support for students

Eﬁ whose moderate-to-
‘e academic
ts lie beyond the capacity of

assroom teacher alone to

interventioncentral.org
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RTI/MTSS for
Academics:
Pyramid of
Interventions

Tier 2:
Strategic

Tier 2: Strategic
Intervention (10-15%).
Students with off-grade-
level skill deficits receive
supplemental small-group
Interventions outside of
core instruction to fill in
those gaps. Interventions
used are research-based.




Response to Intervention

Evaluating the Quality of Tier 2 Academic
Interventions/Programs

High-quality Tier 2 interventions have these 4 important
attributes. They:

are supported by research.

target off-grade-level academic skills to fill in gaps and
catch the student up with grade peers.

provide remediation in specific, clearly defined
academic skills.

are described in enough detall to allow interventionists
to carry them out with fidelity.

www.interventioncentral.org
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Response to Intervention

Defining High-Quality Tier 2 Reading Interventions
Example:
HELPS (www.helpsprogram.org)

« HELPS (Helping Early Literacy with Practice Strategies)
IS a free tutoring program that targets student reading
fluency skills.

Developed by Dr. John Begeny of North Carolina State
University, the program Is an evidence-based
Intervention package that includes several intervention
elements in a 15-minute 1:1 tutorial session.

www.interventioncentral.org
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HELPS Reading Fluency

Program
www.helpsprogram.org
LINK AVAILABLE ON
CONFERENCE WEB PAGE

One-on-One
Program Is Now
Available!

Learn more sbout ths
progrem, such sx mhach
mducstors have caed the
progrem succmasfully, whach
szudunts showld besefit oot
from the program, and bow
sducetory can cbénin the
progrem amd beining for free

i Helping Earfy Literacy with Practice Strategies

Strengths of
One-on-One
Program

= Evidence-bused and
wzimn bifecaiby —we o w

® Emsguirss no more thee 1512
mEnuiss par dey. X deyw
mar wEal

& Hun bewn sucossrfully ussd
weith studwnty of el differess
raading lwvels

& T be sy intepraied ey
part of 5 school's Assponee-
En-intmrawntion [ATL) model

The HELPS Education
Fund

The HELFE Educzbon Fund s B ron-profit fcundeticn thet o ced o
mppert tanchers' fres socemn oo the HELPS Frogres meterisis

Th: Pl in: sl 1 Bo

! mvceall d o,

Tor stadic=a froe ccoromically dacthorloged Eockgroondts,. Through O HELPS
Srieralios Furell, tescicry end schooh cen spplly T oo s ohecstione] e
redai=d o meadfing iminection. Toadhora ond adhooh con dheo apply for s
=hoalional melcrich boyond e T, Sownioedoli: mol—mty <o from T

el

The HELPS Sucation ®erd i froncdaly amporicd in twva mera. Find, o thoe
Eoemioatiing i HELPS Frogeem weioish Tor frec fros B seclieils, Edora or
achicohy con ol I porciiees ot of proemembled, prvfoniseddiy docdoped HEL e
Program mulcesh [for only £88 por 3. 5o, indheatechs or orporecations con
maks Tt ciole donoliors deoxlly T The Perd. 100% of procesth o
purchisac HELPS melcsich ord 500 of denaliors To The HELPS Eiecalion Furd
o i o improes cfhecations] sutooes e sty

rEaD more 1)

RELATED LIMKS
HIVEah
B ewn i Begirnieg S-nfhrg
Doy Wilal Worin

Cyramic: indicaltony o Saic Barly
Lifcrecy Selly {DiemLs)

By TN

Other HELPS
Programs

At tha prassmt kimae, ol
mutwrinly for the HELPS
Onu-=n-Tne Fregram ars
wymaln biw: for usa.

Howswar, sdditonal RELPS
Frogrems sre currestly being
dewslcpsd, wuch mm programs
Fer small groups ard Spasmh-
spaaking rtudemts

UPDATES

Program Updat=c
Fexind o July L X5

= Bonng rETE wmlh ey olucalon

a =my

Reseanch Updates

Socad o Duw B 2003

= A=zl fowrrsl puliferilie ofvool
HELPS

= Pkt slilicy of wnall-poun FELPE
Progeem

Webhcle Updates
Sotad o s 0. 308

= FELFS aieils oo e
ooy



HELPS: Tier 2 Reading-Fluency Program
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Response to Intervention

Evaluating the Quality of Tier 2 Reading
Interventions/Programs: Example: HELPS Program

Q: Does HELPS provide remediation in specific, clearly
defined academic skills?

A: Yes. HELPS sessions include these research-based
elements that target reading fluency:

— adult modeling of fluent reading.

— repeated reading of passages by the student.

— phrase-drill error correction.

— verbal cueing and retell check to encourage student reading
comprehension.

— reward procedures to engage and encourage the student
reader.

www.interventioncentral.org 45




Response to Intervention

Evaluating the Quality of Tier 2
Interventions/Programs

Here are 3 things that high-quality Tier 2 academic
Interventions are NOT:

Homework help, test preparation, or reteaching of core-

Instructional content.
People. (The ‘reading teacher’ is not an intervention.)

Locations. (The ‘Learning Lab’ or ‘Academic Support
Center’ Is not an intervention.)

www.interventioncentral.org
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Response to Intervention

Tier 3: Intensive

Intervention: The
RTI/IMTSS Problem-
Solving Team. When

a student fails to
respond to academic
Interventions at Tiers

1 and 2, what Is the
Problem-Solving Process

Y
l‘
|
I|
\||
L
|

at Tier 3?

www.interventioncentral.org




-

RTI/MTSS for
Academics:
Pyramid of
Interventions

Tier 2:
Strategic

Tier 3: Intensive
Intervention (1-5%).
Students with intensive
academic gaps are
reviewed by the RTI/MTSS
Problem-Solving Team and
receive a customized
Intervention plan. Most
students at Tier 3 are still
general-education.







Response to Intervention

RTI Problem-Solving
Team Roles

o Facllitator

« Recorder

* Time Keeper

» Case Manager
 Coordinator

www.interventioncentral.org
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Response to Intervention

Tier 3: RTI Team: Meeting Format

m Introductions/Talking Points

| Step 1: Select Intervention Target(s)

| Step 2: Inventory Student's Strengths, Talents,
Interests, Incentives

| Step 3: Review Background/Baseline Data

| Step 4: Set Academic and/or Behavioral Outcome
Goals and Methods for Progress-Monitoring.

| Step 5: Design an Intervention Plan
| Step 6: Share RTI Intervention Plan With Parent(s)

| Step 7: Review the Intervention and Progress-
Monitoring Plans

www.interventioncentral.org
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Response to Intervention

i

Identifying the Academic
Problem: Part 1. What Is
a 3-part format for

describing academi
problems that can increase
teachers’ understa

the student concer

Handout; pp. 2-3

www.interventioncentral.org




Recnann<e to Intervention

Worksheet
p. 29

Activity: Write an Academic Problem-ldentification Statement for Your
Student

1. Choose & shudent you work with fat has 1 ormore sigrificant scsdemic challengss mauiring & Tier 1/Classmom
il rer nfion Plan. f&nemer thess quesions mganding your shuderk

s Academic Tash Whel speciic scademic sk is the gresiest scademic challenge for fis sudent?

b Curment Pefomance. How does your siudent cumently pefom on this rsk?

t. Expected Performance. What level of peformance would you exzedt on this task from e
ypicalmemge shident?

[* Write 2 Jpart Problem-dentification Statement. Lise fiz pegarizer o rewrie your shodent's scademic problem
in the form of 8 3-part Peoblem ID) sistement. For examples, s=e handout

Ervironmental Conditions or Prokdem Descrption Typical or Expected Level of
Tazk Demands Perfomeance




Response to Intervention

Academic Problems: Think of a Student | °**°°

Choose a student you work with that has 1 or more
significant academic challenges requiring a Tier
1/Classroom Intervention Plan. Answer these guestions
regarding your student:

— Academic Task. What specific academic task is the greatest
academic challenge for this student?

— Current Performance. How does your student currently perform
on this task?

— Expected Performance. What level of performance would you
expect on this task from a typical/average student?

www.interventioncentral.org 54




Response to Intervention

Academic Problem Identification: The
Challenge...

Teachers benefit when they can describe clearly
and accurately exactly what a student’s academic
problem is. Here Is a simple approach that will:

o ‘frame’ the student problem as a 3-part ‘problem
ID’ statement, and

« |ink that student problem to a likely cause.

www.interventioncentral.org
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Response to Intervention

Academic Problem Identification: 3 Steps

Format the problem description as a 3-part
problem-identification statement.

The process of writing this statement can help to
make the description of the academic behavior
more specific and also prompts the teacher to think
about an appropriate performance goal.

www.interventioncentral.org
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Response to Intervention

Academic Problem Identification: 3 Steps

« Conditions. Describe the environmental conditions or task
demands in place when the academic problem is observed.

 Problem Description. Describe the actual observable
academic behavior with which the student has difficulty. If
available, include specifics about student performance,
such as rate of work, accuracy, or other relevant
quantitative information.

 Typical or Expected Level of Performance. Provide a typical
or expected performance criterion for this skill or behavior.
Typical or expected academic performance can be
calculated using a variety of sources, such as benchmark
norms, local (classroom) norms, or expert opinion.

www.interventioncentral.org
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Response to Intervention

3-Part Problem ID Statement: Examples
Conditions Problem Typical/Expected

Description Level o
Class Norms

When shown Annika can while most peers
flashcards with name 38 of 52 In her class can
mixed-case letters | correctly name all letters
for 3 seconds correctly.

General Problem: Annika doesn't know alll
of her letters.
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Response to Intervention

3-Part Problem ID Statement: Examples

Conditions Problem L —_—
Description HaVEl  State/CC
Standard
When asked to Thomas (grade while this is a
blend / segment 1)is Kindergarten
onsets and rimes | inconsistent in ELA/Reading
of single-syllable | this skill standard.

spoken words

General Problem: Thomas has limited
phonics/alphabetics skills.
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Response to Intervention

3-Part Problem ID Statement: Examples

Conditions Problem Description  Typical/Expected

Le
== Class Norms

When shown CVC | Terrance requires while
words from all adult prompting, classmates
vowel families via | hints, and occasional | perform the
flashcards direction to sound task with
out and blend the prompting only.
words

General Problem: Terrance still needs
help In decoding CVC words.
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Response to Intervention

3-Part Problem ID Statement: Examples
Conditions Problem Typical/Expected

Description Level 0 Benchmark

Norms
When reading Benjamin reads while the fall norm
aloud froma 1- an average of (20th percentile) at
minute 4th-grade 45 words Grade 4 is 68
passage words per minute.

General Problem: Benjamin is a slow
reader.

www.interventioncentral.org




Response to Intervention

3-Part Problem ID Statement: Examples
Conditions Problem Typical/Expected

Description Level o
Class Norms

When completing | Neda scores an while classmates

sets of 5 short- average of 40% score an average
answer questions | (2 of 5 correct) of 80%.

based on assigned

readings

General Problem: Neda does not retain
important information from readings.
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Response to Intervention

3-Part Problem ID Statement: Examples
Conditions Problem Typical/Expected

Description

When directed to Lucy can
match terms and correctly match
definitions for 20 10 items
social-studies
terms

Entry-Level Skill

while this entry-
level vocabulary is
a prerequisite for
the course.

General Problem: Lucy lacks basic social-

studies vocabulary.
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Response to Intervention

3-Part Problem ID Statement: Examples
Conditions Problem Typical/Expected

Description
Class Norm

When working Alice frequently while most

Independently at seeks teacher classmates are

her desk... help... able to complete
the task without
adult support.

General Problem: Alice Is always seeking
teacher help instead of working on her own.
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Response to Intervention

3-Part Problem ID Statement: Examples
Conditions Problem Typical/Expected

Description
Class Norm

For science Tye turns in while the

homework... assignments an classroom median
average of 50% rate of homework
of the time... turned in is 90%.

General Problem: Tye isn'’t getting his
homework In.
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Response to Intervention

3-Part Problem ID Statement: Examples
Conditions Problem Typical/Expected

Description
Entry-Level Skill

When completing | Annis unableto | while most peers

an introductory- translate that In her class have
level algebra word | word problem mastered this
problem... Into an equation | skKill.

with variables...

General Problem: Ann can'’t set up her
math word-problems.
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Recnann<e to Intervention

Worksheet
p. 29

Activity: Write an Academic Problem-ldentification Statement for Your
Student

1. Choose & shudent you work with fat has 1 ormore sigrificant scsdemic challengss mauiring & Tier 1/Classmom
il rer nfion Plan. f&nemer thess quesions mganding your shuderk

s Academic Tash Whel speciic scademic sk is the gresiest scademic challenge for fis sudent?

b Curment Pefomance. How does your siudent cumently pefom on this rsk?

t. Expected Performance. What level of peformance would you exzedt on this task from e
ypicalmemge shident?

[* Write 2 Jpart Problem-dentification Statement. Lise fiz pegarizer o rewrie your shodent's scademic problem
in the form of 8 3-part Peoblem ID) sistement. For examples, s=e handout

Ervironmental Conditions or Prokdem Descrption Typical or Expected Level of
Tazk Demands Perfomeance




Response to Intervention

Academic Proble

ms: Think of a Student | °**°°

Problem ID: Write a 3-

part Problem-Identification
Statement. On your worksheet, write your student’s
academic problem in the form of a 3-part Problem ID
statement. For examples, see handout; pp. 2-3.

3-Part Academic Problem ID Statement

Environmental Conditions or
Task Demands

Problem Description

Typical or Expected Level of
Performance

www.interventioncentral.org
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Response to Intervention

Identifying the
Academic Problem:

Part 2. What are 8

~_common reasons for
emic problems—

ey be

' acac
and how can th
measured and fixed?
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Response to Intervention

Identifying Academic Problems in the Classroom: A Guide for
Teachers pp. 5-7

jrn'-'ﬂi:l'l: Priésasriiss
'ua Defining Acsdemic Probleme in fre Claz=room & 2079 Sim Weight \ l Wi iierveniionrerdrei og

Identifying Academic Problems in the Classroom: A Guide for Teachers

Darections; When students struggle o complete n-class and homewonk assignments, teachers can #nd i difficull o pnpoint the lisely cause of the probiem. The

iaible below contaims 8 commaon reasons why studenits might expenence academic dificuity. Educatiors can use the fable as a ool to quicily denify obsices o

shudent leaming as well as 1o find suggestiens fo halp the leamer and to measure fe impact of ther academic-intersenton effors.

MOTE: Many of T2 Causes o student underperfammance: contained here require that you Srst nolie cut competing explans@ons befre wou can accept them. For

example, ¥ a izacher belieyes fhal 3 shudent fals o complele dasswork because of a |ack of confidencework avoiiance [explanaton &), that stnocior must Srst

rule cut e ahemative explanation that Te student simply lacks Te skills o do he assignment.

Reason for Academic What It Looks Like How to Respand Hive tix Misasure: Sampls |dass

Probilem

1. Skl The student is = Alinformation sources [direct = Adively teach T tanget sklls). »  Selec any methad o data
unable o do the pbsemation, work products, past | «  Give the student modets of comect collection thal provides dined,
ACITETIE, WO reconds) indicats the siudent lacks performance 1o consull as nesded oirsErvable evidence of the

the necessary skilis) o da the [E-., CoMeCEy Compieted math shudent's mastery of the
WO probéems on board). acatemic skils being taught
= Provide Smely seedack about comect £.0., leacher-made quizzes,
performance. Offer praise and PUbICS; Work products, &1
BNCOUSGEMmENt for efor.

2. Fivency. The siudent = The shudent can compisis e = Proside opportunities for fie siuden = Agminister bhef, tmed measures
poazesses the Work bt is nesicient, requiring 1o practice 2 skill and receive timety i rack growth in spesd and
NECEssary academic substandally more ime than performancs fssdbac. efcienoy.
saills Dt iacks fluency dassTEtes i do s The student |« Reinforce the student fof Aluency as
N completng ©e wor may also be commiting langs wellas acouracy. MOTE: Cumculum-based

ameunis of cognitive ensegy o the measures (CEI'S) (e.g., Ol
basic task, prevening them som Fizading Fluency) are uss
fiusing on higher-evel problem- fois 1 track Suency in basic
solying o comprehension. academit skiks.

3. Retention. The student |« The student demonsiraies = Gve ihe student muiple « Track student mastery of
appears o have SUCCESS O 3N SCademic ek opponunities 1o a0l on and ‘over- aCatemic items (.., basic mam
masiered the necessary (2.g., comecty recaling a 5at of practice” he skil. fiacts) using a Cumulaiive
academic skils) in one math facts #9m memony) Dot on 3 Marstery Foscond.
session bl does not following day cannol repeat this
retain the skaliis) unti samie tas
he nexd session

m
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MTSS: ACADEMICS

Tier 3: High-Risk Students: 5%

Ciagnostic assessment of
academic problems

RTl Team Meetings
Customized/intensive
academic intervention plan

Ciailly progress-monitoring

Tier 2: At-Risk Students: 15%

Tier 1: Univerzal: Core Ins;trm::li«w:m:“1

Small-group interventions to
address ofi-grade-level
academic deficits

Regular progress-monitoring

80%

Effective group instruction
Universal academic screening

Academic interventions for
struggling students

AN

iy

=

o

/

h

MTSS: BEHAVIOR

( Tier 3: High-Risk Students: 5%

Functional Behavioral
Assessments (FEAs)

Behavior Intervention Plans
(BIPs)

Wrap-around BTl Team meetings
Daily progress-maonitoring

Tier 2: At-Risk Students: 15%

small-group interventions for
emerging behavioral problems
Regular progress-monitoring

Tier 1: Universal: Classroom
Management: 80%

Clear behavioral expectations

Effective class-wide
management strategies

Universal behavior screening

Source: Lroscne, ., & volpe, R. J. (£ZU13). Response-to-interventuon (K 11) as a moaei 1o 1aciiate mnciusion 1or stuaents witn iearning ana
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452



Response to Intervention

Skill

Reason for Academic Problem

* The student is unable to do the academic
Work.

What It Looks Like

 All information sources (direct

observation, work products, past records)
Indicate the student lacks the necessary
skill(s) to do the work.

www.interventioncentral.org
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Response to Intervention

Skill

How to Respond

Actively teach the target skill(s).

Give the student models of correct
performance to consult as needed (e.g.,
correctly completed math problems on
board).

Provide timely feedback about correct
performance.

Offer praise and encouragement for effort.
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Response to Intervention

Skill

How to Measure: Sample Ideas

Select any method for data collection that
provides direct, observable evidence of
the student’s mastery of the academic
skills being taught: e.g., teacher-made
quizzes; rubrics; work products, etc.

www.interventioncentral.org
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Response to Intervention

Fluency

Reason for Academic Problem

* The student possesses the necessary
academic skills but lacks fluency in
completing the work.
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Response to Intervention

Fluency

What It Looks Like

The student can complete the work but is
Inefficient, requiring substantially more
time than classmates to do so.

The student may also be committing large
amounts of cognitive energy to the basic
task, preventing them from focusing on
higher-level problem-solving or
comprehension.

www.interventioncentral.org
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Response to Intervention

Fluency

How to Respond

Provide opportunities for the student to
practice the skill and receive timely
performance feedback.

Reinforce the student for fluency as well
as accuracy.

www.interventioncentral.org
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Response to Intervention

Fluency

How to Measure: Sample Ideas

Administer brief, timed measures to track
growth in speed and efficiency.

NOTE: Curriculum-based measures
(CBM'’s) (e.g., Oral Reading Fluency) are
useful tools to track fluency in basic
academic skills.

www.interventioncentral.org
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Response to Intervention

Retention

Reason for Academic Problem

 The student appears to have mastered
the necessary academic skill(s) in one
session but does not retain the skill(s)
until the next session.
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Response to Intervention

Retention

What It Looks Like

The student demonstrates success on an
academic task (e.g., correctly recalling a
set of math facts from memory) but on a
following day cannot repeat this same
task.

www.interventioncentral.org
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Response to Intervention

Retention

How to Respond

 Give the student multiple opportunities to
drill on and ‘over-practice’ the skill.
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Response to Intervention

Retention

How to Measure: Sample Ideas

 Track student mastery of academic items
(e.g., basic math facts) using a
Cumulative Mastery Record.
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Response to Intervention

Generalization

Reason for Academic Problem

The student possesses the necessary
academic skill(s) but fails to recognize

opportunities when they should use those
skills.
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Response to Intervention

Generalization

What It Looks Like

The teacher has evidence that the student
possesses specific academic skills (e.qg.,
reading comprehension techniques; an
efficient note-taking strategy). However,
the student falls to use those skills in
appropriate situations or settings.

www.interventioncentral.org
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Response to Intervention

Generalization

How to Respond

Identify situations/settings in which the
student should use the missing skills
(‘skills transfer’)

Select a method (e.g., adult prompt; self-
monitoring with a checklist) through which
the student is alerted to apply those
missing skills in the new setting.
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Response to Intervention

Generalization

How to Measure: Sample Ideas

» Choose those target situations/settings to
which the student should generalize
specific skills.

* In those situations/settings, tally the
number of times the student both (1)
successfully displays the target skill(s),
and (2) falls to display those skills.
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Response to Intervention

Identifying Academic Problems in the Classroom: A Guide for
Teachers pp. 5-7

jrn'-'ﬂi:l'l: Priésasriiss
'ua Defining Acsdemic Probleme in fre Claz=room & 2079 Sim Weight \ l Wi iierveniionrerdrei og

Identifying Academic Problems in the Classroom: A Guide for Teachers

Darections; When students struggle o complete n-class and homewonk assignments, teachers can #nd i difficull o pnpoint the lisely cause of the probiem. The

iaible below contaims 8 commaon reasons why studenits might expenence academic dificuity. Educatiors can use the fable as a ool to quicily denify obsices o

shudent leaming as well as 1o find suggestiens fo halp the leamer and to measure fe impact of ther academic-intersenton effors.

MOTE: Many of T2 Causes o student underperfammance: contained here require that you Srst nolie cut competing explans@ons befre wou can accept them. For

example, ¥ a izacher belieyes fhal 3 shudent fals o complele dasswork because of a |ack of confidencework avoiiance [explanaton &), that stnocior must Srst

rule cut e ahemative explanation that Te student simply lacks Te skills o do he assignment.

Reason for Academic What It Looks Like How to Respand Hive tix Misasure: Sampls |dass

Probilem

1. Skl The student is = Alinformation sources [direct = Adively teach T tanget sklls). »  Selec any methad o data
unable o do the pbsemation, work products, past | «  Give the student modets of comect collection thal provides dined,
ACITETIE, WO reconds) indicats the siudent lacks performance 1o consull as nesded oirsErvable evidence of the

the necessary skilis) o da the [E-., CoMeCEy Compieted math shudent's mastery of the
WO probéems on board). acatemic skils being taught
= Provide Smely seedack about comect £.0., leacher-made quizzes,
performance. Offer praise and PUbICS; Work products, &1
BNCOUSGEMmENt for efor.

2. Fivency. The siudent = The shudent can compisis e = Proside opportunities for fie siuden = Agminister bhef, tmed measures
poazesses the Work bt is nesicient, requiring 1o practice 2 skill and receive timety i rack growth in spesd and
NECEssary academic substandally more ime than performancs fssdbac. efcienoy.
saills Dt iacks fluency dassTEtes i do s The student |« Reinforce the student fof Aluency as
N completng ©e wor may also be commiting langs wellas acouracy. MOTE: Cumculum-based

ameunis of cognitive ensegy o the measures (CEI'S) (e.g., Ol
basic task, prevening them som Fizading Fluency) are uss
fiusing on higher-evel problem- fois 1 track Suency in basic
solying o comprehension. academit skiks.

3. Retention. The student |« The student demonsiraies = Gve ihe student muiple « Track student mastery of
appears o have SUCCESS O 3N SCademic ek opponunities 1o a0l on and ‘over- aCatemic items (.., basic mam
masiered the necessary (2.g., comecty recaling a 5at of practice” he skil. fiacts) using a Cumulaiive
academic skils) in one math facts #9m memony) Dot on 3 Marstery Foscond.
session bl does not following day cannol repeat this
retain the skaliis) unti samie tas
he nexd session
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' Identifying Academic Problems in the Classroom

1. Skill. The student is unable to do the academic work.

2. Fluency. The student possesses the necessary
academic skills but lacks fluency in completing the work.

3. Retention. The student appears to have mastered the necessary academic
skill(s) in one session but does not retain the skill(s) until the next session.

4. Generalization. The student possesses the necessary academic skill(s) but fails
to recognize opportunities when they should use those skills.

5. ‘Academic Survival’ Skills. The student’s lack of academic survival skills (e.qg.,
homework regimen; organizational skills) interferes with their completing and
submitting work.

6. QOverprompting. The student completes work—but requires frequent prompting.

7. Overhelping. The student has the ability to complete the work—but seeks
repeated assistance during the task.

8. Lack of Confidence/Work Avoidance. The student possesses the necessary
academic skills but lacks sufficient confidence to attempt the work.



Jim ‘gL, Fresecie =

3. Write 2 Hypothesic Statement. Based on your inowledge of this shden], wrie & Typothes’ shrisment that
pinpaoints fe Eely rool couse’ of the scademic problem. See isible below for @ i=fing of possicl

hypofeses

| Hypothesis Siatement

Worksheet [Fr==

kil The sudert = unable fo do the academic woek

Fizency. The student possezses e nece=sary academic skils but lacios flusncy in complefing thework

gt | pa| ==

. Refention. The shudent appesre o have masizmd the necessary scademic =kil(s] in ore s2=sion but doss not
p relsin e =kil|s) usb the next session.
[

4. Genersizsdon. The shident possessps the necesssry scademic skil[s) but Bils fo moognize opporhusifes whes
they should use those sidls.

5. ‘Academiz Serdva” Solls. The shudenf's lack of scademic sunvival skil= (2.9, homesork gimen;
orgarizafonal skills) inferferes wih their comglefing and susmitting wosk.

£ Owerprompding. The shudent complebes e work—bul requires high reles of sdull prompling during the sk

hsMerww nierverricnoe-tsl og =




Response to Intervention

Academic Problems: Think of a Student

terve [Centrit
Minute ‘Count T

05:00

the table of common reasons for student academic
problems (pp. 5-7). Select the one that seems most

appropriate for your student.

2. Problem ID: Write a Hypothesis Statement. Consult

Hypothesis Statement

www.Interventioncentral.org
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Response to Intervention

‘n.

— Reading Interventions
What are examples of
&:v L y

elementary interventions in} J f§

reading?
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Response to Intervention

1. Phonemic Awareness: 2. Alphabetic Principle: The ability
The ability to hear and to associate sounds with letters
manipulate sounds in and use these sounds to form
words. words.

3. Fluency with Text: The effortless,
automatic ability to read words in
connected text.

Five Components of Reading

4. Vocabulary: The ability to
understand (receptive) and use
(expressive) words to acquire and
convey meaning.

) \ ’ H
.\‘- \ \ » \
\ “ ) \‘ 4 - 3
o - \ |
% P \ . k- -

¥ - 5. Comprehension: The complex
cognitive process involving the
Intentional interaction between
reader and text to convey meaning.

Source: Big ideas in beginning reading. University of Oregon. Retrieved September 23, 2007, from http://reading.uoregon.edu/index.php



Response to Intervention

Kindergarten: Problem: “Erica has
trouble connecting word sounds to their
alphabetic equivalent.”

Intervention: Word Boxes/Word Sort

www.interventioncentral.org
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Response to Intervention

Word Boxes & Word Sort

Young children must master phonics--the mapping of the
sounds of speech to the symbols of the alphabet--before
they can become accomplished readers.

Word boxes/word sort IS a one-to-one Iintervention that can
strengthen essential phonics skills through work on CVC
words (Joseph, 2002).

www.interventioncentral.org
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Response to Intervention

Word Boxes & Word Sort

Materials. To use word boxes and word sort, the
teacher will need these additional materials:

Word Boxes: Recording Form (attached)

Word Boxes: Phonics Practice Sheet (attached)
Word Sort: Practice Sheet (attached)

Counters (e.g., pennies, poker chips)

Moveable letters (e.qg., magnet letters, cut-out
letters)

Markers for student use

www.interventioncentral.org
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Word
Boxes:
Phonics

Practice
Sheet

Word Boxes: Phonics Practice Sheet

Shudant [Data: mamantionist:

LI
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Response to Intervention

Word Sort: Practice Sheet

mamamionist

Dai2:

rug

top

sif

red

had

Word Sort Practice Sheet

97
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Word
Boxes:
Recording
Form

Word Boxes: Recording Form

Shudart Dgla: manantionist

Directiona: Write up %0 10 wonds below to be reviewed using wond BoEes. Than use this sm to racoed the
shudent's perfommance in identfying e iefer-sound campanents of the selected tEnget wonds. The frm hias
=space for up 90 3 drials for each woed. Record ¥ in 8 tial if the student is abie o

1

placa 3 counber in each box of the wond-bax fomm whila correctty siating tha malching |eter-sound.

2 plata e approprizfe movable lefter into 2ach boE of the waond box form while comacty stsfing the
makching letter-sound.
3 write the appropriste lsbar o 23ch boe of the waord box fam winile camecty stating the matching lether-
sound.
4. proncuncs e antirs word &5 wiitizn in 2 wond B form.
Domta: Demta: Domta: KOTES
WDRD Trial 1 Trial 2 Trial 3
1 ¥ _M —f_M ¥ _M
2 ¥ _M —¥_M —_¥_M
3 ¥ _M —T_M ¥ _M
4 —T_M —T_M _Y_H
5 ¥ _M —f_M ¥ _M
& I i _M —T_M
7 T _M —T_M ¥ _M
2 ¥ _M —¥_M —_¥_M
0 ¥ _M —¥_M ¥ _M
10 ¥ _M —T_M ¥ _M
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Response to Intervention

Word Boxes & Word Sort

Preparation. The teacher selects up to 10
consonant-vowel-consonant (CVC) words each
tutoring session and writes them into the Word
Boxes: Recording Form.

The teacher also writes these 10 words onto index
cards--one word per card. NOTE: These CVC
words can be any mix from the five vowel groups:
a,e,l,o,u.

www.interventioncentral.org
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Response to Intervention

Word Boxes: Recording Form

Student: R ' c ky

Date: Interventionist:

Directions: Write up to 10 words below to be reviewed using word boxes. Then use this form to record the

student's performance in idenftifying the letter-sound components of the selected target words. The form has
space for up to 3 trials for each word. Record "Y' in a trial if the student is able to:

1.
2

3.

place a counter in each box of the word-box form while correctly stating the matching letter-sound.
place the appropriate movable letter into each box of the word box form while correctly stating the
matching letter-sound.

write the appropriate letter into each box of the word box form while correctly stating the matching letter-
sound.

pronounce the entire word as written in the word box form.

PIg

tan

Diate: Diate: Date__ MOTES
WORD Trial 1 Trial 2 Trial 3
1 p | 9 Y N | _¥Y N | _Y_N
) Tan Y N | _¥Y_ N | _Y_N
3 p0-|- Y N | _¥Y_ N | _Y_N

pot
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Response to Intervention

Word Boxes & Word Sort

Part 1: Word Box: Procedures.

1. The teacher sounds out word and puts counters into word
boxes. The teacher places counters under the blanks of the
appropriate word box.The teacher next reads aloud a word from
the CVC word list (‘p-1-g’), sounds out each letter sound in the
word, and slides a counter into the corresponding word box.

Word Boxes: Phonics Practice Sheet

student: R IC ky Date: Interventionist:

1
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Response to Intervention

Word Boxes & Word Sort

Part 1: Word Box: Procedures.

2. The teacher sounds out word and the student puts
counters into word boxes. The teacher directs the
student to put counters into the word boxes while the
teacher pronounces the letter sounds of the CVC word.

Word Boxes: Phonics Practice Sheet

student: R IC ky Date: Interventionist:

1
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Response to Intervention

Word Boxes & Word Sort

Part 1: Word Box: Procedures.

3. The student sounds out word, puts letters into word
boxes. The teacher lines up magnetic/cut-out letters for the
target word under each of the appropriate blanks on the Word
Boxes: Phonics Practice Sheet. The student sounds out each

etter sound while sliding the letter counter into its word box.

Word Boxes: Phonics Practice Sheet

Student: R IC ky Date: Interventionist:

LI
P i G
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Response to Intervention

Word Boxes & Word Sort

Part 1: Word Box: Procedures.

4. The student writes letters of word into word boxes. The
student is given a marker and directed to write the letters of
the target word into the appropriate word boxes. The student
IS then prompted to read the word aloud.

Word Boxes: Phonics Practice Sheet

Student: R IC ky Date: Interventionist:

1 plLilg
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Response to Intervention

Word Boxes & Word Sort

Part 1: Word Box: Procedures.

5. [Optional] The teacher records student responses. The
Instructor may want to keep a record of student performance
on the word-box activity—using the Word Boxes: Recording

Form.

Directions: Write up to 10 words below to be reviewed using word boxes. Then use this form to record the
student's performance in identifying the letter-sound components of the selected target words. The form has
space for up to 3 trials for each word. Record "Y' in a trial if the student is able to:

1. place a counter in each box of the word-box form while correctly stating the matching letter-sound.
place the appropriate movable letter into each box of the word box form while correctly stating the

matching letter-sound.

3. write the appropriate letter into each box of the word box form while correctly stating the matching letter-

sound.

4. pronounce the entire word as written in the word box form.

L | pig

WO R D Date:11/7/17| Date:_Same | Date._Same NOTES
Trial 1 Trial 2 Trial 3
_YXN | XXY_N XY __N |Trial 1: R. needed prompts

for steps 3,4.




Response to

Word Boxes & Word Sort| P'9 || Tan pot

Part 2: Word Sort: Procedures.

1. The student completes a word sort. At the end of the
session, the student uses the Word Sort Practice Sheet to sort
the word flashcards under their CVC ‘family’. If a word Is
Incorrectly sorted, the teacher points to that word and asks, "Is
this word In the right place?"

Word Sort: Practice Sheet
Student: R l C ky Date:

Interventionist:

_____________________________________________________________________________
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Response to Intervention

Grade 1: Problem: “Karim needs to
develop ‘word attack’ skills for CVC
words.”

Intervention: Letter Cube Blending
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Response to Intervention

Letter Cube Blending d Il | 1

 The Letter Cube Blending intervention targets alphabetic
(phonics) skills. The student is given three cubes with
assorted consonants and vowels appearing on their sides.
The student rolls the cubes and records the resulting letter
combinations on a recording sheet. The student then
judges whether each resulting ‘word’ composed from the
letters randomly appearing on the blocks is a real word or
a nonsense word. The Intervention can be used with one
student or a group. (Florida Center for Reading Research,
2009; Taylor, Ding, Felt, & Zhang, 2011).

Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from
http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdfTaylor, R. P., Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1
intervention on letter-sound correspondence in a Response-to-Intervention model in first graders. School Psychology Forum,
5(2), 54-73.
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Response to Intervention

Letter Cube Blending

PREPARATION: Here are guidelines for preparing Letter Cubes:

o Start with three (3) Styrofoam or wooden blocks (about 3 inches in
diameter). These blocks can be purchased at most craft stores.

 With three markers of different colors (green, blue, red), write the
lower-case letters listed below on the sides of the three blocks--with
one bold letter displayed per side.
- Block 1: t,c,d,b,f,m: green marker
- Block 2: a,e,1,0.u,i (The letter | appears twice on the block.): blue
marker
- Block 3: b,d,m,n,r,s: red marker

« Draw aline under any letter that can be confused with letters that have
the identical shape but a different orientation (e.g., b and d).

Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from
http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdf

Taylor, R. P, Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1 intervention on letter—sound correspondence in a
Response-to-Intervention model in first graders. School Psychology Forum, 5(2), 54-73.
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Response to Intervention

Letter Cube Blending

INTERVENTION STEPS: At the start of the intervention, each student
IS given a Letter Cube Blending Recording Sheet. During the Letter
Cube Blending activity:

1. Each student takes a turn rolling the Letter Cubes. The student
tosses the cubes on the floor, a table, or other flat, unobstructed

surface. The cubes are then lined up in 1-2-3 (green: blue: red) order.

2. The student is prompted to sound out the letters on the cubes.
The student is prompted to sound out each letter, to blend the letters,
and to read aloud the resulting ‘word'.

Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from
http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdfTaylor, R. P., Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1

intervention on letter-sound correspondence in a Response-to-Intervention model in first graders. School Psychology Forum,

5(2), 54-73.
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Response to Intervention

Letter Cube Blending

INTERVENTION STEPS (Cont.):

3. The student identifies and records the word as ‘real’ or
‘nonsense’. The student then identifies the word as ‘real’ or ‘nonsense’
and then writes the word on in the appropriate column on the Letter
Cube Blending Recording Sheet.

4. The activity continues to 10 words. The activity continues until
students in the group have generated at least 10 words on their
recording sheets.

Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from
http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdfTaylor, R. P., Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1

intervention on letter-sound correspondence in a Response-to-Intervention model in first graders. School Psychology Forum,
5(2), 54-73.
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Response

08 ‘How RTI Works’ Series © 2011 Jim Wright # www.interventioncentral.org

Student Name

Letter Cube Blending Activity (Fiorida center for Reading Ressarch, 2009)

Directions: Have the student toss the Letter Cubes. Line up the Cubes in GREEN-BLUE-RED (G-B-R) order. Have the student
sound out each of the letters on the Cubes in G-B-R order. Have the student read the ‘word' spelled out on the Cubes. Then
have the student decide whether the ‘word' is real or nonsense and write the word under the appropriate column below. Continue
until at least 10 ‘words’ have been generated by this gruu%activiiy.

Real Word

Nonsense Word

Letter Cube Blending i

dir

Sample Recording Sheet | | £un

di| 1|

Sources: Florida Center for Reading

Research. (2009). Letter cube blending.
Retrieved from

http://www.fcrr.org/SCAsearch/PDFs/K-

1P_036.pdf

Taylor, R. P., Ding, Y., Felt, D., & Zhang, D.
(2011). Effects of Tier 1 intervention on
letter—sound correspondence in a Response-
to-Intervention model in first graders. School
Psychology Forum, 5(2), 54-73.
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Response to Intervention

Grade 2: Problem: “Luis needs to
strengthen his sight-word vocabulary
before he can move up to his next book.”

Intervention: Reading Racetrack
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Response to Intervention

Reading Racetrack

The teacher selects 28 words from a sight word list
(e.g., Dolch, Fry) to create ‘Reading Racetracks'.

* In one session, the student reads through four target
Racetracks with 7 words each and one review
Racetrack with all 28 words.

 The student reads words aloud from a ‘Reading
Racetrack’ sheet for 1 minute.

 The student engages in repeated readings from that
Racetrack wordlist until reaching a 90-word criterion
or having read the list five times in a row.

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.




;cﬁh en
%ive
® five ' some
3 Reading
stop then
‘ Racetrack .a
know were
Student: JAKE
: Diate: oept 17, 2014 7
then ‘.“.i-trdlist: - had
- Circle List T*,.I or Review .
were know
I 3
some stop
five étup w:n.rere had I;:nuw some then

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.



Response to Intervention

=

Core Works' Series © 2014 Jim Wright

(IR

Reading Racetrack Score Sheet  stugent Wordiist Date:

TARGETLIST1 | #Words | #Errors | Practice Words TARGETLIST 3 | #Words | #Errors | Practice Words
Correct Correct

First Read First Read

Second Read Second Read

Third Read Third Read

Fourth Read Fourth Read

Fifth Read Fifth Read

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.




Response to Intervention

Grade 3: Problem: “Terrence IS not a
fluent reader.”

Interventions:
 Paired Reading
« Group-Based Repeated Reading
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Response to Intervention

Classroom Academic Interventions: Reading Fluency

« PAIRED READING: INCREASE READING FLUENCY. Teacher
and student begin the session reading aloud in unison.

During the session, at the student’s choosing, he/she gives a silent
signal (e.g., lightly tapping the teacher's wrist); at this signal, the
teacher stops reading aloud and instead follows along silently
while the student continues to read aloud. Whenever the student
commits a reading error or hesitates for 3 seconds or longer
(during either unison or independent reading), the teacher corrects
the error and resumes reading in unison.

Source: Homan, S. P, Klesius, J. P, & Hite, C. (1993). Effects of repeated readings and nonrepetive strategies on students'
fluency and comprehension. Journal of Educational Research, 87(2), 94-99. 118




Response to Intervention

Group-Based Repeated Reading

(Available on Conference Web Page)

An effective group repeated reading intervention
(Klubnik & Ardoin, 2010) has been developed that
allows a tutor to work on reading fluency with up to 3
students in a group format. This tutoring package
Includes several components, with repeated reading as
the ‘engine’ that drives student growth in reading
fluency. A tutoring session using this group intervention
will last about 15 minutes.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group-Based Repeated Reading

Preparation. To prepare for each tutoring session, the
tutor creates or obtains these materials:

« 1 student reading passage: This passage should be 150
words or longer and at students' instructional level.
Instructional as defined here means that students are able
to correctly read at least 90% of the words in the passage.
Copies of the passage are made for each student and the
tutor.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group-Based Repeated Reading

Procedure. The group repeated reading intervention has 4
components: passage preview, repeated readings, phrase-
drill error correction, and contingent reward:

1. Passage Preview. The tutor reads the practice passage
aloud once while students follow along silently, tracking
their place with an index finger. During this initial read-
through, the tutor stops several times at unpredictable
points and asks a student selected at random to read the
next word in the passage. (NOTE: This ‘assisted cloze'
strategy -- Homan, Klesius, & Hite,1993--ensures that
students pay close attention to the tutor's modeling of text.)

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group-Based Repeated Reading

Procedure.

2. Repeated Readings. The tutor next has the students read
the practice passage aloud 3 times . For each read-aloud,
the students engage in sequential reading, with the process
continuing in round-robin fashion until the passage Is
completed. When a student misreads or hesitates in
reading a word for 3 seconds or longer, the tutor states the
correct word. At the beginning of each repeated reading, the
tutor selects a different student, to ensure that by the end of
the 3 readings, each student will have read each sentence
In the passage once.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group-Based Repeated Reading

Procedure.

3. Phrase Drill Error Correction. At the end of each reading, the
tutor reviews error words (misreads or hesitations for 3
seconds or longer) with students. The tutor points to each error
word, ensures that students are looking at the word, and asks
them to read the word aloud in unison.

If students misread or hesitate for 3 seconds or longer, the
tutor pronounces the error word and has students read the
word aloud together (choral responding). Then the tutor has
students read aloud a phrase of 2-3 words that includes the
error word--performing this action twice.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Grade 4: Problem: “Malik doesn'’t closely
monitor his understanding of what he
reads.”

Intervention: Click-or-Clunk
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Response to Intervention

Reading Comprehension: Self-Management Strategies
CLICK OR CLUNK: MONITORING COMPREHENSION

 The student continually checks understanding of sentences,
paragraphs, and pages of text while reading.

« |f the student understands what is read, he/she quietly says
‘CLICK’ and continues reading.

« [f the student encounters problems with vocabulary or
comprehension, he/she quietly says ‘CLUNK’ and uses a checklist
to apply simple strategies to solve those reading difficulties.

Source: Babbs, P. J. (1984). Monitoring cards help improve comprehension. The Reading Teacher, 38(2), 200-204.
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Response to Intervention

‘Click or Clunk’
Check Sheet
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Response to Intervention

Grade 4: Problem: “Dominic struggles to
retain the ‘gist'’/main ideas of
Informational passages.”

Intervention:
« Read-Ask-Paraphrase
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Response to Intervention

Reading Comprehension: Self-Management Strategies

« RETAIN TEXT INFORMATION WITH PARAPHRASING (RAP).
The student is trained to use a 3-step cognitive strategy when
reading each paragraph of an informational-text passage: (1)

READ the paragraph; (2) ASK oneself what the main idea of the

paragraph is and what two key details support that main idea,; (3)

PARAPHRASE the main idea and two supporting detalils into one's

own words. This 3-step strategy Is easily memorized using the

acronym RAP (read-ask-paraphrase). OPTIONAL BUT

RECOMMENDED: Create an organizer sheet with spaces for the

student to record main idea and supporting details of multiple

paragraphs—to be used with the RAP strategy-to be used as an
organizer and verifiable work product.

Source: Hagaman, J. L., Casey, K. J., & Reid, R. (2010). The effects of the paraphrasing strategy on the reading
comprehension of young students. Remedial and Special Education, 33, 110-123. 128




Re Sp Read-Ask-Paraphrase (RAF) Sheet

Mame: Dot THePages of Reading

Siuden| Directions: For 2act paragapiifom your sesigred reading, (1) READ fhe peragraph; (2] A3K yoursel whet the main
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Paragraph 1

Read-Ask-Paraphrase:
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details? Paragraph 3

3. Paraphrase: Write
key idea and details in

your own words. Paragraph
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Response to Intervention

Grade 5: Problem: “Neda ‘gets lost’ In
difficult informational passages.”

Intervention:
Linking Pronouns to Referents
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Response to Intervention

Reading Comprehension ‘Fix-Up’ Skills: A Toolkit

Linking Pronouns to Referents (Hedin & Conderman, 2010).

Some readers lose the connection between pronouns and the
nouns that they refer to (known as ‘referents’)—especially
when reading challenging text. The student is encouraged to
circle pronouns in the reading, to explicitly identify each
pronoun’s referent, and (optionally) to write next to the pronoun
the name of its referent. For example, the student may add the
referent to a pronoun in this sentence from a biology text: “The
Cambrian Period is the first geological age that has large

numlgers of multi-celled organisms associated with it ambrian
Period »

www.interventioncentral.org

131




Response to Intervention

Grade 6: Problem: “Jeff often writes
Incomplete sentences.”

Intervention: Sentence Combining
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Response to Intervention

Sentence Combining (Online)

Students with poor writing skills often write sentences that lack
‘syntactic maturity’. Their sentences often follow a simple,
stereotyped format. A promising approach to teach students use of
diverse sentence structures is through sentence combining.

In sentence combining, students are presented with kernel sentences
and given explicit instruction in how to weld these kernel sentences
Into more diverse sentence types either

— by using connecting words to combine multiple sentences into
one or

— by isolating key information from an otherwise superfluous
sentence and embedding that important information into the base
sentence.

Sources: Saddler, B. (2005). Sentence combining: A sentence-level writing intervention. The Reading Teacher, 58, 468-471.

Strong, W. (1986). Creative approaches to sentence combining. Urbana, OL: ERIC Clearinghouse on Reading and
Communication Skill & National Council of Teachers of English.

www.interventioncentral.org

133




Response to Intervention

Formatting Sentence Combining Examples

‘Connecting words'’ to be used as a sentence-combining tool appear in parentheses at the end
of a sentence that is to be combined with the base clause.

Example: Base clause: The car stalled.
Sentence to be combined: The car ran out of gas. (because)
Student-Generated Solution: The car stalled because it ran out of gas.

The element(s) of any sentence to be embedded in the base clause are underlined.

Example: Base clause: The economic forecast resulted in strong stock market gains.
Sentence to be embedded: The economic forecast was upbeat.
Student-Generated Solution: The upbeat economic forecast resulted in strong
stock market gains.
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Response to Intervention

Table 1: Sentence-combining types and examples (Saddler, 2005; Strong, 1986)

Type of Sentence

Sentence Combining Example

Multiple (Compound) Sentence
Subjects or Objects:

Two or more subjects can be
combined with a conjunction

(e.g., or, and).

Two or more direct or indirect
objects can be combined with a
conjunction (e.g., or, and).

Skyscrapers in the city were damaged in the hurmcane.
Bridges in the city were damaged in the humcane.
Skyscrapers and bridges in the city were damaged in the
hurmicane.

When they travel, migratory birds need safe habitat.
When they travel, migratory birds need regular supplies of
food.

When they travel, migratory birds need safe habitat and
regular supplies of food.

Adjectives & Adverbs: When a
sentence simply contains an
adjective or adverb that modifies
the noun or verb of another
sentence, the adjechive or adverb
from the first sentence can be
embedded in the related
sentence.

Dry regions are at nsk for chronic water shortages.
Overpopulated regions are at nsk for chronic water
shortages.

Dry and overpopulated regions are at risk for chronic
water shortages.

Health care costs have nsen nationwide.
Those health care costs have nsen quickly.
Health care costs have nisen quickly nationwide.
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Response to Intervention

Table 1: Sentence-combining types and examples (Saddler, 2005; Strong, 1986)

Type of Sentence

Sentence Combining Example

Connecting Words: One or
more sentences are combined
with connecting words.

Coordinating conjunctions (e g,
and, but) link sentences on an
equal basis.

Subordinating conjunctions (e.q.,
after, until, unless, before, while,
because) link sentences with one
of the sentences subordinate or
dependent on the other.

¢ The house was falling apart.
No one seemed to care. (but)

¢ The glaciers began to melt.
The earth’'s average temperature increased. (because)
The glaciers began to melt because the earth’s average
temperature increased.

The house was falling apart, but no one seemed to care.

Relative Clauses: Sentence
contains an embedded,
subordinate clause that modifies
a noun.

¢ The artist was the most popular in the city.
The artist painted watercolors of sunsets. (who)
The artist who painted watercolors of sunsets was the
most popular in the city.

Appositives: Sentence contains
two noun phrases that refer to the
same object. When two
sentences refer to the same
noun, one sentence be reduced
to an appositive and embedded

in the other sentence.

¢ The explorer paddled the kayak across the raging nver.
The explorer was an expert in handling boats.

The explorer, an expert in handling boats, paddled the
kayak across the raging river.

www.interventioncentral.org
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Response to Intervention

Websites with Research-Based Intervention
Ideas for Elementary Classrooms
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Response to Intervention

Intervention Sources: WWC Practice Guides

« The What Works Clearinghouse is a federally sponsored
site that includes a series of ‘practice guides’: summaries
of current best practices in classroom instruction.

All guides are written for teachers and are free for
download.

|IES * WWC Cearinghouse =40

Select topics to Find What Works based on the evidence

+| X
.. Literacy =E Mathematics A Science ‘ Behavior

Children and D
Youth with English E Teacher E._!i Charter
Disabilities Learners Excellence L‘. schools
¥\ Early Kindergarten
Childhood = | £ to12th p Path to
(Pre-K) K 12 Grade W Graduation Postsecondary




Response to Intervention

Intervention Sources: Florida Center for Reading Research

 This website is a product of a research center at Florida
State University.

 The site includes free lesson plans for reading across
grades K-5. (Many of the grade 4-5 resources are
appropriate for secondary students with reading delays.)

FLORIDA CENTER FOR READING RESEARCH

HOME ABOUT NEWS FROJECTS FEOPLE RESOURCES LIBRARY

Student Center Activities

From 2004 to 2008, a team of teachers at FCRR collected ideas and created Student Center Activities for usg
fifth grade classrooms. Accompanying these Student Center Activities is a Teacher Resource Guide that offel

differentiated instruction and how to use the Student Center materials.
Grades K-1 Student Center Activities

Grades 2-3 Student Center Activities

Grades 4-5 Student Center Activities 139




Response to Intervention

Intervention Sources: Evidence-Based Intervention Network

 This site Is co-sponsored by school psychology programs
at East Carolina University and University of Missouri.

e |t contains research-based ideas for reading, math, and
behavior interventions.

M S i . - - o
U University of Missouri School Psychology at Mizzou U ECU Special Education at Mizzo

Evidence Based
Intervention Network

Welcome to the EBI Network! Enter Keyword..

To support the use of evidence based interventions (EBI) in schools, the Evidence Based Navigation and More
Intervention Netwark (EBIN) was developed to provide guidance in the selection and Honia

implementation of EBIl in the classroom setting. The EBIN has an extensive resource base Overview of Hie BBl Nebwork
including evidence based intervention briefs, video modeling of EBls, information on History of the EBI Nebwork
selecting and using EBI. Each of these resources has been developed in collaboration with Othier Res tciices

faculty and students from a variety of universities. We hope you find the information useful Projecs Contribution
to help children whao are struggling.




Classroom Reading/Writing Interventions

Lab Work: Select

nterventions to Pilot.
Review this list of gy I
sample classroom reading/writing araphrase

Intervention ideas. nouns to Referents

Select 1-2 ideas that you would MOST like -
to try in your classroom. ombining

Fluency
* Paired Reading

» Group-Based Repeated
Reading
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 Classroom Reading/Writing Interventions

Phonics/Alphabetics
 Word Boxes/Word Sort
* Incremental Rehearsal
* Letter Cube Blending
Vocabulary

* Reading Racetrack
Fluency
* Paired Reading

» Group-Based Repeated
Reading

Comprehension
° ClICk Or Clunk www.interventioncentral.org

* Read-Ask-Paraphrase

* Linking Pronouns to Referents
Writing
 Sentence Combining
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Response to Intervention

~How to individualize
“instruction. What are

Ideas to differentiate/
scaffold instruction for

. academic success?
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Response to Intervention

Classroom
Accommodations for
Academics: A Teacher
Toolkit

pp. 10-13
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Classroom Accommodations for Academics: A Teacher Toolkit

An accommedation (finstrectional adjustment”) i intended 1o help the student to fully access and participate in the
general-education curriculum without changing the instructional content and without reducing the student’s rate of
leaming (Skinner, Pappas & Davis, 2005). An accommodation is intended to remove barmiers to leaming while sfill
expecting that students will master the same instructional content as ther typical peers.

Here i a list of possible accommodations that teachers can consider using for specific students or with the enfire
class.

1. JALLOW PHYSICAL MOVEMENT. To accommodate the fidgety student, negotiats
appropriate outlets for movement (2.9, allowing the student to pace at the back of the
Iclassroom during a kesson).

2. CHUNE CLASSWORK SESSIONS AND INCLUDE BREAKS. Break up lectures or
tudent work zessions into smaller segments and include brief breaks to sustain
tudent attenfion.

3. |[CREATE LOW-DISTRACTION WORK AREA. Set up a study carrel in the comer of
fhe room or other low-distraction work area. Direct or allow distractible students (o uss
fhiz area when needed.

4. )JSE PREFERENTIAL SEATING. Seat the student in a classroom location that
minimizes digfractions and maximizes the ability to focus on the teacher's instruction.

5. MEE SILENT CUES. Meet with the student and agree on one or more gilent teacher

cues to redirect or focus the student (e.g.. placing a paperclip on the studenf's desk)

puring class instruchion. Use the cue as needed.

6. JJSE VWISUAL BLOCKERS'. Encourage the student to reduce distractions on

aszignments by using a blank sheet of paper or simillar 3id to cover sections of the
ge that fre shudent is not curmently working on.

Ayisinduwi/uonusiy

7. REPEAT/REPHRASE COMMENTS. Repeat or rephrase student questions or
comments fo the clase or group before responding.

B. PDIRECTIOMS: ASSIGN A BUDDY. Assign & study buddy who iz willing and able to
Fepeat and explain d@nections o the student

9. PDIRECTIONS: SIMPLIFY. Simplify written dirscions on assignments to promaote
Etugent understanding.

10. PROVIDE SCHEDULES/AGENDAS. Provide the sfudent with an academic agenda or
zchedule for the clazs period or school day, to include; instructional activities,
ndependent assignments, other tasks to be covered during the peniod, az well as ther
approximate duration. Preview with students fo prepare them for upcoming activities.

UONEDI LN
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Differentiation vs. Scaffolding: Two Kinds of Support

Differentiation & scaffolding share similarities. Both require

individualization and are used to increase student engagement
and academic success. However, they also differ...
Scaffolding. The student is given

supports that allow them to meet the
demands of the original academic task.

Differentiation. The academic
task itself Is altered to match
student abilities.

_—7

—
Easier _/\
assigned Different
readings assignment
format (e.g.,
Shorter multiple-

Independent choice vs.
work periods short-answer)

Pre-
teaching
vocabulary

Chunking of tasks into
smaller increments

N

Use of
organizers to
highlight key
Information
from text

Source: Alber, R. (2014). 6 scaffolding strategies to use with your students. Edutopia. Retrieved from
https://www.edutopia.org/blog/scaffolding-lessons-six-strategies-rebecca-alber
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Response to Intervention

Differentiation & Scaffolding: Enabling Strategies

Assisted Reading Level: Gr 8 Zone of
Gr 8 RDNG

Assignment Proximal
Development
Providing a Gr 7 RDNG
reading guide , _
Providing Gr 6 RDNG r% 3
easier text
Pre-teaching Gr5 RDNG s g-_"&l
vocabulary -
Zone of
Independent Reading Level: Gr 4 Gr4 RDNG Independence

Assignment
Gr 3 RDNG

Source: Clark, K. F., & Graves, M. F. (2004). Scaffolding students' comprehension of text. The Reading Teacher, 58(6), 570-580.




Interventions, Instructional Adjustments & Modifications:
Sorting Them Out (Handout; p. 8)

Academic Intervention. An academic intervention is a strategy used to
teach a new skill, build fluency in a skill, or encourage application of an
existing skill to new situations or settings. Example: Read-Ask-
Paraphrase.

Instructional Adjustment/ Accommodation. An instructional adjustment
(also known as an 'accommodation’) helps the student to fully access and
participate in the general-education curriculum without changing the
Instructional content or reducing the student’s rate of learning. Examples:
Chunking larger tasks into smaller sub-tasks; keyboarding a writing
assignment in lieu of handwriting.

Modification. A modification changes the expectations of what a student
IS expected to know or do—typically by lowering the academic standards
against which the student is to be evaluated. Example: Open book test for
one.
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Response to Intervention

Deciding How to Accommodate.
What are examples of classroom
'Instructional adjustments’
(accommodations) that can benefit
struggling learners?
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Response to Intervention

+ Attention/Impulsivity: USE ‘VISUAL f

3

BLOCKERS'. Encourage the student to reduce %
distractions on assignments by using a blank
sheet of paper or similar aid to cover sections
of the page that the student Is not currently
working on.

www.interventioncentral.org
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Response to Intervention

« Communication: DIRECTIONS: SIMPLIFY.
Simplify written directions on assignments to
promote student understanding.
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Response to Intervention

 Independent Work: STRUCTURE
ASSIGNMENTS FOR INITIAL SUCCESS.
Promote student motivation on worksheets and
Independent assignments by presenting easier
items first and more challenging items later. .
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Response to Intervention r‘ | / /

Lab Work: Find an Accommodation Udbh

for Your Classroom
1. Scan the sample accommodation

In your groups:
ideas on pp. 10-13 of your handout. 10:00

2 SEleCt www.interventioncentral.org

— one idea that you currently use in your
classroom.

— one idea that you would like to start
using.

3. Share your selections with your group.
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Response to Intervention

Math Interventions.
What are practical math

Interventions to support
_ struggling learners?
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Response to Intervention

1. Understanding. Comprehending || 2. Computing. Carrying out
mathematical concepts, mathematical procedures, such as
operations, and relations--knowing adding, subtracting, multiplying, and
what mathematical symbols, dividing numbers flexibly, accurately,
diagrams, and procedures mean. efficiently, and appropriately.

Five Strands of Mathematical 3. Applying. Being able to formulate
Proficiency problems mathematically and to devise
X7 strategies for solving them using
‘ ) >0 concepts and procedures

' appropriately.

4. Reasoning. Using logic to explain and
justify a solution to a problem or to
extend from something known to
something less known.

5. Engaging. Seeing mathematics as

Source: : National Research Council. (2002). Helping children
learn mathematics. Mathematics Learning Study Committee,
J. Kilpatrick & J. Swafford, Editors, Center for Education,

Division of Behavioral & Social Sciences & Education.
r Washington, DC: National Academy Press.

sensible, useful, and doable—if you
work at it—and being willing to do the
work.
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Response to Intervention

Grade 1: Problem: “Ricky cannot rapidly
access values between 1 and 10
(number line).”

Intervention: Building Number Sense
Through a Counting Board Game
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Response to Intervention

Building Number Sense Through a Counting Board Game

DESCRIPTION: The student plays a humber-based
board game to build skills related to ‘'number sense’,
including number identification, counting, estimation
skills, and ability to visualize and access specific
number values using an internal number-line (Siegler,
2009).

Source: Siegler, R. S. (2009). Improving the numerical understanding of children from low-income families. Child Development
Perspectives, 3(2), 118-124.
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Response to Intervention

Building Number Sense Through a Counting Board Game

MATERIALS:
o Great Number Line Race! form

 Spinner divided into two equal regions marked "1" and
"2" respectively. (NOTE: If a spinner is not available, the
Interventionist can purchase a small blank wooden
block from a crafts store and mark three of the sides of
the block with the number "1" and three sides with the
number "2".)

Source: Siegler, R. S. (2009). Improving the numerical understanding of children from low-income families. Child Development
Perspectives, 3(2), 118-124.
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Response to Intervention

Cate: Start Time: : End Time: :

Directions: Mark the winner foreach game with an X in the table below.

Players Game 1 Game / Game J Game 4 Game 5 Game b Game [
2z
Bounce: Seqler, F 3 (2005) Imprsing Bie rumencal understanding of chidren from low-ncome famiiea. Chid Devsbperesd Permnadlives,

Source: Siegler, R. S. (2009). Improving the numerical understanding of children from low-income
families. Child Development Perspectives, 3(2), 118-124.
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Response to Intervention

Building Number Sense Through a Counting Board Game

INTERVENTION STEPS: A counting-board game session lasts
12 to 15 minutes, with each game within the session lasting 2-4
minutes. Here are the steps:

1. Introduce the Rules of the Game. The student is told that he or
she will attempt to beat another player (either another student or
the interventionist). The student is then given a penny or other
small object to serve as a game piece. The student is told that
players takes turns spinning the spinner (or, alternatively,
tossing the block) to learn how many spaces they can move on
the Great Number Line Race! board.

Each player then advances the game piece, moving it forward
through the numbered boxes of the game-board to match the
number "1" or "2" selected in the spin or block toss.

Source: Siegler, R. S. (2009). Improving the numerical understanding of children from low-income families. Child Development
Perspectives, 3(2), 118-124.
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Response to Intervention

Building Number Sense Through a Counting Board Game

INTERVENTION STEPS: A counting-board game session lasts
12 to 15 minutes, with each game within the session lasting 2-4
minutes. Here are the steps:

1. Introduce the Rules of the Game (cont.).

When advancing the game piece, the player must call out the
number of each numbered box as he or she passes over it. For
example, if the player has a game piece on box 7 and spins a
"2", that player advances the game piece two spaces, while
calling out "8" and "9" (the names of the numbered boxes that
the game piece moves across during that turn).

Source: Siegler, R. S. (2009). Improving the numerical understanding of children from low-income families. Child Development
Perspectives, 3(2), 118-124.
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Response to Intervention

Building Number Sense Through a Counting Board Game

INTERVENTION STEPS: A counting-board game session lasts 12 to
15 minutes, with each game within the session lasting 2-4 minutes.
Here are the steps:

2. Record Game Outcomes. At the conclusion of each game, the
Interventionist records the winner using the form found on the Great
Number Line Race! form. The session continues with additional
games being played for a total of 12-15 minutes.

3. Continue the Intervention Up to an Hour of Cumulative Play. The
counting-board game continues until the student has accrued a total
of at least one hour of play across multiple days. (The amount of
cumulative play can be calculated by adding up the daily time spent in
the game as recorded on the Great Number Line Race! form.)

Source: Siegler, R. S. (2009). Improving the numerical understanding of children from low-income families. Child Development
Perspectives, 3(2), 118-124.
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Response to Intervention

Cate: Start Time: : End Time: :

Directions: Mark the winner foreach game with an X in the table below.

Players Game 1 Game / Game J Game 4 Game 5 Game b Game [
2z
Bounce: Seqler, F 3 (2005) Imprsing Bie rumencal understanding of chidren from low-ncome famiiea. Chid Devsbperesd Permnadlives,

Source: Siegler, R. S. (2009). Improving the numerical understanding of children from low-income
families. Child Development Perspectives, 3(2), 118-124.

www.interventioncentral.org




Response to Intervention

Grade 3: Problem: “Janice Is not fluent in

her addition math facts.”

Intervention: Classwide Math Peer

Tutoring
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Response to Intervention

Peer Tutoring in Math
Computation with Constant
Time Delay
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Response to Intervention

Peer Tutoring in Math Computation with Constant
Time Delay

DESCRIPTION: This intervention employs students as reciprocal
peer tutors to target acquisition of basic math facts (math
computation) using constant time delay (Menesses & Gresham,
2009; Telecsan, Slaton, & Stevens, 1999). Each tutoring
'session’ is brief and includes its own progress-monitoring
component--making this a convenient and time-efficient math
Intervention for busy classrooms.
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Response to Intervention

Peer Tutoring in Math Computation with Constant
Time Delay

MATERIALS:

Student Packet: A work folder is created for each tutor pair. The
folder contains:

1 10 math fact cards with equations written on the front and correct
answer appearing on the back. NOTE: The set of cards is
replenished and updated regularly as tutoring pairs master their
math facts.

U Progress-monitoring form for each student.
1 Pencils.

www.interventioncentral.org

166




Response to Intervention

Peer Tutoring in Math Computation with Constant Time Delay

Tutoring Activity. Each tutoring ‘session’ last for 3 minutes. The tutor:

— Presents Cards. The tutor presents each card to the tutee for 3
seconds.

— Provides Tutor Feedback. [When the tutee responds correctly] The
tutor acknowledges the correct answer and presents the next card.

[When the tutee does not respond within 3 seconds or responds
Incorrectly] The tutor states the correct answer and has the tutee
repeat the correct answer. The tutor then presents the next card.

— Provides Praise. The tutor praises the tutee immediately following
correct answers.

— Shuffles Cards. When the tutor and tutee have reviewed all of the
math-fact carts, the tutor shuffles them before again presenting
cards.
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Response to Intervention

Peer Tutoring in Math Computation with Constant Time Delay

Progress-Monitoring Activity. The tutor concludes each 3-minute tutoring
session by assessing the number of math facts mastered by the tutee.
The tutor follows this sequence:

— Presents Cards. The tutor presents each card to the tutee for 3
seconds.

— Remains Silent. The tutor does not provide performance feedback
or praise to the tutee, or otherwise talk during the assessment
phase.

— Sorts Cards. Based on the tutee’s responses, the tutor sorts the
math-fact cards into ‘correct’ and ‘incorrect’ piles.

— Counts Cards and Records Totals. The tutor counts the number of
cards in the ‘correct’ and ‘incorrect’ piles and records the totals on
the tutee’s progress-monitoring chart.
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Response to Intervention

Math Tutoring: Score Sheet
Tudor ‘Coach® Tulze Payer
Liractions to the Tutor: Virde down fe number of mah-act cands hal yourparines
answerad corectly and fhe number answesad incomectly.
Date: Cards Corect Cands moomect
Peer Tutoring In
Date: Cards Corect Cands moomect
Math
. Date: Cards Corect Cands moomect
Computation:
Date: Cards Corect Cands moomect
Score Sheet
Date: Cards Corect Cands moomect
Date: Cards Corect Cands moomect
Date: Cards Corect Cands moomect
Diate: Cards Corect Cards moorect
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Response to Intervention

Peer Tutoring in Math Computation with Constant Time Delay

Tutoring Integrity Checks. As the student pairs complete the tutoring
activities, the supervising adult monitors the integrity with which the
intervention is carried out. At the conclusion of the tutoring session, the
adult gives feedback to the student pairs, praising successful
iImplementation and providing corrective feedback to students as
needed. NOTE: Teachers can use the attached form Peer Tutoring in
Math Computation with Constant Time Delay: Integrity Checklist to
conduct integrity checks of the intervention and student progress-
monitoring components of the math peer tutoring.
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Peer Tutoring In
Math
Computation:
Intervention
Integrity Sheet:
(Part 1.
Tutoring
Activity)

Peer Tutoring in Math Computation with Constant Time Delay: integrity Checklist

Tutoring Sezzion: Intervention Phase

DirecHons: Cheseee the lulor sed k= for s full inferesnfion session. e thes checkisl fo pacoed whether sach of
the key =leps of the ni=nvention weee corecy followed.

Correctly ahep Tutor Action MOTES
Carried Qut?
1 Prompiy Infiates Session. A fre =tart of the
N ) Emer, the Lfor immediglely presents the firsl
malh-fsc cand.

2 Presanks Cands. The futor crasanls aach card o
N - Eoe fufee for 3 seconds.

3 Provides Tutor Feedback. [When the ules
—Y_N ) respords correcily] The tulor acknowledges the
correct anzaer and presents the net cand

[fiher the ulze doe2 nof respord wihin 3
seconds or rezponds incomeclly] The hrice sisles
the comecl an=wer and has the uber repeat the
correct anzaer. The tulor then presents the next
card,

q_ Provides Pralse. Tre futor praizes the fulee
—T_A . mmediabely folioairg corecl srswers,

5 Shufles Cards. When the hior snd huise have
—T_A : revmwed all of the mat-iaci care, the ulor

shuffles them before again presenting coands.

E': Continues o the Timer. The kulce confinues &
N ) sraserls math-dsct card= for hies responss undl
e imer Aings




Response to Intervention

Peer Tutoring In
Math
Computation:
Intervention
Integrity Sheet
(Part 2.
Progress-
Monitoring)

Tutonng Seszion: Assessment Phaze

Directions: Cioserve the hilor and hulee during the progre=s-moniloring phase of the seszion. Uze this checklsl fo
record whether each of the key sleps of the asse=smeni were correchy followed.

Comectly olep Tutor Action NOTES
Camed Cut?
-1 Pressents Cards. The fubor preserls sach cand o
—T_ M : tre tutee for 3 seconds.
E fremains Sllent The tor doss not provide
—T_h : perfomance feedback or prise fo the ubee, or
ctherwise tals during the szses=ment ghaze.
3 Sorts Cands. The ulor sorfs cards info ‘corredt
—T_A ' and incomect piles based on the fubee's
"EIpOMSE,
'4- Counis Cands and Records Totals. The tulor
T~ ' courts the rumber of cards = the ‘comect’ and

‘rooeecl piles and pecords the bolals om the
itee's progre=s-monilorng chart
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Response to Intervention

Grade 4. Problem: “Ally Is inconsistent

when setting up and solving math word
problems.”

Intervention: STAR Math Problem-
Solving Strategy
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Response to Intervention

STAR: Improving Performance on Math Word
Problems

Students can improve their performance on math word
problems when they follow STAR, a simple 4-step self-
guided strategy.

STAR Is easy to recall and prompts the student to apply
problem-solving steps in a logical order. It was found to be
particularly effective with students with
emotional/behavioral disorders.

Source: Peltier, C., & Vannest, K. J. (2016). Utilizing the STAR strategy to improve the mathematical problem-solving abilities of students
with emotional and behavioral disorders. Beyond Behavior, 25(1), 9-15.




Step  |What | Do STAR: Solving

S . | search the problem for important information by:  Math Word
S e reading It aloud Problems:

e highlighting key words 4-Step Strategy

e crossing out information that is not important.
| translate the word problem into a number sentence. | can:
e arrange counters/objects to understand the problem
e draw the problem
e explain the problem in my own words.
Answer I answer the problem. When.doing this, b
e consider the math operations | will use
e think about the steps | will follow and their proper order
e check my numbers to make sure they are written clearly and are placed
correctly
e show my work.
| review my answer to make sure it is correct. To do this, I:
e recheck my calculations
e reread the problem and ask myself whether my answer makes sense.

Translate




STAR: Solving Math Word Problems

Student Name:

Dwrections: Use this step-by-step organizer as you solve each math word problem.

Step What | Do My Workspace
Search. | 1 =earch fhe problem for
impostant mformiation by

= preading it aloud

#  highligkfing key words

®  crossing ouf informnation
that is nof impartant.

Tranzlat= | | translate the word problem
into @ number sentence. | can

®  arrange countersobjects
to wndersiand the problem
draw the prablern
=xplam the problem in my
oam wiards.

Anzwer | | anewer the problem. Whens

duing this, I:

#  consider the math
operations | will use

#  think about the steps | wil
folow ard their proper
order

# check my numbers to
make sure they ans witizn
clzarly and are placed
corecty

& show my work

Review | rervigw my amswer to make
sure itis comect To do this,
# recheck my calculations
= reread the problem and
ask myself whether my

SNSWer Makss sensze.
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Response to Intervention

Grade 6: Problem: “Elijah makes a lot of
careless errors on his math work.”

Intervention: Math Self-Correction
Checklist
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Response to Intervention

Student Self-Monitoring: Customized Math Self-Correction
Checklists

DESCRIPTION: The teacher analyzes a particular
student's pattern of errors commonly made when
solving a math algorithm (on either computation or word
problems) and develops a brief error self-correction
checklist unique to that student. The student then uses
this checklist to self-monitor—and when necessary
correct—nhis or her performance on math worksheets
before turning them In.

Sources: Dunlap, L. K., & Dunlap, G. (1989). A self-monitoring package for teaching subtraction with regrouping to students
with learning disabilities. Journal of Applied Behavior Analysis, 229, 309-314.

Uberti, H. Z., Mastropieri, M. A., & Scruggs, T. E. (2004). Check it off: Individualizing a math algorithm for students with
disabilities via self-monitoring checklists. Intervention in School and Clinic, 39(5), 269-275.

www.interventioncentral.org 178




Response to Intervention

Increase Student Math Success with Customized Math Self-
Correction Checklists

MATERIALS:
o Customized student math error self-correction checklist

 Worksheets or assignments containing math problems
matched to the error self-correction checklist

Sources: Dunlap, L. K., & Dunlap, G. (1989). A self-monitoring package for teaching subtraction with regrouping to students
with learning disabilities. Journal of Applied Behavior Analysis, 229, 309-314.

Uberti, H. Z., Mastropieri, M. A., & Scruggs, T. E. (2004). Check it off: Individualizing a math algorithm for students with
disabilities via self-monitoring checklists. Intervention in School and Clinic, 39(5), 269-275.
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Response to Intervention

Sample Self-Correction Checklist

Math Self-Correction Checklist

Student Name: Drate:

Rater: Student Classroom:

Directions: To the Student: BEFORE YOU START: Look at each of these goals for careful math work before beginning your assignment.
AFTER EACH PROBLEM: Stop and rate YES or MO whether you performed each goal correctly.

Problems# Problem#2

Problemdt3

Problemsd

Froblem#s

I underlined all numbers ar the op of the
subrtraction problem thar were smaller than
their matching numbers art the botom of the

problem. Y _|'| Y _N

DOid the student succeed in this behavior goal?

QYES QNG

I wrote all numbers carefully so that | could
read them easily and not mistake them for other
numbers.

DOid the student succeed in this behavior goal?

JYES QNO

IHined up all numbers in the right place-value
columns,

Did the student succeed in this behavior goal? _‘f _" _\‘ _N
QO YES QNO

| rechecked all of my answers,
DOid the student succeed in this behavior goal? Y N Y N
OYES NG
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Response to Intervention A MU B

Math Interventions: Activity

« Discuss the Math Interventions
interventions reviewed | Number Sense
today. « Counting Board Game

+ Select at least one idea | Math Fact Fluency
that you would like to

_ * Peer Tutoring: Math Facts
try with your students.

Math Word Problems

* STAR Self-Guided Strategy:
Search-Translate-Answer-Review

Student Self-Monitoring
e Math Self-Correction Checklist
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Response to Intervention

Writing Down Tier

1/Classroom
Interventions. What Is a

convenient form that allows
teachers to quickly

document classroom

Intervention plans while
following an RTI problem-

solving process? pp. 14-18

|

——

] =N

¥
| joi 4
e——_
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Response to Intervention

Teacher Problem-Solving: Just a Part of the Job...
Instructors regularly engage in problem-solving efforts, such as:

searching the Internet for ideas to help a struggling learner.

pulling a student aside to identify deficits in knowledge or skills
and reteach instructional content as needed.

conferencing with a student to develop an action-plan to
Improve academic performance.

brainstorming with members of the grade-level or instructional
team for ideas to support a student.

meeting with a consultant (school psychologist; reading or math
teacher, etc.) for intervention suggestions.

scheduling student-parent conferences to enlist home and
school to boost academic performance or address behaviors.
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Response to Intervention

Teacher Problem-Solving: All the Work, Little Credit...

In this era of accountability, classroom intervention
efforts are not acknowledged unless they are
documented: “Teachers are already doing 90% of
the work. But they are often getting zero credit.”

RTI/MTSS provides a structure and toolkit for
teachers to record and share classroom
Intervention plans. With little or no extra time,
Instructors can get full credit for their problem-
solving work.

www.interventioncentral.org
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Response to Intervention

The Individualization Continuum: When Should
Classroom Intervention Efforts Be Documented?

Individualization: Reteaching, Differentiation, Scaffolding
Tier 1:Core Instruction '
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Response to Intervention

The Individualization Continuum: When Should
Classroom Intervention Efforts Be Documented?

Individualization: Reteaching, Differentiation, Scaffolding >
Tier 1:Core Instruction :

Rayshawn. Typical
student making
expected progress with
core instruction alone.
No intervention plan
needed.
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Response to Intervention

The Individualization Continuum: When Should
Classroom Intervention Efforts Be Documented?

Individualization: Reteaching, Differentiation, Scaffolding >
Tier 1:Core Instruction :

Sara. Requires occasional

reteaching, reinforcement of
— . .

O core instructional content. No

O
‘ ' Intervention plan needed.
@ ® :
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Response to Intervention

The Individualization Continuum: When Should

Classroom Intervention Efforts Be Documented?

Individualization: Reteaching, Differentiation, Scaffolding

Tier 1:Core Instruction

Tomas. Needs sustained
teacher attention across
several instructional weeks.
Benefits from intervention
plan (e.g., Read-Ask-
Paraphrase) to fully access
core instruction. Intervention
plan recommended.
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Response to Intervention

Teachers & Classroom Support Plans: Finding the Balance

When helping teachers to plan Tier 1/classroom interventions, what
IS the right balance between too little and too much support?

Teacher & RTI
Teacher & Grade-| | Problem-Solving
Teacher Alone Teacher & _
Consultant Level/Instructional Team
Team
(
Too Little Support “Sweet Spot”: Appropriate Support Too Much Support
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189




Response to Intervention

RTI/MTSS Classroom Support Plan: ‘Message in a Bottle'

Who might benefit?
Colleagues. Your intervention Parents & Student. You can make
efforts can be read by your the creation of the Classroom Support
fellow teachers and future Plan the focus of student and parent
educators conferences.

RTI/MTSS Problem-Solving
Team. Your classroom intervention
plan helps the team to make better
recommendations.

CSE/Special Education Eligibility Team.
Evidence of a classroom intervention plan is often
a requirement when attempting to diagnose a
learning disability or other IEP condition.
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Classroom Intervention Planning Sheet
This workcshest is designed to help teachers o quickdy create classroom plans for academic and behavioral
irervertions.

Case
Information

se Information

ltﬂWI‘II.E' Record the iImportant case imormation, inciuding st
nd dates for the intsrvention pian, and the total numbsr of insin

I" date of pln, star and

= Problem

How To: Create a
Written Record o

Classroom Interventions
(pp. 14-18)

%ﬂt Josh H, — . 23 Oct 2014
—— T Descrlpt|on MLEM
& o St Wesks:

e T
Intervention L| Stin g Of

What bo Wite- Write a ori

imepsention, WA £ Just

with this shudent. TIF: B you have 3 5opl for this
E:s snest

ssresa Tl cognt| |1t@IVENTION

hiipiww.jimwrighton _sirategy_reading_comprehension_ART i

Link:
Elements

nieractve_form pdf

Materials

Training
htenals Training

t to Write- Jot down malenats (2., Aashcands) or What bo Write: Mote wihat T
e (24, Intemet-connagted COmpuiEn needed s | (21 andior he shudent b camy cut the imsrwent
1 IS inervention.

of the interactive A Plan to b will train Josh to use the ART srstegy and wil

crganizer will b= student to bog its use and to email completed
d tex the parent. 1 the ART fiorm to the teacher after each
- " MOHItOF reading. i -F
ngrESS'M']”itﬂ'ﬁ" ProgreSS entice. Fi method ssdecied, record wihat type of data
] of T2 ] what type

What bo Write- S=leci a
is %0 be used, enter student baseline (sErting-poind) i
you plan o manior the infervention. Tip: Several ideas

aiculzne an rerveron pauicome goal, and note how frequently
dala colleciion appear on the night side of Tis lable.

Type of Data Used to Moritor: — lieas for imiervention Progress-Ronitonng
completed ART ; quiz grades . - data: qages, ———
Baseine Cuicome Goal +  Cumuative masteny log
=  [Fuonc
Mone for ART sheets 100% completion®RT sheets . w“m —
Quiz grades: 65% T5% for guiz grades . B ‘ card
Hio ofien will data be colecied T (2.0, daiy, every ofer day, weeklyl: =  Behawior checklist
ART shests/as readings are assigned; gquizzes weskly
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Response to Interve

Interventiofce ntrdE

§-Minute ‘Count Dovm’ Timer

Interventions: Activity

05:00

www.interventioncentral.org

Documenting Interventions:
Your Wish List

Imagine that—at the start of
the coming school year—you
receive classroom intervention
plans from 2018-2019 for your
at-risk students.

What essential information
would you hope that previous
teachers might record in these
written plans?

Classroom Intervention Planning Sheet
This worcshest is designed to help teachers to guichly create classroom plans for academic and behaviora
irerventions.

Case Information

What to Wite- Record the imporani case imormation, including student, person delivening the imervention, date of pbn, stan and
end dates for the intervention plan, and the fotal numb=r of instnuctional weeks thal be intervention will run.

Josh H. Mr. Smith, Social Date IMervemiion |53 Dot )14

Shudent InterverBoniss). |SpdfesGrade T Plan Was Written:
Date Dile Intervention Total Mumber of

o 27 Oct 2014 it End: 8 Jan 2015 " 3 weeks
5 1o Slart WWeekE:

. . |Jesh has difficulty creating a reading plan. monitoring understanding
Descrpion of he Student Frobiem: whille reading, applying fx-up skills, and processing infonm. text.

Intervention

What to Wiite- Write a brief description of the imtervention[s) to be used with this shudent. TIP: ¥ you have 3 5oipt for this
inienvention, you can just wiite its name nere and attach the soripd 1o is snest.

Aszk-Rliead-Tell Cognitve Srategy:

Link:

hitp-iwne jimwmightonline. com/mixed_filesW]_ED_2014/cognitive_strategy_reading_comprehension_ART_i
nieractive_form pdf

Materials Training

What to Wirite- Mote what Faining—if any—s needed 1o prepare

What to Wite- Jot down malenials (2.g., Rashcands) or
@duitys) andéor e shudent o camy oul the inervention.

TESOURGES (2.4., IMEMEt-Connected computer) needed o
cary oul Tis imervention.

A copy of the nteractive Ask-Read-Tell cognitive  |Mr. Smith will train Josh to use the ART strategy and will
strategy organizer will be emailed to the student  |direct the student to bog its use and to email completed
and to the parent. copies of the ART form to the teacher after each
assigned reading.

Progress-Monitoring

What to Wiite- Salect a method b monior shudent peogress on this intervention. For Te method selecied, recond what type of data
is 1o be used, enier student baselne (sEring-point) infermation, caiculaie an imervention culcome goal, and note how frequentty
U plan o manior the intervention. Tip: Several ideas for classmom data collecion appear on the night side of Tis table.

Type of Data Used to Moritor: g laeas for imemvention Progress-Monitoring
completed ART sheets; quiz grades . P ey i

T Sreome Godl +  Cummialive mastery log

= Ruonc
Mone for ART sheets 100% completon/ART shests | | e m pased measurement
Quiz grades: 65% 75% for quiz grades = Behavior report cand

Hiow cfien will data be colecied T (e.g., daily, every oer day, weekly}: = Behavior checkiist

ART sheets/as readings are assigned; quizzes weelkly

www.interventioncentral.org
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Response to Intervention

-~ are research-based

Building the

Behavior/Social-
Emotional Toolkit. What

| strategies that can help

teachers to motivate
students and decrease

problem behaviors?
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Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Jenna 2. She gets 3. Jenna stops
starts work bogged down work and puts
on an in- and her head on the
class writing frustrated. desk.
assignment.

www.interventioncentral.org




Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Jenna 2. She gets 3. The teacher
starts work bogged down approaches Jenna
on an in- and and helps her to
class writing frustrated. break the
assignment. assignment down
4 Jenna finds into smaller steps

the steps « (response effort).

manageable and
continues
working.

www.interventioncentral.org




Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Rayshawn 2. He 3. The teacher
Is directed to Interrupts pulls Rayshawn
Join others during from the group
classmates discussion and has him

for small- and gets into work alone on
group a minor an alternate
discussion. conflict. assignment.

www.interventioncentral.org




Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Rayshawn
s directed to
Join
classmates
for small-

group
discussion.

2. Before he 3. Rayshawn
joins the group, successfully

the teacher and participates in the
Rayshawn group, making a
review behavior contribution and
expectations for Interacting
small-group appropriately with
work (pre- others.

correction).
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Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Ellis is 2. He loudly 3. Ellis is sent

directed to asserts that to the

start his in- he IS NOT principal’s office

class doing this for disrespectful

assignment. stupid behavior,
assignment.
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Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Ellis s
directed to
start his in-
class
assignment.

»

2. The teacher
reminds Ellis that he
can choose to work
alone or with a peer
on the assignment
and also can decide
where in the room he
wants to do the work
(choice-making).

3. Ellis chooses
to work with a
friend. They
move to a
corner table
and complete
the assignment.
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Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Dee Is 2. She grows 3. The teacher
working at fatigued. Dee IS not amused.
her desk on engineers a Dee gets in-
an in-class ‘break’ by school
assignment. making funny suspension.

noises that

crack the

class up.
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Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Dee is
working at
her desk on
an in-class
assignment.

2. She decides
to use a break
ticket provided
by the teacher
to request a 2-
minute break
(break on
demand).

3.Deelis
refocused after
the break and
continues her
work.

www.interventioncentral.org




Response to Intervention

Ml
.

)

—

The Inattentive/Non-

ompliant/Anxious
tudent. What are

examples of behavior-

management strategies
that work for students with

specific behavioral
profiles?

interventioncentral.org




Response tn Intenzention

S gL, P 19
L8 Eoecter Beheviors inmmveritons € 2018 Jm Weght N . ntanvertioncarima o

A Toolkit: 38 Classroom ldeas to Help Students to Make Better
Behavioral Choices]

Behavicr inlerseniion plans are kighly irdiiduslized—becaum: every shudent displays & unique profile of behawiors.
Hormemver, feachers will find thet their chances of helping & shident o engage in posive behavics neease when
they include eech of fhese 3 elements in their dassrcom behavior inkesrention plans:

1. Anlecedents: Stmiegies i promobe positie behaviors and prevent mizhehavior

2. Pozive conzequences: Resporses Bl incrense positive'goal bekavioes:

A TOOlklt 38 3. Esfinclion procedures: Responses et exfinguish problem behawiors

Buery one of fiese elements plays s crucisl role in promoking e sucoess of » bekavior plan. Arlecedent siraiegies
preveni the shedent from engaging in problem kehaviors in e firsl place. Posifve corsequences motivele e

C | aSS rOO m | d eaS to shudert b show desied bebaviors, such s scadamic engagement. Exfinchion procsdures ramous the pay-0f fo e
shudent for engaging in probiem Eeheices. Whils sy one of the slements mighl be nadeguaie to change the

=hudert's behavior, the combinafon of anfecedents, posiee consequences, and exindion procedures can remltin s

Help Students to e e e et v e

Tescher= can use this guide b build faeir owm behavior plans uzing i resesrch-based idens for enfecedents,
psiive comsequences, and exbnciion procedures.

M ake B etter 1. Antecedents: Strategies to Prevent Misbehawvior

Teschers hsue the greatest sy of oplions fo infusnce a shident i engage in posiive behaviom whes they fos

Behavioral Choices o i s by ke e e b, P et s o e

uzuslly require lezs beacher effiod than peoviding comecive conzequences afier probem behaviors have oogured.
Tescher strlegies io elicil posifve sudert behavices Rduds making instudional sdusiments, providing shudent

1 9 - 2 8 prompls and reminders, and fsaching shud ents fo monior 2nd evaluste feir work pedomarce. Here are specific
. arfecedent ideas that teachers can use io nudge” shudents in engage in desied behevicoes:

Amtecedents That Frevert Problem Behawiors

O Behaviors: Teach Expectations (Fairtenies, Sugai, Guarding, & Lafhrop, 2007). Skdents must be explicly
faught bebaviorsl expecisfions befors hey can be held sccourinable for fhoze beheviors. The secher should
mods] poaitie behaviors, give shidents sxsmples and ror-examples of sppropriate beheicrs {o danfy
underzianding, have shudenis praciice those behaviors with instruclor feedback; and comsilerlly acinowlsdge
and preize shudents for sucoessfully displeying posiie behavioe.

O lkestructional Match: Ensare the Stadent Can Do the Work [Bures, VarDetepder, & Boice, 2008). Shudent
misbehavior frequeniy arses from an nabiiy bo do fe scademic sk, When the shudent lacces =kils necesary
fior the scademic buzk, e insbucorizaches the recesssey skil(x]. Addlicnal stmlegie: moiude adusting e
immedinlz sk fo the shudenfs current skillj=) 2nd paiFng fre sluden] with & helping peer.
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Response to Intervention

The Inattentive/Non-Compliant/Anxious
Student: Behavior-Management Examples

Students who are chronically inattentive, or
non-compliant, or anxious can benefit from
specific strategies. Here is a sampling...
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Response to Intervention

The Inattentive/
Impulsive
Student
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Response to Intervention

Attention-Deficit/Hyperactivity Disorder: Essential Features

 The individual displays a level of inattention and/or hyperactivity-impulsivity that
Interferes with functioning:

 Inattention. Six or more symptoms over the past six months to a marked degree
that impacts social/academic functioning:

— Falls to give close attention to details

— Has difficulty sustaining attention in tasks or play

— Seems not to pay attention when spoken to

— Does not follow through on instructions or finish schoolwork
— Has difficulty organizing tasks and activities

— Avoids or dislikes tasks requiring sustained mental effort

— Often loses things needed for tasks or activities

— Is distracted by extraneous stimuli

— Is often forgetful in daily activities (e.g., chores, errands)

Source: American Psychiatric Association. (2013). Diagnostic and statistical manual of mental disorders (5th ed.). Washington, DC: Author.




Response to Intervention

Attention-Deficit/Hyperactivity Disorder: Essential Features

 The individual displays a level of inattention and/or hyperactivity-impulsivity that
Interferes with functioning:

« Hyperactivity/Impulsivity: Six or more symptoms over the past six months to a
marked degree that impacts social/academic functioning:

— Fidgets or taps hands or feet or squirms in seat

— Leaves seat when expected to remain seated

— Runs around or climbs in situations when the behavior is not
appropriate

— Is unable to play or take part in a leisure activity quietly

— Seems “on the go” “as if driven by a motor”

— Talks incessantly

— Blurts out an answer before a question has been fully asked

— Interrupts others

Source: American Psychiatric Association. (2013). Diagnostic and statistical manual of mental disorders (5th ed.). Washington, DC: Author.




Response to Intervention

Relocate the Student: Remove From Temptation (US
Department of Education, 2004). When the student's problem
nehaviors are triggered or supported by factors in the
environment--such as a talkative peer or difficulty hearing or
seeing the instructor--the teacher may choose to move the
student to another, less-distracting location in the classroom.

A good option Is to seat the student within the teacher's
‘action zone', close to the instructor and in the region of the
room toward which that educator directs most instruction.

www.interventioncentral.org
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Response to Intervention

Checklist for Challenging Situations: Script Transition
Times (McCoy, Mathur, & Czoka, 2010). Students often
struggle with the complexity of managing multi-step routines
such as transitioning between classroom activities or moving
to different locations within the school.

Teachers can assist by making up step-by-step checklists
that ‘walk' the student incrementally through the routine.
Instructors can use these checklists as guides to teach and
measure student success in navigating transitions. Just as
Important, the student can use the checklist as a prompt and
guide to follow the expected steps.

www.interventioncentral.org
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Response to Intervention

Behavioral Checklist: General Behavior

Example: Routine/Transition

Start-of-Class Checklist

AT THE START OF CLASS, THE STUDENT:

has a sharpened pencil.

has paper for taking notes.

has homework ready to turnin.

has put her cell phone away in her backpack.

has cleared her|desk of unneeded materials.

IS sitting quietly.

(0|00 |00 |0 |0

Is working on the assigned start-of-class activity.

www.interventioncentral.org

210




Response to Intervention

Pre-Correction: Plant a Positive Thought (De Pry & Sugal,
2002). Some students need a timely reminder of expected
behaviors just before they transition into situations or settings
in which problem behaviors tend to occur.

At this 'point of performance’, the teacher gives the student a
timely reminder of goal behaviors, using such prompting
strategies as stating goal behaviors, having the student
preview a checklist of goal behaviors, asking the student to
describe goal behaviors; or praising another student for
demonstrating goal behaviors.

www.interventioncentral.org
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Response to Intervention

Rewards: Choose Them in Advance (De Pry & Sugal,
2002). Just as the student is about to enter a challenging
situation or setting in which he or she will need to show
appropriate behaviors, the instructor reminds the student of
the behavioral expectations and has the student select a
possible reward from a menu.

The student Is later given that reward if behaviors were
appropriate.

www.interventioncentral.org
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Response to Intervention

The Non-Compliant
Student
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Response to Intervention

Oppositional Defiant Disorder: Essential Features

« [ODD is one of the Disruptive, Impulse-Control, and Conduct Disorders.]

 The individual shows a pattern of oppositional behavior lasting at least 6
months that includes elevated levels of at least 4 of the following:

— Often loses temper

— Often argues with adults

— Often defies or refuses to comply with adults' requests or rules
— Often purposely annoys people

— Often blames others for his or her mistakes or misbehavior

— Is often touchy or easily annoyed by others

— Is often angry and resentful

— Is often spiteful or vindictive

 The individual displays these oppositional behaviors significantly more
frequently than typical age-peers.

Source: American Psychiatric Association. (2013). Diagnostic and statistical manual of mental disorders (5th ed.). Washington, DC: Author.




Response to Intervention

High-Preference Requests: Build Behavioral Momentum
(Kern & Clemens, 2007). Use 'behavioral momentum' to
increase compliance by first directing the student or class to
complete several short, simple, high-preference directives
that they readily complete (e.g., "Take out a sheet of paper",
"write your name on the paper"”, "copy the assignment from
the board") before presenting the student or class with a low-
preference directive that they typically balk at (e.g., "Open
your books and begin the assignment").

www.interventioncentral.org
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Response to Intervention

Behavior Management Strategies: Non-Compliance

HIGH-PROBABILITY REQUESTS: TO START AN
ASSIGNMENT. The teacher identifies brief actions associated
with the ‘low-probability’ assignment that the student is likely to
complete. The instructor delivers a sequence (e.g., 3) of these
high-probability requests and verifies compliance before
delivering the low-probability request.

Hi-Prob Requests: To Start Assignment

Easy ‘Take out a piece of paper.’
Easy ‘Write your name on your paper.’
Easy ‘Copy the topic description that you see on the

board.’

Challenge

‘Write an introductory paragraph on this topic.’




Response to Intervention

‘Two by Ten’: Engage In Brief Positive Chats (Mendler,
2000). If ateacher has a strained (or nonexistent)
relationship with a particular student, that instructor may want
to jJump-start a more positive pattern of interaction using the
'two-by-ten' intervention.

With this time efficient strategy, the teacher commits to
having a positive 2-minute conversation with the student at
least once per day across 10 consecutive school days. The
active ingredient in the intervention is regular and positive
teacher attention delivered at times when the student is
engaged in appropriate behavior.
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Response to Intervention

Planned Ignoring: Turn Off the Attention (Colvin, 2009).
In planned ignoring, the instructor withholds attention when
the student engages in the problem behavior. Ignoring
problem behavior can remove the source of Its reinforcement
and thus help to extinguish it.

Teachers should remember, though, that planned ignoring
alone Is seldom successful. Instead, planned ignoring
becomes much more powerful when, at the same time, the
teacher provides regular attention whenever the student
engages in positive, replacement behaviors.
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Response to Intervention

Scheduled Attention: Rechannel Adult Interactions
(Austin & Soeda, 2008). A strategy to increase positive
behaviors Is to ‘catch the student being good' with regular
doses of 'scheduled attention’: (1) The teacher decides on a
fixed-interval schedule to provide attention (e.g., every 8
minutes); (2) At each interval, the teacher observes the
student; (3) If the student is engaged in appropriate
behaviors at that moment, the teacher provides a dose of
positive attention (e.g., verbal praise; non-verbal praise such
as thumbs-up; brief positive conversation; encouragement). If
off-task or not behaving appropriately, the teacher briefly
redirects the student to task and returns immediately to
Instruction until the next scheduled-attention interval.
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Response to Intervention

The Anxious
Student
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Response to Intervention

Generalized Anxiety Disorder: Essential Features

« [GAD is one of the Anxiety Disorders.]

 The individual experiences excessive anxiety and worry about a variety of topics,
events, or activities over a period of at least 6 months. Worry occurs on the
majority of days. It is difficult for the individual to control the anxiety/worry.

« The worry is associated with at least 3 of these 6 symptoms:

Restlessness.

Becoming fatigued easily
Difficulty concentrating
Irritability

Muscle tension

Sleep disturbance

 The individual experiences ‘clinically significant' distress/impairment in one or
more areas of functioning (e.g., at work, in social situations, at school).

« The worry or anxiety cannot be better explained by physical causes or another
psychiatric disorder.

Source: American Psychiatric Association. (2013). Diagnostic and statistical manual of mental disorders (5th ed.). Washington, DC: Author.




‘Normative’ Anxieties/Fears in Childhood & Adolescence

Stage/Age Anxieties/Fears About...
Later Infancy: * Strangers

6-8 months

Toddler: * Separation from parents

12 months-2 years  « Thunder, animals

Early Childhood: -« Death, dead people, ghosts

4-5 years

Elementary:  Germs, natural disasters, specific traumatic events
-7 years « School performance

Adolescence: * Peer rejection

12-18 years

Source: Beesdo, K., Knappe, S. & Pine, D. S. (2009). Anxiety and anxiety disorders in children and adolescents: Developmental issues
and implications for DSM-V. Psychiatric Clinics of North America, 32(3), 483-524. http://www.ncbi.nlm.nih.gov/pmc/articles/PMC3018839/




Response to Intervention

Schedule: Increase Predictability (Kern & Clemens, 2007).
When students know the “content, duration, and/or
consequences of future events”, their level of engagement
rises and problem behaviors decline—a good definition of
motivation.

To increase the predictability of events for individual students
or an entire classroom, post or provide a schedule outlining
the day's activities. In simplest form, the schedule lists a title
and brief description for each activity, along with start and
end times for that activity. Teachers may wish to add
Information to the schedule, such as reminders of what
work materials a student might need for each event.
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Response to Intervention

Choice-Making: Allow for Student Preference (Green,
Mays, & Jolivette, 2011). Students find it motivating to have
opportunities to choose how they structure or carry out their
academic tasks. Teachers can allow choice on any of a
variety of dimensions of a classroom activity, such as:

— Where the activity takes place;
— who the child works with;

— what materials to work with (e.g., choosing a book from
several options);

— when to begin or end the activity;
— how long to engage in the activity.
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Response to Intervention

Lab Work: Behavior-Management
Strategy ‘Scavenger Hunt’

In your groups:

1. Select 1 of these student profiles: e —
| i p 10:00
— Inattentive/Hyperactive
— Non-Compliant
— Anxious

2. Look over the behavior-management
Ideas on pp. 19-28 to find at least 1
strategy you might use with this type of
student.
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Response to Intervention

What Classroom Supports Help a Struggling Student?

% 1. PROBLEM IDENTIFICATION. The student’s
specific academic deficits have been clearly
defined.

% 2. INTERVENTIONS. The student receives
research-based interventions to help them to
succeed in core instruction.

% 3. ACCOMMODATIONS. The student has access to
classroom accommodations as needed to reach
grade-level potential.

% 4. PLAN. The student has a written intervention plan.

.°, 5.  DATA. The student has assessment data collected
to better understand the academic delay and/or to
track progress.
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Response to Intervention

Activity: What Are Your Next Steps?

* Review the key
Information shared
at today’s
workshop.

« What are 2-3 key
Ideas and/or
resources from this
training that you
would like to try
back in your
classroom?
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Response to Intervention
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Response to Intervention

Identifying Behaviors
That Support

- Learning. What ‘pro-
Iearnlng behaviors at

~ the start of
_ kindergarten can help
to predict academic
Imary

success in the pri
grades? (Online)

interventioncentral.org




Response to Intervention

[ Classroom ‘Pro-Learning’ Behaviors

The student...

1. pays attention In class. \\@

Cy
2. persists in completing tasks. i!

3. shows eageress to learn new things. { 1%

4. works independently.
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Response to Intervention

{ Classroom ‘Pro-Learning’ Behaviors

The student...

5. adapts easily to changes in routine.
|

6. keeps belongings organized. I

7. follows classroom rules.“n?)

www.interventioncentral.org 231




Response to Intervention

US Department of Education Early Childhood
_ongitudinal Study: Pro-Learning Behaviors Impact
_ater Academic Performance

A 2010 national study conducted by the US
Department of Education showed a strong correlation
petween students’ mastery of 7 ‘pro-learning
nehaviors’ at the start of kindergarten and their later
nerformance (kindergarten, grade 1, grade 2) in
reading, math, and science.

Sources: Kena, G., Hussar W., McFarland J., de Brey C., Musu-Gillette, L., Wang, X., Zhang, J., Rathbun, A., Wilkinson-Flicker,S.,
Diliberti M., Barmer, A., Bullock Mann, F., and Dunlop Velez, E. (2016). The condition of education 2016 (NCES 2016-144). U.S.
Department of Education, National Center for Education Statistics. Washington, DC. Retrieved [date] from http://nces.ed.gov/pubsearch.




Response to Intervention

US Department of Education Early Childhood
_ongitudinal Study: Pro-Learning Behaviors Impact
_ater Academic Performance

Behaviors were rated using a scale of 1 to 4 (1=Never,
2=Sometimes; 3=0ften; 4=Very Often)

Here are the behavioral norms for children sampled at the
outset of their kindergarten year (Kena et al., 2016):

26 percent received an average rating of 4.
49 percent received an average rating of 3.
24 percent received an average rating of 2.
1 percent received an average rating of 1.

Sources: Kena, G., Hussar W., McFarland J., de Brey C., Musu-Gillette, L., Wang, X., Zhang, J., Rathbun, A., Wilkinson-Flicker,S.,
Diliberti M., Barmer, A., Bullock Mann, F., and Dunlop Velez, E. (2016). The condition of education 2016 (NCES 2016-144). U.S.
Department of Education, National Center for Education Statistics. Washington, DC. Retrieved [date] from http://nces.ed.gov/pubsearch.




e vEn tloMce el
24Minute ‘Count Down’ Timer

_ | ‘Pro-Learning’
Behaviors That | 02:00 e le) i e s e

Support Reading [z 19 = ooy attention in class.

At your tables: tasks.

 Review the pro-learning 3. shows eagerness to learn
behaviors just discussed. new things.

+ Select the top 1-2 behaviors 4. works independently.
that you find most 5. adapts easily to changes

challenging to promote.

* Brainstorm ideas to help
your students attain these
goals.

IN routine.

6. keeps belongings
organized.

7. follows classroom rules. :
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Response to Intervention

To promote class-wide ‘pro-learning’ behaviors
(the ‘RTI approach), teachers can...

teach behavioral expectations to all students.

reinforce students (using acknowledgement and
praise) for appropriate behaviors.

Identify students needing additional behavioral support.

view displays of problem behaviors as an opportunity
to reteach and reinforce appropriate behaviors.

ensure above all that students have the necessary
academic supports for school success

Source Maag, J. W. (2012). School-wide discipline and the intransigency of exclusion. Children and Youth Services Review, 34, 2094-

2100.




