Response to Intervention

MTSS-Behavior:
Building a Tier 1

Teacher Toolkit for €
Classroom Behaviors  §
Jim Wright

www.interventioncentral.org

« Belleville Henderson

0 « Copenhagen
ngON  LaFargeville
oL  Sackets Harbor

www.interventioncentral.org




Response to Intervention

MTSS-Behavior for Secondary Schools: The Work

GOAL: Your school wi
emotional supports In

| put Tier 1 behavioral/social-
nlace by June 2025.

ﬂ

ﬂ

Session 1. Remote:
24 Sept 2024: 3
Hours

Topic: Preparing the
Way for MTSS-B

Session 2:_In-Person:
6 Nov 2024: 6 Hours

Topic: Understanding
and Planning for Tier
1-Behavior

ﬂ

Session 3 In-Person:
9 Dec 2024: 6 Hours

Topic: Building a
Teacher Toolkit for
Classroom Behaviors
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] Response to Intervention

MTSS-B Classroom Toolkit: Agenda:

1. Try out a teacher tool to analyze and
understand challenging behaviors.

2. Discuss an array (‘toolkit’) of behavior-
management strategies.

3. Provide guidance to teachers to promote
student self-management.

4. Review teacher communication tools that
can increase student optimism and
engagement.

5. Consider a manageable way to collect data
on behavioral interventions.

www.interventioncentral.org




Response to Intervention

Handout

o
/

INTERYEMTIOM

CINTRAL

RTIMTSS Toolkit: A Practical Guide for Schools

Building a Teacher Toolkit for Classroom
Behaviors

Jim Wright, Presenter

Email: jimw1315%@gmail com
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Response to Intervention

Today’s Schedule

e 8:30-10:00 Workshop
« 10:00-10:15 BREAK
« 10:15-11:30  Workshop
e 11:30-12.30 LUNCH
e 12:30-1:30 Workshop
« 1:30-1:40 BREAK
 1:40-2:30 Workshop

www.interventioncentral.org
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Response to Intervention

SESSION 2: What
IS MTSS for
Behavior?: Setting .
Positive Tier 1
School- and Class-
Wide Student

Expectations

Jim Wright

www.interventioncentral.org
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Response to Intervention

RTI/MTSS-Behavior: Quality

Indicators
" Tier 1: School-Wide
- Behavioral Expectations.

The school has defined — BEGRES
iversal behavioral oL

B
expectations for all
students and staff—and
Ined the school

{ra
community in those

behaviors.
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RTI/MTSS
for Behavior:
Pyramid of
Interventions

Tier 2.
Strategic

Tier 1: School-Wide
Behavioral
Expectations. The
school has defined
universal behavioral
expectations for all
students and staff—and
trained the school
community in those
behaviors.

A
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Response to Intervention

RTI-Behavior at Tier 1: 5 Steps

Step 1: Develop School-Wide Behavioral
Expectations.

tep 2: Translate School-Wide Expectations into
ite-Specific Rules.

v wm

Step 3: Teach Expected Behaviors to
Students.

Step 4: Reinforce Positive
Behaviors.

Step 5: Monitor Program Implementation and
Impact.

www.interventioncentral.org




Response to Intervention

Tier 1: Class-Wide

Management. What

checklist can help

. teachers to build an

- INtErvVention

== pathway' that
promotes effective
classroom
management?

&
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RTI/MTSS

for Behavior:

Pyramid of

Interventions Tier 1: Class-Wide

o Management. Well-
Tier 2: managed classrooms are

Strategic built on a foundation that
Includes teaching

behavioral expectations
to students and using
proactive strategies to
manage group

www.interventioncentral.org




Doncennnen tn Intoarnvinntinn

Handout pp. 25-30

Tier 1: Class-Wide Management:
MTSS-Behavior Intervention Pathways

Welkmanaged classmoms are buill on a foundation that imcludes (1) t=aching behavioral expectations to students;
12} providing SPong Instnuction; [3) using proactive sirategies o manage group behawiors; (£) bulkding connections
with studenis; and [5) responding fexioly and approoriaizly when individual behavior problems ocour.

Teachers can use this checkist to build an ‘intersention pativaay” that promoies efsctive classnoom management
and ersunes that Tiey ane using the rght balance of behavior management practices with their students.

This resource can
be used for
teacher training
and as a
framework for
classroom
coaching.

1. Behavioral Expectations. Students receive explicit fraining and guidance in

expected claszsroom behaviors—toinclude:

O [1.1] Teaching Behavioral Expectations. Students nave been explicitty taught classroom behavioral
expeciations. Those positive behaviors are acknowledged and reinforced on an ongoing basts (Faibanks,
Sugai, Guanding, & Lathrop, 2007).

O [1.2] Posfing Poaitive Classroom Rulss. The classeoom has 3 521of 3-8 nules or benavionl expectations
posied. When possitle, Those nies are stated in positive t2ems as 'goeal beniaiors (2. ‘Students participate in
l=aming adiviies without distracting others from ieaming’). The nules are fraquenty reviewsd [Simaensen,
Fairbanis, Briesch, Myers, & Sugal, 2008).

O [1.3] Traiming Students in Basic Class Roulinea. The teacher Ras clearty established routings to deal Wit
comnmion classrosm aciviies (Fairanks, Sugai, Guanding, & Lathesp, 2007, Marzano, Marzano, & Pictening,
200%; Sprick, Borgmeser, & Molet, 2002). These routines include but are not imited to;

Engaging students in meaningiul academic aciviies atthe start of dass (e.., using belringer acivites)
Aszigning and colleciing homework and dasswonk

Transifoning stucents eficientry betwesn activities

midepandan seatwork and cooperative iBaming groups

Shudients leawing and resmisring the dassroom

Dismissing students at the end of the pariod

2. Instruction That Motivates. Academic instruction holds student attention

and promotes engagement—to include:
O [2.1] Delivering Effsctive Insfruction. The teacher's lesson and insfrudienal activiies indude thess

components {Burns, VanDerHeyten, & Boice, 2008)

— Instructional maich. Students are placed in work that provides Tem with an aporopriate level of chalenge
{not oo easy and nod foo disicul).

—  Explict instruction. The eacher delivers instruction using maodeling, demonstration, supsrvised student
praciice, .

—  High rare of student rEesponaing and engagemens. There are sufficent opportuniies during the lesson fof
students 1o be acively engaged and ‘Show what Ty inow’.

Tl Matahe IETventreenital oy

www.Interventioncentral.org




Response to Intervention

Tier 1. Class-Wide Management: Foundation

5. Individual Behavior

Management
Well-managed 4. Student
classrooms are built on a Relationships

foundation that includes: 3. Group Behavior

Management

2. Instruction That
Motivates

1. Behavioral
Expectations

www.interventioncentral.org 13




Response to Intervention

 [4.1] Greeting Students at the Classroom Door. |
A personalized greeting at the start of a class |
period can boost class levels of academic
engagement. The teacher spends a few moments
greeting each student by name at the classroom
door at the beginning of class.

www.interventioncentral.org 14




Response to Intervention

 [5.2] Emphasizing the Positive in Teacher
Requests. Whenever possible, the teacher
states requests to individual students in
positive terms (e.g., "l will be over to help you
on the assignment just as SooOn as you return [<S5%
to your seat") rather than with a negative spin
(e.qg., "l won't help you with your assignment
until you return to your seat.").

When an instructor's request has a positive
'spin’, that teacher is less likely to trigger a
power struggle and more likely to gain
student compliance.

www.interventioncentral.org 15




Response to Intervention

The Power of Beliefs.
Staff beliefs & attitudes
toward student behavior
~act as a hidden but
' powerful catalyst—either
encouraging or \
discouraging adoption of
RTI/MTSS for behavior.

-

www.interventioncentral.org 16




RTI/MTSS
for Behavior:
Pyramid of
Interventions

Tier 2.
Strategic

Staff Beliefs. Staff

across the
school/district

understand & accept

positive teaching
and managing of
student behaviors.

www.interventioncentral.org




Docnnncen tn Intarvuaontinn

Handout 2:
Beliefs About
Behavior
Survey
(BABS):
30-ltem Staff
Questionnaire
(Shared at
Session 1: 24
Sept 2024)

BELIEFS ABOUT BEHAVIOR - 4" Edition

Diana Erowning Wrizht and Clarton E. Cook, 32012

This is an anonymons survey designed to look at one’s beliefs with regard to behavior.
(Fleaze respond by marking the box that applies to how von honesily feel about the stafement)

Survey Items:

My main responsibility is to teach academics, not to teach students how to
behave.

O O Strongly disagree

O O Lrisngr red
o o Stromgly ngree

Of O Newral
O 0O Agree

A schoaol team should assist teachers in providing and manitaring
interventions for students in my class who are identified by the team as
emaiionally or behaviorally at risk.

o

o
(]
O
o
s

My students must respect me before | can show respect to them.

If the student i=n't succeeding, lack of motivation or laziness is likely to be
the problem.

| zan prevent most behavior problems by posting expectations, teaching
those expectations and rewarding students when they exhibit those
expeciations.

How students behawve in my class is primarily related to my classroom
management strategies and the relationships | have with each student.

For students who don't behave well in my class, punitive discipline is
effective at changing their behavior (e.g., reprimand, office referral,
detention or Suspension)

Students should know how to behave and be ready to leam— should not
have to teach these behaviors.

If a student has repeated behavior problems, | should refer him/her to a
team meeting to consider whether special education services are needed.

i

Praise and positive recognition are powerful tocls to get students to
behave well in school.

If | use effective behavior support strategies in my classroom, | can get
B0%-80% of my students to meet behavioral expectations and maintain
engagement in learning.

Schools are responsible for teaching academics, whereas parents and
the students themsehes are responsible teaching and learning
behaviors.

It i= unfair if some students receive individual incentives and rewards,
while others do not.

Students whio lack social skills and'or the ability to manage their
emations, should be taught these skills in schoaol.

Students should behave and study to leam the material. This is their
responsibility, not mine.

Page 1
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Response to Intervention

Beliefs About Behavior Staff Questionnaire:
How to Score...

 Have all staff complete the 30-item BAB
survey.

» Score each survey, awarding a point for every B s
response that is ‘favorable or supportive’ of B
positive behavior management. Add up all
earned points to assign the survey a global
score (max score = 30).

 Rank survey scores for all building staff in descending order.
 Find the score at the point in your school list that includes

80% staff cut-off. That number gives you an indicator of
current staff attitudes toward student behavior.

www.interventioncentral.org 19




Response to Intervention

Beliefs About Behavior: School Survey Examples

School A. Staff survey shows School B. Staff survey shows
that 80% of staff responded with that 80% of staff responded with
15 or more supportive ratings. 25 or more supportive ratings.

1 1

2 2

3 3

4 4

5 5

6 6

7 7

8 8

9 12 9 22

10 6 10 7

www.interventioncentral.org




6 Reasons for ‘Reluctance’ in Moving from Punishment to

Positive Strategies
1. Teachers lack the skills to use positive behavior strategies

2. Teachers hang on to their current disciplinary procedures
as familiar, comfortable

3. Teachers are pulled into confrontational situations
because students control the interactions.

4. Teachers are (negatively) reinforced by the use of
punishment.

5. Teachers use punishment because they see that it
works—for most.

6. Teachers see ‘zero tolerance’ of mishehavior as a
teaching tool.

www.interventioncentral.org 21




Response to Intervention

School-Wide MTSS
Leadership Team:
Establish Command &
Control

www.interventioncentral.org




Response to Intervention

What is the Purpose of the MTSS Leadership Team?

The MTSS Leadership Team has several functions: (1) to draft and
update a district MTSS plan, (2) to keep all schools throughout the district
In compliance with good MTSS practices, and (3) to identify and make
avallable to schools the resources required to implement MTSS
successfully. The MTSS Leadership Team’s duties include:

Drafting a multi-year plan that will guide the district in the implementation
of MTSS while using existing resources. The team’s MTSS Plan should
encompass a three-year rollout schedule.

Supervising MTSS implementation. The MTSS Leadership Team
oversees that MTSS is implemented in a uniform manner throughout the
school district.

One caution: Be sure not to overlook ‘dissident’ voices when select
MTSS Leadership Team members. Members who may have some
reservations about MTSS but also possess experience and knowledge
that would be valuable to the team.

www.interventioncentral.org 23 ‘




Response to Intervention

i
||||‘
A | |
a8 I\ |'||||

RTI/MTSS for

Behavior: The
Research. Why are

schools adopting the

RTI/MTSS model for
behavior? And what

does this model look

like?




RTI/MTSS
for Behavior:
Pyramid of
Interventions

Tier 2.
Strategic

Tier 1: Classroom
Interventions. Because
the teacher is the Tier 1
(classroom) RTI/MTSS
‘first responder’ who can
potentially assist any
struggling student, schools
should prepare necessary
resources and define clear
guidelines for how to
Implement Tier 1
behavioral interventions.

——
—

www.interventioncentral.org




Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Jenna 2. She gets 3. Jenna stops
starts work bogged down work and puts
on an In- and her head on the
class writing frustrated. desk.
assignment.

www.interventioncentral.org




Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Jenna
starts work
on an in-
class writing
assignment.

2. She gets
bogged down
and
frustrated.

4. Jenna finds
the steps

3. The teacher
approaches Jenna
and helps her to
break the
assignment down
Into smaller steps
(response effort).

e

manageable and
continues
working.

www.interventioncentral.org




Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Rayshawn 2. He 3. The teacher
IS directed to Interrupts pulls Rayshawn
Join others during from the group
classmates discussion and has him

for small- and gets into work alone on
group a minor an alternate
discussion. conflict. assignment.

www.interventioncentral.org




Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Rayshawn 2. Before he 3. Rayshawn

»

IS directed to
Join

joins the group,
the teacher and

successfully
participates in the

classmates Rayshawn group, making a

for small- review behavior contribution and

group expectations for Interacting

discussion. small-group appropriately with
work (pre- others.

correction).

www.interventioncentral.org




Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Ellisis 2. He loudly 3. Ellis Is sent

directed to asserts that to the

start his In- he iIs NOT principal’s office

class doing this for disrespectful

assignment. stupid behavior.
assignment.

www.interventioncentral.org




Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Ellisis 2. The teacher 3. Ellis chooses
directed to reminds Ellis that he to work with a
start his in- » can choose to work friend. They
class alone or with a peer move to a
assignment. on the assignment corner table

and also can decide
where In the room he
wants to do the work

and complete
the assignment.

(choice-making).

www.interventioncentral.org




Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Dee s 2. She grows 3. The teacher
working at fatigued. Dee IS not amused.
her desk on engineers a Dee gets in-
an in-class ‘oreak’ by school
assignment. making funny suspension.

noises that

crack the

class up.

www.interventioncentral.org




Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Dee s 2. She decides 3. Dee s
working at to use a break refocused after
her desk on ticket provided the break and
an in-class by the teacher continues her
assignment. to request a 2- work.

minute break

(break on

demand).

www.interventioncentral.org




Response to Intervention

1.

IDENTIFY. The teacher > 2

Tier 1/Classroom Support Plan: 4-Step Flowchart

identifies Iin clear &
specific terms 1-2
academic or
behavioral areas in
which the student
needs classroom
Intervention support.

PLAN. The teacher
selects intervention ideas
that will help the
student—creating a
written Classroom
Support Plan

v

CHECK UP. The teacher

reviews the Classroom Support
Plan in 4-8 weeks to judge its

effectiveness.

MONITOR. The teacher
chooses a method for
monitoring student
progress, collecting
baseline data and setting
an outcome goal.

www.interventioncentral.org
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Response to Intervention \

Interventions: Scheduled or Contingency-Driven?

One of the elements that separate academic from
behavioral interventions is that:

 academic interventions can often be
scheduled (e.g., reading group meets for 30
minutes 3 times per week), while

 pbehavioral interventions are often contingency-
driven (administered contingent on the
occurrence or possibility of a student behavior),
such as use of praise or pre-correction.

Source: Barnett, D. W., Daly, E. J., Jones, K. M., & Lentz, F.E. (2004). Response to intervention: Empirically based special service
decisions from single-case designs of increasing and decreasing intensity. Journal of Special Education, 38, 66-79.



Response to Intervention \

Essential 5 Classroom Behavior Management Skills

. . -
The effective behavior manager: 4
e understands principles of effective =l
positive behavior management. |
* shows strong classroom management.

* |s able to define and analyze challenging behaviors of
Individual students.

* has a repertoire of management strategies to respond
to problem behaviors.

* documents classroom interventions when appropriate.

www.interventioncentral.org 36 ‘




Response to Intervention

Big Ideas In
. Behavior
Management. B —
- What key concepts can lay the
- groundwork for teacher success in
managing challenging behaviors?
(Handout; pp. 2-3)

u
EEREER
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Response to Intervention

Behavior in the Classroom: A Product of...

Child o Classroom
Characteristics | Environment

Source: Farmer, T. W., Reinke, W. M., & Brooks, D. S. (2014). Managing classrooms and challenging behavior: Theoretical considerations
and critical issues. Journal of Emotional and Behavioral Disorders, 22(2), 67-73.




Response to Intervention

'Big Ideas’ in Behavior Management...

B Teach expected behaviors. Students need to be

explicitly taught expected behaviors. They should then
be acknowledged and reinforced when they show
positive behaviors.

In other words, schools should treat behavior as part
of the curriculum: teach it and reinforce it!

www.interventioncentral.org 39




Response to Intervention

'Big Ideas’ in Behavior Management...

B Check for academic problems. The connection
between classroom misbehavior and poor academic
skills s high.

Educators should routinely assess a student's
academic skills as a first step when attempting to
explain why a particular behavior is occurring.

If academics contribute to problem behaviors, the
student needs an academic support plan as part of his
or her behavior plan.

www.interventioncentral.org 40




Response to Intervention

'Big Ideas’ in Behavior Management...

m [dentify the underlying function of the behavior.
Problem behaviors occur for a reason. Such behaviors
serve a function for the student.

When an educator can identify the probable function
sustaining a student’s challenging behaviors, the
educator can select successful intervention strategies
that match the function—and meet the student’s
needs.

www.interventioncentral.org 41




Problem Behaviors: Common Reasons

SKILL DEFICIT. The student lacks the skills necessary to display the desired
behavior (Gable et al., 2009).

PERFORMANCE DEFICIT. The student possesses the skills necessary to display the
desired behavior but lacks incentive to do so (Gable et al., 2009).

ACCESS TO TANGIBLES/ EDIBLES/ACTIVITIES. The student seeks access to
preferred objects (‘tangibles’), food, or activities (Kazdin, 2001).

PEER ATTENTION. The student is seeking the attention of other students
(Packenham, Shute & Reid, 2004).

ADULT ATTENTION. The student is seeking the attention of adults (Packenham,
Shute & Reid, 2004).

ESCAPE/AVOIDANCE. The student is seeking to escape or avoid a task or situation
(Witt, Daly & Noell, 2000).

EMOTIONAL or ATTENTIONAL BLOCKERS. The student possesses the skills to
display the desired behavior "but is unable to deal with competing forces—anger,
frustration, fatigue." (Gable et al., 2009; p. 197). (This category can also include
symptoms associated with anxiety or ADHD.)



Response to Intervention

'Big Ideas’ in Behavior Management...

B Eliminate behavioral triggers. Problem behaviors are
often set off by events or conditions within the
classroom.

Sitting next to a distracting classmate or being handed
an academic task that is too difficult to complete are
two examples of events that might trigger student
misbehavior.

When the educator is able to identify and eliminate
triggers of negative conduct, such actions tend to work
quickly and--by preventing class disruptions--result in
more time available for instruction.

www.interventioncentral.org 43




'ABC Timeline: Antecedent-Be

AL

Antecedents. Stimull,
settings, and contexts
that occur before and
Influence (‘trigger’)

Behaviors.
Observable acts
carried out (or not
carried out) by

navior-Consequence

B I8

Consequences. Events
that follow behavior and
may Iinclude influences
that increase, decrease,
or have no impact on
the behavior.

behaviors. individuals.
Examples. Examples.
* Instructions * Engaging in
» (estures classwork
 Looks from others  Calling out
* Not doing
homework

Examples.

 Teacher praise for
student behavior

 Loss of free time for
non-compliance

Source: Kazdin AE. (2013). Behavior modification in applied settings (7th ed.). Long Grove, IL: Waveland Press.




Response to Intervention

'Big Ideas’ in Behavior Management...

m Focus on factors within the school’s control. Educators
recognize that students often face significant factors
outside of the school setting--e.g., limited parental
support -- that can place them at heightened risk for
academic failure and problem behaviors.

Schools can best counteract the influence of negative
outside factors and promote student resilience by

focusing on what can be provid
educational setting such as ski

ed within the
s instruction, tutoring,

mentoring, and use of positive
strategies.

pehavior management

www.interventioncentral.org 45




Response to Intervention

'Big Ideas’ in Behavior Management...

m Be flexible in responding to misbehavior. Educators
have greater success in managing the full spectrum of
student misbehaviors when they respond flexibly--
evaluating each individual case and applying
strategies that logically address the likely cause(s) of
that student's problem conduct.
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7S

r?{ -
"

LAB WORK: Which
Big Idea Do You Find
Most Useful?

 Discuss the big ideas in
pehavior management
oresented here.

« Selectthe 1-2 ideas that
you believe are most
Important for educators
at your school to keep In
mind when working with
challenging students.

N

‘Big Ideas’ in Behavior | 19.00

Management I

Teach expected behaviors.
Check for academic problems.
ldentify the underlying function
of the behavior.

Eliminate behavioral triggers.
Focus on factors within the
school’s control.

Be flexible in responding to
misbehavior.




Response to Intervention

ABC/Behavior Statement. What is a
way to describe a student’s problem
behavior that can guide the teacher to
find effective strategies to fix that

== Dbehavior? Handout; pp.4-8.

“ . f

www.interventioncentral.org




Response to Intervention

Activity: Think of a student...

 Think of a student whom you work with or R - |
IS In your school that displays problem .00
behaviors in the classroom. 05:

* Discuss this student with your table. anylariolion dentralon

www.interventioncentral.org 49




Response to Intervention

Behavior (‘ABC’) Statement

The behavioral statement--also k
(Antecedent-Behavior-Conseque
a simple template that helps teac

nown as the '‘ABC'
nce) statement-Is

ners to better

define and understand a student’s behavior. It

describes:

A. Antecedents: events that precede / trigger the

problem behavior;
B. Behavior: the problem behavior

tself: and

C. Conseguences: events occurring as a result of the
behavior that are likely to reinforce it in the future.

www.interventioncentral.org
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Response to Intervention

Behavior (‘ABC’) Statement: Behavior on a
Time-line
The behavioral statement places the student's behavior on a
timeline (antecedent, behavior, outcome)—allowing the
teacher to examine the antecedent events/conditions

(‘triggers’) that may set off a problem behavior and the
consequences that typically follow the problem behavior.

ABC Timeline

www.interviéntioncentral.org 51




ABC Timeline

Behavior (‘ABC’) Statement: Examples

Antecedent

During large-group
lectures in social
studies

During independent
seatwork assignments
Involving writing tasks

Behavior Consequence

Brian talks with peers  and receives positive
about non-instructional peer attention
topics

Angela verbally and Is sent to the
refuses to comply with  office with a
teacher requests to disciplinary referral.
start work

www.interventioncentral.org
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Response to Intervention

Classroom Behavioral Statement Organizer

Antecedent/Activity | Student Behavior Consequence/Outcome Behavior
Function
O Start of classibell-ringer O Sits inactive Student fails to complete work_ O Peer attenfion
activities O Puts head on desk O Acceptance/ affiliation
O Isinattentive (e.g., staring into space, looking out Teacher ignores the behavior with individuals or
[0 Large-group lecture the window) ('planned ignoring’). peer group(s)
O Large group teacher-led O Leaves seat without permission Teacher redirects the student. O Power/icontrod in
discussion [0 Fequests bathroom or water breaks Teacher reprimands the student. interactions with
O Large-group: when called O Uses cell phone, music player, or other digital Teacher conferences w the student. peens)
an by the teacher device against class rules
Student receives positive peer O Adult attention
00 Su . attention [0 Power/control in
O St Classr()()m BehaV|0|‘a| Student receives negative peer interactions with
o ments attention. adult(s)
t comments
O Rs Statement Organlzer pp 7 8 Student is briefly timed-out within O Escape or avoidance
O ‘Writing activities O Plays with/taps objects the classroom. of & situation or
O Math activities O Throws objects Student is briefly timed-out outside acfivity (e.g., because
O Destroys work materials or instructional of the classroom. the student lacks the
O Independent seat work materials {e.g., ipping up a worksheet, breaking Student is sent from the classroom zkills to do the
O Independent computer a pencil} to the office or to in-schoal academic work)
work. suspension (disciplinary referral).
O Whispersitalks to other students about non- Student receives a disciplinary O Fuffillment of physical
[0 Transitions between instructional topics consequence outside of class time needs: eq., sleep
academic activities O Whispersitalks to other students about {e.q., afterschool detention).
[0 Unstructured in-class time instructionallacademic topics: e.g., seeking O Access to preferred
answers or help with directions Student receives a 'respite’ break ediblesfobjects/
O Homework collection 0 Makes verbal threats toward pears away from peers to calm down expenences
O In-class homework review O Uses inappropriate language (2.9., obscenities) before rejoining class.
with peers Student is sent from the classroom | O Other:
O Tests andlor guizzes O Tauntsiteasesimakes fun of peers to talk with a counselor/
O Makes comments to encourage or 'eqg on' other psychologistisocial worker.
[0 Class dismissal students o misbehave Student receives a snack, nap, of

ather sLppart.

www.interventioncentral.org
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Response to Intervention
TUTORIAL: How To...Write a Behavioral

Statement for Problem Classroom Behaviors

Time Is a limited commodity in busy classrooms. Teachers
need streamlined tools to speed their understanding of mild
problem behaviors (Packenham, Shute, & Reid, 2004). The
Classroom Behavioral Statement Organizer helps instructors
to quickly write behavior statements in ABC format and to link
student behaviors to their underlying purpose or function.

The chart is divided into four columns:

1. Antecedent/Activity;

2. Student Behavior

3. Consequence/ Outcome; and
4. Behavior Function.
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Classroom Behavioral Statement Organizer

Antecedent/Activ

ty
-

Student Behavior

Consequence/ Outcome

Behavior FunctiDnl

0 00

00

000

0

]

0 00

0 0

O Site inactive
O Pute head on de k

] pim=Bomfius o om  piaipi ety comsies Leabeie st

— Student fails 1o complete work.

To=rbicr pmecpcic fo ol =g mns

O Peer attention

O .ﬂ-cu::e:ﬂann:e a'f u1|n:r1
mividualie

Antecedent/Actlwty The chart lists a range of
classroom activities typically taking place when the
student problem behavior occurs.

If a teacher finds that a student behavior is displayed
across multiple classroom settings/activities, choose
only the one or two settings/activities where the
student's behavior is most problematic. The teacher
IS encouraged to write out his or her own description
of any activities not listed here.

LI Tauntsteases/makes fun of peers
[0 Makes comments to encourage or ‘=g on' other
chudents to misbehave

O Faile to begn inclase assignments (verbal
refucal)

to 1@lk With & counsesnn
psychologistisocial worker.

—  Student receves 3 snack, nap, or

other support.

—  Other
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Response to Intervention

Start of class/bell-ringer activities  Independent seat work
Independent computer work

_Large-group lecture

_Large group teacher-led Transitions between academic
discussion activities

Large-group: when called on by

the teacher _1Homework collection

dIn-class homework review

Student work-pairs
_1Student groups: cooperative Tests and/or quizzes

earning

AClass dismissal
_1Reading activities
Writing activities
1Math activities




classroom Be Student Behavior. A listing of

Antecedent/Activity

Student Behavior

O

O
O

O

O [ Y 0o

O 0O 0O oOd

Start of class/bell-inger
activites

Large-group lecture
Large group teacher-led
discussion

Large-group: when calied
on by the teacher

Student work-pairs
Student groups:
cooperative leaming

Feading activiies

Writng activities

Math activiies
ndependent seat work
ndependent computer
work

Transitions between
academic activibes

Homework collecion
n-clazs homework review

Testz andlor quizzes
Class dismissal

Other

o000 o000 o000 0o

"

-

00 00

(]

common types of classroom

=) mishehavior are listed here. The

displays during the

Instructor identifies those problem
behaviors that the student most often

e @NtECEAENt/activity' previously

selected. Teachers should choose no

s om0 wg MOTE than 2-3 behaviors to keep the
.| behavior statement (and classroom

e o one | INTEIVENTION) MaNagean
- oo oo tACHET OES NOt See a

e. If the

particular

hpoons behavior listed, the instructor can
v e o WITEE DIS OF her own behavior

| definition.




Response to Intervention \

L OO0 OO0

HyEgE

Sits Inactive

Puts head on desk

Is inattentive (e.g., staring into
space, looking out the window)
_eaves seat without permission
Requests bathroom or water
nreaks

Uses cell phone, music player,
or other digital device against
class rules

Whispers/talks/mutters to self
Makes loud or distracting noises
Calls out with non-instructional
comments

Calls out with instructionally
relevant comments

Plays with/taps objects
AThrows objects

1Destroys work materials or
instructional materials (e.g., ripping
up a worksheet, breaking a pencil)

dWhispers/talks to other students
about non-instructional topics
dWhispers/talks to other students
about instructional/academic topics:
e.g., seeking answers or help with
directions



Classroom Behavioral Statement Organizer

Antecedent/Activity | Student Behavior

Consequence/ Qutcome

Behavior Functiﬂnl

Consequence/Outcome. The

teacher chooses outcomes/
consequences that typically follow the

— Student fails to complete work

-
| eacher anores e REaRaIVYY
e W] HITNCo UIG V1A

planned ignoring

-

problem behavior. The instructor
should try to limit the number of
consequences/outcomes selected to
3.

answers or help with directions
Makes verbal threats toward peers
Uzes nappropriate language (e.q., obscenities)
with peers

Taunts/teases/makes fun of peers

Makes comments to encourage or 'egg on’ other
students to misbehave

Homework collecion
n-clazs homework review

Testz andlor quizzes

OO0 OO

Class dismiszal

O 0O 0O oOd

Other

O

~aile to begm inclass assignments (verbal
refucal)

O # man T R -
— SWGENT rECEIVES NESATUVE peer

a",;,—‘ s a

D e I e D o S
— WGeNt IS done J L o=V .

rha ."a‘._.._- —

)

— olugent 1S bnelly imed-out cuisae
f the classroom

_ ugen s f’_‘\"‘ e -:!’:‘

tn the affice o tn incrhnnl

.-u.-l: encyy (8t

- s . -
@sSaplinary reierra
— Student receves a discipinary

consequence outside of class time

an afercrhand datantinn
... GICTOUIUR GCLCTIU

— Student receives a 'respite’ break
v S smre o A3l Asaae
away rom peers 10 Caim Aown
before rejoining class
. _-_.u:;m. ~

..:' .a' (]

th a counselor

PR RN P ab o me =l sasmalds =
psychologist/social worker
— Student receives a snack, nap

omeéer sunoort
W I ST L

S Uther

=

cent from the classroom
sent irom the ciassroon

O
O

O

0o

Peer attention
Acceptance! affiliation
with individuals or
peer group(s)
Powericontrol in
interactions with
peens)

Adult attention
Powericontrol in
interactions with
adult(z)

Escape or awoidance
of a situation or
activity (e.g., because
the student lacks the
ckillz to do the
academic work)

-ulfiiment of physical
needs: e.q., slesp

Other
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Response to Intervention

—Student fails to complete work.

—Teacher ignores the behavior
(‘planned ignoring’).

—Teacher redirects the student.
—Teacher reprimands the student.
—Teacher conferences w/ the
student.

—Student receives positive peer
attention

—Student receives negative peer
attention.

—Student is sent from the
classroom to the office or to in-
school suspension (disciplinary
referral).

—Student receives a disciplinary
consequence outside of class time
(e.g., afterschool detention).

—Student is sent from the
classroom to talk with a counselor/
psychologist/social worker.
—Student receives a snack, nap, or
other support.
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Classroom Behavioral Statement Organizer

Antecedent/Activity

Student Behavior

Consequence/ Outcome

Behavior Function

O Start of class/bell-ringer

O Sits inactve

— Student fails 1o complete work.

Peer attention

—
—_—
—

activites O Pute head on desk Acceptance/ affiiation
Ll EIFIEL'IEHU '-:n-:g efaring into space, looking out | — Tean:her -;nl:ure* the behavior with individuals or
O Large-group lecturs peer group
3 e s escne) B havior Function. The function of sutet | O Powerent
iscussion & student nteractions with
O Large h " " | the student pee
ar=aew v the student behavior Is the need or 1™
o suenwensars | PUIPOSE that it fills for the student Q- Powertcontalin
O Student groupe: : nteractions with
cooperative leaming (eg’ peer attentlon’ \
O Heading Eu:1j iti-::. . . : [FI-out within O Escape or avoidance
0 wessres | €SCAPE/AVOIAANCE). The function Is
O Math activities . ed-out outside activity (e.g., because
5 i o 0S€0 ON the Dehavior statementand || | o
O Independent compuyl - . b ) jchool academic v
work essentially Is the ‘best guess oy referal)
. . . |eciplnary O Fulfilment of ph
O Transitions between (hypOtheS|S) for Why the behaV|Or IS of class fime needs: &g, slee
academic activites ention)
O Homework collecio Occumng pepite’ break c
O In-class homework 2Im down
O Testz andior quizzes with peers — Siudent i gent from the classroom
O Tauntsiteases/makes fun of peers to talk with a counselor
O Class dismissal [0 Makes comments to encourage or ‘=g on' other psychologistisocial worker.
students to misbehave — Student receives a enack, nap, or
O Other other support.
O Faile to begn inclase assignments (verbal
refucal) — Other
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] Response to Intervention \

Behavior Functions (witt, Daly, & Noell, 2000)
v'Peer attention v'Escape or avoidance of a

situation or activity (e.g.,
because the student lacks the
skills to do the academic work)

v'Acceptance/ affiliation with
individuals or peer group(s)

v'Power/control in interactions
with peer(s)

v Fulfillment of physical needs:

e.g., Slee
v'Adult attention J P
- . v'Access to preferred
v'Power/control in interactions . . .
. edibles/objects/experiences
with adult(s)

Source: Witt, J. C., Daly, E. M., & Noell, G. (2000). Functional assessments: A step-by-step guide to solving academic and
behavior problems. Longmont, CO: Sopris West..pp. 3-4.
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Response to Intervention

Classroom Behavioral Statement Organizer

A

ntecedent/Activity

Student Behavior

O

O

00

O

| s I s |

| |

| |

(1 Reading activities

Start of class/bell-ringer
activities

Large-group lecture

O Large group teacher-led

discussion

O Large-group: when called

an by the teacher

Student work-pairs
Student groups:
cooperative leaming

Math activities

-Reading
Activities
-Independent
Seatwork

Consequence/Outcome

1 Sits inactive
1 Puts head on desk

Jii) into space, looking out

et breaks
yer, or other digital

. -Slts Inactive |,
c-Putshead 25 e
[ On d esk W relevarnt comments

Behavior
Function

Student fails to complete work_

Tea : jor

-Student fails to

complete work

attention.

— Student is briefly timed-out within

[0 FPEEWIES s

Problem: Sara will not com

| theclassroom
plete in-

imed-out outside

m the classroom

class reading assignments. p-schoo

O Whisoersit Behavioral (ABC) Statement: Use the organizer below to write a
insms.f[:tinna behavioral statement, based on your selections from the

O Whispersity Classroom Behavior Chart
instruction3 Antecedent Behavior Consequence
dnsWers o When given Sara fails to start | and does not

O Makes ver] .

O Uses inap| INdependent the work (often complete the
with peers | reading putting her head | reading

O Taunisfeay assignments in down on her assignment.

O Makes com
students to| ClASS desk)

O Peer attention

O Acceptance/ affiliation

with individuals or
peer group(s)
Powerfcontrol in
interactions with
peer(s)

Adult attention
Powerfcontrol in
interactions with
adult(s)

O

00

Escape or avoidance
of a situation or
acfivity (e.g., because
the student lacks the

skills to do the
academic work)

. Function

-Escape/
[ avoidance
of the task
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Response to Intervention

Carl: Hard to Ignore: Carl is a student
who Is not easy to overlook. Mrs.
Randolph, his math teacher, finds that
Carl's faces and wise-cracks can set off
the entire class. Surprisingly, Carl's peers [\
don't like to work with him, complaining that he distracts
them.

R e T e

Mrs. Randolph begins the behavior statement convinced
that Carl is motivated by peer attention-seeking. To make
the process manageable, she limits her analysis to large-
group Instruction, where Carl’'s behavior is most challenging.
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Response to Intervention

Carl: Hard to Ignore

Behavior (‘ABC’) Statement for Carl

Antecedent  Behavior Conseguence
During large- Carl: and :
group lectureor |+ makes  teacher ignores the
teacher-led distracting behavior
Instruction noises * teacher
 calls out with redirects/prompts/reminds
non-instructional the student.
comments  teacher reprimands the

teases peers
leaves his seat

student.
e teacher conferences w/ the
student.



Response to Intervention

Carl: Hard to Ignore: What is the Function?

o After construction a behavior statement, Mrs.
Randolph Is surprised to see that 3 of the 4 most
frequent consequences of Carl’s clowning in
class are variations of teacher attention.

 She decides that the primary function of Carl’s
behavior Is likely to be ‘adult attention’.
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Response to Intervention

Carl: Hard to Ignore: Intervention: Adult
Attention-Seeking

Mrs. Randolph put together the following plan for Carl:

« Keep interactions brief and neutral when Carl engages
In attention-seeking behavior (to ‘turn off’ the spigot of
adult attention during misbehavior).

o Establish clear consequences for misbehavior (e.g.,
single teacher warning, move the student’s seat to be
near teacher, parent phone-call, office referral)..
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Response to Intervention

Carl: Hard to Ignore: Intervention: Adult
Attention-Seeking (Cont)

Mrs. Randolph put together the following plan for Carl:

 Provides positive attention each day at moments when
the student is not clowning around: e.g., greeting at
door, brief positive conversation.

 Parent conference: Shares copy of behavior report card
outlining expected classroom behavior and
communicates with the parent via email at least weekly
about Carl’s behavior. NOTE: This part of the plan is to
be in place for 5 weeks.
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Response to Intervention

Classroom Behavioral Statement Organizer

Antecedent/Activity | Student Behavior Consequence/Outcome Behavior
Function
O Start of classibell-ringer O Sits inactive Student fails to complete work_ O Peer attenfion
activities O Puts head on desk O Acceptance/ affiliation
O Isinattentive (e.g., staring into space, looking out Teacher ignores the behavior with individuals or
[0 Large-group lecture the window) ('planned ignoring’). peer group(s)
O Large group teacher-led O Leaves seat without permission Teacher redirects the student. O Power/icontrod in
discussion [0 Fequests bathroom or water breaks Teacher reprimands the student. interactions with
O Large-group: when called O Uses cell phone, music player, or other digital Teacher conferences w the student. peens)
an by the teacher device against class rules
Student receives positive peer O Adult attention
00 Su . attention [0 Power/control in
O St Classr()()m BehaV|0|‘a| Student receives negative peer interactions with
o ments attention. adult(s)
t comments
O Rs Statement Organlzer pp 7 8 Student is briefly timed-out within O Escape or avoidance
O ‘Writing activities O Plays with/taps objects the classroom. of & situation or
O Math activities O Throws objects Student is briefly timed-out outside acfivity (e.g., because
O Destroys work materials or instructional of the classroom. the student lacks the
O Independent seat work materials {e.g., ipping up a worksheet, breaking Student is sent from the classroom zkills to do the
O Independent computer a pencil} to the office or to in-schoal academic work)
work. suspension (disciplinary referral).
O Whispersitalks to other students about non- Student receives a disciplinary O Fuffillment of physical
[0 Transitions between instructional topics consequence outside of class time needs: eq., sleep
academic activities O Whispersitalks to other students about {e.q., afterschool detention).
[0 Unstructured in-class time instructionallacademic topics: e.g., seeking O Access to preferred
answers or help with directions Student receives a 'respite’ break ediblesfobjects/
O Homework collection 0 Makes verbal threats toward pears away from peers to calm down expenences
O In-class homework review O Uses inappropriate language (2.9., obscenities) before rejoining class.
with peers Student is sent from the classroom | O Other:
O Tests andlor guizzes O Tauntsiteasesimakes fun of peers to talk with a counselor/
O Makes comments to encourage or 'eqg on' other psychologistisocial worker.
[0 Class dismissal students o misbehave Student receives a snack, nap, of

ather sLppart.
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!

Response to Intervention

Activity: ABC Statement:

Advantages as a
Consultation Tool

* Look over the handout Classroom Behavioral Statement

Organizer

« Use this tool to analyze the behaviors of your chosen student
and write an ABC statement,

Behavioral (ABC) Statement: Use the organizer below to wite a behavioral statement, based on your selections from the Classroom Behavior Chart

Antecedent

Behavior

Consequence

Interventioficentril
10-Minute ‘Count Down’ Timer

10:00

www.interventioncentral.org
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Response to Intervention

The Inattentive/Non-
Compllant/Anxmus
- Student. What are

~— examples of behavior-
. management strategies
that work for students with

specific behavioral
profiles?
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Response

A Toolkit: 38
Classroom Ideas to
Help Students to
Make Better
Behavioral Choices

Handout: pp. 9-18

S Wirghl, Presenler b

L8 Eseciive Behavicrsl Infemvenlions @ 2018 Jim Weight B s irterverdioncental o

A Toolkit: 38 Classroom Ideas fo Help Students to Make Better
Behavioral Choices

Behavicr intervention pians are highly individuaized—because every student displays a unique profile of behaviors.
However, teachers wil find that their chances of helping a siudent to engage in posidve behasors increase when
ey include each of thess 3 elements in thelr dasseoom behavior imervention plans:

1. Aniecsdents: Sratsges o promals posithe behaviors and prevent misbenavior
2. Positive conssguences: Responses Tal increase posiiveigoal Denaviors
3. Extincion procedures. Responses that extinguish problem behaviors

Ewery one of these elements plays @ cucial ree in promoting e success of 3 behavior plan. Andscedent sirategies
preveni T studeni #om engaging in problem behaviors in the first place. Positive consequences modvate the
stutdient bo show desived behayiors, sUch a5 acaiemic engagement. Exinchion procedures remove the pay-o o the
student for engaging in problem behaniorns. Whie any one of the elements might be inadeguats 1o change the
stuent's behavior, the combination of amecedents, positive consequences, and xtincion procedures can resull ina
strong, Sexisle plan and successhul interention culcome.

Teachers can use this guide o build Tisir san behavior plans using its research-nased ideas for antecadents,
positive oonssquences, and exdnction procedures.

1. Antecedents. Strategies to Prevent Misbehavior

Teachers have T2 greatest amay of apfons o infuence a student io engage in posithe befaviors when they foous
on amecedents: actions they taks bafore the student behavior pocurs. Proactive amscedent actions o encourage
desired behawiors are often quick-acing, can prevent misbehavicr and afiendant interuption of insnodion, and
usially reguine less leacher effet than providing comeciive consequences after problem behaviors fave ocoumed.
Teacher sirategies o dict posifve student behavion include making instuctional adjustments, providing student
prompls and reminders, and eaching studests o moniler and evaluale ther work performance. Here are specic
arfiecedent ideas that teachers can use o ‘Tdge’ students fo engage in desired Dehavions:

www.interv

Anfecedents That Prevenf Problem Behaviors

O Behaviors: Teach Expectafiors (Farbanis, Sugai, Guarding, & Lathrop, 2007). Studenis must be exgplicty
taught behavioral expectations befiore they can be held accouniabie for those behawvors, The isacher shouid
madel posiive Dehavions, give students sxamgies and non-eamples of apprepiate behaviors 1o clarify
undersanding, have shudents practice Tise behaniors with nstnocior ssedbacis and consisiently acmowiedge
and praise students for successfully displaying positve behaviors.

O Instrucional Match: Enaure the Student Can Do the Work [Bums, VanDerHeyden, & Soice, 2008). Sudent
misbehayior frequenty arises frem an inability o do the academic task. When the student lacks skalis necessary
for e academic task, the instrudor leaches the necessary skills). Addifonal stategies nodude adjusting Te
immediate task 1o the student's current sklis] and paining the student with @ helping peer.
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Response to Intervention

The Inattentive/Non-Compliant/Anxious
Student: Behavior-Management Examples

Students who are chronically inattentive, or
non-compliant, or anxious can benefit from
specific strategies. Here is a sampling...
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Problem Behaviors: Common Reasons

e SKILL DEFICIT. The student lacks the skills necessary to display the desired
behavior (Gable et al., 2009).

o PERFORMANCE DEFICIT. The student possesses the skills necessary to display the
desired behavior but lacks incentive to do so (Gable et al., 2009).

e ACCESS TO TANGIBLES/ EDIBLES/ACTIVITIES. The student seeks access to
preferred objects (‘tangibles’), food, or activities (Kazdin, 2001).

e PEER ATTENTION. The student is seeking the attention of other students
(Packenham, Shute & Reid, 2004).

e ADULT ATTENTION. The student is seeking the attention of adults (Packenham,
Shute & Reid, 2004).

e ESCAPE/AVOIDANCE. The student is seeking to escape or avoid a task or situation

Witt, Daly & Noell, 2000).

EMOTIONAL or ATTENTIONAL BLOCKERS. The student possesses the skills to

display the desired behavior "but is unable to deal with competing forces—anger,

frustration, fatigue." (Gable et al., 2009; p. 197). (This category can also include

symptoms associated with anxiety or ADHD.)




Response to Intervention

Impulsive
Student

15




\ Response to Intervention \

Attention-Deficit/Hyperactivity Disorder: Essential Features

« The individual displays a level of inattention and/or hyperactivity-impulsivity that
interferes with functioning:

 Inattention. Six or more symptoms over the past six months to a marked degree
that impacts social/academic functioning:

— Falls to give close attention to details

— Has difficulty sustaining attention in tasks or play

— Seems not to pay attention when spoken to

— Does not follow through on instructions or finish schoolwork
— Has difficulty organizing tasks and activities

— Avoids or dislikes tasks requiring sustained mental effort

— Often loses things needed for tasks or activities

— |s distracted by extraneous stimull

— |s often forgetful in daily activities (e.g., chores, errands)

Source: American Psychiatric Association. (2013). Diagnostic and statistical manual of mental disorders (5th ed.). Washington, DC: Author.




\ Response to Intervention \

Attention-Deficit/Hyperactivity Disorder: Essential Features

« The individual displays a level of inattention and/or hyperactivity-impulsivity that
interferes with functioning:

« Hyperactivity/Impulsivity: Six or more symptoms over the past six months to a
marked degree that impacts social/academic functioning:

— Fidgets or taps hands or feet or squirms in seat

— Leaves seat when expected to remain seated

— Runs around or climbs in situations when the behavior is not
appropriate

— |Is unable to play or take part in a leisure activity quietly

— Seems “on the go” “as If driven by a motor”

— Talks incessantly

— Blurts out an answer before a question has been fully asked

— Interrupts others

Source: American Psychiatric Association. (2013). Diagnostic and statistical manual of mental disorders (5th ed.). Washington, DC: Author.




Response to Intervention \

>
The Inattentive/Impulsive Student: Prescription é)

Here are 3 general strategies for working with these learners:

v" Ensure that the student is taught step-by-step behavioral
expectations for common routines and transitions.

v" Provide cues at ‘point of performance’ for expected
nehaviors.

v" Have the student monitor his or her own behavior.
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Response to Intervention

Relocate the Student: Remove From Temptation (US
Department of Education, 2004). When the student's problem
nehaviors are triggered or supported by factors in the
environment--such as a talkative peer or difficulty hearing or
seeing the instructor--the teacher may choose to move the
student to another, less-distracting location in the classroom.

A good option Is to seat the student within the teacher's
‘action zone', close to the instructor and in the region of the
room toward which that educator directs most instruction.

www.interventioncentral.org
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Response to Intervention

Checklist for Challenging Situations: Script Transition
Times (McCoy, Mathur, & Czoka, 2010). Students often
struggle with the complexity of managing multi-step routines
such as transitioning between classroom activities or moving
to different locations within the school.

Teachers can assist by making up step-by-step checklists
that 'walk' the student incrementally through the routine.
Instructors can use these checklists as guides to teach and
measure student success in navigating transitions. Just as
important, the student can use the checklist as a prompt and
guide to follow the expected steps.

www.interventioncentral.org
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Response to Intervention

Goal-Setting: Get a Commitment (Martin et al., 2003). One
tool to increase student motivation to perform an academic
task Is to have that student choose a specific, measurable
outcome goal before starting that task. At the end of the work
session, the student compares the actual outcome to the
previously selected goal to judge success.

For example, a student about to begin a writing task may

choose the goal of finding 3 primary sources for a term paper.

Or a student starting an in-class reading assignment might
develop two questions that he would like to have
answered from the reading.
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Response to Intervention

Pre-Correction: Plant a Positive Thought (De Pry & Sugal,
2002). Some students need a timely reminder of expected
behaviors just before they transition into situations or settings
in which problem behaviors tend to occur.

At this 'point of performance’, the teacher gives the student a
timely reminder of goal behaviors, using such prompting
strategies as stating goal behaviors, having the student
preview a checklist of goal behaviors, asking the student to
describe goal behaviors; or praising another student for
demonstrating goal behaviors.
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Response to Intervention

Rewards: Choose Them in Advance (De Pry & Sugali,
2002). Just as the student is about to enter a challenging
situation or setting in which he or she will need to show
appropriate behaviors, the instructor reminds the student of
the behavioral expectations and has the student select a
possible reward from a menu.

The student Is later given that reward If behaviors were
appropriate.
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Response to Intervention

The Non-Compliant
Student
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Response to Intervention

Oppositional Defiant Disorder: Essential Features

« [ODD is one of the Disruptive, Impulse-Control, and Conduct Disorders.]

 The individual shows a pattern of oppositional behavior lasting at least 6
months that includes elevated levels of at least 4 of the following:

— Often loses temper

— Often argues with adults

— Often defies or refuses to comply with adults' requests or rules
— Often purposely annoys people

— Often blames others for his or her mistakes or misbehavior

— Is often touchy or easily annoyed by others

— Is often angry and resentful

— Is often spiteful or vindictive

 The individual displays these oppositional behaviors significantly more
frequently than typical age-peers.

Source: American Psychiatric Association. (2013). Diagnostic and statistical manual of mental disorders (5th ed.). Washington, DC: Author.




Response to Intervention

O
The Non-Compliant Student: Prescription 6)

-.,?-'I:/.—

Here are 4 general strategies for working with these learners:

v" Ensure that the student has the skills and strategies
necessary for academic success.

v" Teach behavioral expectations...then hold the student
accountable for following those expectations.

v' Keep interactions at a minimum when the student is
uncooperative.

v Work to establish a personal connection with the student.

www.interventioncentral.org 86




Response to Intervention

"No’: Substitute a Preferred Alternative (Mace, Pratt, Prager, &
Pritchard, 2011). This strategy is useful if the student has a
pattern of misbehaving when told that he or she cannot access a
desired item or engage In a preferred activity.

The teacher makes a list of activities or items preferred by the
student that are allowed during the academic situation or setting
where problems arise. Then, whenever the student requests an
item or activity that is not allowed, the teacher (1) tells the student
that he or she cannot access the desired activity or item; (2)
provides a brief explanation of why the requested item or activity
Is off-limits; and (3) immediately offers the student one or more
items or activities from the prepared list that are allowable In

the current situation or setting.
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Response to Intervention

Work Break: Make It Available on Request (Majeika et al.,
2011). Sometimes misbehavior is an attempt by the student
to engineer a break from an academic task.

The teacher can choose an alternative method for the
student to use to communicate that he or she would like a
brief break, such as requesting that break verbally or pulling
out a color-coded break card.

Of course, the student will also require clear guidelines on
how long the requested break will last and what activities are
acceptable for the student to engage in during that

break.
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Response to Intervention

High-Preference Requests: Build Behavioral Momentum
(Kern & Clemens, 2007). Use ‘behavioral momentum' to
increase compliance by first directing the student or class to
complete several short, simple, high-preference directives
that they readily complete (e.g., “Take out a sheet of paper",
"write your name on the paper”, "copy the assignment from

the board") before presenting the student or class with a low-

preference directive that they typically balk at (e.g., "Open
your books and begin the assignment").
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Response to Intervention \

Behavior Management Strategies: Non-Compliance

HIGH-PROBABILITY REQUESTS: TO START AN
ASSIGNMENT. The teacher identifies brief actions associated
with the ‘low-probability” assignment that the student is likely to
complete. The instructor delivers a sequence (e.g., 3) of these
high-probability requests and verifies compliance before
delivering the low-probability request.

Hi-Prob Requests: To Start Assignment

Easy ‘Take out a piece of paper.’

Easy ‘Write your name on your paper.’

Easy ‘Copy the topic description that you see on the
board.’

Challenge ‘Write an introductory paragraph on this topic.’



Response to Intervention

Response Effort: Reduce Task Difficulty (Friman &
Poling, 1995; Skinner, Pappas & Davis, 2005). The teacher
increases student engagement through any method that
reduces the apparent difficulty (‘response effort’) of an
academic task - so long as that method does not hold the
student to a lesser academic standard than classmates.

Examples of strategies that lower response effort include:
— having students pair off to start homework in class;

— breaking larger academic tasks into smaller, more
manageable ‘chunks'.
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Response to Intervention

The Anxious
Student
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Response to Intervention

Generalized Anxiety Disorder: Essential Features

« [GAD is one of the Anxiety Disorders.]

 The individual experiences excessive anxiety and worry about a variety of topics,
events, or activities over a period of at least 6 months. Worry occurs on the
majority of days. It is difficult for the individual to control the anxiety/worry.

« The worry is assoclated with at least 3 of these 6 symptoms:

Restlessness.

Becoming fatigued easily
Difficulty concentrating
Irritability

Muscle tension

Sleep disturbance

 The individual experiences ‘clinically significant' distress/impairment in one or
more areas of functioning (e.g., at work, in social situations, at school).

« The worry or anxiety cannot be better explained by physical causes or another
psychiatric disorder.

Source: American Psychiatric Association. (2013). Diagnostic and statistical manual of mental disorders (5th ed.). Washington, DC: Author.




‘Normative’ Anxieties/Fears in Childhood & Adolescence

Stage/Age Anxieties/Fears About...
Later Infancy: * Strangers

6-8 months

Toddler: « Separation from parents

12 months-2 years  Thunder, animals

Early Childhood: < Death, dead people, ghosts

4-5 years

Elementary:  Germs, natural disasters, specific traumatic events
5-7 years » School performance

Adolescence: * Peer rejection

12-18 years

Source: Beesdo, K., Knappe, S. & Pine, D. S. (2009). Anxiety and anxiety disorders in children and adolescents: Developmental issues
and implications for DSM-V. Psychiatric Clinics of North America, 32(3), 483-524. http://www.nchi.nlm.nih.gov/pmc/articles/PMC3018839/




Response to Intervention

O
The Anxious Student: Prescription 6)

;,F'I:/.—

Here are 4 general strategies for working with these learners:

v Make classroom expectations predictable.

v Offer choice opportunities as appropriate to allow the
student a say In structuring his or her own learning
experience.

v" Teach the student how to translate global tasks into
manageable sub-tasks.

v" Use affirming statements that motivate the student to take
risks and apply his or her best effort.
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Response to Intervention

Schedule: Increase Predictability (Kern & Clemens, 2007).
When students know the “content, duration, and/or
consequences of future events”, their level of engagement
rises and problem behaviors decline—a good definition of
motivation.

To increase the predictability of events for individual students
or an entire classroom, post or provide a schedule outlining
the day's activities. In simplest form, the schedule lists a title
and brief description for each activity, along with start and
end times for that activity. Teachers may wish to add
information to the schedule, such as reminders of what

work materials a student might need for each event.
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96




Response to Intervention

Choice-Making: Allow for Student Preference (Green,
Mays, & Jolivette, 2011). Students find it motivating to have
opportunities to choose how they structure or carry out their
academic tasks. Teachers can allow choice on any of a
variety of dimensions of a classroom activity, such as:

— where the activity takes place;,
— who the child works with;

— what materials to work with (e.g., choosing a book from
several options);

— when to begin or end the activity;
— how long to engage in the activity.
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Response to Intervention

Activity: Select Strategies

for Your Classroom

Look over the behavior-
management ideas in Handout 1.

« Group 1: Antecedents:
Strategies: pp. 9-11

« Group 2: Antecedent
Strategies/Positive
Consequences: pp. 12-13

« Group 3: Extinction
Procedures: pp. 14-16

Select 1-2 ideas to recommend to
teachers in your school/district.

Jirm Wright, Presenier 3

ﬂa Effeclive Behavioral Inferyentions @ 2016 Jim Weight 1, wawinfenverdioncentel .o

Ingredients for Creating a Better Eiehsn.rim“Eanna Ul

10-Minute ‘Count Down’ Timer
Antecedents, Positive Consequences, an
Behawior inenention pians are highly indiiduakized—becarse even 1 0 ° 0 0
However, teachers will find that their chances of helping a shudent iy °
ey include egch of these 3 elements in their das=pom behavior i

1. Antecadens: Sirateges o promats positive behavions and prey
www.interventioncentral.org

2. Postive conssquences: Responses Tiat increase postiveigoal

3 Esfinciion procedures: Responses that extinguish problem behaviors

Every one of these elements plays @ cnucial rote in promading e success of a behavior plan. Aniscedent sirategies
prevent Te shudent $0m engaging in problem behawiors in the first place. Postive consequences modvate the
stugent o show desired behayioes, SUCh as academic engagement. Exinction procedures remove the pay-oe i the
shudent for engaging in problem befaniorns. While any ane of the elements might b2 inadequats 1o change the
shudent's behanion, the combination of aniecedents, positive consequences, and exfinclion procedwes can resultina
sirong, Sexitie plan and successhil intenention cucome.

Teachers Can use this guite i build Teir can behavior plans: using its research-based ideas for antecedents
poesitive conseguences, and exnction procedures.

MOTE: These abbreviaions appear in the ranaout ADHD (ARenton-Deficit Hyperactivity Disoner 00D
(Cppositionial Dedant Disonder): GAD [Generalized Anxisty Disorder|

1. Antecedents: Strategies to Prevent Misbehavior

Teachers have Te greatest amay of oplions 1o infuence a student io engage in posithee baraniors when they facus
O AMBCEgeniE. actions they 3k hefre the student behavior poours. Proactive amscedant actions 10 encourage
dessined behaniors are often quick-acing, can prevent mishenayior and afiendant interruption of instnucdion, and
usually resquine fess Seacher effor than providing Comective ConsequUEnces after problem Denaviors Nave oooumed.
Teacher stategies 1o <lict posifve student behaviors incude making insructional adjusiments, providing shadent
peompts and reminders, and teaching students b moniter and evaluate their work perfarmance. Heee are specic
aniecedent ideas that teachers can use ko mudge’ students to engage in desined Defaiorns:

Antecedents That Prevent Probdem BEehaviors

0O ADHCODOoGAD: Behaviors: Teach Expectations [Fairbanks, Sugai, Guarding, & Lathrop, 2007). Sudents
must e cxpiicitly Gught behavional expectations besore they can e held accountable s those behaviors. The
{eacher should model posiive behaviors, give shudenis examples and norexamgies of appropriate befaviors o
clanfy understanding, have shudents practice e behaviors Wit instnuctor ssedback; and consistentty
acknowiede and praise students & successhully displaying positive behaviors.

O ADHOODOOBAL: Instructional Match: Ereurs the Student Can Do the Work [Sums, VanDerHsyden, &
Boice, 2008). Siudent misbehavior frequendy arises from an inability 1o do the academic Esk. When e sudent
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Response to Intervention

Communication Tools
That Motivate. What
communication techniques

~— canincrease academic

@ motivation?
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Response to Intervention

Handout
pp. 27-29

Teacher Communication Tools to Motivate

Teschers communicaion i & powerisl mears fo boost scsdemic pedormance. lrstrucior commends kawve the abiily
to ko=t confidence, focus atlenbon, and engage rlucian learners. Four prime lpols i the leacher communicstion
inolbox =r= change ink, praise, growth-mindsef stsbements, snd wise fesdback

Change Talk. Change talk {kiler & Rollrick, 2004) i= any slalement [or parbal sisfement) that expre=ses hope,
inkerest in making positive changes, & wilingress o try new shedegies, or gther posifve stifudes. When people foaes
on freir owm ‘changs bk, ey are miore flosly o develop snd =uccessfuly cary ot plans fo make positee chenges
in ther lves.

Bement of shudent change falk s oflen infermiced with expressions of uncedsinly, fustefon, and doubt
Teacher who are effecive [zlzners lilen for ‘Ghange K [Miler & Rollnck, 2004). In & low-key manner, fhe
educator can then drw alestion fo thel posilive changs blk, reinfiorce i, keve fe siudent elaborste on il and us
incresse fhal lesener's opfimi=m and confidence (Miller & Rolinick, 2004).

For examgle, in & lacher corference, the studen! may say, 9 want to do betier in this course but the work i =20
heed® The =udent's shvement inchsdes both positie change bnlk (e goal of periceming befier in the course] snd &
limifing facior he work is dificulf). In conversaion, e instrucior can stredegically desw aiention in the student's
change bk (] want fo do beller in tis cours="| erough reststement: .., *| am ke arirg that doing beler in e
eourse i= mporient fo you® or “So f you could find & wey, you would like fodo beier in the course, mghi®® Thiz
encoursges the student fo focus on a plan for change miher thas on rcadblocics preventing crange.

Praise. Prsize: b5 & fype of pozifve coaching comment. It pingoings fior the student the spechic scademic or genersl
behavior that i nobeworizy and also conmveys tescher approval of Bral behericr (Hume, 2001]. Prize can be
thouwghl of 5= & kind of verbal highighter, prompling (and reicfiorsing] e sludest fo engage in mome of the preized
behavior. Praise sistements are mosl effedie when they l=rget fiod and scoomplishmeent, rol genersl sbiiy.
Efecive praise consizk: of bwo elements:

= [DEZCRIPTICA. The leacher describes in speciic kermes the noleworthy shuden! scademic performance o
genzral befhavior fo be pramed.

= APPROVAL. Thie leacher signals approval of the sludent's performance.

Here iz & =ample praize =ixlement

= [DESCRIPTION. "Russel, doday in dass, pouwesle now-siog theough the exfire wiiiag period.”
= APPROVAL. *[ reaily spprecisie your harl wod™

Growth Mindset SGiements. Research shows thel there & one crucial iecor thet greatly impads molvalion and
academic engagement whether & shident possesses & fwed” or ‘open’ mind=et |Dweck, 5006). Slhudent: with & Sed
mindsef view nleligence, or genensl abiiy, a5 hoving & fined upward lmil. Viewsd from this perspecive, effiod plays
onlly & minoe ol in islelecusl socomplsbment. |k conbast shidents with & growth mindsef =ee infeligence a
‘malleable’; they have fodh that neeased efiort wil msull in more efedive leaming and sccomplshment. When
fonz=d-mind=et sudents are challenged by ncademic t=sks, they can sasily give up, while, growic-mind=st leamer
inferpret scademic stuggles 2= "= oppoduniy for growsh, nof 8 =ign that & skudenl is incapable of lsaming”
[Pauneshy et o, 2115 p. 735).
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Response to Intervention

Using Motivational Teacher Tools

Teacher communication strategies are a powerful
means to motivate students. In this segment, we
ook at four methods for increasing student
motivation and academic engagement:

 change talk

* praise

 growth mindset statements
* wise feedback
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Response to Intervention

Change Talk. Draw attention [b
to change-oriented student talk.
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Response to Intervention

Change Talk. Highlight Change-Oriented Talk

« What It Is. Change talk (Miller & Rollnick, 2004) is any
statement (or partial statement) that expresses hope,
Interest iIn making positive changes, a willingness to try
new strategies, or other positive attitudes.

Elements of student change talk are often intermixed
with expressions of uncertainty, frustration, and doubt.

Source: Miller, W. R., & Rollnick, S. (2004). Talking oneself into change: Motivational interviewing, stages of change, and therapeuticl
process. Journal of Cognitive Psychotherapy, 18(4), 299-308.




Response to Intervention

Change Talk. Focus on Positive Change

When people talk about taking on the challenge of
changing their behavior to achieve desired outcomes,
their comments can veer between:

» ‘Change Talk’: Exploring the desired change, and
» ‘Obstacles Talk'. Highlighting obstacles to change.

Change Talk Obstacles Talk
| want to get but | am so busy with
more exercise... work!

Source: Miller, W. R., & Rollnick, S. (2004). Talking oneself into change: Motivational interviewing, stages of change, and therapeuticl
process. Journal of Cognitive Psychotherapy, 18(4), 299-308.




\ Response to Intervention

Change Talk. Focus on Positive Change

An effective way to encourage others to make beneficial
changes in their lives is to listen...and to single out and

respond to the positive ‘change talk’ elements In their
responses.

Change Talk Obstacles Talk
| want to get but | am so busy with
more exercise... work!

Source: Miller, W. R., & Rollnick, S. (2004). Talking oneself into change: Motivational interviewing, stages of change, and therapeuticl
process. Journal of Cognitive Psychotherapy, 18(4), 299-308.




\ Response to Interventiop ———__

Change Talk. Focus on

An effective way to enco
changes in their lives Is
respond to the positive
responses.

Less Effective
Response: “Well, If
you spent less time
watching Netflix, you
would have more time
to work out!”

Change Talk Obstacles Talk
| want to get but | am so busy with
more exercise... work!

Source: Miller, W. R., & Rollnick, S. (2004). Talking oneself into change: Motivational interviewing, stages of change, and therapeuticl
process. Journal of Cognitive Psychotherapy, 18(4), 299-308.




_— —Response to Intervention

More Effective
Response: “You
know, Jim, you might
have more energy If
you Iincreased your
exercise.”

Positive Change

others to make beneficial
n...and to single out and
e talk’ elements in their

\
Change Talk Obstacles Talk
| want to get but | am so busy with
mOore exercise... work! 1
Source: Miller, W. R., & Rollnick, S. (2004). Talking oneself into change: Motivational interviewing, stages of change, and therapeutic

process. Journal of Cognitive Psychotherapy, 18(4), 299-308.




Response to Intervention \

Change Talk. The Power of Differential
Attention

By listening carefully, the educator can draw attention to
elements of change talk shared by the student, reinforce them,
have the student elaborate on them, and thus increase that
learner’s optimism and confidence (Miller & Rollnick, 2004).

“l want to do better ...but the work Is
In this course...” so hard!”

“Sure, it would be ...but [ am not
great if | could bring |smart in math.”

my grades up ...” 1
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Response to Intervention

Conferencing with Students: Two Suggestions

When you conference with students, the motivational
interview literature (Miller & Rollnick, 2004) suggests 2
important strategies:

1. AVOID an authoritarian tone. The goal is to
motivate the student to take responsibility for
nositive behavior change—not to win a debate.

2. DO use your comments to draw attention to
Instances of student 'change talk’ -- statements
expressing interest in making positive changes.
Encourage the student to explore further.

Source: Miller, W. R., & Rollnick, S. (2004). Talking oneself into change: Motivational interviewing, stages of change, and therapeuticl
process. Journal of Cognitive Psychotherapy, 18(4), 299-308.




\ Response to Intervention

Comments to Encourage Change Talk: Examples

STUDENT: Sure, 1t would be great If

my grades up, but I'm not smart in math.

| could bring

* Tell me more about improving your grades. Why is that

important to you?

» So there are challenges, sure, but it sounds like raising
your grades is something you would like to focus on.

* [f Improving your grades is a goal you are willing to

commit to, we can talk about strategies t
« | agree that getting higher grades is im

nat might help.

portant. Are you

ready to develop a plan that can help you to achieve it?

Source: Miller, W. R., & Rollnick, S. (2004). Talking oneself into change: Motivational interviewing, stages of change, and therapeuticl

process. Journal of Cognitive Psychotherapy, 18(4), 299-308.




Response to Intervention

Behavior-Specific
Praise. Shape student
behavior with this positive
coaching tool.
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Response to Intervention

Behavior-Specific Praise. Shape Behavior with
This Positive Coaching Tool

« What It Is. Praise Is positive teacher attention “paired
with a specific informational statement” (Landrum &
Sweigart, 2014).

Source: Landrum, T. J., & Sweigart, C. A. (2014). Simple, evidence-based interventions for classic problems of emotional and behavz
disorders. Beyond Behavior, 23(3), 3-9.




Response to Intervention

Behavior-Specific Praise

Effective teacher praise has two elements: (1) a behavior-
specific description of noteworthy student performance, and
(2) a signal of teacher approval (Hawkins & Hellin, 2011).
Because this 'process praise' ties performance directly to
effort, It reinforces a growth mindset in students who receive It.

Performance
"Your writing Is improving a lot. \

The extra time you put in and your use of an outline has
really paid off."

113



Response to Intervention

Growth Mindset. Structure
your statements to encourage
optimism and motivation.
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Response to Intervention

Growth Mindset. Encourage an Optimistic Frame
of Mind

« What It Is. The habitual ways that people have of thinking
about their abilities can be thought of as ‘mindsets’.
Mindsets fall into two categories: Fixed vs. growth.

As we will see, a fixed mindset encourages ‘learned
helplessness’, while a growth mindset motivates the

student to apply increased effort to academic tasks.

Source: Dweck, C. S. (2006). Mindset: The new psychology of success. New York: Ballantine. 3
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] Response to Intervention

Beliefs About Mindsets; Fixed vs. Growth

Fixed Mindset

Intelligence (general ability) is
fixed. Effort plays a minor role in
determining one's level of
accomplishment.

Thus, setbacks are viewed as a
lack of ability. (Blackwell, et al.,
2015).

Growth Mindset

Intelligence and other attributes
are ‘malleable’--they can
Increase with effort.

This perspective views struggle
as a positive-- "an opportunity for
growth, not a sign that a student
IS incapable of learning.”
(Paunesku, et al., 2015).
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Response to Intervention

The ‘Malleability’ of Intelligence

“It Is Important to recognize that believing
intelligence to be malleable does not imply that
everyone has exactly the same potential in every
domain, or will learn everything with equal ease.

Rather, it means that for any given individual,
Intellectual ability can always be further
developed.”

Source: Blackwell, L. S., Trzesniewski, K. H., & Dweck, C. S. (2007). Implicit theories of intelligence predict achievement across an 3
adolescent transition: A longitudinal study and an intervention. Child Development, 78(1), 246-263.




] Response to Intervention \

Contrasting Mindsets: Responses to Setbacks
Fixed Mindset: The student Growth Mindset: The student

may: will:
* give up « view setback as an opportunity
for learning

* withdraw effort

* Increase effort

* ‘disidentify’ with challenge
subject: e.g., “l don’t like math |« figure out deficiencies in work
much anyway.” or study processes and correct

them

* be at greater risk for cheating

Source: Blackwell, L. S., Trzesniewski, K. H., & Dweck, C. S. (2007). Implicit theories of intelligence predict achievement across an 3
adolescent transition: A longitudinal study and an intervention. Child Development, 78(1), 246-263.




Response to Intervention

Mindsets: Fixed vs. Growth

“[Fixed vs. growth] mindsets affect students'’
achievement by creating different
psychological worlds.”

Dr. Carol Dweck

Source: Dweck, C. S. (2008). Mindsets: How praise is harming youth and what can be done about it. School Library Media Activitie53
Monthly, 24(5), 55-58; p. 56.




Response to Intervention

Mindsets: Fixed vs. Growth

Does a student’s type of mindset have a significant
Impact on school performance?

When students are not experiencing significant learning
challenges, those with fixed and growth mindsets may
do equally well.

However, during times of difficult academic work or
dramatic changes in the learning environment (e.g.,
middle school), growth-mindset students tend to do
significantly better than their fixed-mindset peers.

Source: Blackwell, L. S., Trzesniewski, K. H., & Dweck, C. S. (2007). Implicit theories of intelligence predict achievement across an 3
adolescent transition: A longitudinal study and an intervention. Child Development, 78(1), 246-263.




Response to Intervention \

Fixed-Mindset Statements: What NOT to Say

Fixed-mindset statements reinforce the (untrue)
Idea that individuals have a fixed quantity of 'ability
that cannot expand much despite the learner's
efforts. Avoid statements that send a fixed-mindset
message to students, such as:

« “Excellent essay. You are a natural-born writer!”

* “You need to work harder. | have seen your grades
and know that you are smart enough to get an A in
this course.”

 “It's OK-not everyone can be good at math.” 3

www.interventioncentral.org 121 ‘




Response to Intervention

To Promote a ‘Growth Mindset’...Use
Process-Oriented Statements

<

b

Teachers * growth-mindset statements are varied. However,
they tend to include these elements:

« CHALLENGE. The teacher acknowledges that the learning

task is difficult—but frames that challenge as an opportunity
to learn.

« PROCESS. The teacher identifies the specific process that
the student should follow to accomplish the academic task.

« CONFIDENCE. The teacher provides assurance that the
student can be successful if the learner puts in sufficient effort
and follows the recommended process.

Source: Dweck, C. S. (2007). The perils and promises of praise. Educational Leadership, 65(2), 34-39. 3
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Response to Intervention
Growth Mindset: Teacher Examples é
Homework: Ben
“You should plan to spend at least 30 minutes on
tonight's math homework.

When you start the assignment, some
problems might look like they are too

difficult to solve.
But If you put in the effort and consult

. . PROCESS
your notes & problem-solving checklist.. -

you should be able to answer them.” m
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Response to Intervention
Growth Mindset: Teacher Examples é
Longer-Term Assignment: Jeremy
“Jeremy, your research paper is due at the end of next
week.

It will take time to write, so be sure to

Remember that you already turned a
work plan for writing your paper as an

assignment last week. Just follow that

plan......

and you should be fine.” m
\
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Response to Intervention

‘Wise’ Feedback. Promote
student acceptance of critical
instructional feedback.
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Response to Intervention

Wise Feedback. Increase Acceptance of
Academic Feedback

« What It Is. Wise feedback follows a specific structure to
signal to the student that the critical feedback is well-

Intentioned and appropriately matched to the student’s
abilities.

Source: Dweck, C. S. (2006). Mindset: The new psychology of success. New York: Ballantine. 4
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Response to Intervention

Critical Feedback. The Problem...

The Intention of teachers’ instructional feedback Is often ambiguous,
leaving learners free to impose their own interpretations.

Students already sensitive to being stereotyped (e.g., because of
race, gender, or economic class) may construe teacher feedback in
a negative light—as a sign of stereotyping or bias (Cohen, Steele, &
Ross, 1999; Yeager et al., 2013). So the student ‘tunes out’ that
adult feedback—resulting in the ‘mentor’s dilemma’.

Sources: Cohen, G. L., Steele, C. M., and Ross, L. D. (1999). The mentor's dilemma: Providing critical feedback across the racial divide.
Personality and Social Psychology Bulletin, 25(10), 1302-1318.

Yeager, D. S., Purdie-Vaughns, V., Garcia, J., Apfel, N., Brzustoski, P., Master, A., Hessert, W. T., & Williams, M. E. (2013). Breaking
cycle of mistrust: Wise interventions to provide critical feedback across the racial divide. Journal of Experimental Psychology: Generaf;
143, 804-824.




Response to Intervention

'Wise’ Feedback. Formatting Critical
Feedback to Promote Student Acceptance

'Wise feedback’ prevents the student from taking criticism about
their work personally. Written or verbal feedback about a
student’s academic performance follows this format:

— HIGH STANDARDS. The teacher emphasizes and explains
the high standards used to evaluate the student work.

— ASSURANCE OF ABILITY. The teacher states explicitly his
or her confidence that the student has the skills necessary to
successfully meet those standards.

Source: Cohen, G. L., Steele, C. M., & Ross, L. D. (1999). The mentor's dilemma: Providing critical feedback across the racial dividA
Personality and Social Psychology Bulletin, 25, 1302-1318.




Response to Intervention

Wise Feedback Example

High Standards
~~—"I'm giving you these comments

because | have very high
expectations...”

L) ?’Assurance of Student Ability
“...and | know that you can

reach them.”
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Response to Intervention \

Wise Feedback: Additional Suggestions...

Do not pair grades with wise feedback. When possible, teachers
should avoid attaching grades to any student work that contains
wise feedback.

Students tend to view a summative number or letter grade as the
‘real’ evaluation of an assignment and are therefore likely to ignore
comments that accompany them (Yeager et al., 2013). So grades
can ‘short-circuit’ the positive impact of wise feedback.

One strategy to keep wise-feedback and grading separate on an
assignment Is to return the first draft of the assignment ungraded
with wise feedback. The student is then directed to use the
feedback to revise the assignment and submit for a grade. 4
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Response to Intervention

Teacher communication tools to motivate: Takeaways

These 4 tools for teacher
communication can

Increase student motivation and
confidence to take on challenging
assignments:

1. Change talk
2. Behavior-specific praise

3. Growth-mindset statements
4. Wise feedback
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Response to Interventi'( ‘

Lab Work: Communication Tools ¥ 4.7

In your groups: ,
 Consider these communication tools (pp. 27-29) discussed today
to Increase motivation:
— change talk
— praise
— growth mindset statements
— wise feedback

« What are your ideas to market these ideas to teachers to
motivate them to use the strategies?
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] Response to Intervention

RTI Files

Russell

Problem:
Attendance and
preparedness

Intervention:
Learning Contract
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Response to Intervention

Jim gL, Froseshe & =
ﬂa Chansoom First Resposdes Beres 83015 Jm Weight “ Lol g e s B

How to: Increase Motivation: Learming Contracts

Description. & learning contract is & volurfary, shuderi-completed document that oufines aclicns the
le=rnzr promizes Boisike in & course bo achieve academic succe=s. This contrsch i signesd by the shedent,
tre instnucior, ard [optionally] the parent. Benefits of all such conbracts, however, are that ey provide
academic sruchre and =uppor, mofvale struggling leseners by having them pledge publicly to engage in
specihic, positice shudy and |saming behavices, and szree as & vehide o bring izachers and shudent= o
agreement on what courss goals are imgodant and kow o achizve them [Frenk & Schadff, 2013). MOTE:
See the learning contract sppesring leler in iz document as an example of how these confracts can ke
formaiied.

Procedure: The l=aming conbad & bypically compleled in 8 meeling betwesn the sudent and insbucicr.
iz middie a=d high schools, the parent may sl=c be a paficipart | Whie fere 202 many pozsble vansions
on the leaming contescl, fhey ofien contzin bhese components [Frank & Schanf, 2013; Greerwood &
MeCabe, 2008

= Siafement of Purpose. The conmact opens wih a sistement presenfing a refonale for why the conimct
i being implemented. & sample sl=ment might be: [ s faking pard iz fiis leaming confed becawse |
war fo improwe my grades and pass this course.

#  Shedesf Achons. The conbect i

any achons that the sudent is Figure 1: Sample Student Learring Contract
p p - pledging to complete to Ensure tems

" success in the course. Sulsble - —

targats for leami=g conact tere L #di:l:rﬁnnh.'ndu&nm‘ihiﬂ'pﬂ-m of chess
ight include aliendance, cia SR
Dok gton. tariebonsf | |* Course Participation. | will contbude st lees! ane
tm=mork or homewoet, resking of mnrr!n'l'in:-ln:tr:.'m-m'ss :i"saus.n:v.'.
ratncior baln, sho See Figuee 14 | * H-u.-:i19:..| mfn:rrth.tl'asngmd_n_uﬁngr.
= lisling of =ample aciors fat . Mlﬁssfgnmm..'nﬂs':.lfﬂn‘a miniLm EI':T bour per
might be wei=n infc = le=eing dey reviewing noles and working on assigemens
cameec. = Course Hedp ! wall afend inscior ofice fous af leest
once per weeh.
*  Tescher Acfioms. The lesening *  Group Project. | will communicate af leasi weekdy with

canbac can be sbengthened by pers i my work gmup (ace-ir-fe or elesunicaly]
siding = sechon debaiing Buase about our shared course project

schons that the insbucior sgrees o undersie bz =upport the shudenl. For example, the contect might
siwix that the instucor will respond within 24 hours fo courss quesfions emailed by the shudent orwil
check wescly snd sled fre shudert fo any mizsing course work. Lishing {sacher pesponsibiftes on e
cantsct emphasizes thal succe=s in e course is & shaped endessce and can prod e shident fo ke
sdusrings of inshucior supports that might othemsi=e be ovedooked.

= Sign-0fi Bofh shudent and imscher sign the lesrning contract. e parent = padicipeting in fre
deyelopment of e conbac, ke o zhe al=o =igns the conlract Because this document = & lind of
“promizscey contrsd (Fouszesu & Pads, 1993), Bre shident signafure in particslsr indicales a voluntary
scceplance of e lzaming confrect and & public pledge ko Rllow through on il s

Tipe for Uge. Heee are addifionsl idess fior using l=aming contracks:
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Response to Intervention

RT

| Files

* Problem: Russell is often tardy to his
science class. He Is also frequently

u

nprepared, not bringing work materials or

turning in assignments.

 Intervention: Russell's science teacher,
Mr. Rappaport, meets with the student

O

uring the school’s ‘extra-help’ period. In

that session, he works with Russell to

O

evelop a learning contract.

www.interventioncentral.org

135




Response to Intervention

Learning Contracts: Put Student Promises in Writing...

 Description. A learning contract is a voluntary,
student-completed document that outlines
actions the learner promises to take in a course
to achieve academic success.

 This contract is signed by the student, the
Instructor, and (optionally) the parent.

Sources: Frank, T., & Scharff, L. F. V. (2013). Learning contracts in undergraduate courses: Impacts on student behaviors and academic
performance. Journal of the Scholarship of Teaching and Learning, 13(4), 36-53.

Greenwood, S. C., & McCabe, P. P. (2008). How learning contracts motivate students. Middle School Journal, 39(5), 13-22.



Respo

Learning Contract:
Example

WWW. |

r\f\l\ +l\ lll‘\+l\lﬁl 'l\lf\+:f\lf\

Hame: Russell B. Teacher: Mr. Rappaport  Class/Course:. Science 10 Date: Feb 4, 2018

Russell B: Success Contract: Science 10

| am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

| hawe chosen to complete the following actons:

1
2

4

Teacher Responsibilities

| will amrive to class on time.

| will brimg My work materials to class, including paper, notebook, textbook, and curment
assignments.

| will keep my desk organzed during independant work.

| will submit any current homewaork at the start of class.

My teacher will help me to achieve success in this course through these actions/supports:

Length of Contract

Sign-0ffs

1. Weekly reminders about any missing homework.

2. Extra-help period available for challenging assignments.
3
4.

The terms of this contract will continwe until:

April 8, 2018:; At that point, teacher and student will review progress and decide whether to
continue, amend, or end this leaming contract.

Mr. Rappaport  Russell B.

Mr. Rappaport Russell B. [Farent Marme]
Teacher Student Parent

ICTVCTIUUTITTTIU Al.Uly




Response to Intervention \

Learning Contracts: Put Student Promises in Writing...

Benefits. Learning contracts:

e provide academic structure and support,

« motivate struggling learners by having them

nledge publicly to engage in specific, positive
study and learning behaviors, and

* serve as a vehicle to bring teachers and

students to agreement on what course goals are
important and how to achieve them.

Sources: Frank, T., & Scharff, L. F. V. (2013). Learning contracts in undergraduate courses: Impacts on student behaviors and academic
performance. Journal of the Scholarship of Teaching and Learning, 13(4), 36-53.

Greenwood, S. C., & McCabe, P. P. (2008). How learning contracts motivate students. Middle School Journal, 39(5), 13-22.



Respo

Learning Contract:
Example

WWW. |

r\f\l\ +l\ lll‘\+l\lﬁl 'l\lf\+:f\lf\

Hame: Russell B. Teacher: Mr. Rappaport  Class/Course:. Science 10 Date: Feb 4, 2018

Russell B: Success Contract: Science 10

| am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

| hawe chosen to complete the following actons:

1
2

4

Teacher Responsibilities

| will amrive to class on time.

| will brimg My work materials to class, including paper, notebook, textbook, and curment
assignments.

| will keep my desk organzed during independant work.

| will submit any current homewaork at the start of class.

My teacher will help me to achieve success in this course through these actions/supports:

Length of Contract

Sign-0ffs

1. Weekly reminders about any missing homework.

2. Extra-help period available for challenging assignments.
3
4.

The terms of this contract will continwe until:

April 8, 2018:; At that point, teacher and student will review progress and decide whether to
continue, amend, or end this leaming contract.

Mr. Rappaport  Russell B.

Mr. Rappaport Russell B. [Farent Marme]
Teacher Student Parent
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Respo

r\f\l\ +f\ lll‘\+l\lﬁl 'l\lﬂ+:f\lﬂ

| am taking part in

this

to improve my grades and pass the course.

Ntract: Science 10

earning contract e

Hame: Russell B. Teacher: Mr. Rappaport  Class/Course:. Science 10 Date: Feb 4, 2018

Learning C

Statement of Purpose. The
contract opens with a
statement presenting a
rationale for why the contract
IS being implemented.

/

hawe chosen to complete the following sctons:

| will amrive to class on time.

| will brimg My work materials to class, including paper, notebook, textbook, and curment
assignments.

W N =

| will keep my desk organzed during independant work.

4 | will submit any current homewaork at the start of class.

Teacher Responsibilities

My teacher will help me to achieve success in this course thnough these actions'supports:

1. Weekly reminders about any missing homework.

2. Extra-help period available for challenging assignments.
3

4.

Length of Contract

The terms of this contract will continwe until:

April 8, 2018:; At that point, teacher and student will review progress and decide whether to
continue, amend, or end this leaming contract.

Sign-0ffs
Mr. Rappaport  Russell B.
Mr. Rappaport Russell B. [Farent Marme]

WWW. |

Teacher Student FParent
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Hame: Russell B. Teacher: Mr. Rappaport  Class/Course:. Science 10 Date: Feb 4, 2018

Learning Contract:
Example

Russell B: Success Contract: Science 10

| am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

| hawe chosen to complete the following actons:

‘1 | will amrive to class on time.

2

| will brimg My work materials to class, including paper, notebook, textbook, and curment
assignments.

| will keep my desk organzed during independant work.

4

| will submit any current homewaork at the start of class.

Teacher Responsibilities

My teacher will help me to achieve success in this course through these actions/supports:

1. Weekly reminders about any missing homework.

2. Extra-help period available for challenging assignments.
3
4.

Length of Confract
The terms of this contract will continwe until:

April 8, 2018:; At that point, teacher and student will review progress and decide whether to
continue, amend, or end this leaming contract.

WWW. |

Sign-0ffs
Mr. Rappaport  Russell B.
Mr. Rappaport Russell B. [Farent Marme]
Teacher Student Parent
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Respornn o lindAawmsamrmtian

Hame: Russell B. Teacher: Mr. Rappaport  Class/Course:. Science 10 Date: Feb 4, 2018 J

Russell B: Success Contract: Science 10

| am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities-

| have chosen to complete the following actions:

1 | will arrive to class on time.

|

Student Actions. The )

contract lists any

W\

assignments.

| will bring my work materials to class, including paper, no& actions that the

student is pledging to

complete to ensure

\success In the course. y

=

3 | will keep my desk organized during independent work.

| will submit any current homework at the start of class.

|

WWW. |

Sign-0ffs
Mr. Rappaport  Russell B.
Mr. Rappaport Russell B. [Farent Marme]

Teacher Student FParent
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Hame: Russell B. Teacher: Mr. Rappaport  Class/Course:. Science 10 Date: Feb 4, 2018

Learning Contract:
Example

Russell B: Success Contract: Science 10

| am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

| hawe chosen to complete the following actons:

‘1 | will amrive to class on time.

2

| will brimg My work materials to class, including paper, notebook, textbook, and curment
assignments.

| will keep my desk organzed during independant work.

4

| will submit any current homewaork at the start of class.

Teacher Responsibilities

My teacher will help me to achieve success in this course through these actions/supports:

1. Weekly reminders about any missing homework.

2. Extra-help period available for challenging assignments.
3
4.

Length of Confract
The terms of this contract will continwe until:

April 8, 2018:; At that point, teacher and student will review progress and decide whether to
continue, amend, or end this leaming contract.

WWW. |

Sign-0ffs
Mr. Rappaport  Russell B.
Mr. Rappaport Russell B. [Farent Marme]
Teacher Student Parent
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Respornn o lindAawmsamrmtian

Mame: Russell B. Diate: Feb 4, 2018

Teacher: Mr. Rappaport  Class/Course:. Science 10

/Teacher Actions. Listing teacher
responsibilities on the contract
emphasizes that success in the
course Is a shared endeavor and
can prod the student to take

@ight otherwise be overlooked.

advantage Of Instructor Su pports that III keep my desk organized during independent work.

Russell B: Success Contract: Science 10
ng part in this leaming contract to improve my grades and pass the course.
Responsibilities
osen to complets the following actons:

‘II amive to class on time.

Il brimg my work materials to class, including paper, notebook, textbook, and curment
ignments.

JII submit any current homework at the start of class.

Teacher Responsibilities

My teacher will help me to achieve success in this course thnough these actions'supports:

Teacher Responsibilities

A

My teacher will help me to achieve success in this course through these actions/supports:

1. Weekly reminders about any missing homework.
2. Extra-help period available for challenging assignments.

3.
4.

T Vg Ve 77F

T 'vvvr/r/vvr/vl A

Mr. Rappaport
Teacher

Russell B.
Student

[Farent Marme]
Parent

WWW. |
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Hame: Russell B. Teacher: Mr. Rappaport  Class/Course:. Science 10 Date: Feb 4, 2018

Learning Contract:
Example

Russell B: Success Contract: Science 10

| am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

| hawe chosen to complete the following actons:

‘1 | will amrive to class on time.

2

| will brimg My work materials to class, including paper, notebook, textbook, and curment
assignments.

| will keep my desk organzed during independant work.

4

| will submit any current homewaork at the start of class.

Teacher Responsibilities

My teacher will help me to achieve success in this course through these actions/supports:

1. Weekly reminders about any missing homework.

2. Extra-help period available for challenging assignments.
3
4.

Length of Confract
The terms of this contract will continwe until:

April 8, 2018:; At that point, teacher and student will review progress and decide whether to
continue, amend, or end this leaming contract.

WWW. |

Sign-0ffs
Mr. Rappaport  Russell B.
Mr. Rappaport Russell B. [Farent Marme]
Teacher Student Parent
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Respornn o lindAawmsamrmtian

Hame: Russell B. Teacher: Mr. Rappaport  Class/Course:. Science 10 Date: Feb 4, 2018

Russell B: Success Contract: Science 10

| am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

| hawe chosen to complete the following actons:

‘1 | will amrive to class on time.

/Sign-Off. Both student and teacher
(and, optionally, the parent) sign the
learning contract. The student
signature in particular indicates a
voluntary acceptance of the learning
contract and a public pledge to
Q)IIOW through on its terms.

lass, including paper, notebook, texibook, and cument

independent work.

|t the start of class.

I’I this course through these actions/supports:

mg homework.
llenging assignments.

/

unitl:

tpoint, teacher and student will review progress and decide whether to
or end this leaming contract.

Sign-ﬂﬁsA,l
Mr. Rappaport

Russell B.

Mr. Rappaport

Teacher

Russell B. [Farent Marme]
Student Parent
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Hame: Russell B. Teacher: Mr. Rappaport  Class/Course:. Science 10 Date: Feb 4, 2018

Learning Contract:
Example

Russell B: Success Contract: Science 10

| am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

| hawe chosen to complete the following actons:

‘1 | will amrive to class on time.

2

| will brimg My work materials to class, including paper, notebook, textbook, and curment
assignments.

| will keep my desk organzed during independant work.

4

| will submit any current homewaork at the start of class.

Teacher Responsibilities

My teacher will help me to achieve success in this course through these actions/supports:

1. Weekly reminders about any missing homework.

2. Extra-help period available for challenging assignments.
3
4.

Length of Confract
The terms of this contract will continwe until:

April 8, 2018:; At that point, teacher and student will review progress and decide whether to
continue, amend, or end this leaming contract.

WWW. |

Sign-0ffs
Mr. Rappaport  Russell B.
Mr. Rappaport Russell B. [Farent Marme]
Teacher Student Parent
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!

Response to Intervention

RTI Files

* Progress-Monitoring: Mr. Rappaport decides

to measure Intervention progress using a 4-item

Daily Behavior Report (DBR). Each item iIs
scored YES=1/NO=0— so Russell can earn a
maximum of 4 points per day.

Russell was on-time to science class.

JdYES UNO
To monitor, the teacher calculates average daily

of 1.5 pts of 4. The outcome goal Is that Russel
earn average weekly DBR scores of at least 3.5

scores
per week. At baseline, Russell earns an average rating

will

nts of 4.

www.interventioncentral.org
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Response to Intervention

RTI Files

Russell: Grade 10: Attendance & Preparedness

Russell: Attendance & Preparedness

3.5

LaX

Global Score/DBR (0-4)
h
tn

%]

1.5

WK 1 WK 2 WK 3 WK 4 WK 5 WK &
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] Response to Intervention

RTI Files: Take-Away

 Learning Contracts are a great tool to record the
outcome of parent conferences.

The list of strategies coming out of teacher/parent
conferences to help a struggling learner are likely to
qualify as ‘RTI plans'—Dbut only if they are written
down. The act of creating a Learning Contract
provides focus and structure to the meeting while
also resulting in a written record of the plan.

] www.interventioncentral.org 150




Response to Intervention

'\

Behavior Checklists. Make
behavior checklists (for routines,
etc.) a part of your behavior-
Intervention (and data-collection)

toolkit.

15
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Teaching Positive Behaviors: The Power of Checklists

Educators freguenty need to define positve student behaviors so that they can teach the stutent to pesfiorm them
take data on thenr communicate wilh others abowt them; andior encowrage the studert to monitor them.

Making Bshavior Checklists. Ome useful way to define a goal behavior is to break it down into a senes of steps in
chiecklist format. The process of kreaking down a lamger behavior goal (osk) into individual steps is called a fask
anralyss'.

Creating a behavior checklist is stranghi-forward. Ofien, you can just analyze the larger sk and use common sense
fo break i down info smaller sheps. Somedimes itis also helphul 1o get the advice of an expert as you prepare your
behavior checklist. For example, if you want to create a checidist $iat a shedert will fzllow o soive a math woed

. proklem, you might ask the math teacher for guidance in constructing the sieps. Cr, if you are developing a checklist
TeaCh I ng to frain a student to wash her hands, you might comsut te school rurss fior expert advice on the segquence of steps
b0 include.
POSItlve The samgle tasks analysis below shows how the behavior goal [“The sudent is ready o leam at the start of dass”)

. can lbe corveried inlo more specfic steps that can be Gught, cdeserved, and measured.
B € h aviors. Behavior Checklist Example: The student is ready to learn at the start
The Power of of class,

Checklists At the start of class, the student:
has a sharpened pencil.
pp. 19-20

L

L

has paper for taking notes.

L

has cleared hisher desk of unneeded matenals.

L

has homework ready to tum in.

L

has put hisfher cellphone in backpack.

L

I5 siting quietly.

< is working on the stari-of-class assignment.

Teaching Positive Bahavicra Using Checklists. Pozifive behaviors must be taught. This direct-insfruction
sequence can help your students to bofh comecly master and actually engage in expected behaviors. This
framework mncludes four major stages:

1. Show Themo Using your behavioe checklist az a quide, you explain and explicilly mode! expecied
I"target”) behaviors.

VWVVVVITTIET VETTUUTICETIU ar.uTy 152




Response to Intervention

Lab Work: Create a ‘Task-
Analysis’ Checklist

In your groups:

Interventioficentrial

54Minute ‘Count Down’ Timer

05:00

www.interventioncentral.org

1. Select a ‘goal behavior’ that Is important
and that some of your students struggle
with. Examples: engages in small-group
discussion, Is ready at the start of class,
maintains an orderly workspace, works
independently in class.

2. Convert your goal behavior into a multi-step
checklist containing all steps for successfully
completing that behavior.
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Problem Behaviors: Common Reasons

SKILL DEFICIT. The student lacks the skills necessary to display the desired
behavior (Gable et al., 2009).

PERFORMANCE DEFICIT. The student possesses the skills necessary to display the
desired behavior but lacks incentive to do so (Gable et al., 2009).

ACCESS TO TANGIBLES/ EDIBLES/ACTIVITIES. The student seeks access to
preferred objects (‘tangibles’), food, or activities (Kazdin, 2001).

PEER ATTENTION. The student is seeking the attention of other students
(Packenham, Shute & Reid, 2004).

ADULT ATTENTION. The student is seeking the attention of adults (Packenham,
Shute & Reid, 2004).

ESCAPE/AVOIDANCE. The student is seeking to escape or avoid a task or situation
(Witt, Daly & Noell, 2000).

EMOTIONAL or ATTENTIONAL BLOCKERS. The student possesses the skills to
display the desired behavior "but is unable to deal with competing forces—anger,
frustration, fatigue." (Gable et al., 2009; p. 197). (This category can also include
symptoms associated with anxiety or ADHD.)



Response to Intervention

Behavioral Checklist: Definition

A behavioral checklist is a listing of the elements or steps
that make up a single behavior sequence. Those behavior
elements are stated in observable terms and can be
checked off if successfully displayed.

At the start of class, the student:
- has a sharpened pencil.

- has paper for taking notes.

- has cleared his/her desk of unneeded materials.

- has homework ready to turn in.

- has put his/her cellphone in backpack.

- Is sitting quietly.

- Is working on the start-of-class assignment.
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Teaching Positive Behaviors Using Checklists
(from Handout)
Positive behaviors must be taught in four major stages:

1.

Show Them. Using your behavior checklist as a guide, you
explain and explicitly model expected (“target”) behaviors.

Watch and Praise Them. Students practice target behaviors
under your supervision--and you give frequent corrective
feedback and praise.

Practice, Practice, Practice. Students engage in behaviors
Independently with your encouragement and reinforcement.

Prompt Behaviors Across Settings. With your prompting and
feedback, students are able to display target behaviors
appropriately across a variety of settings or situations
(“generalization”).
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Response to Intervention

Advantages of Behavior Checklists...

DEFINING BEHAVIORAL

EXPECTATIONS. The teacher
creates a behavioral checklist to
clarify behavioral expectations.

4,

PROMPTING THE BEHAVIOR.

Adults can use the checklist to
prompt the student to show
desired behaviors.

TEACHING THE
BEHAVIOR. The teacher
uses the checklist as a
guide to teach the
behavior to the student.

N

REINFORCING SHARED
EXPECTATIONS. The
checklist encourages
multiple educators
working with the student
to share the same
behavioral expectations.

5.

SELF-MANAGING THE
BEHAVIOR. The student
can use the checklist to
self-evaluate/self-monitor
performance of the
behavior.

jw.interventioncentral.ol

COMMUNICATING WITH
PARENTS. The checklist
IS a convenient tool to
communicate
expectations to the
student’s parent(s).

157




Response to Intervention

Student Behavior Checklists: Building the
Collection

Schools can make efficient use of behavior checklists
by...

1. creating a teacher guide for creating and using
checkilists.
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Response to Intervention

Student Behavior Checklists: Building the
Collection

Schools can make efficient use of behavior checklists

by...

2. developing a folder (e.g., in Google Drive) to build a
growing collection of checklists defining common
classroom routines (e.g., preparing for instruction at
the start of class) and individual behaviora
repertoires (e.g., following a teacher request).
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Response to Intervention

GO: gle Drive Q Search Drive -

m My Drive ~

' g My Drive E

Q
[0 Computers Folders Beh Checklists Guide
a-n Shared with me
BB Class Routines.. BB Hallway Behs. B8 Lunch Behs #» Playground Behs

® Recent

“.r Google Photos

www.interventioncentral.org




Response to Intervention

Sample
Individual
Behavioral
Checklist

WHEN TAKING A BATHROOM BREAK, THE
STUDENT:

takes the classroom bathroom pass from its
hook.

1 quietly leaves the classroom.

1 walks directly to and from the bathroom, avoiding

conversations and distractions.

] returns to the classroom within 5 minutes.

1 hangs up the classroom bathroom pass and

returns quietly to seat.

www.interventioncentral.org
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Response to Intervention | nB r viin t1ofice n SECy

LAB WORK: Getting 10:00
Behavior Checklists into '
the Classroom |ntervent|0n www.interventioncentral.org

Toolkit (pp. 19-20)

* Think about the At the start of class, the student:
recommendation that your

_] .
school create a teacher- has a sharpened pencil.

friendly ‘bank’ of checklists |~ has paper for taking notes.

defining a range of expected |- has cleared his/her desk of unneeded materials.

student behaviors. -1 has homework ready to tum in.

* How could your school begin |2 has put his/her cellphone in backpack.

to develop such a bank? 2 s sitting quietly

* How could you promote their |a s working on the start-of-class assignment

use among colleagues?
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Response to Intervention

. Behavior Management:

Show Me the Data. What Is
-~ afeasible ‘go-to’ method
teachers can use to track
almost any classroom
behavior?

www.interventioncentral.org




Response to Intervention

Classroom Data Tool: Behavior Report Cards

« What It Is: A teacher-created rating scale that

measures student classroom behaviors. A
report card contains 3-4 rating items descr|

nehavior
ning goal

behaviors. Each item includes an appropriate rating
scale (e.g., YES/NO). At the end of an observation
period, the rater fills out the report card as a summary

snapshot of the student’s behavior.
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Response to Intervention

Classroom Data Tool: Behavior Report Card

« What It Can Measure:

dGeneral behaviors (e.g.

requests; waits to be ca

JAcademic ‘enabling’ be
necessary work materia

, complies with teacher
led on before responding)

naviors (e.g., has all

S: writes down homework

assignment correctly and completely, etc.)

165



Response to Intervention

Behavior Report Card:
Example: p. 23

STUDENT DaAlLY BEHAVIOR REPORT

Stud=nt Mame: Grads:

ferson Completing This Report Card:

Directicers: Al e end of the school day or cass perdod, mi= e student on the bebavior bedow. Weile your miings
rio the approprsle bax on the Fght of the page and record the dede of each miing. You mey sl wribe daily
comments about the: shadenf's behavice on the back of this sheel

Student Behaviors MIN | TUES WD THURS FRI

] i M i i » »
— e |} .I_ i s .I .I ] ]

The srudemr sof qlomg with clazsmares and
uwred rocially appropriae behaviors.

1 2 3)4 5 6|7 &8 @
NeveriSeldom  Somelimes  Mostiad of the Time

The srudens was respecill ro the teacher and
ather aduirs gad compiied with thefr reguests
in a Smely Manner.

1 2 3|4 5 6|7 8 %
MeveriSeldom  Somefimes  MostiAl of the Time

The trudenr paid attention fo feachar
imstrucions and clasmroom Jessons and
Jocuzed on hizher work assigrments,

1 2 3)4 5 6|7 &8 %
Never'Seldom  Sometimes  Mostiald of the Time

The srudenr completed amd homed W clasowark
and homewark asismments.
[-19% 30-319% 40-59% 6l-T9% BL-100%

{Optional Behaniorn)

1 2 3|4 5 6 |T &8 9
MeverSeldom  Somelimes Mostiad of the Time

Parent Sign-Off (Cofonal): | have reviewed this Behavior Report Cand and discussed it with my
child.

Parent Signatuns: Date:

www.interventioncentral.org
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Response to Intervention

Behavior Report Card: Progress-Monitoring Chart: p. 25

Student Daily Behavior Report: Progress-Monitoring Chart
Directions: Plot daily teacher DBRC ratings and summarize notable teacher comments
on the progress-monitoring charts below.

Student Name:

Start Date: Wk 1- [ Wk Wk 3- { Wk4: / /
MTWThF MTWThF MTWThF MTWThF

The student got along with classmates and used socially appropriate behaviors.

0O OC OO0 COOCO0O0O0 e O0O0C0CO0OC ODOOOO0O.
Usually/Always 8 O O O O O OO0 800000 O00OQ0O8 UsuallyAlways
?GDG)-O/;':':DG?GGDGG 0000 07
OO0 0O00C00 600000 O0OOO0OOE
Sometimes s @ O OO O OCOOCO s O0O00O0O0C0O OCOOOQOs Sometimes
400000 0O000C0 400000 O0O0O0 04
300000 O00C00 300000 OQO0O0OO03
Never/Seldom 2 O O O O © OO OO OQ 2 OO0 000 0C 0O OQ0OOC O Never/Seldom
100000 O0000O0O1 00000 000001
MTWThF MTWThF MTWThF MTWThF
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] Response to Intervention
Activity: Behavior Management:
Show Me the Data...

Discuss one of these questions:

1. How might you use behavior report cards to monitor student
behaviors?

2. What are ideas to encourage students to use this tool to
monitor their own behavior(s)?

3. How can the information from behavior report cards help you
as you prepare for a student or parent conference, MTSS
Problem-Solving Team Meeting, or Section 504 or Special
Education meeting?
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Response to Intervention

ROADBLOCKS: Tier 1: Individual Classroom Behavioral
Interventions

Consultant Support: Teachers do not have easy access to behavioral
consultants for help when creating classroom plans.

Intervention Bank: Teachers do not have a collection of research-based
behavior intervention ideas (‘intervention bank’) to review.

Documentation: Teachers do not write down their intervention plans,
preventing them from sharing the plans and outcomes with other school
stake-holders.

Multiple Staff: When several staff implement the same behavior-
Intervention plan for a single student, they are inconsistent in carrying out
that plan. '

www.interventioncentral.org




Response to Intervention

MTSS-B Action Team
Meeting Planning
Form: p. 34

RTI/MTSS for Behavior: Meeting Planning Tool:
‘Next Steps’ Activity: Meeting Date:
Directions: Oreflan sgenda for pour next MTS5-Behevior AicbonLesdership Team mestinig:
Zoal Mumbes(s) #om Planning Tood Persen(s) Proposed | Adgitional Rescurces
Deescription of Task Responsibie | Compietion | Mesded
E [ B.1.1 Teaching Cufurally Fesporsve G &313]19 HafCay duseg Supt Cord
: Bebaviorsl Expecistons. Cur school wil P=ycholngie! Oy in: Febmusrey for i,
m | selectcomr veiues, iransinie info localon- RTIMTES
p | seechc behavioml expedations, feach Behavor 2-hr Principal A=sembbes {o
| | shudents thoze posibee behaviors. Team treir: shuderi=
1
2
3
4
5
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Response to Intervention

O

Planning Your Next ‘Action Team’ Meeting
Goal Number(s) from Planning Tool/ Person(s) Proposed Additional Resources
Description of Task Responsible | Completion | Needed
Date
E | B.1.1 Teaching Culturally Responsive School March 2019 | Half-Day during Supt Conf
| Behavioral Expectations. Qur school will Psychologist/ Day in February for staff;
r?] select core values, translate into location- RTI/MTSS
p | specific behavioral expectations, teach Behavior 2-hr Principal Assemblies to
| | students those positive behaviors. Team train students
e
Directions:

« Consider key points covered across our 3-workshop series. | .

o |dentify 3-5 most important next steps your Action Team should take
to move Tier 1/MTSS-Behavior forward at your school.

 Use the planning form (p. 34) to plan an agenda for your next Action
Team meeting.

« Be prepared to share your agenda with the larger group.
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