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Response to Intervention

Workshop PPTs and handout available at:

http://www.interventioncentral.org/mresc_rti

www.interventioncentral.org




Response to Intervention

Workshop Agenda

< 1. RTI: Introduction. What are the elements of the RT!
model? And what are basic decision rules for deciding
whether an RTI student is a ‘non-responder’?

g 2. Tiers of Intervention. What are the 3 levels of intervention in
RTl—and how should those levels be organized?

< 3. Schoolwide Screening. How do schools using screening tools to
proactively find and address student problems?

4. RTI & Systems Change. How can a district-level RTI Leadership
< Team help schools to plan for a smooth RTI roll-out?

5. RTIAudit: Next Steps. What are the next steps that your school
7 or district can take to strengthen and expand RTI implementation?

www.interventioncentral.org




Response to Intervention

RTI: Why? What Is the reason that
schools are adopting an RTI model?

www.interventioncentral.org
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Response to Intervention

School Instructional Time: The Irreplaceable Resource

“In the average school system, there are 330
minutes In the instructional day, 1,650 minutes in
the instructional week, and 56,700 minutes in the
Instructional year. Except in unusual circumstances,
these are the only minutes we have to provide
effective services for students. The number of years
we have to apply these minutes is fixed. Therefore,
each minute counts and schools cannot afford to
support inefficient models of service delivery.”

p. 177

Source: Batsche, G. M., Castillo, J. M., Dixon, D. N., & Forde, S. (2008). Best practices in problem analysis. In A. Thomas & J.
Grimes (Eds.), Best practices in school psychology V (pp. 177-193).

www.interventioncentral.org




ACADEMIC RTI

Tier 3: High-Risk Students: 5%

Diagnostic assessment of
academic problems

RTI Team Meetings
Customized/intensive
academic intervention plan
Daily progress-manitoring

Tier 2: At-Risk Students: 15%

Tier 1: Universal: Core Instruction:

omall-group interventions fo
address off-grade-level
academic deficits

Regular progress-monitoring

80%

Effective group instruction
Universal academic screening
Academic interventions for
struggling students

AN

~

A

L

BEHAVIORAL RTI

Tier 3: High-Rizk Students: 5%

Functional Behavioral
Assessments (FBAs)

Behavior Intervention Plans
(BIPs)

Wrap-around RTI Team meetings
Daily progress-monitoring

Tier 2: At-Risk Students: 15%

small-group interventions for
emerging behavioral
prablems

Regular progress-monitoring

Tier 1: Universal: Classroom
Management: 80%

Clear behavioral expectations
Effective class-wide
management strategies
Universal behavior screening

Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452



Response to Intervention

Essential Elements of RT] (Fairbanks, Sugai, Guardino, & Lathrop, 2007)

1. A*continuum of evidence-based services available to
all students" that range from universal to highly
individualized & intensive

2. “Decision points to determine if students are
performing significantly below the level of their peers
In academic and social behavior domains”

3. “Ongoing monitoring of student progress”

4. “Employment of more intensive or different
interventions when students do not improve in
response” to lesser interventions

5. “Evaluation for special education services if students
do not respond to intervention instruction"

Source: Fairbanks, S., Sugai, G., Guardino, S., & Lathrop, M. (2007). Response to intervention: Examining classroom behavior
support in second grade. Exceptional Children, 73, p. 289.

www.interventioncentral.org




Response to Intervention

RTI Assumption: Struggling Students Are ‘Typical
Until Proven Otherwise...

RTI logic assumes that:

— A student who begins to struggle in general education is typical,
and that

— It is general education’s responsibility to find the instructional
strategies that will unlock the student’s learning potential

Only when the student shows through well-
documented interventions that he or she has ‘failed
to respond to intervention’ does RTI begin to
investigate the possibility that the student may have
a learning disability or other special education
condition.

www.interventioncentral.org




Response to Intervention

Avg Classroom Academic 1
Performance Level i g
| |

/\
I‘

Discrepancy 1: Skill Gap |
(Current _.+*" Discrepancy 2:

\/ Performance Lgvel) Gap in Rate of
Learning (‘Slope

of Improvement”)

Target

Student
‘Dual-Discrepancy’. RTI Model

of Learning Disabillity (ruchs 2003)
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Response to Intervention

RTI: Sample Decision Rules: Identifying the Academic

‘Non-Responding’ Student
The student:

o recelved Interventions in current classroom to address concerns.

 has completed 3 or more ‘intervention trials’ at Tiers 2 & 3 (with at
least one at Tier 3)—with each trial lasting at least 6-8 weeks.

* continues to show a large academic ‘performance deficit’.

* has failed to close the academic gap with peers (as measured by
school-wide screening tools).

The RTI ‘evidence trail’ shows that the student’s interventions were:
* research-based.

e appropriately matched to the student concern.

e carried out with integrity.

www.interventioncentral.org
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Response to Intervention

Response to Intervention...

o will take 3 to 5 years to fully implement within a
school.

* must be achievable within a school’s current
resources.

e cannot advance faster than the ability of staff to
‘assimilate change’.

* |S a continuous-improvement model.

www.interventioncentral.org
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Response to Intervention

Pivot Points. What are key

classroom competencies that ANY
student needs for school success?

www.interventioncentral.org




Pivot Points
p. 10

The Struggling Student in a General-Education
Setting: Pivot Points

Directions. The student compsfencies in the table below represent pivol pointe"—opporfunifies for educators fo
cuppoet the at-risk shudent o ‘pivol’ them toward school success. '\Number in descending order the 5 competences
that you believe poss the greatest challenge for students in your classroom or schodl to attain.

Ranking

Student Competency

A. Basic Academic Skills. The student has sufficient mastery of basic

academic skills (e.g., reading fluency) to complete classwork.

. Academic Survival Skills. The student possesses the academic survival

skills (e.g., homework skills, time management, organization) necessary to
manage their lzarning.

. Work Completion. The student independently completes in-class work and

homework,

. Transitions. The student flexibly adapts to changing academic routines

and behavioral expectations across activities and settings (e.g., content-
area classes; specials).

. Attentional Focus. The student has a grade- or age-appropriate ability to

focus attention in large and small groups and when warking independently.

. Emotional Control. The student manages emotions across settings,

responding appropriately to setbacks and frustrations.

. Peer Interactions. The student collaborates productively and has positive

social interactions with peers.

. Self-Efficacy. The student possesses a posifive view of their academic

abilities, believing that increased effort paired with effective work practices
will result in improved outcomes ('growth mindset’).

Self-Understanding. The student can articulate their relative patterns of
strength and weakness in academic skills, general conduct, and social-
emotional functioning.

. Self-Advocacy. The student advocates for their needs and negotiates

effectively with adults.




Response to Intervention

The Struggling Student in a ‘ f
General-Education Setting: Pivot Points

Successful students must be able to juggle many
competencies simultaneously as they negotiate
complex classroom demands.

The following slides present 10 such pivot points that
Include competencies in academics, behavior, self-
management, and motivation.

Teachers can play an important role in supporting the
struggling student by identifying potentially weak pivot
points and assisting the learner to attain them.

www.interventioncentral.org
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Response to Intervention

Pivot Points: The Struggling Student in a General

'
N

Education Setting

Basic Academic Skills. The student has
sufficient mastery of basic academic skills
(e.g., reading fluency) to complete
classwork.

4

Academic Survival Skills. The student
possesses the academic survival skills (e.g.
homework skills, time management,
organization) necessary to manage their
learning.

www.interventioncentral.org 16




Response to Intervention

Pivot Points: The Struggling Student in a General

b4

L

3.

Education Setting

Work Completion. The student
Independently completes in-class work
and homework.

Transitions. The student flexibly adapts
to changing academic routines and
behavioral expectations across activities
and settings (e.g., content-area classes;
specials).

www.interventioncentral.org
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Response to Intervention

Pivot Points: The Struggling Student in a General
Education Setting
“ 5. Attentional Focus. The studenthasa 4.
grade- or age-appropriate ability to focus
attention in large and small groups and
when working independently.
s f 6. Emotional Control. The student

manages emotions across settings,

responding appropriately to setbacks and
frustrations.

www.interventioncentral.org




Response to Intervention

Pivot Points: The Struggling Student in a General

b4

N

/.

Education Setting

Peer Interactions. The student
collaborates productively and has
positive social interactions with peers.

Self-Efficacy. The student

possesses a positive view of

their academic abilities, believing

that increased effort paired with effective work
practices will result in improved outcomes
(‘growth mindset’).

www.interventioncentral.org
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Response to Intervention

9. Self-Understanding. The student
can articulate their relative

Pivot Points: The Struggling Student in a General
patterns of strength and weakness in
academic skills, general conduct, and social-

Education Setting
emotional functioning.

“ f 10. Self-Advocacy. The student

advocates for their needs and
negotiates effectively with adults.

www.interventioncentral.org




Pivot Points: The Struggling Student in a General-

Education Setting: ACTIVITY

in Aaadamin Clialle Tha ctiidant hae cuiffiniant mactan: Anf

En
set

Pe
Se
inc
Se

acCd

: DIRECTIONS. Review the 10 ‘pivot

points’ discussed today.

1. Select up to 3 that you or your school
find most challenging.

2. Number those selected in order from
greatest (‘1) to least (‘3’) importance.

3. Be prepared to report out.

yival skills (e.g., homework
rning.

’k and homework.
2s and behavioral expectations

ty to focus attention in large and

responding appropriately to

» social interactions with peers.

c abilities, believing that
ved outcomes.

of strength and weakness in

Self-Advocacy. The student advocates for their needs and negotiates effectively with adults.



Response to Intervention

Activity: RTI Questions...

* |dentify the most important question about Response to

Intervention that you would like to have answered during this

workshop.

www.interventioncentral.org
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Response to Intervention

RTI Tiers. What do the 3 levels, or
‘tiers’, of RTI look like and what

students do they serve?

www.interventioncentral.org
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Response to Intervention

RTI: Tier 1: Core Instruction

www.interventioncentral.org
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ACADEMIC RTI BEHAVIORAL RTI
Tier 3: High-Rigk Students: 5% A Tier 3: High-Risk Students: 5%

« Functional Behavioral
Assessments (FBAs)

« Behavior Intervention Plans
(BIPs)

« Wrap-around RTI Team meetings

« Daily progress-manitoring

« [Diagnostic assessment of
academic problems

o RTITeam Meetings

« Customizedintensive
academic intervention plan

« Daily progress-monitoring

AN

Tier 2: At-Risk Students: 15% Tier 2: At-Risk Students: 15%

« amall-group interventions for
emerging behavioral
prablems

» Regular progress-monitoring

o Small-group interventions to
address off-grade-level
academic deficits

« Reqular progress-monitoring

Tier 1: Universal: Classroom
Management: 80%

Tier 1: Universal: Core Instructian:‘*
80%

» Clear behavioral expectations

« [Effective class-wide
management strategies

» Universal behavior screening

» Effective group instruction

* Universal academic screening

* Academic interventions for
struggling students J

e

Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452



Response to Intervention

RTI: Tier 1: Core Instruction

e Strong core Instruction is the foundation of RTI.

When teachers are able successfully to teach across the
full range of classroom ability levels, individualized
academic interventions are not needed.

Strong instruction includes making optimal use of
Instructional time, integrating direct-instruction
elements into lessons, and providing accommodations &
supports as appropriate.

www.interventioncentral.org 26




Response to Intervention

RTI: Tier 1: Core Instruction: Direct

| n Stru Ctl O n How To: Implement Strong Core Instruction

‘eu-;m:-'.l | :lateJ | ClassiLesson: |

The checklizt below summarizes the essential elemsnts of a supporied-insruction approach. When

preparing lesson plans, instructors can use Mis resource as a pre-flight’ checkdist io make sure that their
eachers can strengthen | =msiemzmass:

1. Increaze Access to Instruction

[ ]
Instmicfional Element Koles
e I r eSSO n S y O Instructional Maich. Lesson content is appropriately maiched o

shudents” abiities [Bumns, VanDesHizyden, & Boics, 2008).

incorporating into them O Content Review at Lesson Starl The lesson opens with a brief review

of CONGEPIS of Matenial that have previsusly been presanted. (Burns,
VanDerHeyden, & Soice, 2008, Rosenshine, 2008).

elements Of dlreCt T Preview of Lesson Goal[s). AL e starl of instruction, the goais of he

curreml day's lesson are shared [Rasenshing 2008).

| ] L]
I n Stru Ctl O n 1 Chuniking of New Material. The teacher breaks new matesial inia
l smail, manageable increments, "chunks, or sbeps (Rasenshine, 2008).

(pp ' 7-9) 7. Provided Scaffolding’ Support

Insine tional Elsment oles

O Detailed Explanations & Instructions. Throughaut the lesson, the
teacher provides adequate explanations and detsiled instruclions for al
CONCEDts and materiaks being 1aught (Sume, VanDerHeyden, & Boice,
20D8).

O Think-Alouds/Talk-Alouds. When preseniing cognitive stalegies that
cannat be obserded direcTy, the i8acher descrives those sirategies i
stuents. Verbal explanations indude talk-alowds’ (e.g., Tie teacher
descrines and explaing ach SIep of @ cognitive stralegy) and 'think-
alods’ (e.g., the beacher applies a cognitive sirategy bo a particular
peabiem of task and wverbalizes the steps in applying the strategy)
{Bums, VanDerHeyden, & Boice, 2008, Rosenshing, 2008).

1 Work Models. The teacher makss sxsmplars of academic work 2.,

Es5aYs, compieied math wond problems) avaiiable 1o students for use
a5 models (Rosenshing, 2008).

1 Active Engagement. The teacher ensunes mat the lesson engages
the student in ‘acive accurate responding' [S&inner, Pappas & Davis,

2005) often encisgh o capture sludent attertion and 1o optimize

www.interventiory learning




How to: Implement Strong Core Instruction

1. Access to Instruction

Qinstructional Match

(Content Review at Lesson Start
Preview of Lesson Goal(s)

L Chunking of New Material

2. ‘Scaffolding’ Support
(Detailed Explanations & Instructions
(Talk Alouds/Think Alouds

(dWork Models

Active Engagement
Collaborative Assignments
1 Checks for Understanding

2. ‘Scaffolding’ Support (Cont.)
L Group Responding

L High Rate of Student Success
[Brisk Rate of Instruction

LFix-Up Strategies

3. Timely Performance Feedback
URegular Feedback

L Step-by-Step Checklists

4. Opportunities for Review/ Practice

L Spacing of Practice Throughout Lesson
L Guided Practice

U Support for Independent Practice
U Distributed Practice



Response to Intervention

How To Implement Strong Core Instruction

Increase Access to Instruction

1.

Instructional Match. Lesson content is appropriately
matched to students' abilities (Burns, VanDerHeyden, &
Boice, 2008).

Content Review at Lesson Start. The lesson opens with
a brief review of concepts or material that have previously
been presented. (Burns, VanDerHeyden, & Boice, 2008,
Rosenshine, 2008).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Increase Access to Instruction

3. Preview of Lesson Goal(s). At the start of instruction, the
goals of the current day's lesson are shared (Rosenshine,

2008).

4. Chunking of New Material. The teacher breaks new
material into small, manageable increments, ‘chunks', or
steps (Rosenshine, 2008).

www.interventioncentral.org

30




Response to Intervention

How To Implement Strong Core Instruction

Provide ‘Scaffolding’ Support

1. Detailed Explanations & Instructions. Throughout the
lesson, the teacher provides adequate explanations and
detailed instructions for all concepts and materials being
taught (Burns, VanDerHeyden, & Boice, 2008).

2. Talk-Alouds/Think-Alouds. Verbal explanations are given
to explain cognitive strategies: ‘talk-alouds’ (e.g., the
teacher describes and explains each step of a cognitive
strategy) and ‘think-alouds’ (e.qg., the teacher applies a
cognitive strategy to a particular problem or task and
verbalizes the steps in applying the strategy) (Burns,
VanDerHeyden, & Boice, 2008, Rosenshine, 2008).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide ‘Scaffolding’ Support

3. Work Models. The teacher makes exemplars of academic
work (e.g., essays, completed math word problems)

available to students for use as models (Rosenshine,
2008).

4. Active Engagement. The teacher ensures that the lesson
engages the student in ‘active accurate responding’
(Skinner, Pappas & Davis, 2005) often enough to capture
student attention and to optimize learning.

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide ‘Scaffolding’ Support

5. Collaborative Assignments. Students have frequent
opportunities to work collaboratively--in pairs or groups.

(Baker, Gersten, & Lee, 2002; Gettinger & Seibert, 2002).

6. Checks for Understanding. The instructor regularly
checks for student understanding by posing frequent
guestions to the group (Rosenshine, 2008).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide ‘Scaffolding’ Support

/. Group Responding. The teacher ensures full class
participation and boosts levels of student attention by
having all students respond in various ways (e.g., choral
responding, response cards, white boards) to instructor
guestions (Rosenshine, 2008).

8. High Rate of Student Success. The teacher verifies that
students are experiencing at least 80% success in the
lesson content to shape their learning in the desired
direction and to maintain student motivation and
engagement (Gettinger & Seibert, 2002).

www.interventioncentral.org
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How to: Implement Strong Core Instruction

1. Access to Instruction

Qinstructional Match

(Content Review at Lesson Start
Preview of Lesson Goal(s)

L Chunking of New Material

2. ‘Scaffolding’ Support
(Detailed Explanations & Instructions
(Talk Alouds/Think Alouds

(dWork Models

JActive Eng&gement

Collaborative Assignments

1 Checks for Understanding

2. ‘Scaffolding’ Support (Cont.)

L Group Responding
| QHigh Rate of Student Success

[Brisk Rate of Instruction

LFix-Up Strategies

3. Timely Performance Feedback
URegular Feedback

L Step-by-Step Checklists

4. Opportunities for Review/ Practice

L Spacing of Practice Throughout Lesson
L Guided Practice

U Support for Independent Practice
U Distributed Practice



Response to Intervention .
Motivating Students Through Collaboration:
Numbered Heads Together

The Need. Teacher questioning during whole-group instruction is
a key way for instructors to monitor student understanding of
content. When questioning:

— Instructors should use a mix of closed-response queries (i.e.,
limited number of correct responses) and open-response
guestions (i.e., wide range of acceptable answers, opinions,
or judgments).

— students should have enough wait-time to formulate an
adequate answer.,

— the teacher should provide targeted performance feedback
(Maheady et al., 2006).

www.interventioncentral.org




Response to Intervention '
Motivating Students Through Collaboration:
Numbered Heads Together

 Solution. Numbered Heads Together is an instructional
technique build upon peer collaboration that provides
the supports and structure necessary to promote
effective teacher questioning and student responding
(Maheady et al., 2006). This technigue can be useful for
students with emotional/behavioral disorders (EBD)
(Hunter & Haydon, 2013).

www.interventioncentral.org




Response to Intervention .
Motivating Students Through Collaboration:
Numbered Heads Together

Procedure: During whole-group instruction, Numbered
Heads Together is implemented using the following
steps:

1. Create teams. The teacher divides the class into 4-
person teams. Ideally, each team includes a mix of
high, average, and low-achieving students. Students in
each team assign themselves the numbers 1 through
4. (Note: If a team has only 3 members, one student
takes two numbers: 3 and 4.)

www.interventioncentral.org




Response to Intervention .
Motivating Students Through Collaboration:
Numbered Heads Together

2. State a question. The teacher poses separate
queries to the class. After each question, the instructor
tells students to "put your heads together, think of the
best answer you can, and make sure that everybody in
your group knows that answer.*

3. Allow think-time. The teacher gives students 30
seconds to discuss an answer in their groups.

www.interventioncentral.org




Response to Intervention .
Motivating Students Through Collaboration:
Numbered Heads Together

4. Elicit student responses. The teacher randomly
selects a number from 1-4 and says, "All number [1, 2,
3, or 4] students who know the answer, raise your
hand." The teacher then calls on one student with
hand raised and asks him or her to give the answer.
The teacher next says, "How many [1, 2, 3, or 4]
students think that that answer Is correct? Raise your
hand." [Optional: The teacher can call on additional
students with hand raised to elaborate on a previous
student's answer.]

www.interventioncentral.org




How to: Implement Strong Core Instruction

1. Access to Instruction

Qinstructional Match

(Content Review at Lesson Start
Preview of Lesson Goal(s)

L Chunking of New Material

2. ‘Scaffolding’ Support
(Detailed Explanations & Instructions
(Talk Alouds/Think Alouds

(dWork Models

JActive Eng&gement

Collaborative Assignments

1 Checks for Understanding

2. ‘Scaffolding’ Support (Cont.)

L Group Responding
| QHigh Rate of Student Success

[Brisk Rate of Instruction

LFix-Up Strategies

3. Timely Performance Feedback
URegular Feedback

L Step-by-Step Checklists

4. Opportunities for Review/ Practice

L Spacing of Practice Throughout Lesson
L Guided Practice

U Support for Independent Practice
U Distributed Practice



Response to Intervention

How To Implement Strong Core Instruction

Provide ‘Scaffolding’ Support

9. Brisk Rate of Instruction. The lesson moves at a brisk
rate--sufficient to hold student attention (Carnine,1976;
Gettinger & Seibert, 2002).

10. Fix-Up Strategies. Students are taught fix-up strategies
(Rosenshine, 2008) for use during independent work (e.g.,
for defining unknown words in reading assignments, for
solving challenging math word problems).

www.interventioncentral.org

42




Response to Intervention

How To Implement Strong Core Instruction

Give Timely Performance Feedback

1. Regular Feedback. The teacher provides timely and
regular performance feedback and corrections throughout
the lesson as needed to guide student learning (Burns,
VanDerHeyden, & Boice).

2. Step-by-Step Checklists. For multi-step cognitive
strategies, the teacher creates checklists for students to
use to self-monitor performance (Rosenshine, 2008).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide Opportunities for Review & Practice

1. Spacing of Practice Throughout Lesson. The lesson
Includes practice activities spaced throughout the lesson.
(e.g., through teacher demonstration; then group practice
with teacher supervision and feedback; then independent,
individual student practice) (Burns, VanDerHeyden, &
Boice).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide Opportunities for Review & Practice

2. Guided Practice. When teaching challenging material, the
teacher provides immediate corrective feedback to each
student response. When the instructor anticipates the
possibility of an incorrect response, that teacher forestalls
student error through use of cues, prompts, or hints. The
teacher also tracks student responding and ensures
sufficient success during supervised lessons before having
students practice the new skills or knowledge
independently (Burns, VanDerHeyden, & Boice, 2008).

www.interventioncentral.org 45




Response to Intervention

How To Implement Strong Core Instruction

Provide Opportunities for Review & Practice

3. Support for Independent Practice. The teacher ensures
that students have adequate support (e.g., clear and
explicit instructions; teacher monitoring) to be successful
during independent seatwork practice activities
(Rosenshine, 2008).

4. Distributed Practice. The teacher reviews previously
taught content one or more times over a period of several
weeks or months (Pashler et al., 2007; Rosenshine &
Stevens, 1995).

www.interventioncentral.org
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How to: Implement Strong Core Instruction

1. Access to Instruction 2. ‘Scaffolding’ Support (Cont.)
dinstructional Match L Group Responding

1Co Activity: Strong Direct

-IPre | - 1Brisk Rate of Instruction S
Instruction pp. 7-9 | | o
LCh 1, Review this list of elements of IFix-Up Strategies o

2. direct instruction. Timely Performance Feedback
2. Discuss how you might use

—1be this or a similar checklist to UREllEl sl el

A Tal create school-wide 1Step-by-Step Checklists

Qwg  expectations for strong, Opportunities for Review/ Practice
consistent Tier 1 (core)

LAct instruction to benefit 1Spacing of Practice Throughout Lesson

Qco  Struggling learers. 1Guided Practice

LCht oo rorwrrarororemremrg————— Al SUpPPOrt for Independent Practice
U Distributed Practice



Response to Intervention

RTI: Tier 1. Classroom Intervention pp. 14-16

]
® i R/
'/’ -
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ACADEMIC RTI BEHAVIORAL RTI
Tier 3: High-Rigk Students: 5% A Tier 3: High-Risk Students: 5%

« Functional Behavioral
Assessments (FBAs)

« Behavior Intervention Plans
(BIPs)

« Wrap-around RTI Team meetings

« Daily progress-manitoring

« [Diagnostic assessment of
academic problems

o RTITeam Meetings

« Customizedintensive
academic intervention plan

« Daily progress-monitoring

AN

Tier 2: At-Risk Students: 15% Tier 2: At-Risk Students: 15%

« amall-group interventions for
emerging behavioral
prablems

» Regular progress-monitoring

o Small-group interventions to
address off-grade-level
academic deficits

« Reqular progress-monitoring

Tier 1: Univerzal: Classroom
Management: 80%

Tier 1: Universal: Core Ins‘trv.l-z.:tian:ﬁi
80%

» (lear behavioral expectations

« [Effective class-wide
management strategies

« Universal behavior screening

» Effective group instruction

e Universal academic screening

+ Academic interventions for
struggling students J

=

Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452



Response to Intervention

RTI: Tier 1: Classroom Intervention

 Teachers sometimes need to put academic interventions
In place for 'red flag' students. These are students whose
academic delays or difficulties require a sustained
remediation plan that will last at least several weeks.

Tier 1 interventions take place in the classroom, typically
during core instruction.

Tier 1 interventions are often modest in scope but can still
nave strong positive outcomes. They follow the full RTI
problem-solving approach--adapted to the realities of a
puSy classroom environment.

www.interventioncentral.org 50




Response to Intervention

Tier 1 Intervention Plans: Essentials... @

m At Tier 1, problem-solving occurs when the teacher
meets briefly with a team (e.g., grade-level team,
instructional team, department) or a consultant.

m The teacher defines the student problem(s), selects
intervention(s), decides how to monitor the
Intervention, and documents the intervention plan—
with the guidance of the team or consultant

m The teacher meets again with team or consultant
several weeks later to check on the status of the
Intervention.
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Res

How To: Create a Written
Record of Classroom
Interventions

pp. 14-16

Classroom Intervention Planning Sheet Math Computation Example

This wosshes! is designed 10 nelp laches o quickly CeE Classmom plans fr academic and behavios
mervenions. (For 3 Wiodal on how w0 Sl oul TS sheel, mewiew The accompanying direcions)

Case Information
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and dabes for Bra Rharmnbion N e mumer of merucion al wasiem Hrak e mhersmnton wil e
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i=acher
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m o Tadt Pjasicn
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Intervention
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comclison of the I eriades, the dmamcheyr cofegls the ghodmed wopsheeds

Materials Training
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Response to Intervention

Creating a Written Record of Classroom Interventions: Form

 Case information. The opening section of the form includes
general information about the case, including:
— Target student
— Teacher/interventionist
— Date of the intervention plan
— Start and end dates for the intervention
— Description of the student problem to be addressed

Case Information

What to Write: Record the importantcase information, including student, persondelivering the intervention, date of plan, startand
end dates forthe intervention plan, and the total number of instructional weeks thatthe intervention will run.

Student: John Samuelson-Gr4

Interventionist(s):

Mrs. Kennedy, classroom
teacher

Date Intervention 710 October
Plan Was Written: 2012

Date

Intervention M8 Oct 2012
s to Start:

Date Intervention
isto End:

F16 Nov 2012

Total Number of
Intervention 6 weeks
Weeks:

Description of the Student Problem:

Slow math computation speed (computes multiplication facts at 12 correct
digitsin 2 minutes, when typical gr 4 peerscompute at least 24 correct digits).




Response to Intervention

Creating a Written Recorc

 |ntervention. The teacher describes the evidence-based

Intervention(s) that wil

of Classroom Interventions:

-orm

be used to address the identifiec

student concern(s). As a shortcut, the instructor can
simply write the intervention name in this section and
attach a more detailed intervention script/description to

the intervention plan.

Intervention

What to Write: \Write a brief description of the intervention(s) to be used with this student. TIP: If you have a script for this
intervention, you can justwrite its name here and attach the scriptto this sheet.

Math Computation Time Drill.(Rhymeretal., 2002)-See attached description
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Response to Intervention

Creating a Written Record of Classroom Interventions: Form

« Materials. The teacher lists any materials (e.g.,
flashcards, wordlists, worksheets) or other resources

(e.g., Internet-connected computer) necessary for the
Intervention.

Materials

What to Write: Jotdown materials (e.g., flashcards) or

resources(e.g., Intemet-connected computer) needed to
carry out this intervention.

Use math worksheet generatoron

www.interventioncentral org to create all time-drill and
assessment materials.

55
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Response to Intervention

Creating a Written Record of Classroom Interventions: Form

 Training. If adults and/or the target student require any
training prior to the intervention, the teacher records
those training needs in this section of the form.

Training
Whatto Write: Note whattraining-ifany--is neededto prepare
adult(s)and/or the student to carry out the intervention.

Meet with the student at least once before the intervention to

familiarize with the time-drill technique and timed math computation
assessments.

56
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Response to Intervention

Creating a Written Record of Classroom Interventions: Form

 Progress-Monitoring. The teacher selects a method to
monitor student progress during the intervention, to include:
— what type of data is to be used
— collects and enters student baseline (starting-point) information
— calculates an intervention outcome goal
— The frequency that data will be collected.

Progress-Monitoring

What to Write: Select a method to monitorstudentprogress on this intervention. For the method selected, record whattype of data
is to be used, enter studentbaseline (starting-point) information, calculate an intervention outcome goal, and note how frequently
you plan to monitor the intervention. Tip: Severalideas for classroom data collection appear on the right side of this table.

Type of Data Used to Monitor: Curriculum-based measurement: math Ideas for Intervention Progress-Monitoring

computation assessments: 2 minute single-skill probes o Existingdata: grades, homeworklogs, etc.
e  Cumulative mastery log

Baseline Outcome Goal * Rubric

12 correct digits per 2 minute probe | 24 correct digits per 2 minute probe e  Curriculum-based measurement
e Behaviorreportcard
e Behaviorchecklist

How often will data be collected? (e.g., daily, everyotherday, weekly):
WEEKLY




Res|

How To: Create a Written
Record of Classroom
Interventions

Classroom Intervention Planning Sheet Math Computation Example

This wosshes! is designed 10 nelp laches o quickly CeE Classmom plans fr academic and behavios
mervenions. (For 3 Wiodal on how w0 Sl oul TS sheel, mewiew The accompanying direcions)
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Reg| Classroom Infervention Planning Sheet

This workczheel & designed fo help teschers fo quickly eeate dessmom plans for scedemic and behaviom

m==ventions
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p. 15
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Response to Intervention y.

RTI: Tier 1: Classroom Intervention

In your teams, discuss ideas for accomplishing each of
these RTI building or district objectives:

1 Create one or more options for teachers to team with others to
create Tier 1 intervention plans (e.g., grade-level teams;
Instructional teams; meetings with consultants).

1 Adopt a paper or electronic form or online Content Management
System (e.g., RTIm Direct) for teachers to use in documenting
classroom intervention plans.

(1 Develop an agenda for structuring Tier 1 intervention planning
meetings so that they are productive and result in student
Intervention plans.

[ Develop a bank of ideas for academic and behavioral interventions
that teachers can easily access.
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Response to Intervention

RTI: Tier 2: Supplemental Intervention

www.interventioncentral.org
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ACADEMIC RTI
Tier 3: High-Risk Students: 5%

« [Diagnostic assessment of
academic problems

o RTITeam Meetings

« Customizedintensive
academic intervention plan

« Daily progress-monitoring

N

"t

BEHAVIORAL RTI

Tier 3: High-Rizk Students: 5%

Functional Behavioral
Assessments (FBAs)

Behavior Intervention Plans
(BIPs)

Wrap-around RTI Team meetings
Daily progress-monitoring

Tier 2: At-Risk Students: 15%

o Small-group interventions to
address off-grade-level
academic deficits

« Reqular progress-monitoring

Tier 2: At-Risk Students: 15%

small-group interventions for
emerging behavioral
prablems

Regular progress-monitoring

Tier 1: Universal: Core Insltru{:tiu:ln:“1

80%

« Effective group instruction

e Universal academic screening

+ Academic interventions for
struggling students

- \

Tier 1: Universal: Classroom
Management: 80%

Clear behavioral expectations
Effective class-wide
management strategies
Universal behavior screening

Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452




Response to Intervention

RTI: Tier 2: Supplemental Intervention

« When students have moderate academic delays that
cannot be addressed by classroom support alone, they
are placed in Tier 2 (supplemental) intervention. About 10-
15% of students may qualify for Tier 2 services.

Tier 2 academic interventions are typically delivered in
small-group format. Students are recruited for Tier 2
services based upon data. Enrollment in these intervention
groups Is dynamic. At several points during the school
year, students' progress Is evaluated. Those who have
made progress sufficient to no longer need supplemental
help are exited from Tier 2 services, while new students
at-risk for academic failure are recruited.

www.interventioncentral.org
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Response to Intervention

Tier 2: Academic Intervention
Services: Essentials

Tler 2/3 services are about using data

to identify the right learners and providing
them with effective academic interventions
matched to student need.

View the following slides for recommendations
on how RTI: Tier 2 should be structured at your
school...
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Response to Intervention

Tier 2: Academic Intervention Services: Interventions

Use Interventions Supported by Research.
ntervention plans for Tier 2/3 students contain
programs or practices supported by research.

Cap Group Size. Tier 2/3 services are
delivered in small-group format to allow
enough adult attention to close the gap In
academic skills or performance. Tier 2
groups are capped at 7 students; Tier 3
groups are capped at 3 students.
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Response to Intervention

Using Non-Instructional Personnel as RTI
Interventionists

“Peer tutors and adult volunteers are
Intriguing options for tier 2, and research has
supported both within this model... Tutors may
also include much older students, or
paraprofessionals, or parent volunteers. It
must be emphasized, though, that any tutor
serving in an instructional role needs to have
proper training and ongoing oversight of a
teaching professional.”

66

Source: Burns, M. K., & Gibbons, K. A. (2008). Implementing response-to-intervention in elementary and secondary schools:
Procedures to assure scientific-based practices. New York: Routledge p. 90

23
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Response to Intervention

Tier 2: Academic Intervention Services: Interventions

Schedule Adequate Time. The schedule
allocates sufficient time outside of core
instruction for the delivery of Tier 2/3
interventions to promote accelerated student
learning. Tier 2 services meet at least 3 times
weekly for 30 minutes; Tier 3 services meet
daily for at least 30 minutes.
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Response to Intervention

Scheduling Elementary Tier 2/3 Interventions
Option 3: ‘Floating RTI/MTSS’:Gradewide Shared Schedule. Each grade has a scheduled
MTSS time across classrooms. No two grades share the same MTSS time. Advantages are
that outside providers can move from grade to grade providing push-in or pull-out services and
that students can be grouped by need across different teachers within the grade.

Grade K

Grade 1
Grade 2

Anyplace Elementary School: RTI Daily Schedule

g T

9:00-9:30

9:45-10:15

10:30-11:00

Grade 3 | Classroom 1

Classroom 2 Classroom 3 | 12:30-1:00

Grade 4

1:15-1:45

Grade 5 | Classroom 1

Classroom 2 Classroom 3 2:00-2:30

Source: Burns, M. K., & Gibbons, K. A. (2008). Implementing response-to-intervention in elementary and secondary schools:
Procedures to assure scientific-based practices. New York: Routledge.
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Response to Intervention

RTO: Tier 2/3: Supplemental Intervention

Secondary schools have explored these scheduling ideas:

Schoolwide RTI period. The school sets aside a period per day
(e.g., 35-45 minutes) for Tier 2/3 support.

‘Zero’ period. Students attend electives before the official start (or
after the end) of the school day—freeing up time for RTI help.

Core course with extended time. Students attend a double period
of English or math, allowing additional time for RTI support.

Study hall coordinated with RTI services. 4-6-week RTI mini-
courses run opposite a study hall. Students can be recruited for a
mini-course based on need.

Credit recovery. Students can take a core course online (via
credit recovery) to allow time for RTI support during the school
day.

www.interventioncentral.org
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Response to Intervention

Tier 2: Academic Intervention Services: Interventions

Put Plans in Writing. Tier 2/3 intervention
plans are written down before the
Intervention begins.

www.interventioncentral.org
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Response to Intervention

Tier 2: Academic Intervention Services: Interventions

Monitor the Intervention. Student progress
IS measured throughout the intervention
period. Tier 2 data collection occurs at least
twice per month; Tier 3 data collection occurs
at least weekly.

Measure Intervention Integrity. Information
IS collected (e.qg., student attendance, direct
observation of Tier 2/3 sessions) to verify that
the intervention Is being delivered with
adeguate integrity to be effective.
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Response to Intervention

Tier 2: Academic Intervention Services: Data

Adopt Entrance/Exit Criteria. Enroliment in
Tier 2/3 services Is dynamic: students can
enter or exit at several points during the
school year, depending on measured
academic need.

Use Objective Data Sources. Students are
Identified for Tier 2/3 services based on
objective data sources. School-wide
screenings are the primary data source and
are carried out at least 3 times per year with
all students.

www.interventioncentral.org
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Response to Intervention

Tier 2: Academic Intervention Services: Data

Select Screeners that Identify the Right
Students. Data sources used for Tier 2/3
accurately highlight areas of academic deficit
and assess degree of academic risk among
the student population.

«__\ Appoint a Data Analysis Team. The Data
¥ 1 Analysis Team Is the decision-maker to
7 decide whether and when students move Into
or out of Tier 2/3 services.

www.interventioncentral.org
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Response to Intervention

Tier 2: High-Quality Reading
Programs. What is an example of

an effective research-based Tier 2

reading program?
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Response to Intervention

Evaluating the Quality of Tier 2/3 Reading
Interventions/Programs

High-quality Tier 2/3 reading interventions have these 4
Important attributes. They:

are supported by research.

target off-grade-level reading skills to fill in gaps and
catch the student up with grade peers.

provide remediation in specific, clearly defined
academic skills.

are scripted in sufficient detall to allow interventionists
to carry them out with fidelity.

www.interventioncentral.org
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Response to Intervention

Evaluating the Quality of Tier 2/3 Reading
Interventions/Programs

Here are 3 things that high-quality Tier 2/3 reading
Interventions are NOT:

Homework help, test preparation, or reteaching of core-

Instructional content.
People. (The ‘reading teacher’ is not an intervention.)

Locations. (The ‘Learning Lab’ or ‘Academic Support
Center’ Is not an intervention.)

www.interventioncentral.org
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Response to Intervention

Defining High-Quality Tier 2/3 Reading
nterventions Example:
HELPS (www.helpsprogram.org)

« HELPS (Helping Early Literacy with Practice Strategies)
IS a free tutoring program that targets student reading
fluency skills.

Developed by Dr. John Begeny of North Carolina State
University, the program Is an evidence-based
Intervention package that includes several intervention
elements in a 15-minute 1:1 tutorial session.

www.interventioncentral.org
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HELPS Reading Fluency

Program
www.helpsprogram.org
LINK AVAILABLE ON
CONFERENCE WEB PAGE

One-on-One
Program Is Now
Available!

Learn more sbout ths
progrem, such sx mhach
mducstors have caed the
progrem succmasfully, whach
szudunts showld besefit oot
from the program, and bow
sducetory can cbénin the
progrem amd beining for free

i Helping Earfy Literacy with Practice Strategies

Strengths of
One-on-One
Program
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The HELPS Education
Fund
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Student’s name: Sam (2" grade)

Teacher’s name: John

Passages student will read: 4 & 5

Does student meet Reading Goal? — Yes
Directions used: Scripted Directions

The student is receiving HELPS session #5




Response to Intervention

Evaluating the Quality of Tier 2/3 Reading
Interventions/Programs: Example: HELPS Program

Q: Is the HELPS Program supported by research?

A: Yes. Dr. John Begeny, the program creator, has
published several studies demonstrating HELPS'

effectiveness in boosting reading fluency:

« Begeny, J.C., Upright, J.J., Easton, J.E., Ehrenbock, C.A., & Tunstall, K.R. (2013).
Validity estimates and functionality of materials and procedures used to monitor the
implementation integrity of a reading intervention. Journal of Applied School
Psychology, 29, 284-304.

« Begeny, J.C., Braun, L.M., *Lynch, H.L., *Ramsay, A.C., & Wendt, J.M. (2012). Initial
evidence for using the HELPS reading fluency program with small instructional groups.
School Psychology Forum: Research in Practice, 6, 50-63.

« Begeny, J.C., Ross, S.G., Greene, D.J., Mitchell, R.C., & Whitehouse, M.H. (2012).
Effects of the Helping Early Literacy with Practice Strategies (HELPS) Reading Fluency
Program with Latino English language learners: A preliminary evaluation. Journal of
Behavioral Education, 21, 134-149.
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Response to Intervention

Evaluating the Quality of Tier 2/3 Reading
Interventions/Programs: Example: HELPS Program

Q: Does HELPS allow the tutor to target off-level reading
skills?

A: Yes. HELPS has reading passages that span multiple
grades and gives the tutor guidelines on how to match the
student to the appropriate reading materials.
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Response to Intervention

Evaluating the Quality of Tier 2/3 Reading
Interventions/Programs: Example: HELPS Program

Q: Does HELPS provide remediation in specific, clearly
defined academic skills?

A: Yes. HELPS sessions include these research-based
elements that target reading fluency:

— adult modeling of fluent reading.

— repeated reading of passages by the student.

— phrase-drill error correction.

— verbal cueing and retell check to encourage student reading
comprehension.

— reward procedures to engage and encourage the student
reader.
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Response to Intervention

Evaluating the Quality of Tier 2/3 Reading
Interventions/Programs: Example: HELPS Program

Q: Does the HELPS program provide scripted directions to
the Interventionist to ensure that the intervention is carried
out with fidelity?

A: Yes. When an educator creates a free account on the
www.helpsprogram.org website, he or she can download a
program manual, materials for the student and tutor, and a
demonstration video that shows several HELPS sessions.
All materials ensure that schools can conduct self-guided
trainings to deliver the HELPS tutoring program at a high
level of quality.
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Response to Intervention

MTSS: Tier 2: Supplementa

Inte

Q: Where can schools find good

ler 2

rvention

programs to

match different areas of academic need?

« The What Works Clearinghouse (WWC) Is the best source
of impartial information about effective Tier 2/3 programs:

http://ies.ed.gov/ncee/wwc/
IES * WWC v,

Select topics to Find What Works based on the evidence

+| x
.. Literacy EE Mathematics A Science

Children and : )
Youth with English Teacher
Disabilities Learners  Excellence

0 Early

Childhood -1 Kindergarten ’ Path to
Dfa (Pre-K) K 12 to 12th Grade W Graduation

‘ Behavior

E.a Schoolwide
d Programs
PN

ﬁ Postsecondary




Response to Intervention I X SYAV,YAYV/ ef" 70

What Works Clearinghouse

The What Works Clearinghouse Is sponsored by the US
Department of Education and Is an impartial reviewer of
Interventions suitable for Tiers 2 & 3.

The site reviews all available published and unpublished
studies of a commercial intervention and comes up with an
Improvement index’ that summarizes that program’s
overall effectiveness in strengthening students’ skills In
one or more targeted academic areas.
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Response to Intervention

Best Evidence

Encyclopedia
http://lwww.bestevidence.org/

This site provides reviews of
evidence-based reading and
math programs.

The website is sponsored by
the Johns Hopkins University
School of Education's Center for
Data-Driven Reform in
Education (CDDRE) .

EF.

e ﬁ; Best Evidence

L,
“'j{L En

Mathematics

Elementary
Middle/High School
Effectiveness of Technology

Which educational programs
have been successfully evaluated

in valid research?

Beginning
Upper Elemantary \What waorks in education? The Best Evidence Encyclopedis (BEE) presents relisble,
Elementary uniiased reviews of research-proven educational pregrams to help:

Middia/High School
English Language Leamers
Struggling Readers
Effeciiveness of Technology PRINCIPALS choose proven programs to meet state standards.

Comprohensive School Reform TEACHERS use the most powerful tools available.

Elementary (TSRO}
Middi=/High School (CSRO)
K-12 Meta-Analysis (Borman)
Education Service Providers
{CSRQY)

Early Childhood

Early Childhood Education

POLICY MAKERS use evidence to make informed choices.

RESEARCHERS find rigorous evaluations of educational programs

...because all children deserve the best in education

Useful BEE Resource: Program Overviews
Bearch for 3 program reviewed on the BEE and find an overview of useful information

about the program, incheding evidence of effectiveness ratings and contsct information.

Bettor: Evidence-hased Education Magazine

Sign-up for a free trial issue of Beffer, 3 unigue magazine from
Johns Hogkins University's Center for Research and Reform in
Education. Published three times a year, Eeffer focuses on
practical, evidence-bazed advice for decision mskers in education.
4l The theme of the fall 2011 issue is struggling readers.

JOHNS HOPKINS

b G R R e R

Spotlight

HNew Blog from Robent Slavin, Director of
the Center for Research and Reform in
Education

isit "Sputnik: Advancing Education
Through Innovation and Evidence,”
Rlobert Siavin's new biog featuring
commentary on how educational policy
can be informed by research and
innowstion.

About Johns Hopkine University | Cenvier for Data-Driven Reform in Education
Privacy Satermeni Disclosure ContaciUs  Site Magp
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Response to Intervention

Mational Center on
INTENSIVE INTERVENTION

At Amarican Instutes for Reseanch B

National Center on Intensive
Intervention Academic
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Response to Intervention

Data Analysis
Team: Establish
Tier 2 Command &

Control. What Is the
Data Analysis Team,

Who serves on It
and how does It

function?
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&
m MTS5: Tiers 203: Dala Analysis Team @ 2015 Jim Wright W WA nTanETinGEn Al oy 1

The Data Analysis Team: Command & Control for Tier 2/3 Services

The Data Analyses Team (DAT) is the ‘command and control groue fior determining which students gualify for Teer 203
academic services in your MulS-Tier System of Supports [MT35) model and assigning them bo the appropriabe
intervention suppor. The DAT meets after aach of 3 school-wide academi: screenings that ocour in fll, wirter, and
Sprirg.

The Team's tasks are ta (1) share seresning resulis with gradedevel izachers to kelp fem fo improve insirection; (2)
idenify specific shedents thal mualify for Teer 203 services: and (3] assemble an indiidual plan for each shedent
idengfizd for Tier 213 services.

The DAT &= fygically multi-disciglinary. There is no miremum of maximum number of parcpants on the Team.
However, the DAT memibership collecively showd:

* e knowledgeable of all interventon personne| and evidence-based programs available for Tiee 203
intErvertions.
krawe how to identify shudents who have failed fo mest expected screening benchmarks
ke skillzd in wsing the benchmarks to estimate the risk for academic faiure of sach studsr? picked ug in the
SCRESRIng

# b able to maich dentified shedents to appropriate interventions while providing students with sufficient
insiructional suppor.

*  have the capacty o document the Tier 213 intesvention set up for 2ach student

Here is a description of how the DAT prepares for and conducts Tier 213 intervenfon-planning mestings (adapied
from Kovaleski & Pedersen, 2008).

FREPARATION: 3TEP 1: Establish Objective Data Sources. An appropriate range of screening tools and oher
data sources are identified that are capable of accurately assessing stwdent basic academic skils andior curriculum
skills. The school:

»  salects soreeners. The school chooses an appropriabs ramge of screering fools fo accwrately assess studsnt
basic academic andior curricuium skills, For 2ach screening tool, the school establishes 'cut-points’—scones
rahiges that allow students b be sored ard placed in categories according {o el level of nesd. Those
categories inciude:

A Tier 1: Core Instruction: Low Riskc No irtervention is nesded.

B. Tier 1: Classroom Intervengion. Emerging Risic A dassmoom irterverion plam is sufficient

C. Ter £ Supplemerial Intervenfion: Some Risk: The student reguires intervention beyond core instruction io
remediate ofievel academic skl gaps. Tier 2 groups are limited o 7 shudents and meed at least 3 times per
weesk for 30 mirutes.

0. Tier 3 Imtensive Intesvention: At Risk: The student reguines the most intensive level of inbzrverfion suppost
mahched to their wique skil deficits. Tier 3 growes are Bmited to 2-3 students and meet daily for 30 minses
oF Maore.

»  jdemifies addifonal daiz sowrces. The school optionally has selected addibonal data sources (e, state test
scores; beacher nomination) fior entifying stedents needing intervendon support. When possicle, cut-points are
estabiished for these adkdiional data sowrces (2.9., organizivg raw scones info cultpoints on a state readirg best
b correspond with Ters of intervention).

*  weigfts screeners and other dafa sources. The school wesghts in descending order of importance all measures
to be used to make intervention placements, with the most ‘diagnostic’ sowrces appeanng in first pasition. When

89




Response to Intervention

Data Analysis Team: Tier 2/3 Command & Control |

DAT: Purpose. The Data Analysis Team (DAT) is the

‘command

and control’ group for determining which

students 0

ualify for Tier 2/3 academic services and

assigning them to the appropriate intervention support.

The DAT meets after each of 3 school-wide academic
screenings: fall, winter, and spring.
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Response to Intervention

Data Analysis Team: Tier 2/3 Command & Control |

DAT: Tasks. The tasks of the Data Analysis Team are to:

* share screening results with grade-level teachers to
help them to improve instruction

« |dentify specific students that qualify for Tier 2/3
services; and

 assemble an individual plan for each student identified
for Tier 2/3 services.
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Response to Intervention

Data Analysis Team: Tier 2/3 Command & Control

DAT: Membership & Skills. The DAT is multi-disciplinary, with
no minimum or maximum number of participants. Collectively, the
DAT membership should:

* be knowledgeable of all intervention personnel and evidence-
pased programs available at Tiers 2/3.

 know how to identify students who have failed to meet
expected screening benchmarks

* De skilled in using the benchmarks to estimate the risk for
academic failure of each student picked up in the screening

* Dbe able to match identified students to appropriate interventions
while providing students with sufficient instructional support.

 have capacity to document eachTier 2/3 intervention.
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Response to Intervention

Data Analysis Team: Tier 2/3 Command & Control |

DAT: Meeting Structure. The steps in preparing for and
running each DAT meeting (fall/winter/spring) are:

PREPARATION: STEP 1: Establish Objective Data
Sources.

PREPARATION: STEP 2: Prepare Data Reports for
Current Screening.

DAT MEETING: STEP 1: Have Instructional
Conversations with Grade-Level Teams.

DAT MEETING: STEP 2: |dentify Tier 2/3 Students.

DAT MEETING: STEP 3: Develop Intervention Plans for
Each Eligible Tier 2/3 Student.
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Response to Intervention y.

RTI: Tier 2: Supplemental Intervention

In your teams, discuss Ideas for accomplishing eachof | &

these RTI building or district objectives:

1 Review your school-wide screener(s) to verify that they are
Identifying the right students and the right skills that need
supplemental interventions.

1 Review your process for using screening data and a Data Analysis
Team to enter/exit Tier 2 students.

O Inventory your existing Tier 2 programs to verify that they are
supported through research.

O Identify current gaps in programming (e.g., a lack of Tier 2 programs
for math-fact fluency) and visit the What Works Clearinghouse and
other sites to find appropriate candidates.

1 Discuss when your school can schedule Tier 2 services.

=
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Response to Intervention

RTI: Tier 3: Intensive Intervention
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ACADEMIC RTI

Tier 3: High-Risk Students: 5%

#= [Diagnostic assessment of
academic problems

» RTITeam Meetings

+ Customizedintensive
academic intervention plan

« Daily progress-manitoring

3

BEHAVIORAL RTI

Tier 2: At-Risk Students: 15%

o Small-group interventions to
address off-grade-level
academic deficits

« Regular progress-monitoring

Tier 1: Universal: Core Insltru{:tiu:ln:“1

80%

« Effective group instruction

e Universal academic screening

+ Academic interventions for
struggling students

Tier 3: High-Risk Students: 5%

Functional Behavioral
Assessments (FBAs)

Eehavior Intervention Plans
(BIFs)

Wrap-around RTI Team meetings
Daily progress-monitoring

L

Tier 2: At-Risk Students: 15%

small-group interventions for
emerging behavioral
prablems

Regular progress-monitoring

Tier 1: Universal: Classroom
Management: 80%

Clear behavioral expectations
Effective class-wide
management strategies
Universal behavior screening

Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452




Response to Intervention

RTI: Tier 3: Intensive Intervention

o Students with substantial academic (and/or behavioral)
deficits who do not respond to lesser interventions may
receive a Tier 3 intervention. In a typical school, 1-5% of
students may need a Tier 3 intervention in a given year.

The group that designs and implements the Tier 3
Intervention plan is the RTI Problem-Solving Team.

The RTI Team develops customized intervention plans.
The Team identifies the most important blockers to
student success and develops a unigue intervention plan
to address those concerns.
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Response to Intervention

RTI Team: A Multi-Disciplinary Group

The RTI Problem-Solving Team functions best
when It has a mix of disciplines serving on It.
Possible members include general and special-
education teachers, support staff (e.g., counselors,
school psychologists), related-service providers,
and administrators.

While a school may want to recruit a large pool of
RTI Team talent, a smaller number (e.g., 4-6 Team
members) would typically be invited to a particular
student meeting.

www.interventioncentral.org
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Response to Intervention

RTI Problem-Solving
Team Roles

o Facllitator

« Recorder

* Time Keeper

» Case Manager
 Coordinator
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Response to Intervention

Tier 3: RTI Team: Meeting Format

m Introductions/Talking Points
| Step 1: Select Intervention Target(s)

| Step 2: Inventory Student's Strengths, Talents,
Interests, Incentives

| Step 3: Review Background/Baseline Data

| Step 4: Set Academic and/or Behavioral Outcome
Goals and Methods for Progress-Monitoring.

| Step 5: Design an Intervention Plan
| Step 6: Share RTI Intervention Plan With Parent(s)

| Step 7: Review the Intervention and Progress-
Monitoring Plans

www.interventioncentral.org
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Response to Intervention y.

RTI: Tier 3: Intensive Intervention

In your teams, discuss Ideas for accomplishing eachof | &

these RTI building objectives:

O Train your RTI Team to follow a structured meeting agenda that
moves reliably through the steps of the problem-solving process.

[ Create the capacity for case managers to pre-meet with referring
teachers to clarify referral concern(s) and decide what assessment
data to bring to the initial RTI Team meeting.

1 Develop a Tier 3: RTI Team referral process that is timely—and also
capable of screening out students whose needs can better be met
at the Tier 1 or Tier 2 level.

(1 Create decision rules in coordination with the Special Education
Department to determine when a student with serious academic
deficits should be considered a 'non-responder' and referred for a
Special Education evaluation.

=
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Response to Intervention

School-Wide Screenings: What Is
the purpose of school-wide screenings

In RTI and how should they be

conducted?

www.interventioncentral.org




Response to Intervention

Building-Wide Screening: Assessing All Students

(Stewart & Silberglit, 2008)

Screening data in basic academic skills are collected at
least 3 times per year (fall, winter, spring) from all students.

Screening data can be used to:

— evaluate and improve the current core instructional
program.

— allocate resources to classrooms, grades, and buildings
where student academic needs are greatest.

— guide the creation of targeted Tier 2/3 (supplemental
Intervention) groups.

— set academic goals for improvement for students on Tier
2 and Tier 3 interventions.

Source: Stewart, L. H. & Silberglit, B. (2008). Best practices in developing academic local norms. In A. Thomas & J. Grimes
(Eds.), Best practices in school psychology V (pp. 225-242). Bethesda, MD: National Association of School Psychologists.
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Response to Intervention

Schoolwide Screening Tools: 2 Types

Schoolwide screening tools tend to fall into 2 broad
categories:

1. Basic Skills. These screeners sample basic
academic skills such as oral reading fluency
and math computation fluency. An example Is
DIBELS Next.

The assumption built into basic-skills screeners
IS that students who lack proficiency in these
foundation skills will struggle to attain the
Common Core Standards.

www.interventioncentral.org
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Response to Intervention

Purchase the

Published Version

You can purchase the published
version of DIBELS Next by visiting
Cambium/Sopris's website

Visit Cambium/Sopris

What are DIBELS?

DIBELS for

Mobile Devices

Amplify's mCLASS: DIBELS Next is
compatible with the most common
mobile touch devices

DIBELS Next

DIBELS is an assessment used to measure the acquisition of early
literacy skills from kindergarten through sixth grade.

Transition to DIBELS Next Today

DIBELS Mext
IDEL Home Page
IDAPEL Home Page

Current Research Projecis

Getting Started With DIBELS Brochure
Transitioning to DIBELS Next

DIBELS Mext® Benchmark Goals

Publications and
Presentations

Download from

Dynamic Measurement Group

If you don't have an account yet. you will
need to sign up before downloading the

materials

Forgot your password? Update your information

and reselyour passworad
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Response to Intervention

Basic-Skills Screener Example: DIBELS Next

“DIBELS ORF [Oral Reading Fluency] is a standardized,
individually administered test of accuracy and reading
fluency with connected text for students in grades 1
through 5 and above. It Is a standardized set of passages
and administration procedures designed to identify
children who may need additional instructional support,
and monitor progress toward instructional goals.”

SOURCE: National Center on Response to Intervention. Screening Tools Chart. Retrieved on 1 December 2012 from
http://www.rtidsuccess.org/screeningTools




Curriculum-Based Measures (CBMs)

CBM

Letter Sound
Fluency/Letter Name
Fluency

Oral Reading Fluency

Reading
Comprehension
Fluency (Maze)

Early Math Fluency

Computation Fluency

Written Expression

Skill Area

Alphabetics/
Phonics

Reading Fluency

Reading
Comprehension

Number Sense

Math Fact
Fluency

Mechanics/
Conventions of
Writing

Activity

1 Minute: Student reads letter names or sounds from a
randomly generated list.

1 Minute: Student reads aloud from a text passage.

3 Minutes: Student reads silently from a Maze passage
and selects correct word in each choice item that restores
meaning to the passage.

1 Minute: Student completes an Early Math Fluency probe:
(1) Quantity Discrimination; (2) Missing Number; or (3)
Number Identification

2 Minutes: Student completes math facts and receives
credit for each correct digit.

4 Minutes: Student reads a story-starter (sentence stem),
then produces a writing sample that can be scored for
Total Words Written, Correctly Spelled Words, Correct
Writing Sequences.



Response to Intervention

Schoolwide Screening Tools: 2 Types (Cont.)

Schoolwide screening tools tend to fall into 2 broad
categories:

2. Curriculum Skills. These screeners sample
student skills and knowledge that correspond to
grade-level curriculum expectations. An
example Is Measures of Academic Progress.

The assumption built into curriculum-skills
screeners Is that when teachers can map the
‘holes’ in a student’s academic skills, they can
adjust instruction to address those gaps.

www.interventioncentral.org
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Response to Intervention

il
NWEA.

MNorthwest Evaluafion Associafion

Events | ContactUs | Reports Login | Partner Support

. Q
F e in & RN

ABOUT NWEA

OUR RESEARCH
Measures of Academic
Progress

Common Core MAP Understanding each student's academic level gives
teachers the power to help them excel. MAPE
computerized adaptive assessments are the tools
MAPE Overview that make it possible — providing educators with the
MAPE detailed information they need to build curriculum and
T r—— meet their students’ needs, one child at a time.

MAPE for Primary |
T
Skills Pointer :
Children’s Progress

Academic MAP

Assessment (CRAA)

End of Course
Assezsmenis
Formative As=zezsment MAP OVERVIEW MAP ALICHMENT MAP SCORING USIMG THE DATA

Iltem Bank

PRODUCTS & SERVICES:

Azzessments
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Response to Intervention

Curriculum Skills Screener Example: Measures
of Academic Progress

“MAP Is a system of computerized adaptive assessments,
meaning that each student taking a MAP test recelves a
set of items that is optimal for the student's ability level.
The MAP Mathematics, Reading, and Language Usage
tests are available for students in Grades 2-10.”

SOURCE: National Center on Response to Intervention. Screening Tools Chart. Retrieved on 1 December 2012 from
http://www.rtidsuccess.org/screeningTools




Response to Intervention

Schoolwide Screening Tools: Selecting Tools
that Match Current Student Group Performance

Schools should select screening tools that will provide
valuable added information about current schoolwide
academic performance.

* In schools where a substantial number of general-education
students struggle with basic academic skills, that school
should select “basic-skills” tools for schoolwide screening.

 Schools in which the great majority of general-education
students (e.g., 90% or more) fall at or above proficiency on
basic-skills screenings may want to adopt a “curriculum-skills
screener” that provides more complete information about
each student’s skill set.
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Response to Intervention

Clearinghouse for RTI Screening and Progress-

Monitoring Tools

« The National Center on Intensive

Intervention

(http://www.intensiveintervention.org/
chart/progress-monitoring) maintains

pages rating the technical adeo
RTI progress-monitoring tools t
also be used for screening. Sc

uacy of
nat can

nools

should strongly consider selecting
screening tools that have national
norms or benchmarks to help them to

assess the academic-risk level
students.

of their

National Center on
INTENSIVE INTERVENTION

I ican In iR

Awwourcoms Tool Cherts

Academic Progress Monitoring GOM

Thia fcchy dfarf preaceia inforra Bon aBoul oos Soric procrex renilier

Serdarcs, amf Dete—teac Imctideai oo Sercercs imdhiafic raliveg

= TR ST TR
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Response to Intervention y.

°%:00 | RTI: Schoolwide Screeners iy

=

In your teams, discuss ideas for accomplishing each of
these RTI building or district objectives:

1 K-8: Analyze your student demographics and academic performance
and select academic screeners matched to those demographics: (1)
basic-skill screeners (e.g., DIBELS, AIMSweb) or (2) a curriculum-skills
screener (e.g., Measures of Academic Progress).

(1 9-12: Adopt a proactive system for monitoring existing data--grades,
attendance, behavior (office referrals)--every 5 weeks or so to identify
students with emerging difficulties. Link identification of at-risk students
to specific RTI responses (e.g., classroom intervention plan; parent-
student conference, etc.).

1 All grades: If possible, pilot new screening tools (e.g., at single grade
levels or in selected classrooms) before rolling out across multiple
grade levels.
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Classroom
Interventions:

A Sampler
Jim Wright
www.interventioncentral.org

INTERVENTION
CENTRAL
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Response to Intervention

Intervention Central
www.interventioncentral.org

ﬁ INTERVENTION CENTRAL

Home  Academic Interventions

Response To Intervention — RTl Resources

Products

Latest Updates

A

Septemmper 1T, 2013

How To: Readucs Tims-0wts VWith
igtive Responss Beads
Acthe-SEsponse Beads-Time Oul
rentaces in-class tme-oul, promates
shudents’ 58 of Caim-0oWn straiegles,
ETENGEE DETEIOTE| SR fTEEgETET
sk, and minkmizes exchesion fom
acatemic aciMTies.

Rasd more._

Your source for RTl resources p

Behavior Interventions

o Twaed

H Lifios

m mmmmﬁ sohoals 3nd disirkcs Wil fres nesources
o help struggiing leamers and Impilement Fesporse b Intensention and s Be
Coenmon Core Stete Standards. Sprasd the word about 1]

[20 Moy 2013] Buliding Sight-Ultord Vocabutary: 4 Msthods Fapid
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Response to Intervention

Workshop PPTs and handout available at:

http://www.interventioncentral.org/mresc_rti
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Response to Intervention

Tier 1 Task Analysis: The Classroom

Intervent

onist Is Able to:;

1. Provide Strong

the Whole Class

Core Instruction to i

2.

Understand & Accept
Role as Intervention
‘First Responder’

6.

Collect Data to
Monitor & Judge
Student Progress

3. Define the Academic
Problem(s) in Clear &
Specific Terms

v

5. Write Down the
Intervention Plan

Before Implementing

5 Locate Appropriate

Intervention Ideas from
‘Intervention Bank’

www.interventioncentral.org

117




Response to Intervention

— Self-Management.
What interventions
can help students
to better manage |
their own learning? |

www.interventioncentral.org




Response to Intervention

Self-Regulation: Motivation...With a Plan

“Self-regulation of learning involves
learners setting goals, selecting appropriate
learning strategies, maintaining motivation,
engaging in self-monitoring, and evaluating
their own academic progress.” p. 451

Source: Bembenutty, H. (2011). Meaningful and maladaptive homework practices: The role of self-efficacy and self-regulation. Journal of
Advanced Academics, 22, 448-473.




Response to Intervention

What Is ‘learned helplessness’
and how can this condition
undermine motivation?
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Response to Intervention

Attributions: Self-Explanations That Drive
Future Actions

“The reasons one assigns for achieving success or
failure are called attributions...Students' attributions
affect their future expectations and actions.”
(Alderman, 1990; p. 27)

Source: Alderman, M. K. (1990). Motivation for at-risk students. Educational Leadership, 48(1), 27-30.




Response to Intervention

“Why | did not do well on my writing
assignment”. 3 Common Student Attributions

1. Lack of Ability: 2. Adult Bias: “This
“The fact Is that | teacher grades
am not good at unfairly. She
writing.” doesn't like me.”

3. Lack of Effort: “
did not work haro
enough-but coulc

do better if | put in
more effort.”

Source: Alderman, M. K. (1990). Motivation for at-risk students. Educational Leadership, 48(1), 27-30.




Response to Intervention

Learned Helplessness: The Failure Cycle

Students with a history of school failure are at particular risk of
falling into the learned helplessness cycle:

6. ...and reinforcing 1. The student 2 which undermine
5> the student’s I:> experiences |:> self-confidence in
/ belief that they repeated their intellectual
/ lack the ability to academic abilities.
learn. failures...
& 3. The student
5\.'I ...resulting in 4, ...causing that begins to doubt
continued Y student to reduce | ¢z that their efforts
failure... efforts toward will overcome
academic their learning
achievement . difficulties...

Source: Sutherland, K. S., & Singh, N. N. (2004). Learned helplessness and students with emotional or behavioral disorders: Deprivation
in the classroom. Behavioral Disorders, 29(2), 169-181.



Response to Intervention

Learned Helplessness: The Effects

Students who experience a sense of ‘learned
helplessness’ feel powerless to improve their academic
performance and standing. They can also experience
these negative effects:

1. Reduced motivation to respond in the classroom

Lessened ability to associate responding with
desirable outcomes

3. Symptoms of depression or anxiety

Source: Sutherland, K. S., & Singh, N. N. (2004). Learned helplessness and students with emotional or behavioral disorders:

Deprivation in the classroom. Behavioral Disorders, 29(2), 169-181.
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Response to Intervention

How to Address ‘Learned Helplessness’: Teachers
can help to support a student experiencing learned
helplessness by:

« Using optimistic statements that encourage student
effort and risk-taking (Dweck, 2006).

« teaching the student self-management skills, to
include cognitive strategies, academic fix-up skills,
and other technigues (e.qg., ‘process checklists’) to
use on challenging assignments.

* Instructing the student in how to create a work plan
for extended assignments.

Sources: Dweck, C. S. (2006). Mindset: The new psychology of success. New York: Ballantine.

Sutherland, K. S., & Singh, N. N. (2004). Learned helplessness and students with emotional or behavioral disorders: Deprivation in the
classroom. Behavioral Disorders, 29(2), 169-181.
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Response to Intervention

02:00
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Activity: Learned
Helplessness

Discussion Question:

Do you find that ‘learned helplessness’ is a problem in your school or
district? If so, give examples.

6. ...andreinforcing 1. The student 2 which undermine
:;‘> the student’s I:> experiences |::> self-confidence in 2

/ belief that they repeated their intellectual \

/ lack the ability to academic abilities.
learn. fallures. ..

\ 3. Thestudent J
..resulting in 4. __causing that begins to doubt
continued student to reduce that their efforts
failure. .. <:I efforts toward <:I will overcome

academic their learning
achievement . difficulties. ..
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Response to Intervention

How To...Promote Academic Self-
Management: Work Planning Skills
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Response to Intervention

TUTORIAL: How To...Help the Student Develop
Work-Planning Skills: Plan, Evaluate, Adjust

The student is trained to follow a plan>work>self-
evaluate>adjust sequence in work-planning:

 Plan. The student creates a work plan: inventorying a
collection of related tasks to be done, setting specific
outcome goals that signify success on each task,
allocating time sufficient to carry out each task.

« Work. The student completes the work.

 Self-Evaluate. The student compares actual work
performance to the outcome goals to evaluate success.

 Adjust. The student determines what to do differently in
the future to improve performance and outcomes.

Source: Martin, J. E., Mithaug, D. E., Cox, P., Peterson, L. Y., Van Dycke, J. L., & Cash, M.E. (2003). Increasing self-
determination: Teaching students to plan, work, evaluate, and adjust. Exceptional Children, 69, 431-447.

5



Independent Work: Student Planner

Student: Russell Smith Teacher/StaffMember: _ MrS. Lampe Datel1 104,15

flanning Flanning Flanning Wedf-bvailiation Seli-bvaluation

Date: Task Time Altocated: | Performance Goal:

Actual Performance. | Goal Met?: Did
Describe the asgipnment o task o be Eg., TEimimies, | Yoar god for the amoant,

AmICAn, Soouracy, andor

——— | complated. 11: 2010 11:40° accuracy, andior qualty of |

WEE 10 e Coampieled

ity of thework adually | g
| completed, alreated?

Select Topic COYES CING

Found 3 sources | OYES % NO

Create Notes from
Sources

4 Organize Notes into
—/—/—1|  Paper Outline

OYES O NOD

OYES ONO

Adjusitm ent: Find any MO’ responsesin the Goal Met? column. Inthe space below, write the numberof that goal and your plan to improve on thatgoal next time.

2 Schedule at least 3 hours to find source material on next assignment

Wumber of Goal Not Mt & Action Plan fo Fix:

Wumber of GoalNot Met & Aclon Planto Fux:

WNumberof GoalNot iMet & Aclion Plan o Fix:

Source: Martin, J. E., Mithaug, D. E., Cox, P., Peterson, L. Y., Van Dycke, J. L., & Cash, M.E. (2003). Increasing self-
determination: Teaching students to plan, work, evaluate, and adjust. Exceptional Children, 69, 431-447.
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Response to Intervention

How To...Promote Academic Self-
Management: The Learning Contract

www.interventioncentral.org 130




Response to Intervention

Learning Contracts: Put Student Promises in Writing...

 Description. A learning contract is a voluntary,
student-completed document that outlines
actions the learner promises to take in a course
to achieve academic success.

« This contract is signed by the student, the
instructor, and (optionally) the parent.

Sources: Frank, T., & Scharff, L. F. V. (2013). Learning contracts in undergraduate courses: Impacts on student behaviors and academic
performance. Journal of the Scholarship of Teaching and Learning, 13(4), 36-53.

Greenwood, S. C., & McCabe, P. P. (2008). How learning contracts motivate students. Middle School Journal, 39(5), 13-22.




Respc Troy Blue's Learning Contract

| &im taking par n his Eamng conirac] because e siralegees ksied here will heldp me o leam the maleial
and perionm well in fhis course. This conirad is n efled fhnough e end of e cumend semesler.

Neqgotiable tems
| have chdoen Do compheie e olowing acions:

1 | will spend & minimum of 1 hour per day reviewing notes and working on assignments.

2 After each class, | will use a copy of class notes supplied by the feacherto fill in amy gapsin
Learning Contract:

Example: 3

Negotiable and NonNegatiab Hems

| aim ko expacied o compleds the following actions

Non'Neg()tiable 1 | will be on-time for class.
Elements

2 | will tum in at least 80% of assigned homework, with all work complaied.

3 | will chedk in with the instrucior during his free penod at least once per week and bring amy
quesfions from current work.

Teacher Responsibilities

My leacher will help me 1o achieve swtcess in this course hnough hese acBons suppons:

1. Answer questions and offer help during wesekly free-penod check-ins.
2. Remind Troy weekly about any missing assignments.
3. Supply review copy of dass notes each peniod.

Sign-Offs

Wlr. Frank Sweith Troy Bue Diane Blue

Mr. Sarih Trovy Blue Diane Blue

WWW Teacher Student Parent




Response to Intervention

Learning Contracts: Put Student Promises in Writing...

Benefits. Learning contracts:
* provide academic structure and support,

 motivate struggling learners by having them
pledge publicly to engage in specific, positive
study and learning behaviors, and

* serve as a vehicle to bring teachers and
students to agreement on what course goals are
iImportant and how to achieve them.

Sources: Frank, T., & Scharff, L. F. V. (2013). Learning contracts in undergraduate courses: Impacts on student behaviors and academic
performance. Journal of the Scholarship of Teaching and Learning, 13(4), 36-53.

Greenwood, S. C., & McCabe, P. P. (2008). How learning contracts motivate students. Middle School Journal, 39(5), 13-22.




Respc Troy Blue's Learning Contract

| &im taking par n his Eamng conirac] because e siralegees ksied here will heldp me o leam the maleial
and perionm well in fhis course. This conirad is n efled fhnough e end of e cumend semesler.

Neqgotiable tems
| have chdoen Do compheie e olowing acions:

1 | will spend & minimum of 1 hour per day reviewing notes and working on assignments.

2 After each class, | will use a copy of class notes supplied by the feacherto fill in amy gapsin
Learning Contract:

Example: 3

Negotiable and NonNegatiab Hems

| aim ko expacied o compleds the following actions

Non'Neg()tiable 1 | will be on-time for class.
Elements

2 | will tum in at least 80% of assigned homework, with all work complaied.

3 | will chedk in with the instrucior during his free penod at least once per week and bring amy
quesfions from current work.

Teacher Responsibilities

My leacher will help me 1o achieve swtcess in this course hnough hese acBons suppons:

1. Answer questions and offer help during wesekly free-penod check-ins.
2. Remind Troy weekly about any missing assignments.
3. Supply review copy of dass notes each peniod.

Sign-Offs

Wlr. Frank Sweith Troy Bue Diane Blue

Mr. Sarih Trovy Blue Diane Blue

WWW Teacher Student Parent




nf\t\ntJ Trevr Bliia's | sarminn Candract

| am taking part in this learning contract because the strategies listed here will help me to learn the material
and perform well in this course. This contrgﬁﬂs in effect through the end of the current semester.

/Hpgntiahlu ftems.
| have chdoen Do compheie e olowing acions:

1 | will spend & minimum of 1 hour per day reviewing notes and working on assignments.

2 After each class, | will use a copy of class notes supplied by the feacherto fill in amy gapsin

[ my notes.

Statement of Purpose. The 3
contract opens with a

Non-Negotiable tems

statement presenting a  m sko expected o compiets te fowdng actans:
rationale for why the contract | | 1| eeomimerreess
\is belng Implemented. j 2 | will tum in at least 80% of assigned homework, with all work completed.
3 | will chedk in with the instrucior during his free penod at least once per week and bring amy
quesfions from current work.

Teacher Responsibilities

My leacher will help me 1o achieve swtcess in this course hnough hese acBons suppons:

1. Answer questions and offer help during wesekly free-penod check-ins.
2. Remind Troy weekly about any missing assignments.
3. Supply review copy of dass notes each peniod.

Sign-Offs
Wlr. Frank Sweith Tray Bue Diane Blue

Mr. Smruth Troy Blue Dkane Blus

WWW Teacher Student Parent




Respc Troy Blue's Learning Contract

| &im taking par n his Eamng conirac] because e siralegees ksied here will heldp me o leam the maleial
and perionm well in fhis course. This conirad is n efled fhnough e end of e cumend semesler.

Neqgotiable tems
| have chdoen Do compheie e olowing acions:

1 | will spend & minimum of 1 hour per day reviewing notes and working on assignments.

2 After each class, | will use a copy of class notes supplied by the feacherto fill in amy gapsin
Learning Contract:

Example: 3

Negotiable and NonNegatiab Hems

| aim ko expacied o compleds the following actions

Non'Neg()tiable 1 | will be on-time for class.
Elements

2 | will tum in at least 80% of assigned homework, with all work complaied.

3 | will chedk in with the instrucior during his free penod at least once per week and bring amy
quesfions from current work.

Teacher Responsibilities

My leacher will help me 1o achieve swtcess in this course hnough hese acBons suppons:

1. Answer questions and offer help during wesekly free-penod check-ins.
2. Remind Troy weekly about any missing assignments.
3. Supply review copy of dass notes each peniod.

Sign-Offs

Wlr. Frank Sweith Troy Bue Diane Blue

Mr. Sarih Trovy Blue Diane Blue

WWW Teacher Student Parent




Respc Troy Blue's Learning Contract

| aim taking pan n fhis Eamang conirac] because e siralegees ks ied here will heldp me o leam the malenia
and perionm well in fhis course. This conirad is n efled fhnough e end of e cumend semesler.

Negotiable tems

| have chdoen Do compheie e olowing acions:

1 | will spend & minimum of 1 hour per day reviewing notes and working on assignments.

Negotiable Items

| have chosen to complete the following actions:

1
2

3

Non-Negotiable ltems

upplied by the feacherto fill in any gaps in

| will spend a minimum of 1 hour per day reviewing notes and working on assignments. l
/Student Actions. The

After each class, | will use a copy of class notes supplied by the teacher to fill in
my notes.

A

\

contract lists any
actions that the
student is pledging to

complete to ensure

| am also expected to complete the following actions:

1
2

success In the course.

| will be on-time for class.

This example divides
actions into 2 groups:

| will tumn in at least 80% of assigned homework, with all work completed.

‘Negotiable’ & ‘Non-

| will check in with the instructor during his free period at least once per week and bring\ﬁ

questions from current work.

\_Negotiable’. ,Z

Mr. Smruth

WWW Tagohear

et Diane Blue
Trovy Blus Diane Blue
Student Parent



Respc Troy Blue's Learning Contract

| &im taking par n his Eamng conirac] because e siralegees ksied here will heldp me o leam the maleial
and perionm well in fhis course. This conirad is n efled fhnough e end of e cumend semesler.

Neqgotiable tems
| have chdoen Do compheie e olowing acions:

1 | will spend & minimum of 1 hour per day reviewing notes and working on assignments.

2 After each class, | will use a copy of class notes supplied by the feacherto fill in amy gapsin
Learning Contract:

Example: 3

Negotiable and NonNegatiab Hems

| aim ko expacied o compleds the following actions

Non'Neg()tiable 1 | will be on-time for class.
Elements

2 | will tum in at least 80% of assigned homework, with all work complaied.

3 | will chedk in with the instrucior during his free penod at least once per week and bring amy
quesfions from current work.

Teacher Responsibilities

My leacher will help me 1o achieve swtcess in this course hnough hese acBons suppons:

1. Answer questions and offer help during wesekly free-penod check-ins.
2. Remind Troy weekly about any missing assignments.
3. Supply review copy of dass notes each peniod.

Sign-Offs

Wlr. Frank Sweith Troy Bue Diane Blue

Mr. Sarih Trovy Blue Diane Blue

WWW Teacher Student Parent




Respc Troy Blue's Learning Contract

| aim taking pan n fhis Eamang conirac] because e siralegees ks ied here will heldp me o leam the malenia
and perionm well in fhis course. This conirad is n efled fhnough e end of e cumend semesler.

It
/Teacher Actions. Listing teacher \%mmm,,wm_

o P nd a minimum of 1 hour per day reviewing notes and working on assignments.
responsibilities on the contract ) e eay e " on assig

emphaSIZeS that Success In the iach class, | will use a copy of class notes supplied by the feacherto fill in any gaps in

course Is a shared endeavor and

can prod the student to take
ble tems

advantage of instructor supports that  |-cc.c o v o e

Qight otherwise be overlooked. jwmmm-

\ / 2—rwill1umina1leas153%nfassignedhmmrl-;.whhall'ﬁwkcc-rrpletd.
> 1 ~ . . ,
Teacher Responsibilities N

My teacher will help me to achieve success in this course through these actions/supports:

1. Answer questions and offer help during weekly free-period check-ins.
2. Remind Troy weekly about any missing assignments.
3. Supply review copy of class notes each period.

Mr. Smruth Troy Blue Dkane Blus

WWW Teacher Sudent Parent




Respc Troy Blue's Learning Contract

| &im taking par n his Eamng conirac] because e siralegees ksied here will heldp me o leam the maleial
and perionm well in fhis course. This conirad is n efled fhnough e end of e cumend semesler.

Neqgotiable tems
| have chdoen Do compheie e olowing acions:

1 | will spend & minimum of 1 hour per day reviewing notes and working on assignments.

2 After each class, | will use a copy of class notes supplied by the feacherto fill in amy gapsin
Learning Contract:

Example: 3

Negotiable and NonNegatiab Hems

| aim ko expacied o compleds the following actions

Non'Neg()tiable 1 | will be on-time for class.
Elements

2 | will tum in at least 80% of assigned homework, with all work complaied.

3 | will chedk in with the instrucior during his free penod at least once per week and bring amy
quesfions from current work.

Teacher Responsibilities

My leacher will help me 1o achieve swtcess in this course hnough hese acBons suppons:

1. Answer questions and offer help during wesekly free-penod check-ins.
2. Remind Troy weekly about any missing assignments.
3. Supply review copy of dass notes each peniod.

Sign-Offs

Wlr. Frank Sweith Troy Bue Diane Blue

Mr. Sarih Trovy Blue Diane Blue

WWW Teacher Student Parent




Respc

Troy Blue's Learning Contract

| aim taking pan n fhis Eamang conirac] because e siralegees ks ied here will heldp me o leam the malenia
and perionm well in fhis course. This conirad is n efled fhnough e end of e cumend semesler.

Negotiable tems

| have chdoen Do compheie e olowing acions:

1 | will spend & minimum of 1 hour per day reviewing notes and working on assignments.

/Sign-Off. Both student and teacher N
(and, optionally, the parent) sign the
learning contract. The student
signature in particular indicates a

voluntary acceptance of the learning
contract and a public pledge to
Q)Ilow through on its terms.

-\ /

class notes supplied by the eacherto fill in any gaps in

actkons

N homework, with all work completed.

ing his free penod at least once per week and bring amy

Sign-Ofts N\ /-
W, Frank Swith Trnoy Glue Deiane Glae
Mr. Smith Troy Blue Diane Blue
Teacher Student Parent
Mr. Simith Troy Blue Do Blue
WWW Teacher Sudent Parent




Respc Troy Blue's Learning Contract

| &im taking par n his Eamng conirac] because e siralegees ksied here will heldp me o leam the maleial
and perionm well in fhis course. This conirad is n efled fhnough e end of e cumend semesler.

Neqgotiable tems
| have chdoen Do compheie e olowing acions:

1 | will spend & minimum of 1 hour per day reviewing notes and working on assignments.

2 After each class, | will use a copy of class notes supplied by the feacherto fill in amy gapsin
Learning Contract:

Example: 3

Negotiable and NonNegatiab Hems

| aim ko expacied o compleds the following actions

Non'Neg()tiable 1 | will be on-time for class.
Elements

2 | will tum in at least 80% of assigned homework, with all work complaied.

3 | will chedk in with the instrucior during his free penod at least once per week and bring amy
quesfions from current work.

Teacher Responsibilities

My leacher will help me 1o achieve swtcess in this course hnough hese acBons suppons:

1. Answer questions and offer help during wesekly free-penod check-ins.
2. Remind Troy weekly about any missing assignments.
3. Supply review copy of dass notes each peniod.

Sign-Offs

Wlr. Frank Sweith Troy Bue Diane Blue

Mr. Sarih Trovy Blue Diane Blue

WWW Teacher Student Parent




Response to Intervention

How To...Promote Academic Self-
Management: Academic Survival Skills
Checklists
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Response to Intervention

The Problem That This Tool Addresses:
Academic Survival Skills Checklist

Students who would achieve success on the ambitious
Common Core State Standards must first cultivate a set of
general ‘academic survival skills' that they can apply to any
coursework (DiPerna, 2006).

Examples of academic survival skills include the ability to
study effectively, be organized, and manage time well.

When academic survival skills are described in global terms,

though, It can
teachers may
term 'study ski

ne difficult to define them. For example, two
nave different understandings about what the

IS' means.

Source: DiPerna, J. C. (2006). Academic enablers and student achievement: Implications for assessment and intervention
services in the schools. Psychology in the Schools, 43, 7-17.
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Response to Intervention

Academic Survival Skills Checklist: What It Is...

 The teacher selects a global skill (e.g.,
homework completion; independent seatwork).
The teacher then breaks the global skill down
into a checklist of component sub-skills. An
observer (e.g., teacher, another adult, or even
the student) can then use the checklist to note
whether a student successfully displays each of
the sub-skills on a given day.

www.interventioncentral.org
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Response to Intervention

Academic Survival Skills Checklist

Academic Survival Skills Checklist: Homework

1. WRITE DOWN HOMEWORK ASSIGNMENTS CORRECTLY. Make sure that you have
copied down your homework assignment(s) correctly and completely. If necessary,
approach the instructor before leaving the classroom to seek clarification about the
homework assignment.

2. ASSEMBLE ALL NECESSARY HOMEWORK MATERIALS. Make a list of those school
work materials that you will need for that night's homework assignments and ensure that
you have them before going home. School materials may include the course text, copies
of additional assigned readings, your class notes, and partially completed assignments
that are to be finished as homework. Additionally, monitor your work supplies at home
(e.g., graph paper, pens, printer cartridges) and replenish them as needed.

3. USE AVAILABLE SCHOOL TIME TO GET A START ON HOMEWORK. Take advantage
of open time in school (e.g., time given in class, study halls, etc) to get a start on your
homework. Getting a head start on homework in school can reduce the amount of time
needed to complete that work later in the day. Also, if you start homework in school and
run into problems, you have a greater chance of being able to seek out a teacher or fellow
student to resolve those problems proactively and thus successfully complete that
assignment.

Source: Academic Survival Skills Checklist Maker. (2012). Retrieved from http://www.interventioncentral.org/tools/academic-survival-skills-
checklist-maker




Response to Intervention

4. Behavioral Checklists: Example 3:
Academic Survival Skills Checklist

Academic Survival Skills Checklist: Homework

4 CREATE AN OPTIMAL HOMEWORK SPACE. Create an organized space at home for
getting homework done. The space can be temporary (e.g., Kitchen table) or permanent
(e.g., a desk in your bedroom). It should be quiet, well-lit, and include a table or desk large
enough to lay out your work materials and a comfortable chair.

2. SCHEDULE A REGULAR. HOMEWORK TIME. Homework Is easier to complete if you set
aside sufficient time in your schedule to do it. If possible, your daily routine should include
a standing time when any homework is to be done. In deciding when to schedule a
homework period, consider such factors as when your energy level is highest, when
surrounding distractions are less likely to occur, and when shared resources such as a
computer or printer may be available for your use.

6. DEVELOP A DAILY HOMEWORK PLAN. Before beginning your homework each day,
take a few minutes to review all of your homework assignments and to develop a work
plan. Your plan should include a listing of each homework task and an estimate of how
long it will take to complete that task. It is a good rule of thumb to select the most difficult
homework task to complete first, when your energy and concentration levels are likely to
be at their peak. At the conclusion of your homework session, review the plan, check off
all completed tasks, and reflect on whether your time estimates were adequate for the
various tasks.

Source: Academic Survival Skills Checklist Maker. (2012). Retrieved from http://www.interventioncentral.org/tools/academic-survival-skills-
checklist-maker




Response to Intervention

4. Behavioral Checklists: Example 3:
Academic Survival Skills Checklist

Academic Survival Skills Checklist: Homework

7. DO NOT PROCRASTINATE ON LARGER HOMEWORK TASKS. Some homework
assignments (e.g., term papers) require substantial work and successful completion of
several related sub-tasks before attaining the final goal. It is a mistake to put off these
larger assignments until the night before they are due. Instead, when first assigned a
comprehensive task, break that task down into appropriate sub-tasks. Next to each
sub-task, list a target date for completion. When compiling a daily homework plan, include
any sub-tasks with upcoming due dates. Monitor your progress to ensure that you remain
on schedule to complete the larger assignment on time.

8. USE HOMEWORK SUPPORTS SUPPLIED BY YOUR TEACHER. Make use of
homework guides or resources of any kind offered by your teacher. For example, be sure
to review the course syllabus for information about upcoming homework, as well as any
print or online listings of homework assignments for the day or week. Take advantage of
teacher office hours to drop in and get help with homework as needed.

9. GET YOUR HOMEWORK ORGANIZED. When several homework tasks are assigned
daily from several courses, the total volume of work can quickly pile up. Adopt simple but
effective organizational strategies to keep track of all the paperwork. For example,
consider maintaining two file folders labeled "Work in Progress' and 'Completed Work'".
Make a point of emptying the 'Completed Work' folder each day by turning in the finished
homework.

Source: Academic Survival Skills Checklist Maker. (2012). Retrieved from http://www.interventioncentral.org/tools/academic-survival-skills-
checklist-maker




Response to Intervention

4. Behavioral Checklists: Example 3:
Academic Survival Skills Checklist

Academic Survival Skills Checklist: Homework

10. NOTE AREAS OF HOMEWORK CONFUSION. If you are stuck on a homework item, be
sure to note the specific reason(s) that you are unable to complete it. For example, you
may have difficulty with a homework item because you failed to comprehend a passage In
your assigned reading (note the problem by highlighting the confusing passage), do not
know the meaning of a term (note the problem by writing down the unknown term), or do
not understand the teacher's assignment (note the problem by writing a comment on the
assignment worksheet). By recording the reason(s) that you are unable successfully to
complete a homework item, you demonstrate to your teacher both that you made a
good-faith effort to do the work and that you are able to clearly explain where you
encountered the problem and why.

11. CHECK HOMEWORK QUALITY. Students can improve homework performance by
adopting quality self-checks. For example, before turning in any homework writing task,
you might apply the SCOPE revision tool: check your composition for
Spelling-Capitalization-Order of words-Punctuation-Expression of complete thoughts. If
your teacher has given you rubrics or other rating forms to evaluate the quality of your
work, these also may be useful for evaluating your homework.

Source: Academic Survival Skills Checklist Maker. (2012). Retrieved from http://www.interventioncentral.org/tools/academic-survival-skills-
checklist-maker




Response to Intervention

Academic Survival Skills Checklists: 5 Uses

1. Create consistent expectations among
teachers.

2. Allow for proactive training of students.

3. Encourage students to self-evaluate and self-
manage.

4. Monitor progress in acquiring these ‘survival
skills’.
5. Can guide parent conferences.
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acadeamic survival skills,
AC ad e m I C S u rVIV al S kl | |S If you have any suggestions or comments about this tool, please mail me.

Checklist Maker
http//WWW Interve ntloncentral Org/ Success in school depends on the student acquiring effective "academic survival’ skills such as study skills, time

management, and homework completion. The Academic Survival Skills Checklist Maker is a free application that

tOO'S/aCadem|C-SUTV|V8.|-S|(I”S- allows teachers, students, and parents to assemble "how to’ checklists that can be used to train students in essential
academic-support skills. These checklists are a great way to promote student independence and accountability! (For

Ch eCk|ISt-maker suggestions on how to use these checklists, download Jim Wright's Academic Survival Skills Checklists: 5 Ways to
Help Students to Become Effective Self-Managing Learners.)
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Response to Intervention

Activity: Tools for
Self-Management

In your groups:

* Review the academic self-
management tools presented in
this workshop.

* Discuss how you might use any
of these tools in your own
practice to motivate students by *
giving them the skills to break
down and complete complex
tasks.

Self-Management
Tools

Work Planning Skills
& Form

Learning Contracts

Academic Survival
Skills Checklists
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Response to Intervention

Reading
Interventions. What

are examples of
classroom interventions

for reading?
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Sampler: Reading/Writing

nterventions:

ncremental Rehearsal (Phonics/Alphabetics)
Reading Racetrack (Vocabulary)

Paired Reading (Fluency)

Group-Based Repeated Reading (Fluency)
Click or Clunk (Comprehension)
Read-Ask-Paraphrase (RAP) (Comprehension)
Ask-Read-Tell (ART) (Comprehension)
Sentence Combining (Grammar/Syntax)

© N o gk W




Response to Intervention

Big Ideas in Reading

1. “Phonemic Awareness: The ability to hear and
manipulate sounds in words.

2. Alphabetic Principle: The ability to associate sounds
with letters and use these sounds to form words.

3. Fluency with Text: The effortless, automatic ability to
read words In connected text.

4. Vocabulary: The ability to understand (receptive) and
use (expressive) words to acquire and convey
meaning.

5. Comprehension: The complex cognitive process
Involving the intentional interaction between reader
and text to convey meaning.”

Source: Big ideas in beginning reading. University of Oregon. Retrieved September 23, 2007, from
http:/reading.uoregon.edu/index.php
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Response to Intervention

Sample Strategy to
Promote...Phonics/Alphabetics
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Response to Intervention

| etter Names: Incremental Rehearsal

K P b
Step 1: The tutor writes

down on a series of flash
cards the letters that the t m C
student needs to learn.

D a
W q h
N C Y
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Response to Intervention

Incremental Rehearsal of Letter Names

'‘KNOWN' Letters

‘UNKNOWN' Letters

Step 2: The tutor reviews
the letter identification b
cards with the student.

Any card that the student
can answer within 2 Y

seconds is sorted into

the ‘KNOWN’ pile. Any
card that the student

cannot answer within two
seconds—or answers D
Incorrectly—is sorted into

the ‘UNKNOWN' pile.

K
N
h W
I
m C
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Response to Intervention

Incremental Rehearsal of Letter Names

Step 3: The tutor is now ready to follow a nine-step incremental-rehearsal
sequence: First, the tutor presents the student with a single index card
containing an ‘unknown’ letter. The tutor reads the letter aloud, then prompts
the student to read off the same unknown letter.
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Response to Intervention

Incremental Rehearsal of Letter Names

Step 3 (Cont.): Next the tutor takes a letter from the ‘known’ pile and pairs it
with the unknown letter. When shown each of the two letters, the student is

asked to identify It.

www.interventioncentral.org
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Response to Intervention

Incremental Rehearsal of Letter Names

Step 3 (Cont.): The tutor then repeats the sequence--adding yet another
known letter card to the growing deck of flash cards being reviewed and each
time prompting the student to answer the whole series of letter names. This
process continues until the review deck contains a total of one ‘unknown’ letter
and eight ‘known’ letters (a high ratio of ‘known’ to ‘unknown’ material ).

K b P
Y C h
g D a
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Response to Intervention

Incremental Rehearsal of Letter Names

Step 4: At this point, the last ‘known’ letter that had been added to the
student’s review deck is discarded (placed back into the original pile of ‘known’
items) and the previously ‘unknown’ letter name is now treated as the first
‘known’ letter in new student review deck for future drills.

K ) b P

e ]
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Response to Intervention

Incremental Rehearsal of Letter Names
Step 4: The student is then presented with a new ‘unknown’ letter to identify-

and the review seqguence Is once again repeated each time until the ‘unknown’
letter is grouped with nine ‘known’ letters—and on and on. Dally review
sessions are discontinued either when time runs out or when the student
answers an ‘unknown’ letter incorrectly three times.

N K b
p Y C
h Q D
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Response to Intervention

Sample Strategy to Promote...Sight-Word
Vocabulary
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Response to Intervention

Reading Racetrack

The teacher selects 28 words from a sight word list
(e.g., Dolch, Fry) to create ‘Reading Racetracks'.

* In one session, the student reads through four target
Racetracks with 7 words each and one review
Racetrack with all 28 words.

 The student reads words aloud from a ‘Reading
Racetrack’ sheet for 1 minute.

 The student engages in repeated readings from that
Racetrack wordlist until reaching a 90-word criterion
or having read the list five times in a row.

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.




;cﬁh en
%ive
® five ' some
3 Reading
stop then
‘ Racetrack .a
know were
Student: JAKE
: Diate: oept 17, 2014 7
then ‘.“.i-trdlist: - had
- Circle List T*,.I or Review .
were know
I 3
some stop
five étup w:n.rere had I;:nuw some then

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.



Response to Intervention

=

Core Works' Series © 2014 Jim Wright

(IR

Reading Racetrack Score Sheet  stugent Wordiist Date:

TARGETLIST1 | #Words | #Errors | Practice Words TARGETLIST 3 | #Words | #Errors | Practice Words
Correct Correct

First Read First Read

Second Read Second Read

Third Read Third Read

Fourth Read Fourth Read

Fifth Read Fifth Read

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.




Response to Intervention

Sample Strategies to Promote...Reading
Fluency
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Response to Intervention

Classroom Academic Interventions: Reading Fluency

« PAIRED READING: INCREASE READING FLUENCY. Teacher
and student begin the session reading aloud in unison.

During the session, at the student’s choosing, he/she gives a silent
signal (e.g., lightly tapping the teacher's wrist); at this signal, the
teacher stops reading aloud and instead follows along silently
while the student continues to read aloud. Whenever the student
commits a reading error or hesitates for 3 seconds or longer
(during either unison or independent reading), the teacher corrects
the error and resumes reading in unison.

Source: Homan, S. P, Klesius, J. P, & Hite, C. (1993). Effects of repeated readings and nonrepetive strategies on students'
fluency and comprehension. Journal of Educational Research, 87(2), 94-99. 169




Response to Intervention

Group-Based Repeated Reading

(Available on Conference Web Page)

An effective group repeated reading intervention
(Klubnik & Ardoin, 2010) has been developed that
allows a tutor to work on reading fluency with up to 3
students in a group format. This tutoring package
Includes several components, with repeated reading as
the ‘engine’ that drives student growth in reading
fluency. A tutoring session using this group intervention
will last about 15 minutes.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group-Based Repeated Reading

Preparation. To prepare for each tutoring session, the
tutor creates or obtains these materials:

« 1 student reading passage: This passage should be 150
words or longer and at students' instructional level.
Instructional as defined here means that students are able
to correctly read at least 90% of the words in the passage.

Copies of the passage are made for each student and the
tutor.

1 copy of the Group Repeated Reading Intervention
Behavior Rating Scale (two versions of which appear later
in this document).

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention

Group-Based Repeated Reading

Procedure. The group repeated reading intervention has 4
components: passage preview, repeated readings, phrase-
drill error correction, and contingent reward:

1. Passage Preview. The tutor reads the practice passage
aloud once while students follow along silently, tracking
their place with an index finger. During this initial read-
through, the tutor stops several times at unpredictable
points and asks a student selected at random to read the
next word in the passage. (NOTE: This ‘assisted cloze'
strategy -- Homan, Klesius, & Hite,1993--ensures that
students pay close attention to the tutor's modeling of text.)

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group-Based Repeated Reading

Procedure.

2. Repeated Readings. The tutor next has the students read
the practice passage aloud 3 times . For each read-aloud,
the students engage in sequential reading, with the process
continuing in round-robin fashion until the passage Is
completed. When a student misreads or hesitates in
reading a word for 3 seconds or longer, the tutor states the
correct word. At the beginning of each repeated reading, the
tutor selects a different student, to ensure that by the end of
the 3 readings, each student will have read each sentence
In the passage once.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group-Based Repeated Reading

Procedure.

3. Phrase Drill Error Correction. At the end of each reading, the
tutor reviews error words (misreads or hesitations for 3
seconds or longer) with students. The tutor points to each error
word, ensures that students are looking at the word, and asks
them to read the word aloud in unison.

If students misread or hesitate for 3 seconds or longer, the
tutor pronounces the error word and has students read the
word aloud together (choral responding). Then the tutor has
students read aloud a phrase of 2-3 words that includes the
error word--performing this action twice.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group-Based Repeated Reading

Procedure.

4. Contingent Reward. At the start of each tutoring session, the
tutor reviews with the group the 3 behavioral expectations from
the Group Repeated Reading Intervention Behavior Rating

Sca
- W
- W

e.
nen asked to read aloud, | did my best reading.

nen others were reading, | paid close attention.

— | showed good behaviors and followed all directions quickly.

The tutor reminds the students that they can earn a reward If
they observe these behavioral expectations.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group Repeated Reading Intervention Behavior Rating Scale

Student Mame: Beading Groupn Stydants Ciate:

Rater: Tutor Classroom:

Directions: Review each of the Behavior Heport Card items below. For each item, rate the degree to which the student showed the
behavior or met the behavior goal.

Student 1 Student 2 Student 3

When asked fo read aloud, | did my best
readimng.

The degres to which Reading Group Students met
this behawior goal

® @ 6
1 3

r

~®
®
@
~®
®
@
~®
®
=@

When others were reading, [ paid close
atfentiomn.

The degree to which Reading Group Students met
this behawior goal

@& @ ©
1 i E

-®
®
“©
-®
®
“©
-®
®
@

I showed good behawviors and followed all
directions gquickly.

The de to which Reading G Student i X, X, e
e ﬂ;iEbeiiuli;?gnr.:llupa =reme {? %} {?:}

® ® ©
1 a
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Response to Intervention

Group Repeated Reading Intervention Behavior Rating Scale

Student Mame: Reading Group Studants Diate:

Rater: Tutor Classnoom:

Directions: Review each of the Behavior Report Card itemns below. For each item, rate the degree to which the student showed the
behavior or met the behavior goal.

Student 1 Student 2 Student 3
When asked fo read aloud, | did my best
reading.
How well Reading Group Students did in meeting P F G P F G P F G
the behavior goal? 1....2..3 1.2 1. .23
1 s K|
Foar Far  Good
When others were reading, [ paid close
atferntiomn.
How well Reading Group Students did in meeting P F G P F G P F G
the behavior goal? 1....2..3 1.2 1. .23
) 1 s 3
Pogr Far  Good
| showed good behaviors and followed all
directions gquickly.
How well Reading Group Students did in meeting P F G P F G P F G
the behavior goal? 1....2..3 1.2 1. .20
1 s K|
Poar Far  Good
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Response to Intervention

Group-Based Repeated Reading

Procedure.

4. Contingent Reward (Cont.) At the end of the session, the tutor
rates each student's behavior on the Group Repeated Reading
Intervention Behavior Rating Scale. Any student who earns a
top score (3 points) on all rating items receives a nickel
(Klubnik & Ardoin, 2010), sticker, or other modest reward.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Sample Strategies to Promote...Reading
Comprehension
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Response to Intervention

Reading Comprehension: Self-Management Strategies
CLICK OR CLUNK: MONITORING COMPREHENSION

 The student continually checks understanding of sentences,
paragraphs, and pages of text while reading.

« |f the student understands what is read, he/she quietly says
‘CLICK’ and continues reading.

« [f the student encounters problems with vocabulary or
comprehension, he/she quietly says ‘CLUNK’ and uses a checklist
to apply simple strategies to solve those reading difficulties.

Source: Babbs, P. J. (1984). Monitoring cards help improve comprehension. The Reading Teacher, 38(2), 200-204.
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Response to Intervention

‘Click or Clunk’
Check Sheet
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Response to Intervention

Reading Comprehension: Self-Management Strategies

« RETAIN TEXT INFORMATION WITH PARAPHRASING (RAP).
The student is trained to use a 3-step cognitive strategy when
reading each paragraph of an informational-text passage: (1)

READ the paragraph; (2) ASK oneself what the main idea of the

paragraph is and what two key details support that main idea,; (3)

PARAPHRASE the main idea and two supporting detalils into one's

own words. This 3-step strategy Is easily memorized using the

acronym RAP (read-ask-paraphrase). OPTIONAL BUT

RECOMMENDED: Create an organizer sheet with spaces for the

student to record main idea and supporting details of multiple

paragraphs—to be used with the RAP strategy-to be used as an
organizer and verifiable work product.

Source: Hagaman, J. L., Casey, K. J., & Reid, R. (2010). The effects of the paraphrasing strategy on the reading
comprehension of young students. Remedial and Special Education, 33, 110-123. 182
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Response to Intervention

Reading Comprehension: Self-Management Strategies

« A means to develop self-monitoring skills in comprehension is to teach
students a cognitive strategy : ART: Ask-Read-Tell (McCallum et al., 2010).
For challenging passages, the student is trained to apply a 3-step ART
sequence, which maps to the pre-reading/reading/post-reading timeline:

1. ASK: Before reading the text, the student looks over the title of the passage,
asks what the topic is likely to be, considers what he or she already knows
about that topic, and generates 2 questions that the student hopes to
answer through reading.

2. READ: While reading, the student stops after each paragraph to query
whether he or she has adequately understood that section of the passage
and, if necessary, applies comprehension fix-up skills.

3. TELL: After reading, the student attempts to answer the 2 questions posed
earlier based on the content just read.

Source: McCallum, R. S., Krohn, K. R., Skinner, C. H., Hilton-Prillhart, A., Hopkins, M. Waller, S., & Polite, F. (2010). Improving
reading comprehension of at-risk high-school students: The art of reading program. Psychology in the Schools, 48(1), 78-86. 184
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Step 2: Goal While Reading: | READ the passage carefully for full understanding:

While reading, | stop after each paragraph to ask, "Did | understand what | just read?"

If | do understand the paragraph, | mark it with a plus sign (+) and continue reading.

If | do not understand the paragraph, | mark it with a minus (-) sign and:

- reread the paragraph;

- slow my reading;

- focus my full attention on what | am reading;

- underline any words that | do not know and try to figure them out from the reading (context).
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Response to Intervention

Sample Strategy to Promote...Writing:
Grammar & Syntax
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Response to Intervention

Sentence Combining (Online)

Students with poor writing skills often write sentences that lack
‘syntactic maturity’. Their sentences often follow a simple,
stereotyped format. A promising approach to teach students use of
diverse sentence structures is through sentence combining.

In sentence combining, students are presented with kernel sentences
and given explicit instruction in how to weld these kernel sentences
Into more diverse sentence types either

— by using connecting words to combine multiple sentences into
one or

— by isolating key information from an otherwise superfluous
sentence and embedding that important information into the base
sentence.

Sources: Saddler, B. (2005). Sentence combining: A sentence-level writing intervention. The Reading Teacher, 58, 468-471.

Strong, W. (1986). Creative approaches to sentence combining. Urbana, OL: ERIC Clearinghouse on Reading and
Communication Skill & National Council of Teachers of English.

www.interventioncentral.org
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Response to Intervention

Formatting Sentence Combining Examples

e ‘Connecting words’ to be used as a sentence-combining tool appear in parentheses at the end
of a sentence that is to be combined with the base clause.

Example: Base clause: The car stalled.
Sentence to be combined: The car ran out of gas. (because)
Student-Generated Solution: The car stalled because it ran out of gas.

e The element(s) of any sentence to be embedded in the base clause are underlined.

Example: Base clause: The economic forecast resulted in strong stock market gains.
Sentence to be embedded: The economic forecast was upbeat.
Student-Generated Solution: The upbeat economic forecast resulted in strong
stock market gains.

www.interventioncentral.org 188




Response to Intervention

Table 1: Sentence-combining types and examples (Saddler, 2005; Strong, 1986)

Type of Sentence

Sentence Combining Example

Multiple (Compound) Sentence
Subjects or Objects:

Two or more subjects can be
combined with a conjunction

(e.g., or, and).

Two or more direct or indirect
objects can be combined with a
conjunction (e.g., or, and).

Skyscrapers in the city were damaged in the hurmcane.
Bridges in the city were damaged in the humcane.
Skyscrapers and bridges in the city were damaged in the
hurmicane.

When they travel, migratory birds need safe habitat.
When they travel, migratory birds need regular supplies of
food.

When they travel, migratory birds need safe habitat and
regular supplies of food.

Adjectives & Adverbs: When a
sentence simply contains an
adjective or adverb that modifies
the noun or verb of another
sentence, the adjechive or adverb
from the first sentence can be
embedded in the related
sentence.

Dry regions are at nsk for chronic water shortages.
Overpopulated regions are at nsk for chronic water
shortages.

Dry and overpopulated regions are at risk for chronic
water shortages.

Health care costs have nsen nationwide.
Those health care costs have nsen quickly.
Health care costs have nisen quickly nationwide.

www.interventioncentral.org




Response to Intervention

Table 1: Sentence-combining types and examples (Saddler, 2005; Strong, 1986)

Type of Sentence

Sentence Combining Example

Connecting Words: One or
more sentences are combined
with connecting words.

Coordinating conjunctions (e g,
and, but) link sentences on an
equal basis.

Subordinating conjunctions (e.q.,
after, until, unless, before, while,
because) link sentences with one
of the sentences subordinate or
dependent on the other.

¢ The house was falling apart.
No one seemed to care. (but)

¢ The glaciers began to melt.
The earth’'s average temperature increased. (because)
The glaciers began to melt because the earth’s average
temperature increased.

The house was falling apart, but no one seemed to care.

Relative Clauses: Sentence
contains an embedded,
subordinate clause that modifies
a noun.

¢ The artist was the most popular in the city.
The artist painted watercolors of sunsets. (who)
The artist who painted watercolors of sunsets was the
most popular in the city.

Appositives: Sentence contains
two noun phrases that refer to the
same object. When two
sentences refer to the same
noun, one sentence be reduced
to an appositive and embedded

in the other sentence.

¢ The explorer paddled the kayak across the raging nver.
The explorer was an expert in handling boats.

The explorer, an expert in handling boats, paddled the
kayak across the raging river.
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Response to Intervention

Table 1: Sentence-combining types and examples (Saddler, 2005; Strong, 1986)

Type of Sentence Sentence Combining Example

Possessive Nouns: A sentence | «  Some historians view the Louisiana Purchase as the most
that descnbes possession or important expansion of United States temtory.

ownership can be reduced to a The Louisiana Purchase was President Jefferson’s
possessive noun and embedded achievement.

In another sentence.
Some historians view President Jefferson’s Louisiana
Purchase as the most important expansion of United
States temitory.
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Activity: Academic Interventions

Review the sample
academic interventions just
presented.

Select 1-2 ideas from this
list that you would be
Interested in sharing with
teachers at your
school/district.

Discuss your chosen
Interventions with your

group.

WWW.IN

Sampler: Reading//Writing

Interventions:

Incremental Rehearsal
(Phonics/Alphabetics)

Reading Racetrack (Vocabulary)
Paired Reading (Fluency)

Group-Based Repeated Reading
(Fluency)

Click or Clunk (Comprehension)

Read-Ask-Paraphrase (RAP)
(Comprehension)

Ask-Read-Tell (ART) (Comprehension)
Sentence Combining (Grammar/Syntax)




Response to Intervention

Math Interventions.
What are practical math

Interventions to support
_ struggling learners?
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Response to Intervention

Five Strands of Mathematical Proficiency (NRC, 2002)

1.  Understandi g mathematic: <": Conceptual
concepts, operations, elations--knowing what Knowledge
mathematical symbols, diagrams, and procedures

™
1

2 ical procedu
g, and ¢

4.  Reasoning: Using logic to explain and justify a :
solution to a problem or to extend from something <— Synthesis
known to something less known.

5. Engaging: Seeing mathematics as sensible, useful,
and doable—if you work at it—and being willing to do
the work.

Source: National Research Council. (2002). Helping children learn mathematics. Mathematics Learning Study Committee, J. Kilpatrick & J.
Swafford, Editors, Center for Education, Division of Behavioral & Social Sciences & Education. Washington, DC: National Academy Pregg,




Response to Intervention

How Do We Reach Low-Performing Math
Students?: Instructional Recommendations

Important elements of math instruction for low-performing
students:

- “Providing teachers and students with data on student
performance”

- “Using peers as tutors or instructional guides’

—  “Providing clear, specific feedback to parents on their children’s
mathematics success”

—  “Using principles of explicit instruction in teaching math
concepts and procedures.” p. 51

Source: Baker, S., Gersten, R., & Lee, D. (2002).A synthesis of empirical research on teaching mathematics to low-
achieving students. The Elementary School Journal, 103(1), 51-73..
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Response to Intervention

Sample Strategies to Promote...Math Fact
Acquisition
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Response to Intervention

The Importance of Math-Fact Mastery

« Math-fact mastery permits students to shift valuable
cognitive capacity away from simple calculations toward
higher-level problem-solving (Gersten, Jordan, & Flojo,
2005; National Mathematics Advisory Panel, 2008).

 Animportant goal for schools Is to ensure that students
are proficient in math-facts by the end of grade 5
(Kroesbergen & Van Luit, 2003) to better prepare them
for the demanding middle-school math curriculum.
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Response to Intervention

Cover-Copy-Compare: Math Facts

In this intervention to promote acquisition of
math facts, the student is given a sheet with the
math facts with answers. The student looks at
each math model, covers the model briefly and
copies it from memory, then compares the
copied version to the original correct model
(Skinner, McLaughlin & Logan, 1997).
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Response to Worksheet: Cover-Copy-COmpare stusent

Math Facts |

1. 9X§7:63

Ox7=63

9x2=18

sl

2a

(=]

ia

9x4=36

Cover-Copy-

9x1=9

Compare Math : L
Fact Student - Ax3=8L =
Worksheet . 9x6=54 |[u
9x3=27 |

. Ox5=45 |

. 9x10=90 |-

< 9x8=72 |-

=l
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Response to Intervention

Peer Tutoring in Math
Computation with Constant
Time Delay
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Response to Intervention

Peer Tutoring in Math Computation with Constant
Time Delay

DESCRIPTION: This intervention employs students as reciprocal
peer tutors to target acquisition of basic math facts (math
computation) using constant time delay (Menesses & Gresham,
2009; Telecsan, Slaton, & Stevens, 1999). Each tutoring
'session’ is brief and includes its own progress-monitoring
component--making this a convenient and time-efficient math
Intervention for busy classrooms.
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Response to Intervention

Peer Tutoring in Math Computation with Constant
Time Delay

MATERIALS:

Student Packet: A work folder is created for each tutor pair. The
folder contains:

1 10 math fact cards with equations written on the front and correct
answer appearing on the back. NOTE: The set of cards is
replenished and updated regularly as tutoring pairs master their
math facts.

U Progress-monitoring form for each student.
1 Pencils.
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Response to Intervention

Peer Tutoring in Math Computation with Constant Time Delay

Tutoring Activity. Each tutoring ‘session’ last for 3 minutes. The tutor:

— Presents Cards. The tutor presents each card to the tutee for 3
seconds.

— Provides Tutor Feedback. [When the tutee responds correctly] The
tutor acknowledges the correct answer and presents the next card.

[When the tutee does not respond within 3 seconds or responds
Incorrectly] The tutor states the correct answer and has the tutee
repeat the correct answer. The tutor then presents the next card.

— Provides Praise. The tutor praises the tutee immediately following
correct answers.

— Shuffles Cards. When the tutor and tutee have reviewed all of the
math-fact carts, the tutor shuffles them before again presenting
cards.
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Response to Intervention

Peer Tutoring in Math Computation with Constant Time Delay

Progress-Monitoring Activity. The tutor concludes each 3-minute tutoring
session by assessing the number of math facts mastered by the tutee.
The tutor follows this sequence:

— Presents Cards. The tutor presents each card to the tutee for 3
seconds.

— Remains Silent. The tutor does not provide performance feedback
or praise to the tutee, or otherwise talk during the assessment
phase.

— Sorts Cards. Based on the tutee’s responses, the tutor sorts the
math-fact cards into ‘correct’ and ‘incorrect’ piles.

— Counts Cards and Records Totals. The tutor counts the number of
cards in the ‘correct’ and ‘incorrect’ piles and records the totals on
the tutee’s progress-monitoring chart.
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Response to Intervention

Math Tutoring: Score Sheet
Tudor ‘Coach® Tulze Payer
Liractions to the Tutor: Virde down fe number of mah-act cands hal yourparines
answerad corectly and fhe number answesad incomectly.
Date: Cards Corect Cands moomect
Peer Tutoring In
Date: Cards Corect Cands moomect
Math
. Date: Cards Corect Cands moomect
Computation:
Date: Cards Corect Cands moomect
Score Sheet
Date: Cards Corect Cands moomect
Date: Cards Corect Cands moomect
Date: Cards Corect Cands moomect
Diate: Cards Corect Cards moorect
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Response to Intervention

Peer Tutoring in Math Computation with Constant Time Delay

Tutoring Integrity Checks. As the student pairs complete the tutoring
activities, the supervising adult monitors the integrity with which the
intervention is carried out. At the conclusion of the tutoring session, the
adult gives feedback to the student pairs, praising successful
iImplementation and providing corrective feedback to students as
needed. NOTE: Teachers can use the attached form Peer Tutoring in
Math Computation with Constant Time Delay: Integrity Checklist to
conduct integrity checks of the intervention and student progress-
monitoring components of the math peer tutoring.
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Peer Tutoring In
Math
Computation:
Intervention
Integrity Sheet:
(Part 1.
Tutoring
Activity)

Peer Tutoring in Math Computation with Constant Time Delay: integrity Checklist

Tutoring Sezzion: Intervention Phase

DirecHons: Cheseee the lulor sed k= for s full inferesnfion session. e thes checkisl fo pacoed whether sach of
the key =leps of the ni=nvention weee corecy followed.

Correctly ahep Tutor Action MOTES
Carried Qut?
1 Prompiy Infiates Session. A fre =tart of the
N ) Emer, the Lfor immediglely presents the firsl
malh-fsc cand.

2 Presanks Cands. The futor crasanls aach card o
N - Eoe fufee for 3 seconds.

3 Provides Tutor Feedback. [When the ules
—Y_N ) respords correcily] The tulor acknowledges the
correct anzaer and presents the net cand

[fiher the ulze doe2 nof respord wihin 3
seconds or rezponds incomeclly] The hrice sisles
the comecl an=wer and has the uber repeat the
correct anzaer. The tulor then presents the next
card,

q_ Provides Pralse. Tre futor praizes the fulee
—T_A . mmediabely folioairg corecl srswers,

5 Shufles Cards. When the hior snd huise have
—T_A : revmwed all of the mat-iaci care, the ulor

shuffles them before again presenting coands.

E': Continues o the Timer. The kulce confinues &
N ) sraserls math-dsct card= for hies responss undl
e imer Aings




Response to Intervention

Peer Tutoring In
Math
Computation:
Intervention
Integrity Sheet
(Part 2.
Progress-
Monitoring)

Tutonng Seszion: Assessment Phaze

Directions: Cioserve the hilor and hulee during the progre=s-moniloring phase of the seszion. Uze this checklsl fo
record whether each of the key sleps of the asse=smeni were correchy followed.

Comectly olep Tutor Action NOTES
Camed Cut?
-1 Pressents Cards. The fubor preserls sach cand o
—T_ M : tre tutee for 3 seconds.
E fremains Sllent The tor doss not provide
—T_h : perfomance feedback or prise fo the ubee, or
ctherwise tals during the szses=ment ghaze.
3 Sorts Cands. The ulor sorfs cards info ‘corredt
—T_A ' and incomect piles based on the fubee's
"EIpOMSE,
'4- Counis Cands and Records Totals. The tulor
T~ ' courts the rumber of cards = the ‘comect’ and

‘rooeecl piles and pecords the bolals om the
itee's progre=s-monilorng chart
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Response to Intervention

Sample Strategy to Promote...Student Self-
Monitoring
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Response to Intervention

Student Self-Monitoring: Customized Math Self-Correction
Checklists

DESCRIPTION: The teacher analyzes a particular
student's pattern of errors commonly made when
solving a math algorithm (on either computation or word
problems) and develops a brief error self-correction
checklist unique to that student. The student then uses
this checklist to self-monitor—and when necessary
correct—nhis or her performance on math worksheets
before turning them In.

Sources: Dunlap, L. K., & Dunlap, G. (1989). A self-monitoring package for teaching subtraction with regrouping to students
with learning disabilities. Journal of Applied Behavior Analysis, 229, 309-314.

Uberti, H. Z., Mastropieri, M. A., & Scruggs, T. E. (2004). Check it off: Individualizing a math algorithm for students with
disabilities via self-monitoring checklists. Intervention in School and Clinic, 39(5), 269-275.
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Response to Intervention

Increase Student Math Success with Customized Math Self-
Correction Checklists

MATERIALS:
o Customized student math error self-correction checklist

 Worksheets or assignments containing math problems
matched to the error self-correction checklist

Sources: Dunlap, L. K., & Dunlap, G. (1989). A self-monitoring package for teaching subtraction with regrouping to students
with learning disabilities. Journal of Applied Behavior Analysis, 229, 309-314.

Uberti, H. Z., Mastropieri, M. A., & Scruggs, T. E. (2004). Check it off: Individualizing a math algorithm for students with
disabilities via self-monitoring checklists. Intervention in School and Clinic, 39(5), 269-275.
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Response to Intervention

Sample Self-Correction Checklist

Math Self-Correction Checklist

Student Name: Drate:

Rater: Student Classroom:

Directions: To the Student: BEFORE YOU START: Look at each of these goals for careful math work before beginning your assignment.
AFTER EACH PROBLEM: Stop and rate YES or MO whether you performed each goal correctly.

Problems# Problem#2

Problemdt3

Problemsd

Froblem#s

I underlined all numbers ar the op of the
subrtraction problem thar were smaller than
their matching numbers art the botom of the

problem. Y _|'| Y _N

DOid the student succeed in this behavior goal?

QYES QNG

I wrote all numbers carefully so that | could
read them easily and not mistake them for other
numbers.

DOid the student succeed in this behavior goal?

JYES QNO

IHined up all numbers in the right place-value
columns,

Did the student succeed in this behavior goal? _‘f _" _\‘ _N
QO YES QNO

| rechecked all of my answers,
DOid the student succeed in this behavior goal? Y N Y N
OYES NG

www.interventioncentral.org
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Response to Intervention

Behavior

‘_i

Interventions for the

Classroom. ,
-~ What are examples of |
Intervention ideas that
pport

can help to st
students with challenging behaviors?
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Response to Intervention

Motivating Through Personal Connection

Try These |deas to Improve the Student-Teacher
Relationship:

Maintaining a High Rate of Positive Interactions. Teachers
promote a positive relationship with any student by
maintaining a ratio of at least three positive teacher-student
Interactions (e.g., greeting, positive conversation, high-five)
for every negative (disciplinary) interaction (e.g., reprimand)
(Sprick, Borgmeler, & Nolet, 2002).
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Response to Intervention

Motivating Through Personal Connection

Try These |deas to Improve the Student-Teacher
Relationship:

Emphasizing the Positive in Teacher Requests
(Braithwaite, 2001). The teacher avoids using negative
phrasing (e.g., "If you don't return to your seat, | can't help
you with your assignment”) when making a request of a
student. Instead, the teacher request is stated in positive
terms (e.g., "l will be over to help you on the assignment
just as soon as you return to your seat"). When a request
nas a positive 'spin’, that teacher is less likely to trigger a

power struggle and more likely to gain student compliance.
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Response to Intervention

Motivating Through Personal Connection

Try These |deas to Improve the Student-Teacher
Relationship:

Greeting Students at the Classroom Door. A personalized
greeting at the start of a class period can boost class levels
of academic engagement (Allday & Pakurar, 2007) and
promote personal connections with students.

The teacher spends a few seconds greeting each student
by name at the classroom door at the beginning of class.
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Response to Intervention

Motivating Through Personal Connection

Try These |deas to Improve the Student-Teacher
Relationship:

Two by Ten: Positively Structuring Teacher-Student
Interactions (Mendler, 2000). The teacher selects a student
with whom that instructor wants to build a more positive
relationship. The instructor makes a commitment to spend
2 minutes per day for ten consecutive days engaging the
student in a positive conversation about topics of interest to
that student. NOTE: During those two-minute daily
conversations, the teacher maintains a positive tone and
avoids talking about the student’s problem behaviors or
poor academic performance.
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Response to Intervention

Reducing Disruptive Behavior Through Antecedent
Physical Exercise

Description. Students with disruptive
behaviors can show greater levels of X
control and compliance after engaging f t & Xﬁ
In at least 30 minutes of sustained
physical exercise.

This technique is called ‘antecedent exercise’ because the
physical activity precedes—and therefore prevents—
problem behaviors (Folino, Ducharme, & Greenwald, 2014).
The positive effects of antecedent exercise can last up to 90
minutes.

Source: Folino, A., Ducharme, J. M., & Greenwald, N. (2014). Temporal effects of antecedent exercise on students' disruptive behaviors:
An exploratory study. Journal of School Psychology, 52, 447-462.




Response to Intervention

Reducing Disruptive Behavior Through Antecedent
Physical Exercise

Procedure. The student engages in sustained moderate
exercise for at least 30 minutes.

Any adult-supervised mix of activities is acceptable (e.g.,
having students rotate among a series of exercise ‘circuits’
such as jumping jacks and sprints), so long as it achieves
this steady rate of physical activity.

The goal is for the student to achieve a ‘target heart rate’
through most of the activity period, a rate equaling 50 to 70
percent of that individual’s maximum heart rate (Folino,
Ducharme, & Greenwald, 2014).

Source: Folino, A., Ducharme, J. M., & Greenwald, N. (2014). Temporal effects of antecedent exercise on students' disruptive behaviors:
An exploratory study. Journal of School Psychology, 52, 447-462.




Response to Intervention

Reducing Disruptive Behavior Through Antecedent
Physical Exercise

Tips for Use. Here are suggestions when designing a plan
that includes antecedent exercise:

« (Clear the student for sustained exercise. Antecedent
exercise should be no more strenuous than activities that
students routinely engage in during physical education.

The school should verify that the student has no
interfering physical limitations or medical conditions
before starting an antecedent-exercise program.

Source: Folino, A., Ducharme, J. M., & Greenwald, N. (2014). Temporal effects of antecedent exercise on students' disruptive behaviors:
An exploratory study. Journal of School Psychology, 52, 447-462.




Response to Intervention

Reducing Disruptive Behavior Through Antecedent
Physical Exercise

Tips for Use (Cont.)

 Consult a physical-education teacher. The physical-
education instructor is a helpful source for exercise ideas
that will engage students—and can also provide guidance
on how to monitor the student’s activity level to ensure
that it falls within the moderate range.

Source: Folino, A., Ducharme, J. M., & Greenwald, N. (2014). Temporal effects of antecedent exercise on students' disruptive behaviors:
An exploratory study. Journal of School Psychology, 52, 447-462.




Response to Intervention

Reducing Disruptive Behavior Through Antecedent
Physical Exercise

Tips for Use (Cont.)

 Schedule strategically. While antecedent exercise can show
follow-up positive effects on behavior for up to 90 minutes, the
Impact is greatest during the first half-hour. If possible, schedule
demanding academic work such as reading instruction as soon
as possible after an exercise period to reap maximum benefits.

Challenging
Behaviors: >

Baseline

O
O
0-30 mins  031-60 mins  61-90 mins

X

Antecedent
Exercise Session

Source: Folino, A., Ducharme, J. M., & Greenwald, N. (2014). Temporal effects of antecedent exercise on students' disruptive behaviors:
An exploratory study. Journal of School Psychology, 52, 447-462.




Response to Intervention

Managing Academic Anxiety Through an
Antecedent Writing Activity

Description. Students may become
anxious when faced with academic tasks
such as test-taking—to the point at which
the anxiety seriously interferes with their
work performance.

™
Being barraged with anxious thoughts while trying to
complete academic tasks Is a negative form of multi-tasking
and taxes working memory (Beilock & Willingham, 2014).

Anxious thoughts divert attention and thus degrade student
performance.

Source: Beilock, S. L., & Willingham, D. T. (2014). Math anxiety: Can teachers help students reduce it? American Educator, 38(2), 28-32,
43,



Response to Intervention

Managing Academic Anxiety Through an

Antecedent Writing Activity

Description (Cont.) One strategy that can help students to
minimize the intrusion of anxious thoughts during a stressful
test or assignment is to have them first complete a brief (7-
to 10-minute) writing exercise in which they write about their
anxiety (Park, Ramirez, & Beilock, 2014).

This activity can lower anxiety levels and thus allow the
student to complete the academic task without interference.

Source: Beilock, S. L., & Willingham, D. T. (2014). Math anxiety: Can teachers help students reduce it? American Educator, 38(2), 28-32,
43,



Response to Intervention

Managing Academic Anxiety Through an
Antecedent Writing Activity

Procedure. Before an individual student or larger group
negins an academic task likely to trigger anxiety, the teacher
nands out a worksheet with these (or similar) instructions:

Writing Exercise: This Assignment: How Are You
Feeling?

| would like you to write honestly about what you are thinking and feeling as you
prepare to take this exam/start this assignment.

Because everyone is unique, there is no ‘correct response’ to this writing task.
You should just describe as fully as you can your thoughts and feelings about
the exam/assignment. You can also write about how your current thoughts and
feelings might be the same as—or different from—those you experienced in

similar past situations.

You will have __ minutes to write. Please keep writing until you are told to stop. |
will not collect this assignment.

Source: Beilock, S. L., & Willingham, D. T. (2014). Math anxiety: Can teachers help students reduce it? American Educator, 38(2), 28-32,
43,




Response to Intervention

Managing Academic Anxiety Through an
Antecedent Writing Activity

Procedure (Cont.) The instructor gives students 7-10
minutes to complete the writing assignment.

Students are then instructed to put their compositions away
(they are not collected).

The class then begins the high-stakes academic task.

Source: Beilock, S. L., & Willingham, D. T. (2014). Math anxiety: Can teachers help students reduce it? American Educator, 38(2), 28-32,
43,



Response to Intervention

Managing Academic Anxiety Through an
Antecedent Writing Activity

Tips for Use. Here are suggestions for using this
antecedent writing exercise:

« Administer to the entire class. Certain academic tasks,
such as important tests, will trigger anxiety in many, if not
most, students in a classroom. Teachers can use this
writing exercise with the entire group as an efficient way
to ‘take the edge off’ this anxiety for all students and
potentially improve their test performance.

Source: Beilock, S. L., & Willingham, D. T. (2014). Math anxiety: Can teachers help students reduce it? American Educator, 38(2), 28-32,
43,



Response to Intervention

Managing Academic Anxiety Through an

Antecedent Writing Activity
Tips for Use (Cont).

 Teach students to use independently. Some students
experience significant levels of anxiety even during
Independent work — such as math homework. This writing
exercise can be a good warm-up activity that students
can use to allay anxiety and increase their academic
focus.

Source: Beilock, S. L., & Willingham, D. T. (2014). Math anxiety: Can teachers help students reduce it? American Educator, 38(2), 28-32,
43,



Response to Intervention

Active Response Beads-Time Out
(Grskovic et al., 2004)

oo o %
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Response to Intervention

Active Response Beads-Time Out:

 Active-Response Beads-Time Out (ARB-TO) Is an
Intervention to replace in-class time-out that is easy to
use. It promotes students' use of calm-down strategies
when upset, enhances behavioral self-management
skills, and minimizes exclusion from academic activities.

Source: Grskovic, J. A., Hall, A. M. Montgomery D. J., Vargas, A. U., Zentall, S. S., & Belfiore, P. J. (2004). Reducing time-out assignments
for students with emotional/behavioral disorders in a self-contained classroom. Journal of Behavioral Education, 13(1), 25-36..




Response to Intervention

Active Response Beads-Time Out:

Preparation. The teacher makes a sufficient number of sets
of Active Response Beads (ARBS) to use In this intervention-
-depending on whether the strategy is to be used with one
student, a small group, or the entire class.

The materials needed to create a single Active Response

Bead set are:

— ten 3/4-inch/1.9-cm beads with
nole drilled through middle b‘O ‘)O/O.q
— A 38-cm/15-inch length of cord

To make a set of Active Response Beads, the teacher strings
the 10 beads on the cord and ties a knot at each end.

Source: Grskovic, J. A., Hall, A. M. Montgomery D. J., Vargas, A. U., Zentall, S. S., & Belfiore, P. J. (2004). Reducing time-out assignments
for students with emotional/behavioral disorders in a self-contained classroom. Journal of Behavioral Education, 13(1), 25-36..




Response to Intervention

Active Response Beads-Time Out:

Procedure. The ARB-TO can be used whenever the student
displays defiant, non-compliant, acting-out, or escalating
behaviors (e.g., refuses to engage in classwork, leaves seat
without permission, talks out, makes rude or inappropriate
comments or gestures, or engages in less-serious acts of
aggression or property destruction).

NOTE: Educators should be aware that the teacher's role in
providing prompts, feedback, and praise to the student
throughout the ARB steps is crucial to the intervention's
success.

Source: Grskovic, J. A., Hall, A. M. Montgomery D. J., Vargas, A. U., Zentall, S. S., & Belfiore, P. J. (2004). Reducing time-out assignments
for students with emotional/behavioral disorders in a self-contained classroom. Journal of Behavioral Education, 13(1), 25-36..




Response to Intervention

Active Response Beads-Time Out:

Adaption. Replace Beads With 'Desk Dots'. A low-key
adaptation of the ARB-TO Is the substitution for the beads of
a series of 10 dots numbered in descending order printed on

a slip of paper and affixed to the student's desk. The student
IS then trained, when directed by the teacher, to apply the
ARB-TO count-down/calm-down procedure using dots.

Desk Dots

—0—0—0—0—0—0—0—0—-0-0—
1009 87 65 43 21

Source: Grskovic, J. A., Hall, A. M. Montgomery D. J., Vargas, A. U., Zentall, S. S., & Belfiore, P. J. (2004). Reducing time-out assignments
for students with emotional/behavioral disorders in a self-contained classroom. Journal of Behavioral Education, 13(1), 25-36..



Response to Intervention

RTI: Systems-Level
Change

Jim Wright
www.interventioncentral.org

INTERVENTION
CENTRAL
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Response to Intervention

RTI Leadership Team: Command-and-Control for RTI

The RTI Leadership Team guides the overall RTI
process.

The group meets periodically (e.g., monthly) on an
ongoing basis to evaluate the RTI project, shape its
future direction, determine what resources the project
requires, and allocate those resources.

The RTI Leadership Team also ensures that a standard
RTI process Is followed across individual schools.
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Response to Intervention

What is the Purpose of the RTI Leadership Team?

« The RTI Leadership Team has several functions: (1) to draft
and update a district RTI implementation plan, (2) to keep all
schools throughout the district in compliance with good RT!
practices, and (3) to identify and make available to schools the
resources required to implement RTI successfully. The RTI
Leadership Team’s duties include:

« Drafting a multi-year plan that will guide the district in the
Implementation of RTI while using existing resources. The
team’s RTI Plan should encompass a three-year rollout
schedule.

 Supervising RTI implementation. The RTI Leadership Team
oversees that RTl Is implemented in a uniform manner
throughout the school district.
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Response to Intervention

Who Should Serve on the RTI Leadership Team?

* Your district should assemble a multi-disciplinary team to serve as
your RTI Leadership Team.

 The team should include influential district administrators such as
those who control resources (e.g., staff development funds;
Instructional budgets) or supervise staff (e.g., school psychologists,
reading teachers) across the district that will participate in RTI.

 Additionally, the team should have representatives from school
buildings to help the team to keep lines of communication open with
ItS campuses.

* Finally, the membership on the team should be balanced to include
representatives from important stakeholder groups (e.g., building
administrators, general education teachers, etc.).
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Response to Intervention

RTI &Teacher
Reluctance: What are

'easons why teachers
ay be reluctant to

support RTI in the
classroom?

[

www.interventioncentral.org




Response to Intervention

RTI & ‘Teacher Reluctance’

The willingness of teachers to implement interventions is
essential in any school to the success of the RTI model. Yet
general-education teachers may not always see themselves
as ‘interventionists’ and indeed may even resist the
expectation that they will provide individualized interventions
as a routine part of their classroom practice (Walker, 2004).

It should be remembered, however, that teachers’ reluctance
to accept elements of RTI may be based on very good
reasons. Here are some common reasons that teachers might
be reluctant to accept their role as RTI intervention ‘first
responders’...
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Response to Intervention

Engaging the Reluctant Teacher: 7 Reasons Why
Instructors May Resist Implementing Classroom RT!
Interventions

1. Lack of Skills. Teachers lack the skills necessary to
successfully implement academic or behavioral
interventions in their content-area classrooms.

2. Not My Job. Teachers define their job as providing
content-area instruction. They do not believe that
providing classwide or individual academic and
behavioral interventions falls within their job
description.

www.interventioncentral.org

240




Response to Intervention

Engaging the Reluctant Teacher: 7 Reasons Why
Instructors May Resist Implementing Classroom RT!
Interventions(cont,)

No Time. Teachers do not believe that they have
sufficient time available in classroom instruction to
Implement academic or behavioral interventions.

‘Status Quo’ Bias. Teachers are comfortable with the
current situation and do not sense a need to change
their professional routines.
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Response to Intervention

Engaging the Reluctant Teacher: 7 Reasons Why
Instructors May Resist Implementing Classroom RT!
Interventions (cont)

5. Loss of Classroom Control. Teachers worry that if
they depart from their standard instructional practices
to adopt new classwide or individual academic or
behavior intervention strategies, they may lose control
of the classroom.

6. ‘Undeserving Students’. Teachers are unwilling to
Invest the required effort to provide academic or
behavioral interventions for unmotivated students
because they would rather put that time into providing
additional attention to well-behaved, motivated
students who are ‘more deserving’.
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Response to Intervention

Engaging the Reluctant Teacher: 7 Reasons Why
Instructors May Resist Implementing Classroom RT!
Interventions (cont)

[. The Magic of Special Education. Content-area

teachers regard special education services as ‘magic’.

According to this view, interventions provided to
struggling students in the general-education
classroom alone will be inadequate, and only special
education services have the power to truly benefit
those students.

www.interventioncentral.org

243




Response to Intervention

Engaging the Reluctant Teacher: Seven Reasons Why Instructors | 05:00
May Resist Implementing Classroom RTI Interventions

Lack of Skills. Teachers lack the skills necessary to successfully implement academic or
behavioral interventions in their content-area classrooms.

Not My Job. Teachers define their job as providing content-area instruction. They do not
believe that providing classwide or individual academic and behavioral interventions falls
within their job description.

No Time. Teachers do not believe that they have sufficient time available in classroom
Instruction to implement academic or behavioral interventions.

‘Status Quo’ Bias. Teachers are comfortable with the current situation and do not sense a
need to change their professional routines.

Loss of Classroom Control. Teachers worry that if they depart from their standard
instructional practices to adopt new classwide or individual academic or behavior
Intervention strategies, they may lose control of the classroom.

‘Undeserving Students’. Teachers are unwilling to invest the required effort to provide
academic or behavioral interventions for unmotivated students because they would rather
put that time into providing additional attention to well-behaved, motivated students who are
‘more deserving'.

The Magic of SpeC|aI Education. Content-area teachers regard special education
services as ‘magic’. According to this view, interventions provided to struggling students in
the general-education classroom alone will be inadequate, and only special education
services have the power to truly benefit those students.
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Response to Intervent ST EEi:«

Activity: Next Steps
Plan

Review the key points covered in this
training (next slide).

Come up with 2-3 next steps you
Intend to take to apply content or
resources from the training back in your
school or district.
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Response to Intervention

1. Provide Strong

Intervent

Core Instruction to i

the Whole Class

Task Analysis: The Classroom

onist Is Able to:;

2.

6.

Collect Data to
Monitor & Judge
Student Progress

5. Write Down the
Intervention Plan
Before Implementing

Understand & Accept
Role as Intervention
‘First Responder’

3. Define the Academic
Problem(s) in Clear &
Specific Terms

v

u Locate Appropriate

Intervention Ideas from
‘Intervention Bank’
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Response to Intervention

RTI: Systems-Level Change

Next Steps. What are the
R recommended ‘next steps’ for this
module?
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Response to Intervention

Interventions: Recommended Next Steps...

1. Create a School- or District-Wide RTI Leadership
Team. Assemble a team in your building or district to
oversee development and implementation of the RTI
model.

2. Inventory School and/or District Resources for RTI.
Use the RTI Leadership Team as a vehicle to
Inventory resources (e.g., funding, personnel, staff
development time) and persons of influence (e.q.,
administrators overseeing curriculum and special
education) that can be channeled to support RTI.
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Response to Intervention

Interventions: Recommended Next Steps...

3. Develop an RTI School- or District Plan. Write 1- to 2-year
plan (supervised by the RTI Leadership Team) that
Includes the essential RTI elements, including timelines,
people involved, and goals for each.

4. Build RTI Understanding & Support Among Teachers. To
promote teacher support for RTI, (1) map out the
essential RTI information teachers will need to hear in the
upcoming school year, (2) inventory the large-group and
small-group opportunities to share RTI information and
answer teacher guestions, and (3) use that content and
scheduling information to create a building RTI staff-
development calendar that spans the school year.
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Response to Intervention

Interventions: Recommended Next Steps...

5. Link RTI to Other Initiatives. Help teachers to see how
their adoption of RTI (the toolkit for helping struggling
learners) will help them with other school-, district-, and
state initiatives (e.g., implementation of the Common Core
State Standards).
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Response to InterventioEECRIELE: K- |

15-Minute ‘Count Down’ Timer

| .

Activity: RTI Self-Check 15:00
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