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Response to Intervention

Access PPTs and other materials from this workshop at:

http://www.interventioncentral.org/slvboces
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Response to Intervention

| have come to believe that a
great teacher Is a great

artist... Teaching might even be
the greatest of the arts since the
medium Is the human mind and
SpIrit.

-John Steinbeck




Response to Intervention

Essential Elements of RT] (Fairbanks, Sugai, Guardino, & Lathrop, 2007)

1. A“continuum of evidence-based services available to
all students" that range from universal to highly
individualized & intensive

2. “Decision points to determine if students are
performing significantly below the level of their peers
In academic and social behavior domains"

3. “Ongoing monitoring of student progress”

4. “Employment of more intensive or different
interventions when students do not improve in
response” to lesser interventions

5. “Evaluation for special education services if students
do not respond to intervention instruction"

Source: Fairbanks, S., Sugai, G., Guardino, S., & Lathrop, M. (2007). Response to intervention: Examining classroom behavior
support in second grade. Exceptional Children, 73, p. 289.
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ACADEMIC RTI

Tier 3: High-Rizk Students: 5%

Diagnostic assessment of
academic problems

RTI Team Meetings
Customized/intensive
academic intervention plan
Daily progress-manitoring

Tier 2: At-Risk Students: 15%

Tier 1: Universal: Core Instruction:

Small-group interventions o
address off-grade-level
academic deficits

Regular progress-monitoring

80%

Effective group instruction
Universal academic screening
Academic inferventions for
struggling students
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BEHAVIORAL RTI

Tier 3: High-Risk Students: 5%

Functional Behavioral
Assessments (FBAs)

Behavior Intervention Plans
(BIPs)

Wrap-around RTI Team meetings
Daily progress-monitoring

Tier 2: At-Risk Students: 15%

amall-group interventions for
emerging behavioral
prablems

Regular progress-monitoring

Tier 1: Universal: Classroom
Management: 80%

Clear behavioral expectations
Effective class-wide
management strategies
Universal behavior screening

Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452



Response to Intervention

Keynote Topics

¥ 1. Strong Core Instruction. There are specific elements
that research shows can help the struggling learner to
grasp challenging large-group instruction.

¥ 2. Academic Interventions in the Classroom.
Interventions for classroom academic problems
should be feasible and match student needs.

www.interventioncentral.org




Response to Intervention

RTI & Tier 1 (The
Classroom). While
Response to Intervention is | &
a whole-school effort, It
begins with classroom
academic supports for
students.

www.interventioncentral.org




Response to Intervention

RTI: Tier 1 Core Instruction

Focus of Inquiry: Because it benefits all
students and Is the most efficient way to
improve academic skills, core instruction is the
most important element of RTI.

www.interventioncentral.org




Respol How To: Implement Strong Core Instruction

Teaches Date ClassiLesson;

The checklist below summarizes the essential elements of 3 supporied-insruction approach. When
preparing lesson plans, instructors can use fis resource as a 'pre-Aight’ checkdist to make sure that their
lessans reach the widest rangs of diverse kamers.

1. Increase Access fo Instruction

Insinactonal Element Koles

O Instructional Match. Lesson comlent is approgriately maiched o
students’ abiities [Bums, VanDerHeyden, & Saice, 2008).

O Content Review at Lesson Start The lesson apens with a brisf review

How To:
Ow 10.

of CONCEpIs of majenal that have previously been presamied. (Burns,
I m p | e m e nt VanDerHeyden, & Boice, 2008, Rosenshing 2008).

O Preview of Lesson Goal(s). At Te start of instnuctian, the goals of he
O Chunking of New Material. The t=acher breaks new matesdal ing

current day’s lesson are shared [Rosenshine, 2008).
| n Str u Ctl O n smiil, manageable increments, ‘ounks’, of steps (Rosanshing, 2008,

2. Provided "Scaffolding’ Swpport

Ins fnuctional Element Koles

O Detsiled Explanations & Instructions. Throughaut the lesson, the
beacher provides adequale expianations and detgiled instruciions for al
concepts and materials being taught (Sums, VanDetHeyden, & Boice,
2008).

O Think-AloudsTalk-Alouds. When presentng cognitive stategies that
cannot be absereed dinecly, the teacher descrives those sirategies for
studants. Vertal explanations incdude Talk-alouds’ (2.9, e eacher
descrines and explaing sach siep of @ cogritive strategy) and ‘think-
aipuds” (e.g., the teacher applies a cognitive siralegy bo a particular
peabiem o ask and verbalizes the steps in aoplying the strategy)
{Bums, WanDerHeyden, & Boice, 2008, Rosenshine, 2008).

O Work Models. The f2acher makes exsmplars of academic work (2.,
Essdys, compieied malh wond prodiema) avaiabie 0 sludents for use
a5 models [Rosenshine, 2008).

O Active Engagement. Tne teacher ensures Mat the lesson engages
the student in ‘acive accurate responding' [Skinner, Pappas & Davis,
3005) often encugh to capture student attenton and 1o optimize

WWWI leaming.




How to: Implement Strong Core Instruction

1. Access to Instruction

Qinstructional Match

Content Review at Lesson Start
dPreview of Lesson Goal(s)

A Chunking of New Material

2. ‘Scaffolding’ Support
(Detailed Explanations & Instructions
(A Talk Alouds/Think Alouds

dWork Models

Active Engagement
(Collaborative Assignments
1 Checks for Understanding

2. ‘Scaffolding’ Support (Cont.)
L Group Responding

LHigh Rate of Student Success
(Brisk Rate of Instruction

LFix-Up Strategies

3. Timely Performance Feedback
URegular Feedback

L Step-by-Step Checklists

4. Opportunities for Review/ Practice

LSpacing of Practice Throughout Lesson
L Guided Practice

U Support for Independent Practice
U Distributed Practice



Response to Intervention

How To Implement Strong Core Instruction

Increase Access to Instruction

1.

Instructional Match. Lesson content is appropriately
matched to students' abilities (Burns, VanDerHeyden, &
Boice, 2008).

Content Review at Lesson Start. The lesson opens with
a brief review of concepts or material that have previously
been presented. (Burns, VanDerHeyden, & Boice, 2008,
Rosenshine, 2008).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Increase Access to Instruction

3. Preview of Lesson Goal(s). At the start of instruction, the
goals of the current day's lesson are shared (Rosenshine,

2008).

4. Chunking of New Material. The teacher breaks new
material into small, manageable increments, ‘chunks', or
steps (Rosenshine, 2008).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide ‘Scaffolding” Support

1. Detailed Explanations & Instructions. Throughout the
lesson, the teacher provides adequate explanations and
detailed instructions for all concepts and materials being
taught (Burns, VanDerHeyden, & Boice, 2008).

2. Talk-Alouds/Think-Alouds. Verbal explanations are given
to explain cognitive strategies: ‘talk-alouds’ (e.g., the
teacher describes and explains each step of a cognitive
strategy) and ‘think-alouds’ (e.qg., the teacher applies a
cognitive strategy to a particular problem or task and
verbalizes the steps in applying the strategy) (Burns,
VanDerHeyden, & Boice, 2008, Rosenshine, 2008).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide ‘Scaffolding” Support

3. Work Models. The teacher makes exemplars of academic
work (e.g., essays, completed math word problems)

available to students for use as models (Rosenshine,
2008).

4. Active Engagement. The teacher ensures that the lesson
engages the student in ‘active accurate responding’
(Skinner, Pappas & Davis, 2005) often enough to capture
student attention and to optimize learning.

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide ‘Scaffolding” Support

5. Collaborative Assignments. Students have frequent
opportunities to work collaboratively--in pairs or groups.

(Baker, Gersten, & Lee, 2002; Gettinger & Seibert, 2002).

6. Checks for Understanding. The instructor regularly
checks for student understanding by posing frequent
guestions to the group (Rosenshine, 2008).

www.interventioncentral.org
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Response to Intervention

How To...Promote Increased Class
Participation With
Numbered Heads Together

www.interventioncentral.org
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Response to Intervention

Motivating Students Through Collaboration:
Numbered Heads Together '

 Description. Numbered Heads Together is an
Instructional technique build upon peer collaboration
that provides the supports and structure necessary to
promote effective teacher questioning and student
responding (Maheady et al., 2006). This technique can
be useful for students with emotional/behavioral
disorders (EBD) (Hunter & Haydon, 2013).

www.interventioncentral.org




Response to Intervention

Motivating Students Through Collaboration:
Numbered Heads Together '

Procedure: During whole-group instruction, Numbered
Heads Together is implemented using the following
steps:

1. Create teams. The teacher divides the class into 4-
person teams. Ideally, each team includes a mix of
high, average, and low-achieving students. Students in
each team assign themselves the numbers 1 through
4. (Note: If a team has only 3 members, one student
takes two numbers: 3 and 4.)

www.interventioncentral.org




Response to Intervention

Motivating Students Through Collaboration:
Numbered Heads Together '

2. State a question. The teacher poses separate
queries to the class. After each question, the instructor
tells students to "put your heads together, think of the
best answer you can, and make sure that everybody in
your group knows that answer."

3. Allow think-time. The teacher gives students 30
seconds to discuss an answer in their groups.

www.interventioncentral.org




Response to Intervention

Motivating Students Through Collaboration:
Numbered Heads Together '

4. Elicit student responses. The teacher randomiy
selects a number from 1-4 and says, "All number [1, 2,
3, or 4] students who know the answer, raise your
hand." The teacher then calls on one student with
hand raised and asks him or her to give the answer.
The teacher next says, "How many [1, 2, 3, or 4]
students think that that answer Is correct? Raise your
hand." [Optional: The teacher can call on additional
students with hand raised to elaborate on a previous
student's answer.]

www.interventioncentral.org




Response to Intervention

Motivating Students Through Collaboration:
Numbered Heads Together ‘

5. Give teacher feedback. Finally, the instructor gives
feedback about the answer, e.g., verifying that it is
correct, elaborating on the answer, providing
corrective feedback for an incorrect response.

www.interventioncentral.org




Response to Intervention

How To Implement Strong Core Instruction

Provide ‘Scaffolding” Support

/. Group Responding. The teacher ensures full class
participation and boosts levels of student attention by
having all students respond in various ways (e.g., choral
responding, response cards, white boards) to instructor
guestions (Rosenshine, 2008).

8. High Rate of Student Success. The teacher verifies that
students are experiencing at least 80% success in the
lesson content to shape their learning in the desired
direction and to maintain student motivation and
engagement (Gettinger & Seibert, 2002).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide ‘Scaffolding” Support

9. Brisk Rate of Instruction. The lesson moves at a brisk
rate--sufficient to hold student attention (Carnine,1976;
Gettinger & Seibert, 2002).

10. Fix-Up Strategies. Students are taught fix-up strategies
(Rosenshine, 2008) for use during independent work (e.g.,
for defining unknown words in reading assignments, for
solving challenging math word problems).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Give Timely Performance Feedback

1. Regular Feedback. The teacher provides timely and
regular performance feedback and corrections throughout
the lesson as needed to guide student learning (Burns,
VanDerHeyden, & Boice).

2. Step-by-Step Checklists. For multi-step cognitive
strategies, the teacher creates checklists for students to
use to self-monitor performance (Rosenshine, 2008).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide Opportunities for Review & Practice

1. Spacing of Practice Throughout Lesson. The lesson
Includes practice activities spaced throughout the lesson.
(e.g., through teacher demonstration; then group practice
with teacher supervision and feedback; then independent,
individual student practice) (Burns, VanDerHeyden, &
Boice).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide Opportunities for Review & Practice

2. Guided Practice. When teaching challenging material, the
teacher provides immediate corrective feedback to each
student response. When the instructor anticipates the
possibility of an incorrect response, that teacher forestalls
student error through use of cues, prompts, or hints. The
teacher also tracks student responding and ensures
sufficient success during supervised lessons before having
students practice the new skills or knowledge
independently (Burns, VanDerHeyden, & Boice, 2008).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide Opportunities for Review & Practice

3. Support for Independent Practice. The teacher ensures
that students have adequate support (e.g., clear and
explicit instructions; teacher monitoring) to be successful
during independent seatwork practice activities
(Rosenshine, 2008).

4. Distributed Practice. The teacher reviews previously
taught content one or more times over a period of several
weeks or months (Pashler et al., 2007; Rosenshine &
Stevens, 1995).

www.interventioncentral.org
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How to: Implement Strong Core Instruction

1. Access to Instruction 2. ‘Scaffolding’ Support (Cont.)
dinstructional Match L Group Responding
QCo ACtiVity: Strong Direct Migh Rate of Student Success
QPre : 1Brisk Rate of Instruction e
Instruction | | 0200
JCh 1. Review this list of elements of 1Fix-Up Strategies
2. direct instruction. Timely Performance Feedback
2. Select 1 or 2 that you find to
—1be be a particular challenge to s
dTal  implement in the classroom--  1Step-by-Step Checklists
Qwg  and brainstorm with your Opportunities for Review/ Practice
group about ways to
LAct successfully use them. 1Spacing of Practice Throughout Lesson
Co 1Guided Practice
Checks for Understanding Support for Independent Practice

LDistributed Practice



Response to Intervention

Academic
Interventions in the
Classroom.
Interventions for
classroom academic

problems should be
feasible and match
student needs.

www.interventioncentral.org
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Response to Intervention

RTI: Tier 1 General-Education Classroom
Intervention

Focus of Inquiry: Because the teacher is the

Tier 1 (classroom) RTI “first responder’ who can
potentially assist any struggling student,
schools should prepare necessary resources_
and define clear guidelines for how to '
implement Tier 1 interventions.

www.interventioncentral.org
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Response to Intervention

Tier 1. Classroom Interventions: Steps
« Step 1: Describe the Problem Clearly. The teacher

describes the student's academic problem in specific terms.

« Step 2: Select a Research-Based Intervention. The
teacher selects an intervention supported by research that
matches the student's presenting problem.

 Step 3: Decide How to Monitor the Student's
Intervention Progress. The teacher chooses an
appropriate method to periodically measure the learner's
progress.

 Step 4: Put the Intervention Plan into Writing. Before
starting the intervention, the teacher creates a 'quick plan’
that lays out the details of the intervention.

www.interventioncentral.org
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Response to Intervention

Example: Acquisition of Basic Math Facts

 Mrs. Thompson, 61 grade teacher, has a student,
Raymond, who has not yet acquired his multiplication
math facts.

« She decides that Raymond requires a classroom (Tier
1) intervention to master those multiplication facts.

www.interventioncentral.org
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Response to Intervention

Math-Fact Fluency

« Students should have fluent recall of basic-
operation math facts to prepare them for
demanding math courses in middle and high
school.

www.interventioncentral.org
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Response to Intervention

The Importance of Math-Fact Mastery

« Math-fact mastery permits students to shift valuable
cognitive capacity away from simple calculations toward
higher-level problem-solving (Gersten, Jordan, & Flojo,
2005; National Mathematics Advisory Panel, 2008).

 Animportant goal for schools Is to ensure that students
are proficient in math-facts by the end of grade 5
(Kroesbergen & Van Luit, 2003) to better prepare them
for the demanding middle-school math curriculum.

www.interventioncentral.org
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Response to Intervention

B\

Step 1: Describe the Problem

Clearly. The teacher describes the

student's academic problem in
specific terms.
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Response to Intervention

Academic Problem Identification: Steps

Format the problem description as a 3-part
problem-identification statement.

The process of writing this statement can help
to make the description of the academic
behavior more specific and also prompts the
teacher to think about an appropriate
performance goal.

www.interventioncentral.org
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Response to Intervention

3-Part Problem ID Statement: Examples

Conditions Problem Typical/Expected
Description Level of Performance
When working Alice frequently | while most
Independently at seeks teacher classmates are
her desk... help... able to complete
the task without
adult support.

www.interventioncentral.org




Response to Intervention

3-Part Problem ID Statement: Examples

Conditions Problem Typical/Expected
Description Level of Performance

For science Tye turns in while the

homework... assignments an classroom median
average of 50% rate of homework
of the time... turned in is 90%.

www.interventioncentral.org




Response to Intervention

3-Part Problem ID Statement: Examples

Conditions Problem Typical/Expected
Description Level of Performance

When given a 2- Brad computes while the math-

minute timed an average of computation

worksheet of 21 correct benchmark norm

multiplication digits... for Brad's grade

facts 0-9... level is 42 correct
digits.

www.interventioncentral.org




Response to Intervention

3-Part Problem ID Statement: Examples

Conditions Problem Typical/Expected
Description Level of Performance

When completing | Annis unableto | while most peers

an introductory- translate that In her class have
level algebra word | word problem mastered this
problem... Into an equation | skKill.

with variables...

www.interventioncentral.org




Response to Intervention

Example: Acquisition of Basic Math Facts
Step 1: Describe the Problem Clearly

 Here is the problem-identification statement that Mrs.
Thompson writes for Raymond:

Conditions

Shown math fact
flashcards
(multiplication
facts to 12)...

Problem Typical/Expected
Description Level of Performance

Raymond while classmates
answers no have mastered the
more than half entire set.
correctly ...

www.interventioncentral.org
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Response to Intervention

Step 2: Select a Research-
Based Intervention. The teacher
selects an intervention supported

by research that matches the

student's presenting problem.

-
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Response to Intervention

Example: Acquisition of Basic Math Facts
Step 2: Select a Research-Based Intervention

« Because Raymond has not yet acquired all of his
multiplication facts, Mrs. Thompson selects
Cover-Copy-Compare as a manageable
classroom intervention to address this deficit.

www.interventioncentral.org




Response to Intervention

Math Facts: Cover-Copy-Compare

In this intervention to promote acquisition of
math facts, the student is given a sheet with the
math facts with answers. The student looks at
each math model, covers the model briefly and
copies it from memory, then compares the
copied version to the original correct model
(Skinner, McLaughlin & Logan, 1997).

www.interventioncentral.org

45




Response to Worksheet: Cover-Copy-Compare seussnt
Studant Resp

Math Facts |

1. 9X§7:63

Ox7=63

9x2=18

=

2a

9x4=36

Cover-Copy- . Ox1=9
Compare Math i »
Fact Student = 9x9 =81
Worksheet . 9x6=54 |.
"9x3=27 [

. 9x5=45 |

. 9x10=90 |-

 9XB=72 |

=l
www.interventioncentral.org




Response to Intervention

Step 3: Decide How to Monitor
the Student's Intervention
- Progress. The teacher chooses

| an appropriate method to
periodically measure the learner's
progress.

www.interventioncentral.org




Response to Intervention

Classroom Data Collection: Right Tools for the Job...

Student outcome measures are ‘academic
performance/student behavior’ detectors. When
possible, they should be:

— convenient for teachers to use

— valid and reliable measures of the academic
performance/behavior being measured’

— sensitive to short-term student improvement

www.interventioncentral.org
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Response to Intervention

Example: Acquisition of Basic Math Facts
Step 3: Decide How to Monitor the Student’s
Progress

« Mrs. Thompson decides to use a time-efficient way to
measure Raymond’s increased proficiency in math facts:
Curriculum-Based Measurement (CBM) for Math
Computation Fluency.

The student is given a worksheet with math facts of a given
type and has 2 minutes to complete as many as possible.
The worksheet is then scored for number of Correct Digits.

Mrs. Thompson chooses to give these CBM probes weekly.

www.interventioncentral.org




Response to Intervention

Math Computation Fluency
Sample CBM Math Computation Fluency

Worksheets-Multiplication

10
x12

x12

12
x12

x12

Multiplication using 12 and

values between 0 and 12
g 0
x12 x12
5 11
x12 x12
12 1
x12 x12
10 9
x12 x12

x12

x12

10
x12

x12

x12

x12

10
x12

x12




Response to Intervention

Tier 1 Interventions:
Putting It All Together:
Classroom interventions are
most effective and
manageable when

teachers can collaborate and follow a consistent
problem-solving format.

www.interventioncentral.org
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ACADEMIC RTI

Tier 3: High-Rizk Students: 5%

Diagnostic assessment of
academic problems

RTI Team Meetings
Customized/intensive
academic intervention plan
Daily progress-manitoring

Tier 2: At-Risk Students: 15%

Tier 1: Universal: Core Instruction:

Small-group interventions o
address off-grade-level
academic deficits

Regular progress-monitoring

80%

Effective group instruction
Universal academic screening
Academic inferventions for
struggling students
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BEHAVIORAL RTI

Tier 3: High-Risk Students: 5%

Functional Behavioral
Assessments (FBAs)

Behavior Intervention Plans
(BIPs)

Wrap-around RTI Team meetings
Daily progress-monitoring

Tier 2: At-Risk Students: 15%

amall-group interventions for
emerging behavioral
prablems

Regular progress-monitoring

Tier 1: Universal: Classroom
Management: 80%

Clear behavioral expectations
Effective class-wide
management strategies
Universal behavior screening

Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452



Response to Intervention

Tier 1 Intervention Plans: Essentials... @

m At Tier 1, problem-solving occurs when the teacher
meets briefly with a team (e.g., grade-level team,
Instructional team, department) or a consultant.

B The teacher defines the student problem(s), selects
intervention(s), decides how to monitor the intervention,
and documents the intervention plan—with the
guidance of the team or consultant

B The teacher meets again with team or consultant
several weeks later to check on the status of the
Intervention.

www.interventioncentral.org 53




Response to Intervention

Step 4: Put the Intervention Plan
Into Writing. Before starting the

«"’F

g intervention, the teacher creates a

— ‘quick plan'that lays out the detalls
of the intervention.

B N NN
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Resp

How To: Create a Written
Record of Classroom
Interventions

Classroom Intervention Planning Sheet
This wonshes! is designed 10 help izachers o quickly create classoom plans for academic and benavieral
inferventiens.

Case Information

What {0 Wnte: Record e imporant cass infoemation, inchiding shudent, person deffeering the infervention, daie of plan, =ind and
erd dakes for the iml=senbcn plan, snd e fofal rumber of netsuchional weeks that the nlesesbon will un.

= Dol Infarvmriian
Raymond £. Mrs. Thompson, Gr & Apail &,
Studerk d ke rsenfionish s - Flain WHlss Weilen: EEE:IIE-
ol - Oimie ==t Tekal Number of
T Apdl 11, 2016 = bo End- May 13, 2016 ik tian 5
in o Siart Wimsks:

. _ |=hown math fact Nashcards (mult facts to 12), Raymond answers no
Descrpbon of e Student Frablem | e than hatt comectly while classmates have mastared tha antire set

Intervention

What to Write: Wrile = brief description of e nb=rv=nSions) bo be uzed with this shudent. TIP: ¥ you hawe 8 =crigh for tis
infervenfion. you can just wrile its name hers and afinch the scrgt o this sheef

Cover-Copy-Compare: Math Facts

Materials Training

What to Write: Jof down materials [2.3., Aazhcards) or What 0 Wrile: Note what training—F =ny—= needad bo peepars

rescurces [e.q., Infemet-cornesied compuler] needed b mduli=) andior the shudentio camy out the inbervenfion

carey oul iz inlesvention.

Use the Cover-Copy-Compare Inferactive Meet with Raymond to traln him in esing the

workshest on Intenvention Central Cover-Copy-Compare Intersantion.
Call Raymond's mother to descripe S0C and emal her a
copy of the Interactive worksheed,

Progress-Monitoring

What to Write: Select & method fo monior =ludend progreas on fis inf=svention. For the method selecied, recoad what hpe of dals
is fo be uzed, enfer skudent bazeline [=iarfing-point] nformebon, celculale an inlerention oulcome goal, and nole: how freguently
you plan fo menitor Bee inkersenfion. Tip: Seversl ideas for cdas=room data colleclion sppear on fe rghl side of fis bis.

Type of Data Uised to Mondo: CEM: Math Comoutation Flusns |z for Inferventon Progress-Moriorng
P d »  Exishing dois: gredes, homeweek bas, ele.

Bazaline Ouicome Goal s Cumulstive masieny kg

- - - = Rubrsc
oy compies 28 et [T ol gl arnd = ||+ ot s
o - P o w  Eshavor mport card
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Response to Intervention

Creating a Written Record of Classroom Interventions: Form

« Case information. The opening section of the form includes
general information about the case, including:
— Target student
— Teacher/interventionist
— Date of the intervention plan
— Start and end dates for the intervention
— Description of the student problem to be addressed

Case Information

What to Write: Record the important case information, including student, person delivering the intervention, date of plan, start and
end dates for the intervention plan, and the total number of instructional weeks that the intervention will run.

R d7zZ Mrs. Thompson, Gr 6 Date Intervention [5prj .
Student: e Interventionist(s): P Plan Was Written: 2815
Date : Date Intervention Total Number of
Intervention sl s s to End: LR Intervention
is to Start:; Weeks:

Shown math fact flashcards (mult facts to 12), Raymond answers no

Description of the Student Problem: more than half correctly while classmates have mastered the entire set.




Response to Intervention

Creating a Written Record of Classroom Interventions: Form

* Intervention. The teacher describes the evidence-basec
Intervention(s) that will be used to address the identifiec
student concern(s). As a shortcut, the instructor can
simply write the intervention name In this section and
attach a more detailed intervention script/description to
the intervention plan.

Intervention

What to Write: Write a brief description of the intervention(s) to be used with this student. TIP: If you have a script for this
intervention, you can just write its name here and attach the script fo this sheet.

Cover-Copy-Compare: Math Facts




Response to Intervention

Creating a Written Record of Classroom Interventions: Form

« Materials. The teacher lists any materials (e.g.,
flashcards, wordlists, worksheets) or other resources
(e.g., Internet-connected computer) necessary for the
Intervention.

Materals

What to Write: Jot down materials (e.g.. flashcards) or
resources (e.g., Internet-connected computer) needed to
carry out this intervention.

Use the Cover-Copy-Compare interactive
worksheet on Intervention Central
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www.interventioncentral.org




Response to Intervention

Creating a Written Record of Classroom Interventions: Form

®  Training. If adults and/or the target student require any
training prior to the intervention, the teacher records
those training needs In this section of the form.

Training
What to Write: Note what training--if any--is needed to prepare
adult(s) and/or the student to carry out the intervention.

Meet with Raymond to train him in using the
Cover-Copy-Compare intervention.

Call Raymond's mother to describe CCC and email her a
copy of the interactive worksheet.
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www.interventioncentral.org




Response to Intervention

Creating a Written Record of Classroom Interventions: Form

® ¢ Progress-Monitoring. The teacher selects a method to
monitor student progress during the intervention, to include:
— what type of data is to be used
— collects and enters student baseline (starting-point) information
— calculates an intervention outcome goal

— The frequency that data will be collected.
Progress-Monitoring

What to Write: Select a method to monitor student progress on this intervention. F
is to be used, enter student baseline (starting-point) information, calculate an inten
you plan to monitor the intervention. Tip: Several ideas for classroom data collecti

Type of Data Used to Monitor:

CBM: Math Computation Fluency

Baseline Qutcome Goal

Raymond computes 26 correct JThe exit goal for Raymond is to

digits/2 mins. compute 40> digits/2 mins. %0

How often will data be collected? (e.g., daily, every other day, weekly):

CBM math worksheets will be administered once per week.




Resp

How To: Create a Written
Record of Classroom
Interventions

Classroom Intervention Planning Sheet
This wonshes! is designed 10 help izachers o quickly create classoom plans for academic and benavieral
inferventiens.

Case Information

What {0 Wnte: Record e imporant cass infoemation, inchiding shudent, person deffeering the infervention, daie of plan, =ind and
erd dakes for the iml=senbcn plan, snd e fofal rumber of netsuchional weeks that the nlesesbon will un.

= Dol Infarvmriian
Raymond £. Mrs. Thompson, Gr & Apail &,
Studerk d ke rsenfionish s - Flain WHlss Weilen: EEE:IIE-
ol - Oimie ==t Tekal Number of
T Apdl 11, 2016 = bo End- May 13, 2016 ik tian 5
in o Siart Wimsks:

. _ |=hown math fact Nashcards (mult facts to 12), Raymond answers no
Descrpbon of e Student Frablem | e than hatt comectly while classmates have mastared tha antire set

Intervention

What to Write: Wrile = brief description of e nb=rv=nSions) bo be uzed with this shudent. TIP: ¥ you hawe 8 =crigh for tis
infervenfion. you can just wrile its name hers and afinch the scrgt o this sheef

Cover-Copy-Compare: Math Facts

Materials Training

What to Write: Jof down materials [2.3., Aazhcards) or What 0 Wrile: Note what training—F =ny—= needad bo peepars

rescurces [e.q., Infemet-cornesied compuler] needed b mduli=) andior the shudentio camy out the inbervenfion

carey oul iz inlesvention.

Use the Cover-Copy-Compare Inferactive Meet with Raymond to traln him in esing the

workshest on Intenvention Central Cover-Copy-Compare Intersantion.
Call Raymond's mother to descripe S0C and emal her a
copy of the Interactive worksheed,

Progress-Monitoring

What to Write: Select & method fo monior =ludend progreas on fis inf=svention. For the method selecied, recoad what hpe of dals
is fo be uzed, enfer skudent bazeline [=iarfing-point] nformebon, celculale an inlerention oulcome goal, and nole: how freguently
you plan fo menitor Bee inkersenfion. Tip: Seversl ideas for cdas=room data colleclion sppear on fe rghl side of fis bis.

Type of Data Uised to Mondo: CEM: Math Comoutation Flusns |z for Inferventon Progress-Moriorng
P d »  Exishing dois: gredes, homeweek bas, ele.

Bazaline Ouicome Goal s Cumulstive masieny kg
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o - P o w  Eshavor mport card
How often will dals ke collecied? (=.g., daily, every clher day, weskdyh s Behavior checklist
CBEM math workshests will be administerad once per waek. |




