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Response to Intervention/Multi-Tier System of Supports

Workshop PPTs and handout available at:

http://www.interventioncentral.org/westbabylon

www.interventioncentral.org




P P R - | W A F e ol o NP PSS Sl o PG I

Worksheet

S e oy o o

i
'ua Derls Coll=clion: How io: Moniior Clessroom Inlersesbors & 2013 Jim Weght . wuw indensTitioncesiml o

Worksheet: The Teacher as RTI ‘First Responder” How to Create
Classroom Academic Support Plans

Mg Diate: Instrucior: Jim Wright

Lisie 1S weorksinest o apply concepts and fry cul skils presented at foday's Feining.

1. Probilem ID: Writs 3 3-part Probiem-identification Statement. Use this organizes to write your student's
academic problem in e form of 3 3-part Proiem |D statement. For examples, see pp. 34 of handout:

Frart Academic Probism D Statement
Ervironmaental Condifiors o Probiem Descripbon Typical o Expectad Lavel of
Task Demands Parformancs

=]

Prodilem ID; Write 3 Hypothssis Statement. Based on your knowiedge of TS student, wiite a Typothesis'
siatement Tiat pinpoints T2 lkely oot cause’ of the academic problem. See pp. 4-5 of handout for a listing of
possioie hypotheses: (&) Skill Deficit (B) Fusncy Deficit, () Retention Defict, (D) Endurance Deficit; (E)
Generalzation Defcil |F) Escapeifwoidance.

| Hypothesis Siatement
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Response to Intervention/Multi-Tier System of Supports

7 |dentification of Academic Problems. What resources
can consultants use with teachers to streamline and
improve identification of Tier 1/classroom academic
problems?

% Methods of Data Collection. What are feasible data
sources that teachers can use to monitor classroom
Interventions?

% District MTSS Plan. How can WB use/adapt resources
shared at today’s training to support its MTSS plan ?

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Identifying the Academic
Problem: Part 1. What Is
a 3-part format for
describing academic
Increase

~ problems that can
teachers’ understanding of
the student concern?

Handout; pp. 2-3

i
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Response to Intervention/Multi-Tier System of Supports

05:00

Academic Problems: Think of a Student

Describe the problem. Think of a student currently or
previously in your class whose academic problem(s)
require significant amounts of your time, energy, and
support. In 1-2 sentences, briefly describe the nature of
that student’s academic problem(s).

www.interventioncentral.org 7




Response to Intervention/Multi-Tier System of Supports

Academic Problem Identification: The
Challenge...

Teachers benefit when they can describe clearly
and accurately exactly what a student’s academic
problem is. Here Is a simple approach that will:

o ‘frame’ the student problem as a 3-part ‘problem
ID’ statement, and

« |ink that student problem to a likely cause.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Academic Problem Identification: 3 Steps

Format the problem description as a 3-part
problem-identification statement.

The process of writing this statement can help to
make the description of the academic behavior
more specific and also prompts the teacher to think
about an appropriate performance goal.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Academic Problem Identification: 3 Steps

« Conditions. Describe the environmental conditions or task
demands in place when the academic problem is observed.

 Problem Description. Describe the actual observable
academic behavior with which the student has difficulty. If
available, include specifics about student performance,
such as rate of work, accuracy, or other relevant
quantitative information.

 Typical or Expected Level of Performance. Provide a typical
or expected performance criterion for this skill or behavior.
Typical or expected academic performance can be
calculated using a variety of sources, such as benchmark
norms, local (classroom) norms, or expert opinion.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

3-Part Problem ID Statement: Examples
Conditions Problem Typical/Expected

Description Level o
Class Norms

When shown Annika can while most peers
flashcards with name 38 of 52 In her class can
mixed-case letters | correctly name all letters
for 3 seconds correctly.

General Problem: Annika doesn't know alll
of her letters.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

3-Part Problem ID Statement: Examples

Conditions Problem TypicalEvnactad

Description HaVEl  State/CC
Standard
When asked to Thomas (grade while this is a
blend / segment 1)is Kindergarten
onsets and rimes | inconsistent in ELA/Reading
of single-syllable | this skill standard.

spoken words

General Problem: Thomas has limited
phonics/alphabetics skills.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

3-Part Problem ID Statement: Examples

Conditions Problem Description  Typical/Expected

Le
== Class Norms

When shown CVC | Terrance requires while
words from all adult prompting, classmates
vowel families via | hints, and occasional | perform the
flashcards direction to sound task with
out and blend the prompting only.
words

General Problem: Terrance still needs
help In decoding CVC words.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

3-Part Problem ID Statement: Examples
Conditions Problem Typical/Expected

Description Level 0 Benchmark

Norms

When reading Benjamin reads while the fall norm

aloud froma 1- an average of (20th percentile) at
minute 4th-grade 45 words Grade 4 is 68
passage words per minute.

General Problem: Benjamin is a slow
reader.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

3-Part Problem ID Statement: Examples
Conditions Problem Typical/Expected

Description Level o
Class Norms

When completing | Neda scores an while classmates

sets of 5 short- average of 40% score an average
answer questions | (2 of 5 correct) of 80%.

based on assigned

readings

General Problem: Neda does not retain
important information from readings.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

3-Part Problem ID Statement: Examples
Conditions Problem Typical/Expected

Description
Entry-Level Skill

When directed to Lucy can while this entry-
match terms and correctly match level vocabulary is
definitions for 20 10 items a prerequisite for
social-studies the course.

terms

General Problem: Lucy lacks basic social-
studies vocabulary.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

3-Part Problem ID Statement: Examples
Conditions Problem Typical/Expected

Description
Class Norm

When working Alice frequently while most

Independently at seeks teacher classmates are

her desk... help... able to complete
the task without
adult support.

General Problem: Alice Is always seeking
teacher help instead of working on her own.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

3-Part Problem ID Statement: Examples
Conditions Problem Typical/Expected

Description
Class Norm

For science Tye turns in while the

homework... assignments an classroom median
average of 50% rate of homework
of the time... turned in is 90%.

General Problem: Tye isn'’t getting his
homework In.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

3-Part Problem ID Statement: Examples
Conditions Problem Typical/Expected

Description
Entry-Level Skill

When completing | Annis unableto | while most peers

an introductory- translate that In her class have
level algebra word | word problem mastered this
problem... Into an equation | skKill.

with variables...

General Problem: Ann can'’t set up her
math word-problems.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Academic Problems: Think of a Student | °**°°

Problem ID: Write a 3-part Problem-Identification
Statement. On your worksheet, write your student’s
academic problem in the form of a 3-part Problem ID
statement. For examples, see handout; pp. 2-3.

3-Part Academic Problem ID Statement

Environmental Conditions or Problem Description Typical or Expected Level of
Task Demands Performance

www.interventioncentral.org 21




Response to Intervention/Multi-Tier System of Supports

Identifying the
Academic Problem:

Part 2. What are 8

~_common reasons for
emic problems—

' acao
and how can they be
measured and fixed?

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Identifying Academic Problems in the Classroom: A Guide for
Teachers pp. 5-7
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Identifying Academic Problems in the Classroom: A Guide for Teachers

Daresctions; When students struggle o complete n-class and homewon assignments, teachers can #nd i dificull o pinpoint the likely cause of the probiem. The

iaible below contains 8 commaon reasons why studenits might experience academic dificuity. Educators can use the table as a ool o quicily ientiy obstaclks o

shudent leaming as well as 1o find swggestions o halp the leamer and to measure fie impact of ther academic-intersenton effors.

MOTE: Many of T2 causes o studant underperfmmance: containsd nere requine that you Srst nolie cut competing explans@ons befare wou can accept them. For

example, ¥ 3 izacher belieyes fal a shudent dals o complele dasswork because of a |lack of confidencework avoiiance [explana®on &), that nstnocbor must Srst

rule cut e ahemative explanation that Te student simply lacks Te skills o do he assignment.

Reason for Academic What It Lok Like How to Respand Hive i Misasurs: Sample |dazs

Probilem

1. Skl The shudent is = Al information souwrces [direct = Adively leach T tanget sklls). = Select ary memhad o data
unabie o do the pbsenation, work products, past | «  Give the student models of comecd collection that provides dined,
LTI WO reconds) indicate the sudent lacks pefformancs 1o consull as nesded oiEerabie evidence of the

the necessary skll's) o do the [B.§., COECTY compicted math shudent's mastery of the
WO probiems on board). acatiemic skills being taught
= Provide Smely seedack about comect £.g., leacher-made quizzes;
performance. Offer praise and FUBNCE, WORK DPoducts, &2
BNCOUTAGEMENE for effort

2. Fiuvency. The student = The shudent can compleis T2 = |Provide opportunities for e siden = Agminiter bhef, tmed measures
poazessas the Work Bt is nesicient, requiring ‘i prachice T2 skill and receie timety 10 rack groath in spesd and
NECEssary academic substanially mors fme than performance fesdbaci efficiency.
saills Dt iacks fAluency dassmates o doso. The student |« Reinforce the student for Auency as
I completing e wor may also be pemmiting langs well a5 acouracy. MOTE: Cumculem-based

amounis of cognitive ensegy o the miesasures (CEWFs) le.g., Ol
basic task, prevening them #om Fzading Floency) are usssdl

foiusing on higher-evel problem- foods o track Suency inbasic
solving o comprehension. acaniemic skils.

3. Retention. The stugent |« The student demonsiraiss = Gwve the student muiple «  Track student mastery of
appears o have SUCCESS 0N 3N SCademic ek apporunities 1o 40l on and ‘over- SCaemic items (g, Dasic mam
masiered the necessary (.., comecty recaling a 5et of practice” he skil. facts) using @ Cumulaive
academic skils) in one miath facts #0m memony) Dt on a Masteny Fecond.
session bl does not following day cannol repeat this
retain the skalis) unti samie tase
he nexd session

(5]
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MTSS: ACADEMICS

Tier 3: High-Risk Students: 5%

Ciagnostic assessment of
academic problems

RTl Team Meetings
Customized/intensive
academic intervention plan

Ciailly progress-monitoring

Tier 2: At-Risk Students: 15%

Tier 1: Univerzal: Core Ins;trm::li«w:m:“1

Small-group interventions to
address ofi-grade-level
academic deficits

Regular progress-monitoring

80%

Effective group instruction
Universal academic screening

Academic interventions for
struggling students

AN

iy

=

o

/

h

MTSS: BEHAVIOR

( Tier 3: High-Risk Students: 5%

Functional Behavioral
Assessments (FEAs)

Behavior Intervention Plans
(BIPs)

Wrap-around BTl Team meetings
Daily progress-maonitoring

Tier 2: At-Risk Students: 15%

small-group interventions for
emerging behavioral problems
Regular progress-monitoring

Tier 1: Universal: Classroom
Management: 80%

Clear behavioral expectations

Effective class-wide
management strategies

Universal behavior screening

Source: Lroscne, ., & volpe, R. J. (£ZU13). Response-to-interventuon (K 11) as a moaei 1o 1aciiate mnciusion 1or stuaents witn iearning ana
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452



Response to Intervention/Multi-Tier System of Supports

Skill

Reason for Academic Problem

The student is unable to do the academic
Work.

What It Looks Like

All information sources (direct

observation, work products, past records)
Indicate the student lacks the necessary
skill(s) to do the work.

www.interventioncentral.org

25




Response to Intervention/Multi-Tier System of Supports

Skill

Actively teach the target skill(s).

Give the student models of correct
performance to consult as needed (e.g.,
correctly completed math problems on
board).

Provide timely feedback about correct
performance.

Offer praise and encouragement for effort.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Skill

Select any method for data collection that
provides direct, observable evidence of
the student’s mastery of the academic
skills being taught: e.g., teacher-made
quizzes; rubrics; work products, etc.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Fluency

Reason for Academic Problem

The student possesses the necessary
academic skills but lacks fluency in
completing the work.

www.interventioncentral.org

28




Response to Intervention/Multi-Tier System of Supports

Fluency

What It Looks Like

The student can complete the work but is
Inefficient, requiring substantially more
time than classmates to do so.

The student may also be committing large
amounts of cognitive energy to the basic
task, preventing them from focusing on
higher-level problem-solving or
comprehension.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Fluency

How to Respond

Provide opportunities for the student to
practice the skill and receive timely
performance feedback.

Reinforce the student for fluency as well
as accuracy.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Fluency

How to Measure: Sample Ideas

Administer brief, timed measures to track
growth in speed and efficiency.

NOTE: Curriculum-based measures
(CBM'’s) (e.g., Oral Reading Fluency) are
useful tools to track fluency in basic
academic skills.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Retention

Reason for Academic Problem

The student appears to have mastered
the necessary academic skill(s) in one
session but does not retain the skill(s)

until the next session.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Retention

What It Looks Like

The student demonstrates success on an
academic task (e.g., correctly recalling a
set of math facts from memory) but on a
following day cannot repeat this same
task.

www.interventioncentral.org

33




Response to Intervention/Multi-Tier System of Supports

Retention

How to Respond

Give the student multiple opportunities to
drill on and ‘over-practice’ the skill.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Retention

How to Measure: Sample Ideas

Track student mastery of academic items
(e.g., basic math facts) using a
Cumulative Mastery Record.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Generalization

Reason for Academic Problem

The student possesses the necessary
academic skill(s) but fails to recognize
opportunities when they should use those
skills.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Generalization

What It Looks Like

The teacher has evidence that the student
possesses specific academic skills (e.qg.,
reading comprehension techniques; an
efficient note-taking strategy). However,
the student falls to use those skills in
appropriate situations or settings.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Generalization

How to Respond

Identify situations/settings in which the
student should use the missing skills
(‘skills transfer’)

Select a method (e.g., adult prompt; self-
monitoring with a checklist) through which
the student is alerted to apply those
missing skills in the new setting.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Generalization

How to Measure: Sample Ideas

» Choose those target situations/settings to
which the student should generalize
specific skills.

* In those situations/settings, tally the
number of times the student both (1)
successfully displays the target skill(s),
and (2) falls to display those skills.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

‘Academic Survival’ Skills

Reason for Academic Problem

* The student’s lack of academic survival
skills (e.g., homework regimen;
organizational skills) interferes with their
completing and submitting work.

www.interventioncentral.org 40




Response to Intervention/Multi-Tier System of Supports

‘Academic Survival’ Skills

What It Looks Like

The student’s ability to complete assigned
work is compromised because they are
disorganized, manage time poorly, lack a
strong study-skills or homework regimen,
or have other survival-skill deficits.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

‘Academic Survival’ Skills

How to Respond

Identify the specific area(s) of academic
survival skills that are lacking.

Create a skills-checklist for each.

Use this checklist to teach the survival
skill steps. Consider having the student
then use the checklist to self-monitor
performance.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

‘Academic Survival’ Skills

How to Measure: Sample Ideas

 For each academic survival skill that Is
lacking, create a checklist describing each
recommended step or element.

 Periodically use the checklist to track
those elements that the student is now
successfully carrying out. (Methods to
verify student success on checklist
elements might include interview, direct
observation, examination of work
products, etc.).

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Overprompting

Reason for Academic Problem

The student completes the work—but
requires high rates of adult prompting
during the task.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

External Prompt Types p. 15

Table 1: Prompt Types (MacDuff et al., 2001)
Manual | The student is guided manually to complete the skill. Guiding the
Prompt | student's hand to write letters on a worksheet is an example of a manual

(‘hand-over-hand’) prompt. A partial manual prompt (e.g., the teacher
guiding the student manually through only part of the task) is counted as
a manual prompt.

Modeling | The student views a demonstration of the skill (e.g., demonstrated in

Prompt | person or via a video recording). Partial modeling (e.g., the teacher
demonstrating a single step of a multi-step task) is counted as a modeling
prompt.

Verbal | The student is prompted via verbal communication to demonstrate the
Prompt | skill. Verbal prompts can consist of a single word or several consecutive
sentences. Encouragement and praise whose goal Is to get the student to
begin the task are considered verbal prompts.

Gestural | The student is prompted via a gesture (e.g., nodding, pointing, motioning,

Prompt | tapping on a worksheet) to complete the skill.

No Prompt | The student requires no prompting to complete the skill.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Overprompting

What It Looks Like

The student does not complete the task
without frequent prompting from adults
(e.g., gestural prompt; verbal prompt;
modeling prompt; manual prompt).

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Overprompting

How to Respond

A goal in reducing use of adult prompts is
shift from more-intensive to less-intensive
prompt types.

For example, If the teacher demonstrates
the skill (modeling), that teacher can aim
to instead use a less-intensive verbal
prompt. Similarly, a verbal prompt may be
replaced by the teacher pointing to a
checklist outlining steps the student is to
follow (gestural prompt).

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Overprompting

How to Measure: Sample Ideas

 During each session, record the number
and types of prompt (e.g., gestural;
verbal; modeling; manual) used to elicit
student work.

* The goal overtimeisto see (1) a
replacement of more-intensive with less-
Intensive adult prompts and (2) an overall
reduction in the number of prompts
required to complete the work.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Qverhelping

The student has the ability to complete
the work—but seeks repeated assistance
during the task.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Qverhelping

The student seeks frequent adult help on
the assignment even though all signs
Indicate that the student has the ability to
do the work independently.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Overhelping

work (e.g., completed work models to

Assign a fixed number of ‘help requests’
that the student can make (e.g., 3) during

Ensure that the student has supports to
Increase confidence during independent

review; fix-up strategies, etc.).

each work session. (Note: Consider also
giving the student incentive NOT to use
all help requests by allowing them to
‘cash in’ unused help requests for points,
prizes, privileges, or rewards.)

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Qverhelping

How to Measure: Sample Ideas

Tally the number of help requests that the
student makes during each independent-
work session.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Lack of Confidence/Work
Avoidance

Reason for Academic Problem

The student possesses the necessary
academic skills but lacks sufficient
confidence to attempt the work.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Lack of Confidence/Work
Avoidance

What It Looks Like

« The student has the foundation skills to
undertake the academic work—but
displays an attitude of ‘learned
helplessness’ that undermines confidence
and work performance.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Lack of Confidence/Work
Avoidance

How to Respond

Adjust the work to the student’s ability
level.

Use scaffolding / accommodation
strategies to make the work more
manageable, e.g., chunking, letting the
student take brief work breaks, creating a
work plan for multi-session assignments,
using checklists to outline multi-step
strategies such as math problem-solving.

www.interventioncentral.org

S55)




Response to Intervention/Multi-Tier System of Supports

Lack of Confidence/Work
Avoidance

How to Measure: Sample Ideas

Track information about quality,
completion, and speed of academic work:
e.g., percentage of assignments turned in;
number of items attempted on completed
assignments; time-log tracking length of
time required to complete an assignment.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Academic Problems: Think of a Student

Eerv e ntrHl
Minute ‘Count T

05:00

the table of common reasons for student academic
problems (pp. 5-7). Select the one that seems most

appropriate for your student.

2. Problem ID: Write a Hypothesis Statement. Consult

Hypothesis Statement

www.Interventioncentral.org
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' Identifying Academic Problems in the Classroom

1. Skill. The student is unable to do the academic work.

Activity: Academic
Problem ID

1. Review the 3-part problem ID
statement format and list of
problem statements shared

1 today (pp. 2-4; 5-7).

2. Discuss how you might use

S these tools when you consult

(  with teachers.

cessary
pleting the work.

> mastered the necessary academic
In the skill(s) until the next session.

the necessary academic skill(s) but fails
ould use those skills.

s lack of academic survival skills (e.g.,
S) interferes with their completing and

work—Dbut requires frequent prompting.

to complete the work—Dbut seeks

CJVCIIICIPIIIU. NG OLUUCUTIL TIAO LTIV AMITTIL

repeated assistance during the task.
Lack of Confidence/Work Avoidance. T

he student possesses the necessary

academic skills but lacks sufficient confidence to attempt the work.



' Identifying Academic Problems in the Classroom

. . . lnterventio
Skill. The student is unable to do the academic work.

Fluency. The student possesses the necessary 10:00
academic skills but lacks fluency in completing the work. T

Retention. The student appears to have mastered the necessary academic
skill(s) in one session but does not retain the skill(s) until the next session.

Generalization. The student possesses the necessary academic skill(s) but fails
to recognize opportunities when they should use those skills.

‘Academic Survival’ Skills. The student’s lack of academic survival skills (e.g.,
homework regimen; organizational skills) interferes with their completing and
submitting work.

Overprompting. The student completes work—but requires frequent prompting.

Overhelping. The student has the ability to complete the work—but seeks
repeated assistance during the task.

Lack of Confidence/Work Avoidance. The student possesses the necessary
academic skills but lacks sufficient confidence to attempt the work.



Response to Intervention/Multi-Tier System of Supports

Classroom Data Collection:;

Monitoring Acquisition of Basic Academic-
Skill ltems (e.g., Letter Names; Math
Facts)

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Classroom Data Tool: Cumulative Mastery Record

« What It Is: A cumulative record of the student’s
acquisition/mastery of a defined collection of
academic items such as multiplication math facts.

This record Is updated whenever the student masters
another academic item.

\
d




Response to Intervention/Multi-Tier System of Supports

Classroom Data Tool: Cumulative Mastery Record

« What It Can Measure:

1 Any discrete collection of academic items to be mastered,
such as:

3 vocabulary terms/definitions
1 math facts

1 spelling words

1 letter or number names

1 sight words.

\
|



Respons

Cumulative
Mastery Record
Form (Online)

p.l

Academic Skills: Cumulative Mastery Record

Student | | School

Academic Item Set: Defne the set of academic il2ms o be measur

Academic
woed st wooabulary benms for biclogy course): Ite m Set

1-12; grade 1 sight

N

Critenia for Mastery: Describe The critena for judiging when the student has mastered a particular item feom the academic item

52| (Example: A math faci i5 considemy mastered when the stugenr sporessluly answers that math-fact 7l
SEC00d5 0N Hme SUCCessie OCCasons I.'.‘ﬂr.;l'.\_'.'l 3 sassion and repeats this perfimance wWihout efmor ar ihe n

Criteria for
Mastery

Baseling Skills Inventory: Prior io beginning the imtervention, inventory the student's cumment level of mastery of the Skl DEing
measured. (MOTE: Apply the ‘critena for masiery’ guidedines writien above when completing Sie baseline skills imwentony.)

Baseline !
Skills
Inventory

Person completing the inventony: Date
‘\$ Hem 11 ttem 21:
—_

tem 2: Hem 12 Item 22:

tem 3: em 13 Item 23:

tem 4: Hem 14 Item 24:

tem 5: Hem 15 Item 25:

t2m &: Mem 18 Item 26:

tem 7: em 17 Item 27:

tem 8: tem 18 Item 28:

tem 9: Htem 19 Item 29:

t8m 10 em 20 Item 30:

64




Response Academic Intervention: Cumulative Mastery Record

Student: |Edml Y ClassroomfCourse:

Cumulative Mastery Fscond: During Fie intervention, record sach mastared itam below with date of masiery. NOTE: Be sure

Cumu |a.t|Ve o use e crter for mastery’ defined on the first page of tis farm when judging whether the studsnt has mastered 8
Maste ry Date: Hem 21: Date:
Date: Hem 22: Dt
Record . - -
: flem 4 Date: e 24: _—
Cumulative |,.. - - -
Mastery Record  |[wne. o o =
Form (Onling) | ™ oa: - .
2 fem - Date: Hem 28 Fte:
p | fem & Date: Hem 28: Fte:
Merm 10: Dt I .
lemn 11: Date: Hem 31: Date:
lem 12: Dt — N
lem 13: Data: Hem 33 Date:
liem 14: Date: — -
lerm 15: Date: Hem 35: -
liem 16: Date: — -
Hem 17: Diata: Hem 37 Date:
lem 18: Date: Hean 38: e
Hem 19: Daata: Hem 35 Date:
fem 20 Date: e 40: Data:




Response to Intervention/Multi-Tier System of Supports

Cumulative Mastery Record: Steps. Student progress
on acquisition-stage goals can be measured using
flashcards. Here are the steps:

« STEP 1. Prepare flashcards. Create a flashcard deck
with all items in the collection that the student is working
to master (e.g., letter-naming).

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Cumulative Mastery Record: Steps.
STEP 2: Define mastery. Develop criteria to define
mastery performance for any item:

EXAMPLE: Mastery Criteria: When shown a letter, the
student names it correctly within 3 seconds. The student is
able to repeat this performance 3 times without error.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Cumulative Mastery Record Form

Academic Skills: Cumulative Mastery Record

Student: |Janey School Yr: 12017

Academic Item Set: Define the set of academic items to be measured (e.g., basic multiplication facts from 1-12; grade 1 sight-

word list; vocabulary terms for biology course):

Classroom/Course:

Mrs. Winters, KDG

Letter-Naming: Mixed Case

Criteria for Mastery: Describe the criteria for judging when the student has mastered a particular item from the academic item
set. (Example: “A math fact is considered mastered when the student successfully answers that math-fact flashcard within 3
seconds on three successive occasions during a session and repeats this performance without error at the next session.”):

When shown a letter, the student names it correctly within 3 seconds. The student is able to repeat this

performance 3 times without error.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Cumulative Mastery Record: Steps.

STEP 3: Collect baseline data. Conduct a baseline assessment
to find out which items the student already knows. Show the
student each flashcard and ask the student to respond. Use
your mastery criteria to sort the cards into “known” and
“unknown” piles.

In our example, if a student hesitates for longer than 3 seconds
to identify a letter name, that flashcard is placed on the
“unknown” pile.

Record the flashcard items that the student knows and the date
of the baseline assessment.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Cumulative Mastery Record Form

Baseline Skills Inventory: Prior to beginning the intervention, inventory the student’s current level of mastery of the skill being
measured. (NOTE: Apply the ‘criteria for mastery’ guidelines wnitten above when completing the baseline skills inventory.)

Person completing the inventory: |Mrs. Winters Date|{Sept 23, 2017
tem 1: @ item 11{M ltem 21D
ltem 2: L ltem 121" tem 22{R
ltem 3: |7 lem 13{B ltem 23:|O

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Cumulative Mastery Record: Steps.

STEP 4. Monitor progress. During the acquisition
intervention, periodically (e.g., weekly) review the
flashcards with the student. Whenever the student masters
an additional item (according to your mastery criteria), log
the mastered item and date.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Cumulative Mastery Record Form

Academic Intervention: Cumulative Mastery Record

Student:|Janey

Cumulative Mastery Record: During the intervention, record each mastered item below with date of mastery. NOTE: Be sure
to use the ‘cntena for mastery’ defined on the first page of this form when judging whether the student has mastered a
particular item.

School Yr: [2017

Classroom/Course:

Mrs. Winters, KDG

ltem 1:

ltem 2: -

ltem 3: -

ltem 4: -

Q

Date:|9/28/17 ltem 21:

Date:

C

Date:|9/28/17 ltem 22

Date:

Date:|19/28/17 ltem 23

Date:

Date:|10/2/17 ltem 24

Date:

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Classroom Data Collection:;

Monitoring Fluency in Basic Academic
Skills

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

How to Monitor Basic
Academic Skills:
Curriculum-Based
Measurement CBM

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Classroom Data Tool: Curriculum-Based
Measurement/Assessment

« What It Is: A series of brief measures of basic
academic skills given under timed conditions and
scored using standardized procedures.

CBM/CBA measures often include research-derived

benchmark norms to assist in evaluating the student’s
performance.

al




Response to Intervention/Multi-Tier System of Supports

Classroom Data Tool: Curriculum-Based
Measurement/Assessment

« What It Can Measure:

1 Speed and accuracy in basic academic skills, such as:
1 letter naming: 1 min

1 number naming: 1 min

1 number sense: 1 min

1 oral reading fluency: 1 min

1 reading comprehension (maze): 3 mins

1 production of writing: 3 mins

 math fact computation: 2 mins

ad



Response to Intervention/Multi-Tier System of Supports

Fluency Example: CBM Student Reading Samples:
What Difference Does Fluency Make?

e 3 Grade: 19 Words Per Minute

« 3 Grade: 70 Words Per Minute

e« 3d Grade: 98 Words Per Minute

§6¢

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

DIBELS: A Reading Assessment Toolkit

There are a variety of measurement products on the
market that have been designed using CBM research.

The example presented here is a widely-used battery of
fluency assessments for reading called DIBELS Next:
nttps://dibels.org/dibelsnext.html. (DIBELS stands for
Dynamic Indicators of Basic Early Literacy Skills.)
NOTE: DIBELS is being renamed Acadience Learning.

DIBELS Next is a well-researched collection of 6 CBM-
type assessments available to teachers at no cost to
download, print, and use with their students. There are
enough materials to monitor students weekly.

www.interventioncentral.org 78




Response to Intervention/Multi-Tier System of Supports

Acadience: https://acadiencelearning.org/

About DMG Mentors’ Network Professional Development ACCESSOries Contact Us

ol g DYNAMIC
MEASUREMENT

GROUP

What is Acadience? Acadience Reading

Meet the Authors Previously published under the name DIBELS Next®

The same assessment you know and trust from the authors of DIBELS®
Acceccments  6th edition and DIBELS Next® is coming together with our entire family of
assessments and educational tools under a new name: Acadience™

Acadience Reading

fradienceMath - Acadience™ Reading is an assessment used to measure the acquisition of

e Next suvey - early literacy skills from kindergarten through sixth grade.

DIBELS Deep !
Questions? We're here to help.
PELI {Pre-K)
Call us at 888-943-1240 (Toll-Free) or email info@acadiencelearning.org. For more information about
CARI (7-9) our new name, read About Our New Name.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

How to Track Classroom Reading Interventions

DIBELS Next Literacy Fluency Measures

Measure Reading Time to Grade
Component(s) administer Range/Screening
Assessed

First Sound Phonemic 1 minute e Kdg: Fall & Winter

Fluency (FSF). Awareness screenings

The examiner

reads words

aloud from a list.

The student says d ro p
the first sound for

each word.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

How to Track Classroom Reading Interventions

DIBELS Next Literacy Fluency Measures

Measure Reading Time to Grade
Component(s) administer Range/Screening
Assessed

Letter Naming  Alphabetic 1 minute e Kdg: All'year

Fluency (LNF).  Principle/ e Crade 1. Fall

The student Phonics screening

reads aloud the .

names ofletters || T u J V. s O i x p W

from a sheet with |\ Q vy n k d D t e | ¢

randomly

arranged letters.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

How to Track Classroom Reading Interventions

DIBELS Next Literacy Fluency Measures

Measure

Phoneme
Segmentation
Fluency (PSF). The
examiner reads
words aloud from a
list. The student says
the individual sounds
making up each
word.

Reading Time to Grade Range/

Component(s) administer Screening

Assessed

Phonemic 1 minute e Kdg: Winter &

Awareness Spring
screenings

e Crade 1: Fall

screening

flag

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

How to Track Classroom Reading Interventions

DIBELS Next Literacy Fluency Measures

Measure Reading Time to Grade
Component(s) administer Range/Screening
Assessed

Nonsense Word Alphabetic 1 minute e Kdg: Winter &

Fluency (NWF). Principle/ Spring screenings

The student Phonics o Grade 1: All year

reads aloud from e Crade 2: Fall

a list of VC and screening

CVC nonsense

words.

m u s a v W ec miv dop

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

How to Track Classroom Reading Interventions

DIBELS Next Literacy Fluency Measures

Measure Reading Time to Grade
Component(s) administer  Range/Screening
Assessed

DIBELS Oral Reading 1 minute for e Grade 1: Winter

Reading Fluency Fluency Initial & Spring

(DORF). The student reading; 1 Screenings

reads aloud from a minute for e Grades 2-6: All

text passage and is student retell year

then asked to retell
the main details of
the reading.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Total words:

DIBELS NEXT
Example: DORF

Errors (include skipped words): —

Words correct: =

The Land Bridge

0 During the last ice age, the world looked much different than it does

27  Most of the world’s water was trapped in these glaciers, and the water

40 level of the seas was low. A vast amount of land was above the water.

55 The narrow waterway between Asia and North America, the Bering

65  Strait, was mostly exposed land at that time. The land formed a narrow

78  bndge that connected Asia with North America. This land bridge was

89 cold and flat, and was covered by grass and shrubs. Before the formation
102  of the land bridge, early people who wanted to travel to North America

115 had to go by boat. Very few people actually made the voyage over the

13 today. Nearly all the land was covered with huge sheets of 1ce or glaciers.

13
27
40
55
65
78
89
102
115
129

129  water. Many more people traveled to North America when they were able 141

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

How to Track Classroom Reading Interventions

DIBELS Next Literacy Fluency Measures

Measure Reading Time to Grade Range/
Component(s) administer Screening
Assessed

Daze. The student is Reading 3minutes e Grades 3-6:

given a Maze passage to Comprehension All year

read silently. For each
response item, the
student reviews 3
choices and selects the
word that best completes
the meaning of that part
of the passage.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

DIBELS NEXT
Example: DAZE

15

when

distant

wind-swept beach. They may want to capture a | need

bit

Taking Great Nature Photographs

share
of 1t on camera in order to | blur
how

rather

sUre

Many people love looking at a beautiful landscape or at waves crashing into rocks on a

it with

others. Because the subject |remember | so beautiful, they think, “This 1s | whole | to be a wonderful

photograph!™

pictures tricky
However, [taking |a good nature photograph can be | shooting |. If you're not careful, a majestic

puddle majestic

will Wind vibrant

help may look like a distant pebble. |Crashing | waves can easily become a gray [light |, with

mountain Placing blur
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Curriculum-Based Measures (CBMs) from Intervention Central

CBM

Letter Sound
Fluency/Letter Name
Fluency

Oral Reading Fluency

Skill Area

Alphabetics/
Phonics

Reading Fluency

Activity

1 Minute: Student reads letter names or sounds from a
randomly generated list.

1 Minute: Student reads aloud from a text passage.

Reading Reading 3 Minutes: Student reads silently from a Maze passage
Comprehension Comprehension  and selects correct word in each choice item that restores
Fluency (Maze) meaning to the passage.
1 Minute: Student completes an Early Math Fluency probe:
Early Math Fluency Number Sense (1) Quantity Discrimination; (2) Missing Number; or (3)
Number Identification
Computation Fluency  Math Fact 2 Minutes: Student completes math facts and receives
Fluency credit for each correct digit.
Written Expression Mechanics/ 4 Minutes: Student reads a story-starter (sentence stem),

Conventions of
Writing

then produces a writing sample that can be scored for
Total Words Written, Correctly Spelled Words, Correct
Writing Sequences.

89




Response to Intervention/Multi-Tier System of Supports

Early Math F

uency: Measuring ‘Nu

 Early Mat

N Fluency measures trac

grade students’ acquisition of num
(defined as mastery of internal number line)

mber Sense’
K primary-

0er Sense

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

o Early Math Fluency: Quantity Discrimination [1 minute]:
The student is given a worksheet with number pairs and, for
each pair, identifies the laraer of the two numbers.

4

12

Quantity Discrimination (QD): 1 Minute: The student is presented with pairs of numbers randomly

sampled from 1-20 and must identify the larger number in each pair.

Grade | Fall Fall:+/-1 Winter | Winter: +/-1 | Spring | Spring: +/-1 | Weekly
QD SD QD SD QD SD Growth
(Chard (=16th%ile to (Chardet |  (=16th%ileto | (Chardet | (=16th%ile to
etal, 84th%ile) al , 2005) 84th%ile) al , 2005) 84th%ile)
2005)
15 8«22 20 8«>32 23 1234 0.25
1 23 1630 30 2139 37 28«46 0.44

Source: Chard, D. J., Clarke, B., Baker, S., Otterstedt, J., Braun, D., & Katz, R. (2005). Using measures of number sense to scr5ur
difficulties in mathematics: Preliminary findings. Assessment for Effective Intervention, 30(3), 3-14.




Response to Intervention/Multi-Tier System of Supports

 Early Math Fluency: Missing Number [1 minute]: The
student is given a worksheet wit
y left blank anc

one digit random
missing number.

14

16 17

N 4-digit number series with
for each series, names the

Missing Number (MN): 1 Minute: The student is presented with response items consisting of 3 sequential
numbers with one of those numbers randomly left blank. (Each 3-number series is randomly generated

from the pool of numbers 1-20.) The student attempts to name the missing number in each series.

Grade | Fall Fall: +/-1 Winter | Winter: +/-1 | Spring | Spring: +/-1 | Weekly
MN SD MN SD MN SD Growth
(Chard (=16th%ileto | (Chardet |  (=16th%ileto | (Chardet | (=16th%ile to
etal, 84th%ile) al, 2005) 84th%ile) al , 2005) 84th%ile)
2005)
K 3 O’ 10 317 14 [«>21 0.34
1 9 3«>15 17 11523 20 14526

difficulties in mathematics: Preliminary findings. Assessment for Effective Intervention, 30(3), 3-14.

Source: Chard, D. J., Clarke, B., Baker, S., Otterstedt, J., Braun, D., & Katz, R. (2005). Using measures of number sense to scrgor




Response to Intervention/Multi-Tier System of Supports

 Early Math Fluency: Number Identification [1 minute]: The
student is given a worksheet randomly generated numbers
and reads off as many as possible within the time limit.

34 37 50 38 1

Number Identification (NID): 1 Minute: The student is presented with a randomly generated series of
numbers ranging from 1-20 and names as many of those numbers aloud as time allows.

Grade | Fall Fall: +/-1 Winter | Winter: +/-1 | Spring | Spring: +/-1 | Weekly
NID SD NID SD NID SD Growth
(Chard (=16th%ile to (Chardet |  (=16th%ileto | (Chardet | (=16th%ile to
etal, 84th%ile) al., 2005) 84th%ile) al., 2005) 84th%ile)
2005)
14 0«28 45 27«63 o6 38«74 1.31
1 34 18«50 93 36«70 62 46«78 0.88

Source: Chard, D. J., Clarke, B., Baker, S., Otterstedt, J., Braun, D., & Katz, R. (2005). Using measures of number sense to scr50r
difficulties in mathematics: Preliminary findings. Assessment for Effective Intervention, 30(3), 3-14.




Response to Intervention/Multi

Numberfly Early Math

Fluency Generator
http://www.interventioncentral.org

Use this free online application to
design and create Early Math
Fluency Probes, including:

Quantity Discrimination

numberfi y“

The application o cregre CBIW Early Math Fluency probes anline

Quantity Discrimination (QD)

Description: The student is given a sheet of number pairs and
must verbally identify the larger of the two values far each pair.

Select the lowest and highest numbsrs to
be s=lected in the quantity-discrimination items:

FROM 0 -

TO . 20

-

How many quantify discrimination items should appear in each row?:
3w items

How many rows of items should appear on the stedent workshest?:

| utmit |

] @D Directions: Cownload directions for administering and sooning Guaniity
Cézcnmination probes, test statistics, & brief guidelines for us2 in an ATl process

g -

] @0 Graph: Access 3 time-series graph to chart student progress using GQuantity
C¥zcnmination probes

*Missing Number
*Number ldentification

www.interventiond

Missing Number (MN)

Description: The student is given a sheet that contains a series of
3~ ord-number sequences. [n each sequence, one numberis
missing. The student must verbally identify the missing number.

Select the lowest and highest numbers to be selected in the missing number items:
FROM g TO 2p

- -

How many missing numbser items should appear in each row?:

3 v items

How many numbers should sppear in each nember senes?

i it=ms




Response to Intervention/Multi-Tier System of Supports

Math Computation Fluency

« Students should have fluent recall of basic-
operation math facts to prepare them for
demanding math courses in middle and high
school.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Benefits of Automaticity of ‘Arithmetic Combinations’
(Gersten, Jordan, & Flojo, 2005)

 There Is a strong correlation between poor retrieval of
arithmetic combinations (‘math facts’) and global math
delays

 Automatic recall of arithmetic combinations frees up
student ‘cognitive capacity’ to allow for understanding of
higher-level problem-solving

* By internalizing numbers as mental constructs, students
can manipulate those numbers in their head, allowing for
the Intuitive understanding of arithmetic properties...

Source: Gersten, R., Jordan, N. C., & Flojo, J. R. (2005). Early identification and interventions for students with mathematics
difficulties. Journal of Learning Disabilities, 38, 293-304.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

« Math Computation Fluency [2 minutes]: The student is given
a math-fact worksheet and completes as many problems as
possible. The worksheet is scored for number of correct digits.

Example: Student Worksheet Example: Answer Key
P 62
®x11 ®x 11
62
62-
682

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

« Math Computation Fluency [2 minutes]: The student is given
a math-fact worksheet and completes as many problems as
possible. The worksheet is scored for number of correct digits.

Curriculum-Based Measurement: Computation Fluency Norms
(Burns, VanDerHeyden, & Jiban, 2006; Deno & Mirkin, 1977; Fuchs & Fuchs, 1993; Fuchs &

Fuchs, n.d.)*

CBM-Computation Fluency measures a student's accuracy and speed in completing 'math facts’ using the
basic number operations of addition, subtraction, multiplication, and division. Computation fluency in the
elementary grades is a strong predictor of later success in higher-level math coursework (Gersten, Jordan,
& Flojo, 2005). CBM-Computation Fluency probes are 2-minute assessments of basic math facts that are
scored for number of ‘correct digits”

Grade

Correct Digits per 2 Mins 'Realistic’
Fuchs & Fuchs, n.d. Fuchs & Fuchs, 1993

End of Year Benchmark: Weekly Growth:

Weekly Growth:
'‘Ambitious’
Fuchs & Fuchs, 1993}

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

« Math Computation Fluency [2 minutes]: The student is given
a math-fact worksheet and completes as many problems as
possible. The worksheet is scored for number of correct digits.

Curriculum-Based Measurement: Computation Fluency Norms
(Burns, VanDerHeyden, & Jiban, 2006; Deno & Mirkin, 1977; Fuchs & Fuchs, 1993; Fuchs &
Fuchs, n.d.)*
Grade Performance Level | Correct Digits per 1 | Weekly Growth: | Weekly Growth:
Min 'Realistic’ '‘Ambitious’
(Burns, VanDerHeyden, & | (Fuchs & Fuchs, 1993) | (Fuchs & Fuchs, 1993)
Jiban, 2006)
Mastery More than 31
2 Instructional 14-31 0.3 0.5
Frustration Less than 14
Mastery More than 31
3 Instructional 14-31 0.3 0.5
Frustration Less than 14
Mastery More than 49
4 Instructional 24-49 0.75 12
Frustration Less than 24
Mastery More than 49
5 Instructional 24-49 0.75 1.2
Frustration Less than 24

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

« Math Computation Fluency [2 minutes]: The student is given
a math-fact worksheet and completes as many problems as
possible. The worksheet is scored for number of correct digits.

Curriculum-Based Measurement: Computation Fluency Norms
(Burns, VanDerHeyden, & Jiban, 2006; Deno & Mirkin, 1977; Fuchs & Fuchs, 1993; Fuchs &

Fuchs, nd.)*
Grade Performance Level Correct Digits | Weekly Growth: | Weekly Growth:
per 2 Mins ‘Realistic’ ‘Ambitious’
Denc & Mirkin, 1977 Fuchs & Fuchs, 1993 Fuchs & Fuchs, 1993)
Mastery More than 79
6 Instructional 40-79 045 10
Frustration Less than 40

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Mechanics & Conventions of Writing

 Tracking student growth in emerging writing skills can
be confusing and time-consuming for teachers.

However, Curriculum-Based Measurement-Written
Expression (CBM-WE) is an efficient, reliable method
of formative student assessment that yields numeric
indicators that are instructionally useful--such as total
words written, correctly spelled words, and correct
writing sequences.

www.interventioncentral.org
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Response to Intervention/| % cumcansses s mim sxrssion rose

Student Mame Classnoom: Diate:

One day, | was in my boat and a storm came up and camied me
to a desert island. To survive...

CBM-Written Expression:

Sample Story Starter

Source: Writing Probe Generator. Available at

http://www.interventioncentral.org/teacher-

resources/curriculum-based-measurement-probes-writing [ Tota Words Comently Spelied Words: T —

WWW.interve waw Irierventoncental. org - Copyright © 2009 - 2015 Am Wiight




Response to Intervention/Multi-Tier System of Supports

CBM Writing Assessment: Scoring
Total Words:

| woud drink water from the ocean and | woud
eat the fruit off of the trees. Then | woud bilit a
house out of trees, and | woud gather firewood
to stay warm. | woud try and fix my boat in my
spare time.

Total Words =45

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

« CBM-WE: Total Words Written [4 Minutes]. The student’s
writing sample is scored for the total words written.

Total Words Written (TWW): This measure is a count of the total words written during the CBM-WE
assessment.

Grade Fall Fall:+/-1 SD Spring Spring: +/-1 SD Weekly
TWW (=16th%ile to 84th%ile) TWW (=16th%ile to 84th%ile) Growth
(Maleck & Jewell, (Maleck & (Tadatada, 2011)

2003) Jewell, 2003)

1 8 313 14 7«21 0.45

2 24 1434 31 19543 0.43

3 36 2349 36 2448 0.35

4 41 30352 46 3062 0.25

5 91 3468 67 4391 --

6 44 3157 58 4472 -

Source: Gansle, K. A., VanDerHeyden, A. M., Noell, G. H., Resetar, J. L., & Williams, K. L. (2006). The technical adequacy of curriculum-
based and rating-based measures of written expression for elementary school students. School Psychology Review, 35, 435-450.




Response to Intervention/Multi-Tier System of Supports

CBM Writing Assessment: Scoring
Correctly Spelled Words:

I drink water from the ocean
and | eat the fruit off of the
trees. Then I--a house

out of trees, and | WoUd gather
firewood to stay warm. |\oud try
and fix my boat in my spare time.

Correctly Spelled Words = 39
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Response to Intervention/Multi-Tier System of Supports

« CBM-WE: Correctly Spelled Words [4 Minutes]. The
student’s writing sample is scored for the number of words
spelled correctly.

Correctly Spelled Words (CSW): This measure is a count of correctly spelled words written during the

CBM-WE assessment.
Grade Fall Fall:+/-1 SD Spring Spring: +/-1 SD Weekly
cSW (=16th%ile to 84th%ile) CSW (=16th%ile to 84th%ile) Growth
(Malecki & Jewell, (Malecki & (Tadatada, 2011)
2003) Jewell, 2003)
1 5 19 10 317 0.45
2 20 1030 27 15539 0.46
3 32 1945 33 21«45 0.37
4 38 2650 44 29«59 0.26
5 48 31«65 65 42588 --
6 42 2955 56 4171 --

Source: Gansle, K. A., VanDerHeyden, A. M., Noell, G. H., Resetar, J. L., & Williams, K. L. (2006). The technical adequacy of curriculum-
based and rating-based measures of written expression for elementary school students. School Psychology Review, 35, 435-450.




Response to Intervention/Multi-Tier System of Supports

CBM Writing Assessment: Scoring

Correct ertwg Seguenﬁces:A

AI woAud drink w%ter iror.nﬁth% ocean
Aand Mvoud gat the frgl_t ogf of the
Atregs.A Therll w%ud bilit a house
out of trees, and | woud gather
flrewood tg stay y, warm. | w%ud try

and fIX my boat IN my spare time.

Correct Writing Sequences = 37
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Response to Intervention/Multi-Tier System of Supports

« CBM-WE: Correct Writing Sequences [4 Minutes]. A point
IS scored whenever two adjacent units of writing (e.g., two

words appearing next to each other) are correct in

punctuation, capitalization, spelling, and syntactical and
semantic usage.)

Correct Writing Sequences (CWS): This measure is a tabulation of correct 'writing sequences’ written
during the CBM-WE assessment. One Correct Writing Sequence 1s scored whenever two adjacent units of
writing (e.q., two words appeanng next to each other) are found to be correct in their punctuation,
capitalization, spelling, and syntactical and semantic usage.
Grade Fall Fall:+/-1 SD Spring Spring: +/-1 SD Weekly
cWS (=16th%ile to 84th%ile) CWS (=16th%ile to 84th%ile) Growth
(Malecki & Jewell, (Maleck & (Tadatada, 2011)
2003) Jewell, 2003)
1 2 04 I 1513 0.36
2 15 525 24 1137 0.44
3 28 1442 31 18544 0.35
4 38 25«51 42 26558 0.22
5 46 28«64 63 4086 --
6 41 27«55 54 3771 --

Source: Gansle, K. A., VanDerHeyden, A. M., Noell, G. H., Resetar, J. L., & Williams, K. L. (2006). The technical adequacy of curriculum-
based and rating-based measures of written expression for elementary school students. School Psychology Review, 35, 435-450.




Response to Interventic 7 INTERVENTION CENTRAL Your ssurce for RT1 resources ‘A:"'

Home  Academic interventions  Behevior interventions  Products  Worlshops CEM Downloads  HTl Help  Condtect

Writing Probe Generator T I

T you SEe 8Ty SUpgEIEoTT or commis shoul oy fasd, piesaw el e

Respones o inisrvanton Treck, Cocument, Mankior & Manage RT Dets Made Esy sws = Tiesoue con
Imzrvanicn Epacialict Femily Adciciion imiervention Dont wek for boiom (R Tl Se
Compisls Soltion for BT Bencemarnk and Tapetsd Asxescments Onine or Feper, DEFCwEE v
Commion Cors Aotivilac Cnine Test, [sscons, and Rioes! Reacing, WUridng, Mes Comem swaea

Written Expression Probe Generator

Cumcalum-Based Mesmurement Wirtes Exonession probes e bnsf, tmed (L-minuls) asssssments $isi lock ot @ sudent's mastery of wrilng

Writing Probe
G e n e rator Eiﬂ::;q'::c:qm shusart is grumn @ wory Bierter = mrief imtroduciory shory shem that sans me = sl fordee sldectis ceste

Wretien expression probes can be wsed o oy grade beved in which shudents ane =Hil working on =uch wriing siif= a= panchustion, gremmay,
=caling, and capitsizsbion. They can aiso be sd=inirisred io indvidusl students or enfire groups. NOTE: Yiou can downioad msfnuctions for
mdminiriaring sed =coring CHL WeHan Exzrezsion peobas by cliciing hers.

Directions: ¥ou can use Hiz sppicaficn o genersie your cwn cusfom CEA Wikden Expression Siory Slader o uze m=edistely wilh your student

Create a probe to

1. Select 2 title fopeional]. Yos can gree pour stoty starer stesd = cusiom flie {29, "Si='s Wirfing Sample: Dolober 24, 201 1) by ping your
{Him vty Trm daxthon Tabact w Ha for this worcahaal below

asseSS th e 2. Select orwribe a story starber. Exber a siory starer of your choozing ime the fexiax Tyoe in e slory =larer’ beiow. OF course, pou can

wiite your cwn siory starter. O yoa can cickos any of ine pre-formatisd story siarses on the right side of the peage and S sory sieder w
mafomstically load infe the f=xt box fior you o =dif =2 needed

I I leCh an ICS an d 3. Download and view the Writing Probe Sheet. When you have fisizhed formafhing yosr wiiing prote, poa can downloed and view & i pdf

format by cicking on fre Townlcad PO bution.

&. Email the Witing Probe Bheet [optional]. A= 2 convesiznce, fiz sppication sllows you to emad your fnzhed Wiitng Proze Zheet io

CO nventlons Of ' S i by cicking on dre Eomal IO hation and folimaing directions fn mriar your cun mmail addmas ax mef] ns frsl of foe
student writing.

Select a tibla for this workshaet

Typan the "story startsr CiCE On M= story st=ri= yoU wish 10 Lse
The rcckesapas noticed thot the coge woa cpan ond. . -

URL: http://www.Interventioncentral.org/tools/writing-probe-generator
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Curriculum-Based Measures (CBMs) from Intervention Central

CBM

Letter Sound
Fluency/Letter Name
Fluency

Oral Reading Fluency

Reading
Comprehension
Fluency (Maze)

Skill Area

Alphabetics/
Phonics

Reading Fluency

Reading
Comprehension

Activity

1 Minute: Student reads letter names or sounds from a
randomly generated list.

1 Minute: Student reads aloud from a text passage.

3 Minutes: Student reads silently from a Maze passage
and selects correct word in each choice item that restores
meaning to the passage.

Early Math Fluency

Computation Fluency

Written Expression

Number Sense

Math Fact
Fluency

Mechanics/
Conventions of
Writing

1 Minute: Student completes an Early Math Fluency probe:
(1) Quantity Discrimination; (2) Missing Number; or (3)
Number Identification

2 Minutes: Student completes math facts and receives
credit for each correct digit.

4 Minutes: Student reads a story-starter (sentence stem),
then produces a writing sample that can be scored for
Total Words Written, Correctly Spelled Words, Correct
Writing Sequences.




CBM Skill Area Activity

Letter Sound Alphabetics/ 1 Minute: Student reads letter names or sounds from a
Curriculum-Based Measurement: Activity
At your tables: .
— Select a CBM reviewed at today's training that you ; zccaqe
are interested in using back at your school. hat restores
— Discuss how you might use that CBM in your own oo, o ope.
Instruction or share with teachers. mber; or (3)
Be prepared to report out. SE—
Fluency credit for each correct digit.
Written Expression Mechanics/ 4 Minutes: Student reads a story-starter (sentence stem),
Conventions of then produces a writing sample that can be scored for
Writing Total Words Written, Correctly Spelled Words, Correct

Writing Sequences.



Response to Intervention/Multi-Tier System of Supports

Classroom Data Collection:;

Monitoring Use of Adult Prompts

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

How to Track Use of |
Adult Promptson |
Academic Tasks
pp. 15-18

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Tracking Adult Prompts r ‘

When students acquire new academic skills, they often
require a transitional phase of teacher prompts to
successfully perform those skills.

Prompts are a valuable tool to transition students to task-
independence.

This segment presents a process and accompanying
forms that teachers can use monitor progress toward task-
iIndependence—by tracking the type and number of
prompts required for student performance.
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Response to Intervention/Multi-Tier System of Supports

External Prompt Types Look-Up Table

Table 1: Prompt Types (MacDuff et al., 2001)
Manual | The student is guided manually to complete the skill. Guiding the
Prompt | student's hand to write letters on a worksheet is an example of a manual
(‘hand-over-hand’) prompt. A partial manual prompt (e.g., the teacher
guiding the student manually through only part of the task) is counted as
a manual prompt.
Modeling | The student views a demonstration of the skill (e.g., demonstrated in
Prompt | person or via a video recording). Partial modeling (e.g., the teacher
demonstrating a single step of a multi-step task) is counted as a modeling
prompt.
Verbal | The student is prompted via verbal communication to demonstrate the
Prompt | skill. Verbal prompts can consist of a single word or several consecutive
sentences. Encouragement and praise whose goal Is to get the student to
begin the task are considered verbal prompts.
Gestural | The student is prompted via a gesture (e.g., nodding, pointing, motioning,
Prompt | tapping on a worksheet) to complete the skill.
No Prompt | The student requires no prompting to complete the skill.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Recording Adult Prompts: A Data Source

The Student Prompts Recording Form provides space for the

o

adult to record the kind and number of adult prompts that the student

needs to complete an activity.

1 DATE: I\/®NTh F Oct 22,2018 NOTES: Rodneyhesitated in starting his math worksheet. | pointed to

the sheet—-encouraged Rodney to start his work—-showed him how to complete a sample problem. Then he started.

No Prompt 1 Gestural 2 Verbal 1 Modeling

Manual

>

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Tracking Adult Prompts

Student Prompts Recording Form

Student: Rodney H. Teacher: Mrs. Salinger

Target Taak/Behavior. Dezcribe the fask/behavicr that you are targeting 1o reduce/sliminats @sk-initiztion prompis.

Rodney has 15 minutes to independently complets 2 math-computation workshest multiphication: 10 problems)

Prompt Definitions. Use these definifions to classify the types of prompis you use with your sfudent

1| Promgt Types. (MacDuff et al., 2001)
Marual | The studert iz guidsd marnually io complets the skill
Modeling | The studert visws 3 demonstration of the skill (e.0.. demonstrated in person, via 8 video recording).
Werbal | The student is prompted vis verbal communication b demonsiraie the skill.
Gestural | The student iz prompied vis & gestues (e.g., nodding, poinfing, modioning, tapping on & wosksheet) fo
complete the skil.
Mo Promet | The studerd reowires no cromoting 1o compkete fhe skill

Prompt Recording. In the sections below, record your use of ask-nitiation prompis to initiste the identfied
{ask/behavior. Write observation dates, number and type of prompts used, and notes explaining your prompt use.|

1 DATE: I\/@NTh F  Oct22, 2018 NOTES: Rodney hesitated in starting his math worksheet. | pointed to
the sheet--encouraged Rodney to start his work--showed him how to complete a sample problem. Then he started.
No Prompt 1 Gestural 2 Verbal 1 Modeling Manual
2 DATE: MTWTh F NOTES:
Mz Prompt Gesturzl Verbal hodeling fznuzl
— ——
3 DATE: MTWThF NOTES:
Mo Prompt Gesturzl Verbal hodeling fiznuzl
— q

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Tracking Adult Prompts

Student:

Rodney H.

Student Prompts Recording Form

Teacher:

Mrs. Salinger

Target Taak/Behavior. Dezcribe the fask/behavior that you are targeting 1o reduce/eliminats ask-initiztion prompis.

Rodney has 15 minutes to independently complete a math-computation worksheet (multiplication: 10 problems)

Prompt Recording. In the sections below, record your use of ask-nitiation prompis to initiste the identfied
{ask/behavior. Write observation dates, number and type of prompts used, and notes explaining your prompt use.|

1 DATE: I\/@NTh F  Oct22, 2018 NOTES: Rodney hesitated in starting his math worksheet. | pointed to
the sheet--encouraged Rodney to start his work--showed him how to complete a sample problem. Then he started.
No Prompt 1 Gestural 2 Verbal 1 Modeling Manual
2 DATE: MTWTh F NOTES:
Mz Prompt Gesturzl Verbal hodeling fznuzl
— ——
3 DATE: MTWThF NOTES:
Mo Prompt Gesturzl Verbal hodeling fiznuzl
—

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Tracking Adult Prompts

Student Prompts Recording Form

Student: Rodney H. Teacher: Mrs. Salinger

Target Taak/Behavior. Dezcribe the fask/behavicr that you are targeting 1o reduce/sliminats @sk-initiztion prompis.

Rodney has 15 minutes to independently complets 2 math-computation workshest multiphication: 10 problems)

Prompt Definitions. Use these definifions to classify the types of prompis you use with your sfudent

Types. (MacDuff et al., 2001}

I w The student i= guided manually io complets the skill

Marual
Prompt Definitions. Use these definitigﬁsﬁg classmifn';(mtnﬁgt?ﬁgg E?lﬂ;;}ompts you use with your student.

4 | Prompt Types. (MacDuff et al., 2001)
Manual | The student is guided manually to complete the skill.
Modeling | The student views a demonstration of the skill (e.g., demonstrated in person, via a video recording).
Verbal | The student is prompted via verbal communication to demonstrate the skill.
Gestural | The student is prompted via a gesture (e.g., nodding, pointing, motioning, tapping on a worksheet) to
complete the skill.
No Prompt | The student requires no prompting to complete the skill.

{ >
2 DATE: MTWThF MOTES:
Mz Prompt Gesturzl Verbal hodeling fznuzl
— ——
3 DATE: MTWTh F NOTES:
Mo Prompt Gesturzl Verbal hodeling fiznuzl StUdent Prompts
—

= Recording Form
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Response to Intervention/Multi-Tier System of Supports

Tracking Adult Prompts

Student Prompts Recording Form

Student: Rodney H. Teacher: Mrs. Salinger

Target Taak/Behavior. Dezcribe the fask/behavicr that you are targeting 1o reduce/sliminats @sk-initiztion prompis.

Rodney has 15 minutes to independently complets 2 math-computation workshest multiphication: 10 problems)

1 DATE: N@NTh F Oct 22,2018 NOTES: Rodneyhesitated in starting his math worksheet. | pointed to

the sheet—-encouraged Rodneyto start his work-showed him how to complete a sample problem. Then he started.

No Prompt 1 Gestural 2 Verbal 1 Modeling Manual
-
1 DATE: I\/@NTh F  Oct22, 2018 NOTES: Rodney hesitated in starting his math worksheet. | pointed to
the sheet--encouraged Rodney to start his work--showed him how to complete a sample problem. Then he started.
No Prompt 1 Gestural 2 Verbal 1 Modeling Manual
2 DATE: MTWTh F NOTES:
Mz Prompt Gesturzl Verbal hodeling fznuzl
- —
3 DATE: MTWThF NOTES:
Mo Prompt Gesturzl Verbal hodeling fiznuzl StUdent Prompts
—

- Recording Form
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Response to Intervention/Multi-Tier System of Supports

Recording Adult Prompts: A Data Source

The Student Prompts Progress-Monitoring Chart allows the

7

adult to keep a cumulative record of prompt-use, to look for
decreases in degree of prompting needed for task completion.

Prompt Chart: Series/Week 1 for Rodney

www.interventioncentral.org

&
Manual |-
Modeling |- 1
Verbal |- 2 2 1
Gestural |- 1 1 1 1
No Prompt |- 1
Oct 22 Oct 23 Oct 24 Oct 25 Oct 26
Date Date Date Date Date
Student Prompts

Progress-Monitoring Chart



Response to Intervention/Multi-Tier System of Supports

Trackmg Adult Prompts

G{'r Monitoring

=g of Stude

rit Prompts €

& 2018 Jim Wright

L

Tervenioncentral org

Student Prompts Progress-Monitoring Chart

Student:

Directions. Use this chart to record'zummanze entries from the Student Frompls Recordling Form.

Rodney H.

Teacher:

Mrs. Salinger

Prompt Chart: Series/Week 1 for Rodney

1 Manual |-
Modeling |- 1
Verbal |- 2 2 1
Gestural |- 1 1 1 1
No Prompt - 1
Oct 22 Oct 23 Oct 24 Oct 25 Oct 26
Date Date Date Date Date
Prompt Chart: Series/Week
1 Manual |- -
Modeling 14 |
Yerbal | |
Gestural {4 -
Mo Fromipt +4 |
Cate Date Cate Date Date

Student Prompts
Progress-Monitoring Chart




Response to Intervention/Multi-Tier System of Supports

Trackmg Adult Prompts

C’#r onitaring Student Prompts & 2018 Jim Wright wiwwirterventioncentral org

Student Prompts Progress-Monitoring Chart

Student: Rodney H. Teacher: Mrs. Salinger
Directions. Use this chart to record'zummanze entries from the Student Frompls Recordling Form.

Prompt Chart: Series/Week 1 for Rodney

ual |-

gl 1 .
Prompt Chart: Series/Week 1 for Rodney
Fy
Manuall-
— ModelingQ}-
_P Verbal §- 2 1
Gesturalfl- 1 1 1
No PromptQ- 1
Oct 23 Oct 24 Oct 25 Oct 26 g
3t e Date Date Date Date
— — — | o Progress-mMoniioring Chart




Response to Intervention/Multi-Tier System of Supports

Activity: Monitoring Adult Prompts

* Look over the forms on pp.
15-18.

* Discuss what students in your
classroom or school might be
appropriate to monitor with
this prompt-tracking form.
(Remember that sometimes
we use prompts when not
realizing it: e.g., ‘nagging’ the
student.)

www.intervent tral.org
0& Monitaring Use of Student Prompts @ 2018 Jim Wright
Student Prompts Progress-Monitoring Chart
Student: Rodney H. Teacher: Mrs. Salinger
Directions. s this chart to record'summanize entries from the Student Prompts Recording Form.
Prompt Chart: Series/Week 1 for Rodney
N [ |
Modeling | 1 | | | ‘ l ‘ ‘ | l
w2 W2 WA
Gestural | 1 | | 1 | ‘ 1 l ‘ 1 ‘ | l
! | ) (|
QOct 22 Oct 23 Oct 24 QOct 25 Oct 26
Date Date Date Date Dat
Prompt Chart: Series/Week
I | [ |
o
G I S
i .
o ! |
Date Date Date Date Date

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports [ e mmemar

How to Track Classroom 10:00

Reading Interventions

&
W Ceris Colleciion: How o Moniior Cla=smom Inlersestions & H1E Sm Weght | ‘ W Tiereemhoncentrel o

Classroom Data Tools: What Are They and What Can They
Measure?

n
ReVIeW IllethOdS Of When a leacher wants bo moniler 3 student's progress on @ Casshoom academic imenvention, Te instrucior
‘il [1) decide wiat data ‘channel’ 1o use o coliect that data, and then |2) select 3 data iool designed 1o

Capiure the desired information. Here are those steges:

Step 1: Select a Data ‘Channel’. While there are many way's 1o collect data to monitor shudent academic
C aserOI I l a a performance, virually all information is gathered Teough one of four general ‘data channeis': dinect
sbservation, interiess, work products, of seti-moniionng.
= Direct pbsenvadon. The evalualor waiches the student engaged in he academic i35k and records

| ]
significant behaviors observed during that cbsendation.
CO eC IO n - = Imendews, The evalugior talks with the student anddor adults familiar with e studen o collect useful
" " Mformaton about e shudent's ACa0Emic PEFMancE.

= Wk procucs. The evaluator reviews compieted shudent work (2.0, in-Class or homework
assgnments, quizzes and tests, efc.) o draw concusions about that student's academic perfomance.
= Seimonioring. The shudent collects information abou his of her pan academic perfonmance and

Select 1-2 methods you T

The four Ghanneds described here give ieachers acoess 1o vilal information on siudent perfarmance.
Howenver, it is likely Tt the data the teacher coliects across mubiple siuations will be highly variabie and
subjective—uniess Tt instrucior makes an effort 10 collect information in a snuchured, consistent sormat

would like to use (or use e s et s e

leamer is consistenty applying all R2ps of an academic siralegy. | Me t2acher simply jofs down random
nales during these observations, the indormation collecied will probably vary considerably acoss time,

L ]
depending on what the teacher decides 1o Nclude in fis noles on any given day. K insiead, however, the
I I lore O en I n Ou r Ieacher uses a checidist Thal includes the essential stegs in the academic strateqy, that instnuctor's
observations are far more likely io record accurately and consistenty what sieps in the strateqy the student

aciually uses.
Checidists, nirics, and other foois can Fransom information colecisd via obsenvation, interiews, work
C aserOI I | products, of sei-moniioring imo abjective formative data that can be charted over Bme i rack the
. oulcomes of classroom interventions.

Step 2: Select & Data Tool. Teachers have a varity of 100is that they can access to collect behavioral o
academic imormation and monitor classmom inerventions. This look-ug’ chart provides a review of the
Mot commen data Socurces and what Ty can measure:

Data Tool Wimat It Is ‘iWhat It Can Measure

Archival Data | Existing data roufinely colecied by schooks = Afiendance

that provides usedul ongoing information =  Ofice discipinary refemals

about the student's academic or behavioral » (S aSpects of behavior or

periofmance. ACademic periarmance captured
in e school database

WWW.Interventlon hip v inlervenboncaniral og 19




Response to Intervention/Multi-Tier System of Supports

How to Monitor

Student Progress on <
Tier 1/Classroom %Z "
Interventions il AN
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Response to Intervention/Multi-Tier System of Supports

How to Monitor Student
Progress on Tier
1/Classroom
Interventions pp. 11-14

o
38 How ko Voritor Tier 11Ciassrom Inizrverons © 2018 Jim Wight N wwmwinervenfionsenimlong

How to Monitor Student Progress on Tier 1/Classroom Interventions

Hyou are a feacher whi wanis b put a classroom academic or behavioral intervenion plan in place fr a struggiing
student, you will want w0 coliect dats on that imersention 50 Tat you can judge it efectivensss. AReEr all, no one
wesints G0 comimit time and efort o an intervention that i ineflecive.

Your goal of inferventions in Tier 1 [gensral-education insructional seftings) is 1o prowide academic andiyr behavionl
Suppon Tt will akiow your tapget student 1o be successhul in cone instruction. Thie Kinds of data Tt you choose 10
monitor Tl students progress will, of course, depend on what you wish B measure. However, any assessment hial
wou chodse should be @ valid measure of e behavior or academic skill that is Te socus of the indervention, able o
accurately record shor-ieem student gains, and seasible o collect in a busy classmoom.

This aricke walis you Twough a 7-siep process fo creaie and camy out & plan b monitor shudent progress for any
ieacher-oeated classmom inferention:

BTEP 1: What is the skdll or behavior that you ars measuring? The initial step in 52Tng u your gian fo monitor 3
student is 10 choose a speciic siill of behavion 1o measure. This ‘peoblerHdentcation’ stasment snould define the
skl or behavior in clear, specfic =ms. Here are S0Me Sxampies;

Probiem-identficaton Statements: Examples

HOMEWORK. Russal does not fum in homewori.

WRITING. ANIRers wiiting includes many incompiste sentences.

WMATH FACTS. Rick is not fuent in multipication math facts.
BEHAVIOR. Angela is inatlentree in lapge-geoup instruchion,

STEP 2 What datz-coBaction mathod will best measurs your target sl or behavier? Your nest ojective is 1
seledt a valid, refiable, and manageable way 1o collec data an Te skil or benavior that you have tangeted for
intervention. You have 3 range of data-collecBon tools %o choose from, such as rubncs, checkists, Daily Behavior
Raport Cards (DERC), Cumiculum-Sased Measures [CSMs), tsacher logs, eic. Here are examples of daia coliection
metnods selecied b malch specfic student prodiems:

Data Collaction Methods: Examples
Prodéem D STatement Sampie Daia Tool

HOMEWCRE. Fussell does not fum in homework. | Hemeworn log

WRITING. ANIRers wiiting includes many wWriing Sampe: Compute percentsge of complate
ncomplets senisnces. sentences.

WMATH FACTS. Rick is mof Suent in multiplication Cumculum-based measwement 2-minute math
math facts. computaticn worksheets in 0-12 mulplicaticn

ECHAVIOR. Angela i inatientive in lrge-group | Daily Bnavior Repor Card

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Creating a Classroom Progress-Monitoring Plan: 7 Steps

1. What is the skill or 2. What data-collection method
behavior that you will best measure your target
are measuring? &1 B skill or behavior?

v

3. How long will your
Intervention last?

v

7. How does the
student’s actual
performance

compare with the 4. What is the student’s
outcome goal? .
baseline performance?

4 v

6. How often will you collect 5. What is the student’s
data? ¢ outcome goal?
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Response to Intervention/Multi-Tier System of Supports

How to Monitor Classroom Interventions

STEP 1: What is the skill or behavior that you are
measuring? The initial step in setting up your plan to
monitor a student is to choose a specific skill or behavior

{0 measure.

This ‘problem-identification’ statement should define the
skill or behavior in clear, specific terms.

AN

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Problem-ldentification Statements: Examples

HOMEWORK. Russell does not turn in homework.

WRITING. Andrea’s writing includes many incomplete
sentences.

MATH FACTS. Rick is not fluent in multiplication math
facts.

BEHAVIOR. Angela is Inattentive In large-group
Instruction.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

How to Monitor Classroom Interventions

§L~

-
AN\

STEP 2: What data-collection method will best
measure your target skill or behavior? Your next
objective Is to select a valid, reliable, and manageable way
to collect data on the skill or behavior that you have
targeted for intervention. (For a list of assessment tools,

see handout; pp. 8-10)

www.interventioncentral.org
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Data Collection Methods: Examples

Problem ID Statement

Sample Data Tool

HOMEWORK. Russell does not turn in
homework.

Homework log

WRITING. Andrea’s writing includes many
Incomplete sentences.

Writing Sample: Compute percentage
of complete sentences.

MATH FACTS. Rick i1s not fluent in
multiplication math facts.

Curriculum-based measurement: 2-
minute math computation worksheets
in 0-12 multiplication

BEHAVIOR. Angela Is inattentive In large-
group Instruction.

Dally Behavior Report Card
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STEP 3: How long will your intervention last? When
planning your classroom intervention, you should
determine an end-date when you can review your
progress-monitoring data and decide whether the
Intervention is successful. A good practice Is to run your
intervention for at least 6-8 instructional weeks before
evaluating its effectiveness.

NOVEMBER 2018 DECEMBER 2018
. 3 1
4 5 6 7 8 9 10 2 3 4 5 6 7 8
11 12 13 14 15 16 17 9 10 11 12 13 14 15
18 19 20 21 22 23 24 16 17 18 19 20 21 22
25 26 27 28 29 30 23 24 25 26 27 28 29
30 31 132
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STEP 4: What Is the student’s baseline performance?
Before launching your intervention, you will first use your
selected data-collection tool to record baseline data
reflecting the student’s current performance in the skill or
behavior that you are measuring.

Baseline data represents a starting point that permits you
to calculate precisely any progress the student makes
during the intervention.

Because student data can vary, you should strive to collect
at least 3 baseline data points.
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Baseline Data: Examples

Problem ID Statement

Sample Data Tool

aseline Data

HOMEWORK. Russell does not
turn in homewaork.

Homework log

Russell turned in homework on 20 percent of
days when homework was assigned. [Data
source: percentage homework completion
calculated from 1 week of homework log
entries.]

WRITING. Andrea’s writing
includes many incomplete
sentences.

Writing Sample:
Compute percentage of
complete sentences.

On Andrea’s writing samples, an average of 40
percent of sentences are found to be

incomplete. [Data source: median value of 3
writing samples collected on different days]

MATH FACTS. Rick is not fluent
in multiplication math facts.

Curriculum-based
measurement: 2-minute
math computation
worksheets

Rick calculates an average of 29 correct digits
in 2 minutes on a 0-12 multiplication math-fact
worksheet. [Data source: median value of 3
CBM worksheets collected on different
days.]

BEHAVIOR. Angela is inattentive
in large-group instruction.

Daily Behavior Report
Card

On a DBRC item "The student requires no more
than 1 redirect for inaftention during the class
period”, the teacher rates this item YES' during
1 of 5 days (20 percent). [Data source:
percentage calculated from 5 days of DBRC
data collection.]
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STEP 5: What is the student’s outcome goal? You wil
next set an outcome goal that describes how the student is
expected to perform on the target skill or behavior if the
Intervention is successful (e.g., after 6-8 weeks).
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S.M.AR.T. (SMART)

- SPECIFIC

- MEASURABLE

- APPROPRIATE, ACHIEVEABLE, ATTAINABLE

- REALISTIC, RESULTS-FOCUSED

- TIME-BOUND
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Outcome Goal: Examples

Problem ID Statement Sample Data Tool Outcome Goal

HOMEWORK. Russell does not | Homework log Russell will turn in at least 80 percent of

turn in homework. assigned homework. [Data source: percentage
homework completion calculated from final
week of homework log entries |

WRITING. Andrea’s writing Whiting Sample: On Andrea’s writing samples, at least 90

Includes many incomplete
sentences.

Compute percentage of
complete sentences.

percent of attempted sentences will be correct
and complete. [Data source: median value of
final 3 wnting samples|

MATH FACTS. Rick is not fluent
in multiplication math facts.

Gurriculum-based
measurement. Z-minute
math computation
worksheets

Rick will calculate an average of 49 correct
digits in 2 minutes on a 0-12 multiplication math

fact worksheet. [Data source: average of final 2
CEBM worksheets ]

BEHAVIOR. Angela 1s inattentive
In large-group instruction.

Daily Behavior Report
Card

On a DBRC tem “The student requires no more
than 1 redirect for inaftention during the class
period”, the teacher will rate this item "YES'
during at least 4 of 5 days (80 percent). [Data
source: percentage calculated from final D days
of DBRC data collection ]
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« STEP 5: What is the student’s outcome goal? (Cont.) You
can use several sources to calculate an outcome goal:

« CBMs. If you are using academic CBMs with benchmark norms, those
grade-level norms can help you to set a goal for the student.

 Classroom Norms. If you are measuring a skill for which you lack
benchmark norms, you may instead be able to compile classroom
norms (i.e.., sampling your entire class or a subgroup of your class)
and use those group norms to set an outcome goal.

 Teacher-Defined Performance Goal (Criterion Mastery). Sometimes,
you must write an outcome goal—but don’t have access to benchmark
or classroom norms. In this case, you can always use your own
judgment to define a meaningful outcome goal: e.g., the student will
follow a 7-step process to solve a math word problem.

www.interventioncentral.org 138




Response to Intervention/Multi-Tier System of Supports

Vi \

. | Nibg
How to Monitor Classroom Interventions ‘”*T

STEP 5: What is the student’s outcome goal? (Cont.)
TIP: For a student with a large academic deficit, you very
likely will not be able to close that skill-gap entirely within one
6-8-week intervention cycle.

In this instance, you should instead set an ambitious
‘Intermediate goal’ that will demonstrate that your student is
clearly closing the academic gap with peers.

Students with substantial academic delays may require
several repeated intervention-cycles with intermediate goals
before they can close the skill-gap sufficiently to bring them
up to grade-level peers (‘final goal’).
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STEP 6: How often will you collect data? The more
frequently you collect data, the more quickly you will be
able to judge whether an intervention is effective
(Filderman & Toste, 2018). This is because more data
points make trends of improvement easier to spot and
Increase your confidence in the pattern that the data is
showing you.

Ideally, you should collect data at least weekly for the
duration of the intervention period. If that is not feasible,
you will want monitor student progress no less than twice
per month.
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STEP 7: How does the student’s actual performance
compare with the outcome goal? Once you have
created your progress-monitoring plan for the student, you
will put that plan into action. At the end of the pre-
determined intervention period (e.g., in 6 weeks), you will
review the student’s cumulative progress-monitoring data,
compare it to the outcome goal, and judge the
effectiveness of the intervention.
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STEP 7: How does the student’s actual performance compare
with the outcome goal? (Cont.) Here are your outcome decision
rules:

« Qutcome goal met. If your student meets the outcome goal, the
Intervention is a success. You can stop the intervention or continue for
a time if the student still benefits from it.

 Progress but outcome goal not met. If your student fails to meet the
outcome goal, but you see clear signs that the student is making
progress, you might decide that the intervention shows promise. Here,
your next step would be to alter the existing intervention to intensify its
effect: e.g., smaller group size; more frequent meetings).

o Little or no progress observed. If your student does not make progress,
you should replace the intervention plan with a new strategy.
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Creating a Classroom Progress-Monitoring Plan: 7 Steps

1. What is the skill or 2. What data-collection method
behavior that you will best measure your target
are measuring? &1 B skill or behavior?

v

3. How long will your
Intervention last?

v

7. How does the
student’s actual
performance

compare with the 4. What is the student’s
outcome goal? .
baseline performance?

4 v

6. How often will you collect 5. What is the student’s
data? ¢ outcome goal?
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Activity: How to Monitor Classroom L%{
Interventions ek

= Review the 7 steps shared here for
developing a plan to monitor any
classroom intervention (pp. 11-14). e
Discuss with your team how you could use [ SN
this planning framework in your school. = e

 Which step(s) do you believe might ey
be the MOST challenging to implement in )
your school? 05:00

www.interventioncentral.org
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Activity: How Can You
Strengthen Problem ID
and Data Collection?

In your teams:
1. Review the information shared today:

— 3-Part Problem-ID Statement

— Look-Up Table Listing Reasons for Academic Problems
— Methods to Collect Classroom Academic Data

2. Discuss a plan back in your school to weave some or
all of these resources into your MTSS process.

Interventiofice ntrdb
o 10-Minute ‘Count Down’ Timer

10:00
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