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Response to Intervention

Workshop materials available at:

http://www.interventioncentral.org/rtiaudit
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Handout 2

Worksheet: Tier 3: The RTI Problem-Solving Team

School: Team Members: Darien

Rcruit your ‘draam’ Tier 3 Problem-Salving Team. RTI Protiem-Seking Teames are sironger when hey ae
miit-disciplinary.

Generais a st of peoplefpositions at your school Tl you belizve should serve on your BT1 Problem-Soiving
Team, along Wil Tier anea)s) of compeience.

TIP: Consider recruiting a Gnger numbesr of st for the Team and motaiing them a1 BT Team mestings of invitng
mEiDers only when T2 siudent refemal coNcEm matches Tsr aneals) of experise.

Staff MemberPosition Areals) of Competence to Support the Tier 3 Team

Deacnibe Tier 3 Hor-Magofables'. Prodiem-Saiing Teams should have cear sepectations for l2acher refemals.

Tier 3: Mon-Nagotiables: Getiing Spacific

1. Wiite a deschption of your group's ‘non-
negotiable’ expeciations of the
documentation required to refer a
chudami 1o the RTI Team.

2. Brainsionm a process for neviewing R

Team referals and —if necessan—
wialking them back' o the resseming
educaior for mare intenentions.
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Response to Intervention

RTI/MTSS Tiers. What
are the levels, or ‘tiers’,
—of academic intervention
" inRTIMTSS?

www.interventioncentral.org




Response to Intervention

RTI vs. MTSS: What Is the Difference?

Many schools use the terms Response to intervention (RTI)
and Multi-Tier System of Supports (MTSS) interchangeably.
However, there is a difference.

« RTl usually refers to a school’s academic support system
only.

« MTSS Is more expansive, describing the systems set up in a
school to provide coordinated support for both academic and
behavioral/social-emotional needs.

« However, RTl and MTSS are similar in that each offers
several levels of intervention support, uses data to identify
students requiring services, and employs research-based
strategies to help at-risk learners.

www.interventioncentral.org




MTSS: ACADEMICS

Tier 3: High-Risk Students: 5%

Ciagnostic assessment of
academic problems

RTl Team Meetings
Customized/intensive
academic intervention plan

Ciailly progress-monitoring

Tier 2: At-Risk Students: 15%

Tier 1: Univerzal: Core Ins;trm::li«w:m:“1

Small-group interventions to
address ofi-grade-level
academic deficits

Regular progress-monitoring

80%

Effective group instruction
Universal academic screening

Academic interventions for
struggling students

AN

iy
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MTSS: BEHAVIOR

( Tier 3: High-Risk Students: 5%

Functional Behavioral
Assessments (FEAs)

Behavior Intervention Plans
(BIPs)

Wrap-around BTl Team meetings
Daily progress-maonitoring

Tier 2: At-Risk Students: 15%

small-group interventions for
emerging behavioral problems
Regular progress-monitoring

Tier 1: Universal: Classroom
Management: 80%

Clear behavioral expectations

Effective class-wide
management strategies

Universal behavior screening

Source: Lroscne, ., & volpe, R. J. (£ZU13). Response-to-interventuon (K 11) as a moaei 1o 1aciiate mnciusion 1or stuaents witn iearning ana
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452



Response to Intervention

Five Core Components of RTI/MTSS Service Delivery

1. Student services are arranged in a multi-tier model

2. Data are collected to assess student baseline
evels and to make decisions about student
rogress

3. Interventions are ‘evidence-based’

4. The ‘procedural integrity’ of interventions Is
measured

5. RTI/MTSS Is implemented and developed at the
school- and district-level to be scalable and
sustainable over time

Source: Glover, T. A, & DiPerna, J. C. (2007). Service delivery for response to intervention: Core components and directions
for future research. School Psychology Review, 36, 526-540.

www.interventioncentral.org 9




Response to Intervention

NYSED has defined in regulation the
¢ ¢  Minimum components of an Rtl program but | « «
does not require a specific Rtl model that
must be uniformly used by all school
districts.

School districts have discretion to make
specific decisions when designing the
structure and components of their Rtl
program. (NYSED RTI Guidance Document,
2010; p. 40).

Source: New York State Education Department. (October 2010). Response to Intervention: Guidance for New York State
School Districts. Retrieved November 10, 2010, from http://www.p12.nysed.gov/specialed/RTl/guidance-oct10.pdf; p. 40

www.interventioncentral.org
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Response to Intervention

RTI/IMTSS for Academics:;
Tier 1: Classwide: 80%

The foundation of RTI/MTSS Is built upon the
strategies each teacher uses in the classroom
to promote strong core instruction.

These instructional strategies focus on the mp
whole group. They ensure that the classroom

will be orderly and that instruction will be
engaging.

www.interventioncentral.org
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Response to Intervention

MTSS: Tier 1: Core Instruction: Direct

| n Stru Ctl O n How To: Implement Strong Core Instruction

‘eu-;m:-'.l | :lateJ | ClassiLesson: |

The checklizt below summarizes the essential elemsnts of a supporied-insruction approach. When

preparing lesson plans, instructors can use Mis resource as a pre-flight’ checkdist io make sure that their
eachers can strengthen | =msiemzmass:

1. Increaze Access to Instruction

[ ]
Instmicfional Element Koles
e I r eSSO n S y O Instructional Maich. Lesson content is appropriately maiched o

shudents” abiities [Bumns, VanDesHizyden, & Boics, 2008).

incorporating into them O Content Review at Lesson Starl The lesson opens with a brief review

of CONGEPIS of Matenial that have previsusly been presanted. (Burns,
VanDerHeyden, & Soice, 2008, Rosenshine, 2008).

elements Of dlreCt T Preview of Lesson Goal[s). AL e starl of instruction, the goais of he

curreml day's lesson are shared [Rasenshing 2008).

| ] L]
I n Stru Ctl O n 1 Chuniking of New Material. The teacher breaks new matesial inia
l smail, manageable increments, "chunks, or sbeps (Rasenshine, 2008).

(Checklist available T

Insine tional Elsment oles

. O Detailed Explanations & Instructions. Throughaut the lesson, the
O n I n e teacher provides adequate explanations and detsiled instruclions for al
CONCEDts and materiaks being 1aught (Sume, VanDerHeyden, & Boice,

2008).

O Think-Alouds/Talk-Alouds. When preseniing cognitive stalegies that
cannat be obserded direcTy, the i8acher descrives those sirategies i
stuents. Verbal explanations indude talk-alowds’ (e.g., Tie teacher
descrines and explaing ach SIep of @ cognitive stralegy) and 'think-
alods’ (e.g., the beacher applies a cognitive sirategy bo a particular
peabiem of task and wverbalizes the steps in applying the strategy)
{Bums, VanDerHeyden, & Boice, 2008, Rosenshing, 2008).

1 Work Models. The teacher makss sxsmplars of academic work 2.,
£553y5, compisied math wond problems) avaiabe o students for use
as madels [Rosenshine, 2008).

1 Active Engagement. The teacher ensunes mat the lesson engages
the student in ‘acive accurate responding' [S&inner, Pappas & Davis,
2005) often encisgh o capture sludent attertion and 1o optimize

www.interventiory learning




How to: Implement Strong Core Instruction

1. Access to Instruction

Qinstructional Match

(Content Review at Lesson Start
Preview of Lesson Goal(s)

L Chunking of New Material

2. ‘Scaffolding’ Support
(Detailed Explanations & Instructions
(Talk Alouds/Think Alouds

(dWork Models

Active Engagement
Collaborative Assignments
1 Checks for Understanding

2. ‘Scaffolding’ Support (Cont.)
L Group Responding

L High Rate of Student Success
[Brisk Rate of Instruction

LFix-Up Strategies

3. Timely Performance Feedback
URegular Feedback

L Step-by-Step Checklists

4. Opportunities for Review/ Practice

L Spacing of Practice Throughout Lesson
L Guided Practice

U Support for Independent Practice
U Distributed Practice



Response to Intervention

RTI/MTSS for Academics:
Tier 1: Individualized Classroom
Support Plans

The teacher meets with their instructional team or a
consultant to develop, implement, and document
Classroom Support Plans for ‘red-flag’ students
needing additional academic help. =)

Plans are typically put in place for 4-8 weeks and

are delivered with consistency.

The purpose of classroom interventions is to help
the student to be successful in the grade-level
curriculum.

www.interventioncentral.org
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Response to Intervention

Teacher Problem-Solving: Just a Part of the Job...
Instructors regularly engage in problem-solving efforts, such as:

searching the Internet for ideas to help a struggling learner.

pulling a student aside to identify deficits in knowledge or skills
and reteach instructional content as needed.

conferencing with a student to develop an action-plan to
Improve academic performance.

brainstorming with members of the grade-level or instructional
team for ideas to support a student.

meeting with a consultant (school psychologist; reading or math
teacher, etc.) for intervention suggestions.

scheduling student-parent conferences to enlist home and
school to boost academic performance or address behaviors.

www.interventioncentral.org 15




Response to Intervention

Teacher Problem-Solving: All the Work, Little Credit...

In this era of accountability, classroom intervention
efforts don’t count unless they are documented:

“Teachers are already doing 90% of the work. But
they are often getting zero credit.”

RTI/MTSS provides a structure and toolkit for
teachers to record and share classroom
Intervention plans. With little or no extra time,
Instructors can get full credit for their problem-
solving work.

www.interventioncentral.org
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Response to Intervention

Tier 1 Classroom Support Plans:

Essentials... @

m At Tier 1, a problem-solving meeting occurs when the
teacher meets briefly with a team (e.g., grade-level
team, instructional team, department) or a consultant.

m The teacher defines the student problem(s), selects
Intervention(s), decides how to monitor the
Intervention, and documents the intervention plan—
with the guidance of the team or consultant

m The teacher meets again with team or consultant

several weeks later to check on the status of the
Intervention.

www.interventioncentral.org 17




Response to Intervention

1.

IDENTIFY. The teacher > 2.

Tier 1/Classroom Support Plan: 4-Step Flowchart

Identifies in clear &
specific terms 1-2
academic areas in
which the student
needs classroom |3
Intervention support.

PLAN. The teacher
selects intervention ideas
that will help the
student—creating a
written Classroom
Support Plan

v

CHECK UP. The teacher

reviews the Classroom Support
Plan in 4-8 weeks to judge its

effectiveness.

MONITOR. The teacher
chooses a method for
monitoring student
progress, collecting
baseline data and setting
an outcome goal.

www.interventioncentral.org
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Response to Intervention

The Individualization Continuum: When Should
Classroom Intervention Efforts Be Documented?

Individualization: Reteaching, Differentiation, Scaffolding

Tier 1:Core Instruction

www.interventioncentral.org




Response to Intervention

The Individualization Continuum: When Should
Classroom Intervention Efforts Be Documented?

Individualization: Reteaching, Differentiation, Scaffolding

Tier 1:Core Instruction

Rayshawn. Typical
student making
expected progress with
core instruction alone.
No intervention plan
needed.

www.interventioncentral.org

20




Response to Intervention

The Individualization Continuum: When Should
Classroom Intervention Efforts Be Documented?

Individualization: Reteaching, Differentiation, Scaffolding

Tier 1:Core Instruction

Sara. Requires occasional

reteaching, reinforcement of
— . .

O core instructional content. No

O
‘ ' Intervention plan needed.
@ ® :

www.interventioncentral.org
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Response to Intervention

The Individualization Continuum: When Should

Classroom Intervention Efforts Be Documented?

Individualization: Reteaching, Differentiation, Scaffolding

Tier 1:Core Instruction

Ricky. Needs sustained
teacher attention across
several instructional weeks.
Would benefit from an
Intervention strategy (e.g.,
Read-Ask-Paraphrase) to
help him to be successful in

demanding course content.

www.interventioncentral.org
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Response to Intervention

RTI/MTSS Classroom Intervention Plan: ‘Message in a
Bottle’: Who might benefit?

Next year’s teacher(s). The Parent(s). The plan documents

plan allows them to build on the | | clearly the strategies that the teacher
current teacher’s hard-won has put in place to support their child.
knowledge about the student.

RTI/MTSS Problem-Solving

Team. The classroom intervention
plan helps the team to make better
recommendations, based on the
teacher’s findings.

CSE/Special Education Eligibility Team.
Evidence of a classroom intervention plan is often
a requirement when attempting to diagnose a
learning disability or other IEP condition.

www.interventioncentral.org
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Re{ Classroom Intervention Planning Sheet
Thrs worksheet is designed to help teachers to quickly create classroom plans for academic and behavioral

Case lnfr;'.nnation
Case e
Information = sue =% s PTODIEM

eavern [77 02014 . Description

How To: Create a Written | cesmsmsmmmme | s o Sl i s pecssng o
Record of Classroom) [irererion S ——

muoin wocepd LISUNG OF  Potmer

Interventions| [sresre e

| _ Intervention
(Ava.”able Onlme) Elements |>
— m— Training .
: SO o e M | Mol i i Skt e
Materials Gy o s e | w Al
of the mteractve 4 will train Josh to use the ARV Srategy and will
strategy organizer will be Plan tO Emumhgnsmwnmm
and to the parent. mﬂmmmummm
. i reading.
— E/Ionltor
TR 0 0 EOE ey
¥ou plan 10 monio: e | T, | 'ﬂrnETLm*mnﬂsqtamm. -
Tmﬂmnummhhqﬂmm5| /mamlu q- mﬂmw
[Esseine Outcome Godl / *  Cumistive masiery log
Nane for ART sheets 100% completon/ART sheets ﬁ: e
Quiz grades: 65% T5% for quz grades o) Behai et cad
How often will data be coleciad T (e.g. daly, every ofer day, weeltyl: «  Bahovior checkist
\ sheets/as readngs are assigned; quzes weekly




Response to Intervention

RTI/IMTSS for Academics: Tier 2;
Supplemental Intervention: 10-15%

Students with below-grade-level skill gaps are
identified using school-wide academic screeners at
3 points during the school year and picked up for
Tler 2 services.

The ‘Tier 2: Data Analysis Team’ reviews school-
wide screening data fall/winter/spring to enter
students into or exit from Tier 2 services.

=

www.interventioncentral.org
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Response to Intervention

Evaluating the Quality of Tier 2/3 Academic
Interventions/Programs

High-quality Tier 2/3 interventions have these 4 important
attributes. They:

are supported by research.

target off-grade-level academic skills to fill in gaps and
catch the student up with grade peers.

provide remediation in specific, clearly defined
academic skills.

are scripted in sufficient detall to allow interventionists
to carry them out with fidelity.

www.interventioncentral.org
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Response to Intervention

Defining High-Quality Tier 2/3 Reading
nterventions Example:
HELPS (www.helpsprogram.org)

« HELPS (Helping Early Literacy with Practice Strategies)
IS a free tutoring program that targets student reading
fluency skills.

Developed by Dr. John Begeny of North Carolina State
University, the program Is an evidence-based
Intervention package that includes several intervention
elements in a 15-minute 1:1 tutorial session.

www.interventioncentral.org
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HELPS Reading Fluency

Program
www.helpsprogram.org
LINK AVAILABLE ON
CONFERENCE WEB PAGE

One-on-One
Program Is Now
Available!

Learn more sbout ths
progrem, such sx mhach
mducstors have caed the
progrem succmasfully, whach
szudunts showld besefit oot
from the program, and bow
sducetory can cbénin the
progrem amd beining for free

i Helping Earfy Literacy with Practice Strategies

Strengths of
One-on-One
Program

= Evidence-bused and
wzimn bifecaiby —we o w

® Emsguirss no more thee 1512
mEnuiss par dey. X deyw
mar wEal

& Hun bewn sucossrfully ussd
weith studwnty of el differess
raading lwvels

& T be sy intepraied ey
part of 5 school's Assponee-
En-intmrawntion [ATL) model

The HELPS Education
Fund

The HELFE Educzbon Fund s B ron-profit fcundeticn thet o ced o
mppert tanchers' fres socemn oo the HELPS Frogres meterisis

Th: Pl in: sl 1 Bo

! mvceall d o,

Tor stadic=a froe ccoromically dacthorloged Eockgroondts,. Through O HELPS
Srieralios Furell, tescicry end schooh cen spplly T oo s ohecstione] e
redai=d o meadfing iminection. Toadhora ond adhooh con dheo apply for s
=hoalional melcrich boyond e T, Sownioedoli: mol—mty <o from T

el

The HELPS Sucation ®erd i froncdaly amporicd in twva mera. Find, o thoe
Eoemioatiing i HELPS Frogeem weioish Tor frec fros B seclieils, Edora or
achicohy con ol I porciiees ot of proemembled, prvfoniseddiy docdoped HEL e
Program mulcesh [for only £88 por 3. 5o, indheatechs or orporecations con
maks Tt ciole donoliors deoxlly T The Perd. 100% of procesth o
purchisac HELPS melcsich ord 500 of denaliors To The HELPS Eiecalion Furd
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Other HELPS
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HELPS: Tier 2 Reading-Fluency Program
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Response to Intervention

Evaluating the Quality of Tier 2/3 Reading
Interventions/Programs: Example: HELPS Program

Q: Does HELPS provide remediation in specific, clearly
defined academic skills?

A: Yes. HELPS sessions include these research-based
elements that target reading fluency:

— adult modeling of fluent reading.

— repeated reading of passages by the student.

— phrase-drill error correction.

— verbal cueing and retell check to encourage student reading
comprehension.

— reward procedures to engage and encourage the student
reader.

www.interventioncentral.org 30




Response to Intervention

Evaluating the Quality of Tier 2/3
Interventions/Programs

Here are 3 things that high-quality Tier 2/3 academic
Interventions are NOT:

Homework help, test preparation, or reteaching of core-

Instructional content.
People. (The ‘reading teacher’ is not an intervention.)

Locations. (The ‘Learning Lab’ or ‘Academic Support
Center’ Is not an intervention.)

www.interventioncentral.org
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Response to Intervention

RTI/IMTSS for Academics: Tier 3;
Intensive Intervention; 1-5%

Students with more severe/chronic academic delays
who fail to respond to lesser interventions at Tiers 1 &
2 are reviewed by the Tier 3 RTI/MTSS Problem-
Solving Team. The Team develops a Tier 3
Intervention plan that:

— IS customized to the student's unique academic
needs.

— can include various stakeholders as interventionists
(e.g., student, teacher(s), support staff, parent, etc.)

— Is reviewed every 6-8 weeks and updated as
needed.

www.interventioncentral.org
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Response to Intervention

RTI Problem-Solving
Team Roles

o Facllitator

« Recorder

* Time Keeper

» Case Manager
 Coordinator

www.interventioncentral.org
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Response to Intervention

Tier 3: RTI Team: Meeting Format

m Introductions/Talking Points

| Step 1: Select Intervention Target(s)

| Step 2: Inventory Student's Strengths, Talents,
Interests, Incentives

| Step 3: Review Background/Baseline Data

| Step 4: Set Academic and/or Behavioral Outcome
Goals and Methods for Progress-Monitoring.

| Step 5: Design an Intervention Plan
| Step 6: Share RTI Intervention Plan With Parent(s)

| Step 7: Review the Intervention and Progress-
Monitoring Plans

www.interventioncentral.org
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Response to Intervention

Avg Classroom Academic 1
Performance Level i g
| |

/\ <
I‘

Discrepancy 1: Skill Gap |

(Current *Discrepancy 2:
\/ Performance Lgvel) Gap in Rate of
Learning (‘Slope
Target of Improvement’)
Student

‘Dual-Discrepancy’: RTI/MTSS
Model of Learning Disability uchs 2003)

www.interventioncentral.org 35




Response to Intervention

RTI/MTSS: Decision Rules: Identifying the ‘Non-

Responding’ Student in Academics
The student:

o recelved Interventions in current classroom to address concerns.

 has completed a combination of 3 or more ‘intervention trials’ at
Tiers 2 & 3 (with at least one at Tier 3)—each lasting 6-8 weeks.

* continues to show a large academic ‘performance deficit’.

* has failed to close the academic gap with peers (as measured by
school-wide screening tools).

The RTI/MTSS ‘evidence trail’ shows the interventions were:
* research-based.

e appropriately matched to the student concern.

e carried out with integrity.

www.interventioncentral.org
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Response to Intervention

Two Truths About Response to
Intervention...

1. RTlIs a general-education initiative.

2. RTI can work only If every educator has
the tools necessary to support the
students they work with.

www.interventioncentral.org
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Glendale Elementary

Heritage Heights
Elementary

Maplemere

Elementary

Willow Ridge
Elementary

Middle School
High School

The RTI model
looks for shared
language, general
similarity in RT
structures and
procedures, &
good
communication
across all grade
levels and schools.




Response to Intervention

Workshop Agenda: Tier 3: RTI Teams

7 1.

Tier 3 Problem-Solving Team: What It Is. What Is =

the purpose of the RTI Team and where does it fit within the RT!
Tiers?

Tier 3 RTlI Team: Membership & Roles. Who serves on the RTI
Team and what are the Team roles?

Tier 3 RTI Team: Meeting Agenda. How Is the RTI Team meeting
structured?

Tier 3 RTI Team: Practice. What Is the experience of participating
In an RTI Team meeting?

Tier 3 RTI Team: Choose the Path. What are steps that your
school can take during this school year to advance RTI Teams?

www.interventioncentral.org




Response to Intervention

66

We can not solve our
problems with the
same level of thinking
that created them.

-Albert Einstein

23




Response to Intervention

nat Is the purpose of

What It Is. W
the RTI Team and where does It fit
within the RTI Tiers?

Tier 3 Problem-Solving Team:

www.interventioncentral.org




ACADEMIC RTI

Tier 3: High-Risk Students: 5%

o Diagnostic assessment of
academic problems

o RTITeam Meetings

o  Customized/intensive
academic intervention plan

e Daily progress-monitoring

BEHAVIORAL RTI

Tier 2: At-Risk Students: 15%

o Small-group interventions to
address off-grade-level
academic deficits

« Regular progress-monitoring

Tier 1: Universal: Core Insltru{:tiu:ln:“1

80%

« Effective group instruction

e Universal academic screening

+ Academic interventions for
struggling students

Tier 3: High-Risk Students: 5%

Functional Behavioral
Assessments (FBAs)

Behavior Intervention Plans
(BIPs)

Wrap-around RTI Team meetings
Daily progress-monitoring

- \

Tier 2: At-Risk Students: 15%

small-group interventions for
emerging behavioral
prablems

Regular progress-monitoring

Tier 1: Universal: Classroom
Management: 80%

Clear behavioral expectations
Effective class-wide
management strategies
Universal behavior screening

Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452




Response to Intervention

Tier 3: Intensive
o AtTier 3, the RTI

nterventions: Problem-Solving Team

Problem-Solving Team (‘RTI Team’) meets on

students with intensive academic or behavioral needs to develop
customized intervention plans.

« The RTI Team is prepared to develop Tier 3 plans for up to 5
percent of students in a school.

« RTI Team meetings follow a version of the investigative ‘problem-
solving’ consultation model (e.g., Bergan, 1995)—to include:
— Problem Identification
— Problem Analysis
— Plan Development and Implementation
— Problem Evaluation

Source: Bergan, J. R. (1995). Evolution of a problem-solving model of consultation. Journal of Educational and Psychological

Consultation, 6(2), 111-123,
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Response to Intervention

RTI/MTSS Problem-Solving Team: Challenges

Accept RTI Team referrals from multiple sources.

the Tier 3 RTI Team can come from any stakeholder who works
with the student: classroom teachers, Tier 2 interventionists:
administrators: mental health staff.

Indirectly, even parents can be a source of RTI Team referrals, so
long as they make that request through a school contact and it is
deemed appropriate for the Tier 3 Team.

In other words, no student with intensive needs should languish

without Tier 3 support because a specific educator will not make
that referral.
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Response to Intervention

RTI/MTSS Problem-Solving Team: Challenges

05:00

Activity: Discuss 1 of these questions:
* Does your school have teachers who should refer to the

Idea of multiple referral sources to empower others
concerned about the student to make the referral?

 Are there ‘territory’ issues in your school about who can

referral)? How might you address this problem?

RTI Team but are reluctant to do so? How can you use the

Initiate an RTI Team referral (e.g., Tier 2 interventionist not
wanting to step on a classroom teacher’s toes in making a
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Response to Intervention

How Is the RTI Team Like a MASH

Unit?

« The RTI Team must deal with complex situations with
limited resources and tight timelines, often being forced to
select from among numerous ‘intervention targets’ (e.g.,
attendance, motivation, basic skill deficits, higher-level
deficits in cognitive strategies) when working with

struggling students.

 The ‘problem-solving’ approach is flexible, allowing the
RTI Team quickly to sift through a complex student case
to identify and address the most important ‘blockers’ to

academic success.

 Timelines for success are often s
student to pass a course or curb

nort-term (e.g., to get the
pehaviors so she can

stay In the classroom), measurec

In weeks or months.
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Response to Intervention

Tier 3 Target: ‘Focus on the Fixable’

“Rather than considering a [student] problem to be the
result of inalterable student characteristics, [RTI Teams]
are compelled to focus on change that can be made to the
Intervention, curriculum or environment that would result in
positive student outcome.

The hypothesis and intervention should focus on those
variables that are alterable within the school setting. These
alterable variables include learning goals and objectives
(what Is to be learned), materials, time, student-to-teacher
ratio, activities, and motivational strategies.” p. 95

Source: Burns, M. K., & Gibbons, K. A. (2008). Implementing response-to-intervention in elementary and secondary schools.
Routledge: New York.
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Response to Intervention

RTI/MTSS Problem-Solving Team: Challenges

Uphold the non-negotiables in the Team process.
These ‘non-negotiable’ principles guide the Team:

« The Team’s purpose is to create high-quality intervention plans
for general education...NOT to fast-track students for special
education services.

* Any stakeholder connected with the referred student can be
written into a Tier 3 plan: classroom teacher(s), Tier 2 service
provider(s), special-area teachers, support staff,
paraprofessionals, the student, and parent(s).

« Compliance with Tier 3 plans Is required. Staff have a say In
the plan’s development. Once done, all stakeholders written in
the plan are expected to carry out their responsibilities.
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Response to Intervention U e ey

RTI/MTSS Problem-Solving Team: Challenges | 05:00

Activity: Discuss 1 of these questions: Im process, Lo

ne Team:

« Which of the ‘non-negotiables’ listed
here would you find most
challenging—and how might you
address those challenges?

+  What additional ‘non-negotiables’  '€'"éd student can be
would you identify for the RTI Team [2CNer(s), Tier 2 service
at your school? port staff,

rent(s).

"« Compliance with T1er 3 prans 1s manadatory. Staff have a say In

the plan’s development. Once done, all stakeholders written in

the plan are expected to carry out their responsibilities.

guality intervention plans
\ck students for special
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Response to Intervention

Team: Membersh

Tier 3RT
Roles. Who serves onthe R
what are the Teanr

Team and
roles?
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Response to Intervention

RTI Team: A Multi-Disciplinary Group

The RTI Problem-Solving Team functions best
when It has a mix of disciplines serving on It.
Possible members include general and special-
education teachers, support staff (e.g., counselors,
school psychologists), related-service providers,
and administrators.

While a school may want to recruit a large pool of
RTI Team talent, a smaller number (e.g., 4-6 Team
members) would typically be invited to a particular
student meeting.
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Response to Intervention

RTI Problem-Solving
Team Roles Handout 1; p. 2

o Facllitator

« Recorder

* Time Keeper

» Case Manager
 Coordinator
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RTI Team |Responsibilities Tips for RTI Teams
Role

Facilitator [J Opens the meeting by welcoming the e Write a short

referring teacher(s), parents, and Introductory ‘script’ to
student; describing what is to be ensure that important
accomplished at the meeting, and how points are always
long the meeting will last. reviewed at the start
1 Guides the Team through the stages of of the meeting.
the problem-solving process. e Create a poster listing
1 Checks for agreement between Team the steps of the
members at important discussion points ~ meeting problem-
during the meeting. solving process as a
1 Maintains control of the meeting (e.g., visual guide to keep
requesting that participants not engage Team members on
In side-bar conversations, reminding task and to transition
the team to focus its problem-solving from one step to

discussion on those factors over which another.
It has control--e.g., classroom
Instruction).






Response to Intervention

RTI Team Role Responsibilities Tips for RTI Teams

Recorder 1 Creates a record of the e Sit next to the

Intervention meeting, including facilitator for ease of

a detailed plan for intervention communication during

and progress-monitoring. the meeting.

] Asks the Team for clarification e When the Team is

as needed about key engaged in exploratory

discussion points, including discussion, use

phrasing of teacher ‘problem- ‘scratch paper’ to

Identification’ statements and capture the main

Intervention descriptions. points. When the Team
reaches agreement,
recopy only the

essential information
onto the formal
meeting forms.

www.interventioncentral.org







Response to Intervention

RTI Team Role Responsibilities Tips for RTI Teams

Time-Keeper 1 Monitors the time e Give the Team a ‘two-minute
allocated to each stage of ~ warning’ whenever time is
the meeting and informs running low during a stage of
members when that time the meeting.
has expired. e [f time runs out during a

meeting stage, announce
the fact clearly. However, let
the facilitator be responsible
for transitioning the team to
the next meeting stage.
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Response to Intervention

RTI Team Role | Responsibilities Tips for RTI Teams

Case 1 Meets with the referring o If you discover, in meeting with

Manager teacher(s) briefly prior to a referring teacher prior to the
the initial RTI Team RTI Team meeting, that a
meeting to review the concern is vaguely worded,
teacher referral form, help the teacher to clarify the
clarify teacher concerns, concern with the question
decide what additional “What does [teacher concern]
data should be collected look like in the classroom?”
on the student. o After the RTI Team meeting,

1 Touches base briefly with consider sending periodic

the referring teacher(s) emails to the referring
after the RTI Team teacher(s) asking them how
meeting to check that the the intervention is going and
Intervention plan is Inviting them to inform you |If
running smoothly. they require assistance.
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Response to Intervention

RTI Team Role Responsibilities Tips for RTI Teams

Coordinator 1 Handles the logistics of e During the time set aside for
RTI Team meetings, weekly RTI Team meetings,
Including scheduling reserve time for the Tam to
meetings, reserving a review new student referrals
meeting location, and to schedule them in the
arranging coverage when  meeting calendar.
necessary to allow e Define those coordinator
teachers to attend duties that are clerical in
meetings, and notifying nature (e.g., scheduling
Team members and meeting rooms, emailing
referring teachers of meeting invitations, etc.) and
scheduled meetings. assign them to clerical staff.
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Response to Intervention

Tier 3:Problem-Solving Team: Activity 05:00

Recruit your ‘dream’ Tier 3 Problem-Solving Team.
RTI Problem-Solving Teams are stronger when they are multi-
disciplinary.

Generate a list of people/positions at your school that you believe
should serve on your RTI Problem-Solving Team, along with their
area(s) of competence.

TIP: Consider recruiting a larger number of staff for the Team and
rotating them at RTI Team meetings or inviting members only
when the student referral concern matches their area(s) of
expertise.
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Response to Intervention

RTI Teams: The
Role of the Case

Manager
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Response to Intervention

The Case Manager-Teacher Pre-Meeting”: Creating a More Efficient
RTl Team Process
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Response to Intervention

Case Manager: Role

« Meets with the referring teacher(s) briefly (15-20
minutes) prior to the initial RTI Team meeting to
review the teacher referral form, clarify teacher
concerns, decide what additional data should be
collected on the student.

 Touches base briefly with the referring
teacher(s) after the RTI Team meeting to check
that the intervention plan is running smoothly.
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Response to Intervention

Case Manager: Pre-Meeting Steps

Here Is a recommended agenda for the case
manager-teacher pre-meeting:

1. Explain the purpose of the upcoming RTI Problem-
Solving Team meeting: The case manager explains
that the RTI Team meeting goals are to (a) fully
understand the nature of the student’s academic

and/or behavioral problems; (b) develop an evidence-

based intervention plan for the student; and (c) set a
goal for student improvement and select means to
monitor the student’s response to the intervention
plan.
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Response to Intervention

Case Manager: Pre-Meeting Steps

2. Define the student referral concern(s) in clear,
specific terms. The case manager reviews with
the teacher the most important student referral
concern(s), helping the teacher to define those
concern(s) in clear, specific, observable terms.
The teacher Is also prompted to prioritize his or
her top 1-2 student concerns.
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Response to Intervention

Case Manager: Pre-Meeting Steps

3. Decide what data should be brought to the RTI
Team meeting. The case manager and teacher
decide what student data should be collected
and brought to the RTI Team meeting to
provide insight into the nature of the student’s
presenting concern(s).
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Response to Intervention

Case Manager: Pre-Meeting Steps

Data Source Types of Data to Be Collected

Archival data: Select relevant information already in the
cumulative folder or student database.

Student work products. Collect examples of homework, tests, in-
class assignments, work projects (with examples from typically
performing students collected as well for purposes of comparison)

Student interview. Meet with the student to get his or her
perspective on the academic and/or behavioral problems.

Specialized assessment. Decide whether more specialized,
indiidual assessment is required (e.g., direct observations of the
student's rate of on-task behavior; instructional assessment to
map out in detail the student’s skills in Iteracy, mathematics, etc).
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ldentifying the Student Concern: Guides for Defining Academic and
Behavioral Problems and for Breaking Glokal Skills into Component Suk-Skills

Mrcademic Problems: Format for 'Writing Problem Defimition Siztement
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Response to Intervention

Case Manager: Tips

* |f you discover, when you meet with a referring
teacher prior to the RTI Team meeting, that his
or her concern Is vaguely worded, help the
teacher to clarify the concern with the question
“What does [teacher concern] look like in the
classroom?”

o After the RTI Team meeting, consider sending
periodic emails to the referring teacher(s) asking
them how the intervention Is going and inviting
them to inform you if they require assistance.
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Interventiofice ntril
§-Minute ‘Count Down’ Timer

Response to Intervention
Team Activity: Defining Case Manager & 05:00
the RTI Team ‘Pre-Meeting’

At your table, discuss:

« who might serve as case managers at your school,
and

« when these ‘pre-meetings’ might take place.
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Response to Intervention

Tier 3 RTI Team: Meeting
Agenda. How is the RTI Team

meeting structured?
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RTI Problem-Solving Team: Facilitator's Guide

Faciltelams can use this guids fo 'walk' them through RT| Team mestings snd b rswe Satthe 277 Ciodiz Solong
e i Mieeting Miotes Fom fully documents the studenls inteaentbion.

Introcuctions  Talking Points. & faciftaioe, an effeche way fo open Be mesting is brisfy b review key Talking
point=’ frat [1) sisfe the purpose of the meefing, (2] intoduce izam members and az=igned reles, (3] Pemind
parbicizantz of tme constreings, [] review e agenda, and [3) present expeciations for achie participation.

Eeginning the mesfing with corsisient taling points i5 & good means of mminding parlicipants that the RT] meeting
folkorws n struchured format, thed ime is precious, and el sl atending heve & voice in the dscussion.

See the 811 Frofiam Seiving Team: imitil Meetng: mrooudony Taking Foms el sppesrs lxler in this documend
for m =ample =crigh that can be uzed of the meeling opering.

STEP 1: Select Intervention Targetisy.

E0AL: The goal during Eriz mesting segment i fo venfy el “riersention bargel’ (problem descrption) e
dezcrized in muificient detail and fhat each inkeneenticn lrged kas Eeen malched fo ot leesi cre “probable cauze’ or
funchon’ fat helps io explain why the scademic or beheviorsl problem is kappening. Ses fable 1 below fora listing
of commen reazens for behenicral and academic problems:

THBLE 1- Fodale Cawse i ior Coems Saed oy b J o es
Behavioral Arademic
O Lacks neceszary =kiks O  Is placed in work thal is oo difficult
O Has the receszany behevioesl skils bt &= nol O Lacks= one or more crucial besic skils in B
mofiaizd by e nstrudional tasiisetting o probiem subject area(s)
complybehave apprograidy O HMeeds ddl & pmcice 1o strengthen ard become
O Eeels afenbon from adils more fueni in basic academic skils
O Eeeks sfenbon from peers O Hasthe necessary scademic skils, fails fo use
O Rescl b l=sasingullying them in e appecpeate setingsisitusions
O Tres o escape fiom insbucional dsmands orseliing |0 Needs explict guidance bo connect corent skils
O Afempks fo hide scademic deficits theough b new instruchional demands
noncomphance or ofher misbehavior O Hesthe neces=ary academic =kils bt i= nol
o motiabed by the instrucional tssk'sefing b
achualy do the work
o

SUMPLE QUEETIIMS: Some quesbons that you might a2k io betler describe fhe infervenfion angel and to link that
tamget o & funchion arcauze are:

o Wiel ooes this siogens grodiden bedar logk Ble inife dessonm T Wit ore spacific exmpbs of i
«  Wiel pay o o pow befave miglt coplai s stk Sedawior?
o Do e sivober have e shik necessary v ob the arper fed acanlemis work?
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RTI Problem-Solving Team: Initial Meefing Minutes Form

Studeent: GmdeProgram: Dl

Atierding:

STEF 1: Select intervention Targetis). Descrbe up io 2 acsdemic and'or behaviom| targets b be e focus of this
inferyeniion plan. Consull tee RT] Team Faciinior's Guide o choose & ey couse or funcion fior each.

Intervention Tamel Probable CouseFunchion

!'\.'h

STEF 2: nventony Student's Sirengths, Talents, Interests, ncemtives. List skudert strengthe, ilents, andior any
aciities or incenties that the sludent finds molrsfing

List: Etrenglies, Talents, Inferest=, Incenbes

STEP 3: Review Background'Baseling Datd. Summarnze /Sai background or beseline indoemation thet resesis
the skudert’s current leve of fundioning (e.g., aiendance, ofiice dscpinary refemals, =hudend grades, Cumosdum-
Besed Measurement dats, Daily Behavior Report Cand mings, dirsct obsenations. of behavior, i ).

Mame of Dais Sowcs Dok Vinhsm{=]

Source 1

-

Source 2

Source I




Response to Intervention

Tier 3: RTI Team: Meeting Format

m Introductions/Talking Points
| Step 1: Select Intervention Target(s)

| Step 2: Inventory Student's Strengths, Talents,
Interests, Incentives

| Step 3: Review Background/Baseline Data

| Step 4: Set Academic and/or Behavioral Outcome
Goals and Methods for Progress-Monitoring.

| Step 5: Design an Intervention Plan
| Step 6: Share RTI Intervention Plan With Parent(s)

| Step 7: Review the Intervention and Progress-
Monitoring Plans
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RTI Problem-Solving Team: Facilitator's Guide

Faciltelams can use this guids fo 'walk' them through RT| Team mestings snd b rswe Satthe 277 Ciodiz Solong
e i Mieeting Miotes Fom fully documents the studenls inteaentbion.

for 8 sample scopt thet can be used of the meeting opening

STEP 1: Select Intervention Targetisy.

Introductions/Talking Points. As faciitsior, a= efiectve way b cpen e meeting iz briefly o review key Talting
pornts’ el (1) siste bhe purpose of the meefing, (2) nboduce leem members and azsigned roles, (3) remind
pertcipents of ime constreints, (4] review the agenda, and (5) present expeciaticns for acive porticipebon

Beginning the meeling with consisient lalicing points & & good meeans of reminding parficipants et the RTl meeling
follows & struchured formet, hhal Eme is precous, and thet all alending have & voice i the dscussion.

See the R1I Proliem Soling Team: intal Meetng: hvodudary Taking Fonts et sppesrs laler in this document

E0AL: The goal during Eriz mesting segment i fo venfy el “riersention bargel’ (problem descrption) e
dezcrized in muificient detail and fhat each inkeneenticn lrged kas Eeen malched fo ot leesi cre “probable cauze’ or
funchon’ fat helps io explain why the scademic or beheviorsl problem is kappening. Ses fable 1 below fora listing

of commen reazens for behenicral and academic problems:

THBLE 1- Fodale Cawse i ior Coems Saed oy b J o es

Behavioral Arademic
O Lacks neceszary =kiks O  Is placed in work thal is oo difficult
O Has the receszany behevioesl skils bt &= nol O Lacks= one or more crucial besic skils in B

mofiaizd by e nstrudional tasiisetting o probiem subject area(s)

complybehave apprograidy O HMeeds ddl & pmcice 1o strengthen ard become
O Eeels afenbon from adils more fueni in basic academic skils
O Eeeks sfenbon from peers O Hasthe necessary scademic skils, fails fo use
O Rescl b l=sasingullying them in e appecpeate setingsisitusions
O Tres o escape fiom insbucional dsmands orseliing |0 Needs explict guidance bo connect corent skils
O Afempks fo hide scademic deficits theough b new instruchional demands

noncomphance or ofher misbehavior O Hesthe neces=ary academic =kils bt i= nol
o motiabed by the instrucional tssk'sefing b

achualy do the work
o

SUMPLE QUEETIIMS: Some quesbons that you might a2k io betler describe fhe infervenfion angel and to link that

tamget o & funchion arcauze are:

o Wiel ooes this siogens grodiden bedar logk Ble inife dessonm T Wit ore spacific exmpbs of i
= Wiel by of o pow beface migh eair i sivdms Sefavor?
o Do e sivober have e shik necessary v ob the arper fed acanlemis work?




Response to Intervention

Tier 3: RTI Team: Meeting Format

« Introductions/Talking Points. As facilitator, an
effective way to open the meeting is briefly to review
key 'talking points' that (1) state the purpose of the
meeting, (2) introduce team members and assigned
roles, (3) remind participants of time constraints, (4)
review the agenda, and (5) present expectations for
active participation.

 Beginning the meeting with consistent talking points is a
good means of reminding participants that the RTI
meeting follows a structured format, that time is
precious, and that all attending have a voice in the
discussion.
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Responset RT| Team: Talking Points -

TALKING POINT 1

“Welcome to this initial RTI
Problem-Solving Team meeting.
We are meeting today to develop a
customized intervention plan. This
plan will build on the strengths of
our student, [Student Name], to
help him/her to be more successful | RATIONALE

in school.” Statement of Purpose. The
opening segment clearly presents
the purpose of the meeting,
reminding participants that the
single goal is to create an
intervention plan to be implemented
Immediately to promote student
success.
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Response t

TALKING POINT 2

“I am the facilitator for today’s
meeting.

The person taking meeting notes
will be .

The case manager for this student
IS .

The time-keeper for the meeting is

[If appropriate, have remaining team
members introduce themselves.]

RTI Team: Talking Points

RATIONALE

Introductions. Participants are told
which team members are assigned
formal roles for the meeting,
Information that will help them to
better understand the interactions
and conversations that follow.

www.interventioncentral.org
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TALKING POINT 3

Response RT| Team: Talking Points

RATIONALE

“This meeting will last about 30 Time Constraints. Team members

minutes.”

are reminded that the RTI Problem-
Solving Team has only limited time
within which to work--a prompt to
remain on-topic and refrain from
side-bar conversations.
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TALKING POINT 4

RTI Team: Talking Points -

“Our team has much to do. To work
efficiently, we will follow a structured
problem-solving agenda. During
today's meeting, we will:

estay focused on issues that are within
our ability to change.

*identify the top 1 or 2 intervention
targets that we will work on.

«design a written intervention plan with
strategies to help our student to be
successful.

*set specific goals for improvement and
choose ways to collect student data to
track progress.

*schedule a follow-up meeting in 8
weeks to see how the intervention is

going.”

RATIONALE

Agenda. Briefly reviewing the
meeting agenda informs those who
are new to the RTI process of what
to expect.

The agenda review also reinforces
the point that the RTI Team Is
expected to conclude the meeting
with a viable intervention plan.
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Response t

RTI Team: Talking

Points

TALKING POINT 5

“Everyone attending this meeting is
a part of our RTI Team. So as we
develop the intervention plan, you
should all feel free to offer your
Ideas and to ask questions.

Are there any questions at this
time? If not, let's begin!”

RATIONALE

Rules of Engagement. Participants
are explicitly encouraged to be
active participants in the discussion.
This 'talking point' is especially
Important for participants who are
new to the RTI Team process or
who tend to be passive observers.

www.interventioncentral.org
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Edit Team Talking Pointa. Review the sample s=t of alking points below. Edit them {0 create the specific points that

your team will use uniformly to create an efficient, posiae meeing

Talking Point

Rationals

Welcome fio this initial RTT Problem-Sofving Team mesting. e
are mesting foday fo develop 3 customized intenvention plan. This
plan wall build on the strengths of owr studerd, [Shadent Name], fo
hedp himvher fo be more successil in school.

Gtatement of Purposs. The opening segment
deary presents the purpose of the meeting,
reminding participants that the single goal is fo
create an intervention plan o ke implemenizd
immediaiely o promote shederi success.

| am the Beitaior for today’s meeting.

Worksheet: Tier
3: RTI Problem-
Solving Team
Handout 1: p. 3

lhe person faking mesting notes wil be
lhe case manager for fis shdent is
lhe time-kesper forthe meeding is

F apprognate, have remaining team members introduce
nemsates.]

Introductions. Participants are told which =am
members are assighed formal roles for the
mesting, information that will help them to botier
undzrstand the interactions and conversations
fhat fioll .

Tima Conatrainta. Team members are
reminded that e BT Problem-Sohing Team
has onfy limitzd time within which o work—a
prompt io Femain on-iopec ard refran from side-
kar comversations.

Owr team has much o do.  To work eficiently, we will Bllow 2

structured protiem-sofving agenda. Dunng fnday’s mesting, we
will:

say focusad on issues that are within owr abilly fo changs.
identfy the fop 1 or 2 imerverthon tamgets that we will work on.

design 3 weiien intensention plan with sirategies fo help our
sudent fo be successfid,

saf speciiic goals for improwament and choose ways fo collect
studert dafa to frack progress.

schedule 3 follow-up mesting in no mare than § weeks fo s2e how
the intensendian is going.

Agenda. Briefly reviewing hie meeting agenda
informs thase whio are new o the BT process
of what io expect.

The agenda review also rerforces the point that
the ATl Team = expecied b conclude the
mesting with a viable intzrvention plan.

Everyone attending this mesting is a part of owr RTI Team. Soas
we develop the infervention plan, youw should all feel free fo offer
your ideas and fo a5k questions.

Are there any questions af this time? if not, kef's beqin!

Rulea of Engagement. Paricipants ars
axplicitly encouraged fo be active paricieants in
the discussion. This Talking pont' is especially
imgaortant for participants who are new o the
ATl Team process or who terd o be passive

obseners.




Response to Intervention TR B

Worksheet: Tier 3:Problem-Solving Team: Activity| 05:00

www.interventioncentral.org

Edit Team Talking Points. Review the sample set o1
talking points below. Edit them to create the specific
points that your team will use uniformly to create an

efficient, positive meeting. ,‘,

Talking Point Rationale

Welcome to this initial RTI Problem-Solving Team meeting. We Statement of Purpose. The opening segment
are meeting today fo develop a customized intervention plan. This | clearly presents the purpose of the meeting,
plan will build on the strengths of our student, [Student Name], fo | reminding participants that the single goal is to
help him/her to be more successful in school create an intervention plan to be implemented
immediately to promote student success.

| am the facilitator for today’s meeting. Introductions. Participants are told which team
members are assigned formal roles for the
meeting, information that will help them to better
The case manager for this student is _ understand the interactions and conversations
that follow.

The person taking meeting notes will be

The time-keeper for the meeting is

[If appropriate, have remaining team members introduce
themselves. ]
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Team: Initial Meeting
Minutes Form p. 16

STEP 1: Select
Intervention Targets
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RTI Problem-Solving Team: Initial Meeting Minutes Form

Shudent: Gmde=Program: Dlafe:

Aterding:

STEP 1: Select Intervention Target(s). Descabe up o 2 academic andlor behaviorsl targels b be Be focus of this

rierveriion plan. Consult B¢ RTI Team Facilabr's Guide o choose o Tkely cause or funcion for cach
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STEP 2 inventory Student's Strengths, Talents, Interests, Incentives. List shudent strenglhs, bdents, andior any
aciities or incentives that the student find s molivaiing

List: Etrangtien, Tabants, Inderests, Incenbues
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STEP 3: Review Background'Baseline Data. Summarize refavad background or bameline infoemation that revesls
the studart's cument bevel of funciioning (2.3, sli=rdance, ofice discplinery refemals, shedend grades, Cumcuburm-
Eixsed Meazurement dats, Daily Behsvicr Repad Card miings, dirsct obsenations of behavicr, =lc ).
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Source 1

Source 2

Source 3
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Response to Intervention

Tier 3: RTI Team: Meeting Format
STEP 1: Select Intervention Target(s).

GOAL: The goal during this meeting segment is to verify
that 'Intervention targets' (problem description) are
described in sufficient detail and that each intervention
target has been matched to at least one 'probable
cause' or 'function’ that helps to explain why the
academic or behavioral problem is happening.

www.interventioncentral.org
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Response to Intervention

Tier 3: RTI Team: Meeting Format

TABLE 1: Probable Cause/Function for Concems: Select up to 3 choices

Behavioral

Academic

0 Lacks necessary skills

0 Hasthe necessary behavioral skills but is not
motivated by the instructional task/setting to
comply/behave appropnately

Seeks attention from adults

Seeks attention from peers
Reacts to teasing/bullying

Tnes to escape from instructional demands or setting
Attempts to hide academic deficits through
noncompliance or other misbehavior

oo ododao

(W]

Facilitator’s Guide: p. 6

(|
a

0

|s placed in work that s too difficult

Lacks one or more crucial basic skills in the
problem subject area(s)

Needs drill & practice to strengthen and become
more fluent in basic academic skills

Has the necessary academic skills, fails to use
them in the appropnate settings/situations
Needs explicit guidance to connect current skills
to new instructional demands

Has the necessary academic skills but is not
motivated by the instructional task/setting to
actually do the work
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Response to Intervention

Tier 3: RTI Team: Meeting Format

STEP 1: Select Intervention Target(s). Describe up to 2 academic and/or behavioral targets to be the focus of this
intervention plan. Consult the RTI Team Facilitator's Guide to choose a likely cause or function foreach.

Intervention Target

Probable Cause/Function

1. _The student fails to comply with adult
requests in large group.

Peer attention-seeking

2. _The student is chronically tardy in
math class.

Escape / avoidance

Meeting Minutes Form: p.16
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Response to Intervention

Tier 3: RTI Team: Meeting Format

STEP 1: Select Intervention Target(s).
SAMPLE QUESTIONS:.

 What does this student's problem behavior look like in
the classroom? What are specific examples of it?

« What 'pay-off' do you believe might explain this
student's behavior?

 Does the student have the skills necessary to do the
expected academic work?

www.interventioncentral.org
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Response to Intervention

RTI/MTSS Problem-Solving Team: Challenges

Focus on the ‘fixable’. At RTI Team meetings, the discussion
can easily veer toward factors contributing to student failure that
are outside of the school’s direct control—e.g., lack of structure at
home, etc.

Because the RTI Team Is focused on creating a plan to positively
address the student’s school issue(s), the facilitator and other
Team members should be quick to nudge the conversation back
to those factors that the school does have influence over.

Of course, If a parent contact is warranted to share school
concerns, that can be written into the RTI Plan. However, the
Team should then move briskly on to discuss fixable factors.
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Response to Intervention

05:00

RTI/MTSS Problem-Solving Team: Challenges

Activity: etings, the discussion

 List factors outside the school’s g to student failure that
control (if any) that can sometimes —e.g., lack of structure at
hijack your RTI Team discussion.

| | ating a plan to positively

* Brainstorm supportive statements t0 ,, +4ilitator and other
‘slteer Team dls’cussmn back to s the conversation back
fixable factors' e influence over.

Or course, 1T a parent contact IS warranted to share school
concerns, that can be written into the RTI Plan. However, the
Team should then move briskly on to discuss fixable factors.
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Response to Intervention

Tier 3: RTI Team: Meeting Format
STEP 1: Select Intervention Target(s).

TIP: This Initial step can be time-consuming. So it is
strongly recommended that the Case Manager meet
with the referring teacher(s) before the initial RTI Team
meeting to define each of the student's referral
concern(s) in clear and specific terms and select at
least one likely reason or function for that concern.

www.interventioncentral.org
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RTI Problem-Solving
Team: Initial Meeting
Minutes Form p. 16

STEP 2: Inventory
Student's Strengths,
Talents, Interests,
Incentives
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RTI Problem-Solving Team: Initial Meeting Minutes Form
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Marme of Dais Sousce Dty Vake=(s]

Source 1

Source 2

Source 3

95



Response to Intervention

Tier 3: RTI Team: Meeting Format

STEP 2: Inventory Student's Strengths, Talents,
Interests, Incentives.

GOAL: The RTI Team follows a strength-based
approach to intervention-planning, one that
Incorporates the student's own interests and abilities.
The goal for this step, then, Is to list the student's
strengths, talents, interests, and abilities. During the
Intervention-planning process, some of these assets
may then be incorporated to engage and motivate the
student.
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Response to Intervention

Tier 3: RTI Team: Meeting Format

STEP 2: Inventory Student's Strengths, Talents, Interests, Incentives. List student strengths, talents, and/or any
activities or incentives that the student finds motivating.

List: Strengths, Talents, Interests, Incentives

_ Strong interpersonal skills

_ Organized

O

Athletic: participates in sports

Meeting Minutes Form: p.16

www.interventioncentral.org

97




Response to Intervention

Tier 3: RTI Team: Meeting Format

STEP 2: Inventory Student's Strengths, Talents, Interests,
Incentives.

SAMPLE QUESTIONS:

« What are some of the student’s strengths, talents, or positive
qualities that might be useful in designing interventions?

« What rewards or incentives have you noted in school that this
student seems to look forward to?

« What are classroom activities that the student does well or
seems to enjoy?

« What are hobbies or topics that interest this student?
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Response to Intervention

Tier 3: RTI Team: Meeting Format

STEP 2: Inventory Student's Strengths, Talents,
Interests, Incentives.

TIP: Here are ideas to prompt teachers to be ready to
Inventory student strengths: (1) The Case Manager can
ask about strengths at the pre-meeting with the teacher;
(2) the teacher can be reminded to be prepared to
speak of student strengths in the letter or email inviting
them to the initial RTI Team meeting; (3) your school
can include a section on your RTI Team referral form
that explicitly directs teachers to list student strengths,
talents, abilities, etc.
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RTI Problem-Solving
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STEP 3: Review
Background/Baseline
Data

RTI Problem-Solving Team: Initial Meeting Minutes Form
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Aterding:
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Response to Intervention

Tier 3: RTI Team: Meeting Format
STEP 3: Review Background/Baseline Data.

GOAL: In this step, the Team reviews any data collected
prior to the meeting that will help it to better understand
the nature and magnitude of the student's presenting
problem(s). Some of the data might come from the
school's student-information database (e.g., attendance,
number of office disciplinary referrals) while other
baseline data may have been collected expressly for the
meeting (e.g., student's reading fluency data collected
with Curriculum-Based Measures, or behavioral data
measured using Daily Behavior Report Cards).
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Response to Intervention

Tier 3: RTI Team: Meeting Format

STEP 3: Review Background/Baseline Data. Summarnize relevant background or baseline information that reveals
the student's current level of functioning (e.g., attendance, office disciplinary referrals, student grades, Cumculum-
Based Measurement data, Daily Behavior Report Card ratings, direct observations of behavior, etc.).

Name of Data Source Data Value(s)
Source - Behavior Report Card In 1 week, the student followed adult requests in math
with no non-compliance incidents 1 out of 5 days.
Source 2 Direct Observation: On- During 3 20-minute obsvs s in large-group instruction,
Task the student was on-task 45%, 70 %, and 40 %.
Source 3:

Meeting Minutes Form: p.16
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Response to Intervention

Tier 3: RTI Team: Meeting Format

STEP 3: Review Background/Baseline Data.

SAMPLE QUESTIONS: Questions that can help to clarify
questions about student data include:

« What information do we have about this student's current rate
of letter identification/reading/math computation/writing
fluency?

« What data do we have on this student's current
attendance/office referrals/grades?

* Since homework Is an issue for this student, what Is her
average percentage of homework turned in?
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Response to Intervention

Tier 3: RTI Team: Meeting Format

STEP 3: Review Background/Baseline Data.

TIP: The RTI Team should inventory the many types of
student information collected by the school, decide what
Information from that database (e.g., attendance, most
recent state test results) should routinely be brought to
every RTI Team meeting, and identify who is

responsible for bringing each of the data sources to the
meeting.
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Response to Intervention

RTI/MTSS Problem-Solving Team: Challenges

Bring data to the meeting. Tier 3 RTI Team meetings runon
quality data. But valuable data can sometimes be overlooked.

A useful exercise for RTI Teams Is to:

« catalog all data on student academic and behavioral
performance stored in electronic databases (e.g., office
referrals, attendance, state assessment results) or classrooms
(e.g., recently completed learning-preferences inventories,
Instructional reading assessments),

« list a subset of important data sources from this master list that
should always be brought to RTI Team meetings, and

* determine—for each essential data source—the person(s)
responsible for bringing it to the meeting.
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Response to Intervention

RTI/MTSS Problem-Solving Team: Challenges o

Activity: eam meetings run on

times be overlooked.

« (enerate a list of data sources
available in school databases and
classrooms.

e Of that list, select those sources
that should routinely be brought to
or accessible at RTI Team
meetings. | |

+  For each RTI Team data source, | Tom this master list that
identify who is responsible for 1 meetings, ana
bringing that data. urce—the person(s)

ng.

and behavioral

)ases (e.g., office

nt results) or classrooms
erences inventories,
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Response to Intervention

Tier 3: RTI Team: Meeting Format

STEP 4: Set Academic and/or Behavioral Outcome
Goals and Methods for Progress-Monitoring.

GOAL: Interventions require ongoing progress-
monitoring. First, the RTI Team decides how many
Instructional weeks the intervention will be in place.
Then, for each identified problem ('intervention target’),
the RTI Team (1) chooses two or more methods of data
collection to track student progress, (2) sets
outcome/intervention goals for each method, and (3)
lists who will be responsible for that progress-
monitoring.
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RTI Problem-Solving
Team: Initial Meeting
Minutes Form p. 17

STEP 4: Set
Academic and/or
Behavioral Outcome
Goals and Methods
for Progress-
Monitoring.
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Source 4:

STEP 4: Set Academic and/or Behavioral Outcome Goals and Methods for Progress-Monitoring. For each
intervention target, select methods 10 monitor student progress and set outcome goals. Try 1o select at l2ast TWO
monionng methods for each concern. NOTE: For data-collection oplions, reder to the guide Camman Methads for
Monitonng Studont Pogess Towad Bohavioral & Acadornc Goals in the RTI Team Faciitators Guise.

A. Interventon Target 1 (fom STEP 1)

Progress-Monitoring: Start Date:

Eng Date:

= Toll Weeks:

Acacemic or Behavioral Measure

Expected OutcomeExt Goal

Person(s) Collecting Data

Acacemic or Behavioral Measure

Expected OuicomeExt Goal

Person(s) Colecang Data

Acagemic or Behavioral Measure

Expected OuicomeExt Goal

Person(s) Colecting Data

B. Intervenbon Target 2 (from STEP 1):

Progress-Monitoring: Star Date:

Eng Date:

= Toll Weeks:

Acagemic or Behavioral Measure

Expected Outcome/Ext Goal

Person(s) Colecang Data

Ac3cemic or Benhavioral Measure

Expected OutcomeExt Goal

Person(s) Collecting Data

Acacemic or Benhavioral Measure

Expected OuicomeExt Goal

Person(s) Collecting Data
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Response to Intervention

Tier 3: RTI Team: Meeting Format

STEP 4: Set Academic and/or Behavioral Outcome Goals and Methods for Progress-Monitoring. For each
intervention target, select methods to monitor student progress and set outcome goals. Try to select at least TWO
monitoring methods for each concern. NOTE: For data-collection options, refer to the guide Comman Methods for
Monitoring Student Progress Toward Behavioral & Academic Goals in the RTI Team Facilitator's Guide.

A. intervention Target 1 (from STEP 1): ___ The student fails to comply with adult
requests in large group.

Progress-Monitoring: Start Date: M 8 Feb 2016 End Date: E 1 Ap[ 2016 = Total Weeks: 8

Academic or Behavioral Measure Expected Outcome/Exit Goal Person(s) Collecting Data
Beh Report Card Yes Compliance Rtng 4 of | Smith, Yardley, O'Hannon
5 Days During L ast Wk
Academic or Behavioral Measure Expected Outcome/Exit Goal Person(s) Collecting Data
Academic or Behavioral Measure Expected Outcome/Exit Goal Person(s) Collecting Data

Meeting Minutes Form: p.17
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Response to Intervention

Tier 3: RTI Team: Meeting Format

STEP 4: Set Academic and/or Behavioral Outcome
Goals and Methods for Progress-Monitoring

SAMPLE QUESTIONS: Questions that can help to clarify questions
about outcome goals and progress-monitoring include:

 [To determine the length of the intervention] For how many
Instructional weeks will the intervention run before we meet to
review the progress-monitoring data?

 [To set an outcome goal] While it's not realistic to expect to catch
this student up to grade level in 8 weeks, what is an ‘ambitious
but realistic' intermediate goal that will show that the student is
making meaningful progress?

 [To determine baseline skills or behavior levels] What is this
student's pre-intervention performance on the measure that we
are going to use for progress-monitoring?

www.interventioncentral.org
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Response to Intervention

Tier 3: RTI Team: Meeting Format

STEP 4: Set Academic and/or Behavioral Outcome
Goals and Methods for Progress-Monitoring

TIP: For a listing data-collection options and sample
wording to describe progress-monitoring goals, refer to
the guide Common Methods for Monitoring Student
Progress Toward Behavioral & Academic Goals that
appears later in this document.

www.interventioncentral.org
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Common Methods for
Monitoring Student
Progress Toward
Behavioral and Academic
Goals

Handout 1; pp.12-15

Are thare gy questions af tfs iine? Fool. B0 begin!

AT Team peocess or who bend bo be peasie
chsamers

Common Methods for Monitonng Student Progress Toward Behavioral

and Academic Goals

Direclions: The sejecied meazures lisked below can be used o monitor shedent scademic snd behavioral goals.
Select those measures that your BT Team will use to monilor & padiculsr student. Wil fe monilorng proceduees
you hawe chosen ik Step 5 [{Gosl-SeEing’) on the £71 FoanT Ml Mimres oo,

ACADEMIC TARGETS

CBM: Curriculum-Based Measurement

Desscripion of Measure

SugQesied Benavior Goals

0| ‘Cenl Rizacing Fhuercy

noeese _ Comedh Rasd Womds Per Wrude b

0 W= Faznages [Fsding Lomprehensor]

noreans _ Comech Meme Respormes n 3 Minsd=s

0| Math Computsrfon:
Epecify Computafion Problem Tepe{s)

noeeass _ Comech Digils Per 2 Winutes o

0| Wrkng Tolsl Woeds

noesss  Tobs Works in 3 Wfes o

0| Wirtng Lorecdy Spelied Viords

normzse _ Wionds Spelied Correclyin d Mindes b ___

0| Wirbng Comecl Wirbng Sequences

noeass _ Comedh Wirbng Sequences in 3 Minules fo

Permanent Work Products (Classroom Assignments)

Desscriphon of Measure

SugQesind BeEnavior Goals

0| Amount of bioek Cormpieed

noease bre Avzrage Peroenisge of Class Assigements
Compl=led o __%

L

By of Work Compleled

norease the Aversge Peroenisge of Work Done
Correcly on Clazs Azsgnmeris o __%

0| ‘Uusliy of F¥onk Lompisted

norease fhe leerage Gende in [Bubed fpealio
norease Ayermge Tencher Fnfings on Class
Emmayrimants |sing & [Subject frss] Rube: ko

Homework Assignments
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RTI Problem-Solving
Team: Initial Meeting
Minutes Form p. 18

STEP 5: Design an
Intervention Plan.

STEP 5: Design an Intervention Plan. in this section, record the main elements of the student’s intervention plan.

NOTE: If the plan ncludes detailed nstructions or other documents reguired 0 carry out academic or behavioral
ntervention strategies (1) lbel that plan element on this form (e.g9., "classroom intervention plan®), (2) check Y in
the "Additonal Documentation?' column, and (3) attach those related instructions or documents 1o this plonning page

0O Academic Support

O Behavioral Support

[Optonal] Check the box{es) that ndicates the PRIMARY focus of ntervention elements listed on this page:

O SocialEmotional Support

Date the ntervention plan wil begin

Additional

Documentation?

Intervention Strategy

Person(s)

Responsible

114,







Response to Intervention

Tier 3: RTI Team: Meeting Format
STEP 5: Design an Intervention Plan.

« GOAL: The intervention plan logically addresses the 1-2
Identified intervention targets. The Team can be flexible
In documenting interventions. For shorter intervention
Ideas, the space the Minutes form will be sufficient to
record brief strategies.

For interventions that require more documentation,
check 'Y[es]' in the 'Additional Information?' column,
and then attach full documentation for this element to
the meeting minutes or include in an accompanying
folder.

www.interventioncentral.org
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Response to Intervention

Tier 3: RTI Team: Meeting Format

O Academic Support O Behavioral Support O Social/Emotional Support

Date the intervention plan will begin: M 8 Feb 2016 Q

Additional
Documentation? | Intervention Strategy

Person(s)
Responsible

_v_n | Daily Check In/Check Out Mrs.
for Homework Completion Werbeck

xv_n | Classroom Plan: Protocol | All Tchrs:
for Managing Non- Core &
Compliance

Specials

Meeting Minutes Form: p.18
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Response to Intervention

Tier 3: RTI Team: Meeting Format
STEP 5: Design an Intervention Plan.

SAMPLE QUESTIONS: Questions that can help to build
an intervention plan include

« What intervention strategies can address the student's
academic deficit/challenging behaviors?

« Are there additional documents describing this
particular intervention that we may want to attach to the
student's intervention plan?

 This intervention idea seems like a useful one. Who
would be responsible for carrying it out?

www.interventioncentral.org
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Response to Intervention

Tier 3: RTI Team: Meeting Format

STEP 5: Design an Intervention Plan.
TIP: Team members may want to look over the RTI
referral form prior to the initial RTI Team meeting--and
locate and bring to the meeting research-based
Intervention ideas that match the student's academic or
behavioral issue(s). This preparation can ensure that
Intervention ideas are research-supported and that the
Team has a sufficient number of good intervention
strategies with which to work.

www.interventioncentral.org
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Response to Intervention

RTI/MTSS Problem-Solving Team: Challenges

« RTI Team discussions are...negotiations. When developing
an intervention plan, RTI Team members typically do not
dictate to teachers and support staff what actions they must
do— Instead, the plan is assembled as a peer-to-peer
negotiation among all attending. Team members should
maintain an optimistic, results-centered tone and use ‘soft’
communication skills as they negotiate.

When a teacher raises objections to the feasibility of a
suggestion, for example, the Team may offer assistance to put
it in place: e.g., by completing a student’s initial training in a
classroom self-management strategy before handing off to the
teacher.

www.interventioncentral.org
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Response to Intervention

RTI/MTSS Problem-Solving Team: Challenges
RTI Team discussions are...negotiations (Cont.).

Also, suggestions that a reluctant teacher change classroom
practices can seem more reasonable when Team members
frame any recommendations in terms of student need: e.g,
“Rodney Is a student who needs to have directions repeated
because he is so easily distracted” or “Angela is a student who

reacts really well when teachers communicate using a calm,
friendly voice”).

www.interventioncentral.org
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Response to Intervention

IMTOC Dealhlams Cabdna Taanma: A ||enges

RIS SRySS HICTER
S-Minute ‘Count D " Ti

05:00

Activity: Discuss:
ons. When deve

+ What are approaches thatyour (S typically do not

Team (or individuals on your Team)
use to signal support for teachers
and to negotiate productively with
them to hammer out effective Tier 3
RTI Team plans?

a peer-to-peer
members should

VVITCTT O TCUGITCT TAISTS UNJTUUUTTS TU U feaS|b|||ty of a

suggestion, for example, the Team may offer assistance

www.interventioncentral.org
L

at actions they must

tone and use ‘soft’

to put

it in place: e.g., by completing a student’s initial training in a
classroom self-management strategy before handing off to the

teacher.

www.interventioncentral.org
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RTI Problem-Solving
Team: Initial Meeting
Minutes Form p. 20

STEP 6: Share RTI
Intervention Plan
With Parent(s).

STEP 6: Share RTI Intervention Plan With Parent(s). Keeping e parent(s) updated about their child's nterventon
plan 1S important.

Who will ensure that the parent(s) receive a copy of e completed “intervention Plan: Al-3-Glance” developed at his
meetng, as well as any related intervention documents?

Step 7: Review the Intervention and Progress-Monitoring Plans. Af e dose of the meefing:

O ke recorder reviews the main points of be mtervengon (STEP 5) and progress-moriionng (STEP £) plars with
the team;

O tme RTI Team schedules 3 date ard time for the follow-up mesting on s sudent. NOTE: Gererally, follov-ug
meetings are schedulzd B-8 instruciional weeks from e start date of the irerveniion plan (Ested in Step 5).

FollowUp Me=ting Date and Time:

123



Response to Intervention

Tier 3: RTI Team: Meeting Format
STEP 6: Share RTI Intervention Plan With Parent(s).

GOAL: The RTI Team selects someone to contact the
parent(s) (if they could not attend the RTI Team
meeting) and to send them a copy of the intervention
plan developed for their child.
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Response to Intervention

Tier 3: RTI Team: Meeting Format
STEP 6: Share RTI Intervention Plan With Parent(s).
SAMPLE QUESTION:

« Who will ensure that the parent(s) receive a copy of the
completed 'Intervention Plan: At-a-Glance' developed at
this meeting, as well as any related intervention
documents?
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Response to Intervention

Tier 3: RTI Team: Meeting Format
STEP 6: Share RTI Intervention Plan With Parent(s).

TIP: If possible, the contact person who communicates
with parent(s) about the student's intervention plan
should be one of the educators who will be providing
the student with intervention services. The
Interventionist connecting directly with the parent can
ensure good communication and increased
accountability.

www.interventioncentral.org
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RTI Problem-Solving
Team: Initial Meeting
Minutes Form p. 20

STEP 7: Review the
Intervention and
Progress-Monitoring
Plans.

STEP B: Share BTl Intarvention Flan With Parent(s). Keeping e pareni(s) updated about their child's ntervention
plan is important.

¥ho will ersure that the parent]s) receive a copy of the completed "Imtervention Plan: At-a-Glance' developed at fis
meeing, as well as any related intervention documents?

Step 7: Review the Intervention and Progress-Monitoring Plans. At e close of the meeting:

O the recorder reviews the main points of he interventon (STEP 5) and progress-monitoring (STEP 4) plans with
the team;

O the RTI Team scheduies 3 date and time for the follow-up meeting on this student NOTE: Generally, follow-up
meetings are scheduled 5-8 instructional weeks from the start date of the infervention plan (Isted in Step 5).

Follow-Up Meeting Date and Time
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Response to Intervention

Tier 3: RTI Team: Meeting Format

STEP 7: Review the Intervention and Progress-
Monitoring Plans.
GOAL: The Team takes a moment at the end of the
meeting to review the student's intervention and
progress-monitoring plans to check that all are in
agreement about them and that those with an active
part in either plan fully understand their roles and
responsibilities. The Team also schedules a follow-up
RTI Team meeting at a date 6-8 instructional weeks In
the future.

www.interventioncentral.org
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Response to Intervention

Tier 3: RTI Team: Meeting Format

STEP 7: Review the Intervention and Progress-
Monitoring Plans.

SAMPLE QUESTIONS:

« Now that we have reviewed the intervention and
progress-monitoring plans that we put together today,
does anyone have questions about the plan or their
responsibilities?

 Please look at your calendars. What is a good date for

us to meet again for a follow-up meeting on this
student?

www.interventioncentral.org
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Response to Intervention

RTI/MTSS Problem-Solving Team: Challenges

Develop decision rules to identify intervention ‘non-
responders’. Schools with a high-quality RTI process are going
to have students who qualify for IEPs. RTI can actually make the
special-education referral process more rational, applying a
process and data to decide when a student’s difficulties are likely
due to ‘within-child’ issues rather than inadequate instruction.

In almost all cases, a student in an RTI school who Is referred to
special education for academic reasons will have gone through at
least one Individualized Tier 3 RTl Team intervention. Schools
should develop ‘decision rules’ that spell out the minimum
expectations and quality indicators needed to certify that students
show evidence suggesting that they are RTI ‘non-responders’.
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Response to Intervention

";-1?
=

RTI: Sample Decision Rules: Identifying the
Academic ‘Non-Responding’ Student

The student;
o recelved Interventions in current classroom to address concerns.

 has completed 3 or more ‘intervention trials’ at Tiers 2 & 3 (with at
least one at Tier 3)—with each trial lasting 6-8 weeks.

* continues to show a large academic ‘performance deficit’.

* has failed to close the academic gap with peers (as measured by
school-wide screening tools).

The RTI ‘evidence trail’ shows that the student’s interventions were:
e research-based.

e appropriately matched to the student concern.

e carried out with integrity.
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Response to Intervention

RTI: Sample DeC|S|on Rules: Identifying the ...

- ding’ Student
Activity: Select the appropriate activity:

o N oom to address concerns.

* Ifyour Fhstnct lacks deC|S|o.n rules to trials’ at Tiers 2 & 3 (with at
determlne when a student is an ting 6-8 weeks.
academic RTI ‘non-responder’, start -
generating a list of what those erformance deficit’
decision rules might include. ith peers (as measured by

* |f your district has such rules, Ident’s interventions were:
discuss their adequacy and your
Team’s familiarity with them.

oncern.

e carried out with integrity.
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Response to Intervention

RTI Teams: Managing
Those ‘RTI Emergencies’

Jim Wright
www.interventioncentral.org

Y,

INTERVENTION
CENTRAL
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&%_ Response to Intervention
) Managing Those ‘RTI Emergencies’.., 02:00

www.interventioncentral.org

When asked to state her main referral concern,
the referring teacher at the RTI Team meeting
declares that “The problem is that the student
just can’t do the work. We need to find a better
placement for him than my classroom!”

How can your team respond (or avoid this
situation in the first place)?
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During the RTI Team meeting, the team
recommends a number of research-based
Intervention ideas for a student with academic
delays. For each idea, the teacher says, “I've
already tried that.”

How can your team respond (or avoid this
situation in the first place)?
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&%_ Response to Intervention
) Managing Those ‘RTI Emergencies’... 92:00
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The Initial teacher referral suggested that the
student’s classroom needs are primarily
behavioral. At the RTI Team meeting, it becomes
clear that ACADEMIC concerns are probably
driving the behavioral problems. You have little
targeted information about the student’s
academic skills.

How can your team respond (or avoid this
situation in the first place)?
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) Managing Those ‘RTI Emergencies’... 92:00

www.interventioncentral.org

Your RTI Team feels ‘stuck’ in selecting an
Intervention (Step 5: Design an Intervention
Plan) for a student whose referral concerns have
been identified as “poor reading comprehension”
and “disruptive behavior.”

How can your team respond (or avoid this
situation in the first place)?
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Response to Intervention

‘ Managing Those ‘RTI Emergencies'...

www.interventioncentral.org

The referring teacher appears highly reluctant to
participate in the RTI Team meeting. At one
noint, he says, “l am only here because the
orincipal said that | had to refer this student.”

How can your team respond (or avoid this
situation in the first place)?
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ACADEMIC RTI

Tier 3: High-Risk Students: 5%

o Diagnostic assessment of
academic problems

e RTITeam Meetings

e Customized/intensive
academic intervention plan

e Dalily progress-monitoring

BEHAVIORAL RTI

Tier 2: At-Risk Students: 15%

o Small-group interventions to
address off-grade-level
academic deficits

« Regular progress-monitoring

Tier 1: Universal: Core Insltru{:tiu:ln:“1

80%

« Effective group instruction

e Universal academic screening

+ Academic interventions for
struggling students

Tier 3: High-Risk Students: 5%

Functional Behavioral
Assessments (FBAs)

Behavior Intervention Plans
(BIPs)

Wrap-around RTI Team meetings
Daily progress-monitoring

- \

Tier 2: At-Risk Students: 15%

small-group interventions for
emerging behavioral
prablems

Regular progress-monitoring

Tier 1: Universal: Classroom
Management: 80%

Clear behavioral expectations
Effective class-wide
management strategies
Universal behavior screening

Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452




Response to Intervention

Tier 3 RTI/MTSS Problem-Solving Team: Quality Indicators. The
RTI/MTSS Team meets to create individualized intervention plans for
Tier 3 (intensive-need) students. The RTI/MTSS Team:

a meets on referred students within 1-2 weeks of initial referral.

a has procedures in place (e.g., guidelines and a gate-keeper) to
'screen out’ referrals that can be addressed at a lower level (Tier 1
or 2) of intervention support.

a follows a standardized problem-solving meeting
format, with formal meeting roles and steps.

a produces a written record of RTI /MTSS Team meeting discussion,
Including a customized intervention plan.

a routinely schedules follow-up meetings 6-8 instructional weeks
after the initial meeting to evaluate intervention outcomes.
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Response to Intervention

Tier 3 RTI/MTSS Problem-Solving Team: Quality Indicators. The
RTI/MTSS Team meets to create |nd|V|duaI|zed Intervention plans for

TIer ¥ Activity: Evaluate Your RTIUMTSS Team: |'ca™

~ M. Review these 5 quality indicators. T initial referral.

a hge« Discuss your current Tier 3 Problem- g gate-keeper) to
'S¢ Solving Team process. a lower level (Tier 1
orle How successfully does your Team T O

A fol  Implement these indicators? 0 05:00
format, with formal meeting roles and steps.

a produces a written record of RTI /MTSS Team meeting discussion,
Including a customized intervention plan.

a routinely schedules follow-up meetings 6-8 instructional weeks
after the initial meeting to evaluate intervention outcomes.
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Response to Intervention

Tier 3 RTI Team: Practice. What Is
the experience of participating in an

RTI Team meeting?
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Response to Intervention Interventioficen trl

10-Minute ‘Count Down’ Timer

Tier 3 RTI Team Referral: Activity 10:00

www.interventioncentral.org

In your groups: e e —
o Think of a student with significant | | ===
academic ¢ elays that one of you ,,m:mmm 1iﬂﬂmww -

has worked with.

« Complete the table copy of the
‘Student At-Risk Referral Form’ for
the student as if you were referring | | -
him or her to the RTI Team.

www.interventioncentral| ®=®®——— EddE____ Pescalmipmibis




Response to Intervention

Tier 3 RTI Problem-Solving Team: Practice Meeting

Your group will conduct a practice initial RTI Team meeting to try
out the roles and steps of the process.

STEP 1: Assign the following roles to group members:

 Referring teacher: has the most knowledge of the student and
Initiated the RTI Team referral

« Facilitator: runs the meeting.
« Recorder: keeps a record of the meeting and plan.

« Case Manager: has met with the teacher for a pre-meeting;
helps to co-present the student case.

« RTI Team COACH: Provides prompts, advice and debriefing
as needed to help the Team move through the meeting steps.
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Response to Intervention

Tier 3 RTI Problem-Solving Team: Practice Meetmg

STEP 2: Prepare for your meeting: 05:00
« Each member of your Team will have the RTl Team | meenoncanor

Facilitator’'s Guide open (p. 6 in your handout) as a reference

o The facilitator will have looked over the RTI Team ‘talking
points’ (p. 3).

 The recorder will look over the table copy of the RTI Team
Initial Meeting Minutes form (pp. 16-20 in the handout).

 The referring teacher and case manager will review the student
referral form.

« The RTI Team COACH will look over the RTI Team
Facilitator’s Guide to review the meeting steps/overall ‘flow’.
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RTI Problem-Solving
Team: Facilitator's
Guide p. 6

RTI Problem-Solving Team: Facilitator's Guide

Faciltelams can use this guids fo 'walk' them through RT| Team mestings snd b rswe Satthe 277 Ciodiz Solong
e i Mieeting Miotes Fom fully documents the studenls inteaentbion.

Introcuctions  Talking Points. & faciftaioe, an effeche way fo open Be mesting is brisfy b review key Talking
point=’ frat [1) sisfe the purpose of the meefing, (2] intoduce izam members and az=igned reles, (3] Pemind
parbicizantz of tme constreings, [] review e agenda, and [3) present expeciations for achie participation.

Eeginning the mesfing with corsisient taling points i5 & good means of mminding parlicipants that the RT] meeting
folkorws n struchured format, thed ime is precious, and el sl atending heve & voice in the dscussion.

See the 811 Frofiam Seiving Team: imitil Meetng: mrooudony Taking Foms el sppesrs lxler in this documend
for m =ample =crigh that can be uzed of the meeling opering.

STEP 1: Select Intervention Targetisy.

E0AL: The goal during Eriz mesting segment i fo venfy el “riersention bargel’ (problem descrption) e
dezcrized in muificient detail and fhat each inkeneenticn lrged kas Eeen malched fo ot leesi cre “probable cauze’ or
funchon’ fat helps io explain why the scademic or beheviorsl problem is kappening. Ses fable 1 below fora listing
of commen reazens for behenicral and academic problems:

THBLE 1- Fodale Cawse i ior Coems Saed oy b J o es
Behavioral Arademic
O Lacks neceszary =kiks O  Is placed in work thal is oo difficult
O Has the receszany behevioesl skils bt &= nol O Lacks= one or more crucial besic skils in B
mofiaizd by e nstrudional tasiisetting o probiem subject area(s)
complybehave apprograidy O HMeeds ddl & pmcice 1o strengthen ard become
O Eeels afenbon from adils more fueni in basic academic skils
O Eeeks sfenbon from peers O Hasthe necessary scademic skils, fails fo use
O Rescl b l=sasingullying them in e appecpeate setingsisitusions
O Tres o escape fiom insbucional dsmands orseliing |0 Needs explict guidance bo connect corent skils
O Afempks fo hide scademic deficits theough b new instruchional demands
noncomphance or ofher misbehavior O Hesthe neces=ary academic =kils bt i= nol
o motiabed by the instrucional tssk'sefing b
achualy do the work
o

SUMPLE QUEETIIMS: Some quesbons that you might a2k io betler describe fhe infervenfion angel and to link that
tamget o & funchion arcauze are:

o Wiel ooes this siogens grodiden bedar logk Ble inife dessonm T Wit ore spacific exmpbs of i
«  Wiel pay o o pow befave miglt coplai s stk Sedawior?
o Do e sivober have e shik necessary v ob the arper fed acanlemis work?
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RTI Problem-Solving
Team: Initial Meeting
Minutes Form p. 16

RTI Problem-Solving Team: Initial Meefing Minutes Form

Studeent: GmdeProgram: Dl

Atierding:

STEF 1: Select intervention Targetis). Descrbe up io 2 acsdemic and'or behaviom| targets b be e focus of this
inferyeniion plan. Consull tee RT] Team Faciinior's Guide o choose & ey couse or funcion fior each.

Intervention Tamel Probable CouseFunchion

!'\.'h

STEF 2: nventony Student's Sirengths, Talents, Interests, ncemtives. List skudert strengthe, ilents, andior any
aciities or incenties that the sludent finds molrsfing

List: Etrenglies, Talents, Inferest=, Incenbes

STEP 3: Review Background'Baseling Datd. Summarnze /Sai background or beseline indoemation thet resesis
the skudert’s current leve of fundioning (e.g., aiendance, ofiice dscpinary refemals, =hudend grades, Cumosdum-
Besed Measurement dats, Daily Behavior Report Cand mings, dirsct obsenations. of behavior, i ).

Mame of Dais Sowcs Dok Vinhsm{=]

Source 1

-

Source 2

Source I




Response to Intervention

Tier 3 RTI Problem-Solving Team: Practice Meetmg

STEP 3: Run your meeting: 15:00

 The facilitator takes the Team through the meeting | weenioncenttors
step-by-step.

 All Team members contribute to the discussion.

« The RTI Team COACH Is an observer but steps in to offer
guidance as needed. The coach or any team member can call

‘time out’ to ask clarifying questions or offer feedback about the
meeting process.
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Response to Intervention

Tier 3 RTI Problem-Solving Team: Practice Meetmg

STEP 4: Debrief: 05:00
 The RTI Team members and COACH review

the meeting process.

o Participants identify elements of the meeting that went well, as
well as those that need improvement. The Team brainstorms
solutions to address areas of improvement.
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Glendale Elementary

Heritage Heights
Elementary

Maplemere

Elementary

Willow Ridge
Elementary

Middle School
High School




Response to Intervention

Tier 3 RTI Team: Choose the

Path. What are steps that your
school can take during this school

year to advance RTI Teams?
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Response to Intervention

Workshop Agenda: Tier 3: RTI Teams

7 1.

Tier 3 Problem-Solving Team: What It Is. What is thel,_* -

the RTI Team and where does it fit within the RTI Tlers’>

Tier 3 RTlI Team: Membership & Roles. Who serves on the RTI
Team and what are the Team roles?

Tier 3 RTI Team: Meeting Agenda. How Is the RTI Team meeting
structured?

Tier 3 RTI Team: Practice. What Is the experience of participating
In an RTI Team meeting?

Tier 3 RTI Team: Choose the Path. What are steps that your
school can take during this school year to advance RTI Teams?
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Response to Interventi 1U-M|Me‘00uin';::n’ Timer .

Activity: Next Steps
Plan

Review the key points covered in this
training.

Come up with 2-3 next steps you
intend to take to apply content or
resources from the training back in your
school
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