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Classroom Data Collection:
Resources

Jim Wright, Presenter
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Response to Intervention

Workshop PPTs and handout available at:

http://www.interventioncentral.org/data

www.interventioncentral.org



. Responsetolntervenion
MTSS: Admins/Interventionists: Qs

« How best can we track students when groups
are flexible, and therefore, change
frequently? How do we most effectively track,
when incoming students are then mixed with
students who have already received weeks of
Intervention?

| would like to ask him what other universal
screeners or math assessments to recommend
as entrance criteria for Tier 2? We currently only
use AIMS and teacher recommendations.




.~~~ Responsetolnterventon
MTSS: Elementary: Your Questions for Today

* How do we progress monitor skills (or do we
need to?) - Smaller incremental skills rather than
global growth. (Aims feels like it misses the skills
we are focusing on...)

« How do we progress monitor writing skills?
 Tier | and Il progress monitoring for social skills?

 Can you provide us with examples of tier 1, 2, 3
behavior interventions and tools for progress
monitoring?

www.interventioncentral.org 0



. Responsetolnterventon
Team Activity: Provide an RTI/MTSS Update

Each building team will: S e clafce nEe
* appoint a spokesperson.
PPOITT @ SPOFESD 10:00
* prepare to update the group on the
RTl/MTSS Work that |t haS www.interventioncentral.org
accomplished since our last district Colonial Elementary School
meetlng In November Hutchinson Elementary Schoaol
* note any RTI/MTSS questions that Pelham Memorial High School
your team has or technical Pelham Middle School
assistance that you need. Prospect Hill Elementary
Take a few minutes to discuss your PIwanoy Elementary school

accomplishments and prepare a brief report-out.
www.interventioncentral.org




.~~~ Responsetolnterventon
4 Goals for Today’s Data-Collection Workshop

1. US: Review key principles of data collection and
interpretation.

2. US: Examine specific data-collection tools.

3. YOU: Identify which concepts and tools will be most
helpful to you.

4. YOU: Decide on ‘next steps’ to use today’s
workshop ideas and resources back in your
school/district.

www.interventioncentral.org 8



ACADEMIC RTI
Tier 3: High-Risk Students: 5% A

« [Diagnostic assessment of
academic problems

o RTITeam Meetings

« Customizedintensive
academic intervention plan

« Daily progress-monitoring

AN

Tier 2: At-Risk Students: 15%

o Small-group interventions to
address off-grade-level
academic deficits

« Reqular progress-monitoring

Tier 1: Universal: Core Insltru{:tiu:ln:“1
80%

« Effective group instruction
e Universal academic screening
« Academic interventions for

struggling students y,

L

BEHAVIORAL RTI

Tier 3: High-Rizk Students: 5%

Functional Behavioral
Assessments (FBAs)

Behavior Intervention Plans
(BIPs)

Wrap-around RTI Team meetings
Daily progress-monitoring

Tier 2: At-Risk Students: 15%

small-group interventions for
emerging behavioral
prablems

Regular progress-monitoring

Tier 1: Universal: Classroom
Management: 80%

Clear behavioral expectations
Effective class-wide
management strategies
Universal behavior screening

Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452



Response to Intervention

The Struggling Student: Data Tells a Story... =

Whenever a student has behavioral challenges, you look to
data to tell a coherent story about the student. If any of these
elements are missing, the ‘data story’ can become garbled:

“*What academic/behavior problem(s) is the student
experiencing?

“*What Is the student’s current performance?

“*What goal will you set to show that the behavior has
improved?

“*How will you use data as feedback to judge your
Intervention’s effectiveness?

www.interventioncentral.org 10



Response to Intervention

RTI/IMTSS Files

Jared
Grade 5

Problem; Failure to

recall information from
readings

Intervention;
Read Actively

www.interventioncentral.org



 PResponsetolInterventon
RTI/MTSS Files

* Problem: Jared is a fluent reader
but frequently fails to monitor his
understanding when reading
assigned non-fiction passages. As
a result, he often fails to recall key
information (generalization deficit).

* Intervention: Jared's 5"-grade
teacher, Mr. Griffin, chooses Read
Actively as a student strategy to
promote better recall of key ideas.

www.interventioncentral.org 12



 PResponsetolInterventon
Classroom Intervention Plan for Jared

Description of the Student Problem

Environmental Problem Description | Typical or Expected
Conditions or Task Level of Performance
Demands

When assigned to | Jared is inconsistent|  while written

read an in recalling main recalls from the
informational Ideas/detalls from the  majority of the
passage and to passage class\—<lyde
complete a written ma

Classroom peer
performance (work
samples)

recall Ide

General Problem: Jared does not
recall key ideas from readings.

www.interventioncentral.org




Response to Intervention
Reading Comprehension: Read Actively
 The instructor teaches students to first read through each paragraph,
paying attention to the topic and important details and facts.

 The instructor then directs students to cover the paragraph and state
(or silently recall) the key detalls of the passage.

* Finally, the instructor prompts students to uncover the passage and
read it again to see how much of the information in the paragraph the
student accurately recalled.

 This process Is repeated with all paragraphs in the passage.

Source: Gleason, M. M., Archer, A. L., & Colvin, G. (2002). Interventions for improving study skills. In M. A. Shinn, H. M. Walker
& G. Stoner (Eds.), Interventions for academic and behavior problems II: Preventive and remedial approaches (pp.651-680).

Bethesda, MD: National Association of School Psychologists. 14



Response to Intervention

Classroom Intervention Plan for Jared

Intervention

What to Write: Write a brief description of the intervention(s) to be used with this
student. TIP: If you have a script for this intervention, you can just write its name

here and attach the script to this sheet.

Mr. Griffin will supervise Jared’s use of the Read Actively
Intervention during independent reading time.

Initially, Mr. Griffin will sit with Jared and coach him in use of the
strategy. The goal at the end of the initial 6 weeks is for Jared to use

the strategy independently.

www.interventioncentral.org



Response to Intervention

 Progress-Monitoring: Mr. Griffin decides to
collect and evaluate Jared’s written retells, using a
written-retell rubric. After each reading, Jared
writes a retell summarizing key information from
the reading. The rubric scores the retell using 4
categories (“General Purpose/Gist”;
“Organization”, etc.), with each evaluated on 4-
point scale—16-point rubric maximum.

At baseline, Jared scores an average of 7 points
of 16 on the rubric. If the intervention Is effective,
the teacher expects that Jared’s rubric ratings will
rise to at least 12 of 16 (a rating of ‘Capable’).

www.interventioncentral.org 16




Response to Intervention

Sample Retell Rubric

MLPP RETELLING RUBRIC K - 12|

INFORMATIONAL TEXT

Purpose/Gist

and elaborated
understanding of the
central purpose of the

basic understanding
of the central
purpose of the

incomplete or
inaccurate
understanding of the

Qualities of 4 3 2 1
Retelling Mature Capable Developing Beginning
Central Retelling indicates a clear Retelling indicates a | Retelling indicates an | Retelling indicates

no understanding
of the central
purpose of the

elements. May contain
related prior knowledge.

important and

supporting elements.

inaccurate
information.

selection. selection. central purpose of the | selection.
selection.
Restatement/ Retelling contains a clear Retelling contains a Retelling lacks Retelling is
Elements and accurate restatement | clear and accurate important elements minimal and
of important and supporting | restatement of most | and/or contains inaccurate.

Organization

Important and supporting
elements are logically
presented and clearly
connected.

Most important and
supporting elements
are presented
logically and
connected.

Elements are
presented in a
random or
disconnected order.

There is little or
no development of
elements.

Linguistic
Spillover

Use of language,
conventions, and/or format
from the selection reflects
an elaborated and
personalized
understanding of the
information.

Use of language,
conventions, and/or
format from the
selection indicates
basic understanding
of the information.

Use of language,
conventions, and/or
format from the
selection may indicate
superficial
understanding.

Retelling includes
little or no use of
language,
conventions,
andfor format from
the selection.

Source: Source: Michigan’s Mission: Literacy Website: Informational Passage Retell Rubric. Retrieved from
http://www.missionliteracy.com/uploads/3/4/4/5/34456187/retelling_rubric_-information_text_k-12.doc



Response to Intervention

Classroom Intervention Plan for Jared

Progress-Monitoring. Select a method to monitor
student progress.

Type of Data Used to Monitor:
Written Retells and Informational-Passage Retell
Rubric from www.missionliteracy.com

Baseline Outcome Goal

Global Rubric Rating: 7/16 pts | Global Rubric Rating: 12/16 pts
(6 wks)

How often will data be collected? (e.g., daily, every other
day, weekly): Weekly

www.interventioncentral.org




Response to Intervention
Problem-Solving in Schools: Telling the Data Story
Teachers will want data to tell a student’s intervention story when
meeting with:

 parent and student to develop a plan to improve that
student’s course standing.

o the building’s RTI/MTSS Problem-Solving Team to describe
classroom intervention efforts.

« the Section 504 Committee to discuss whether the supports
In a student’s current 504 Accommodation Plan are adequate
In the classroom.

« the Special Education Eligibility Team to review classroom
efforts to support a student now being considered for LD.

www.interventioncentral.org 19



Response to Intervention

Classroom Data Collection: The Basics...

Here are important guidelines: Tier 1/classroom data collection
methods should:

« measure skill(s) targeted by the intervention. The educator
wants to know whether the student is improving a specific skill
or behavior. The data-collection method Is selected to track
growth In that skill or behavior.

* Dbe sensitive to short-term gains. Progress-monitoring
should reveal in weeks—not months— whether the intervention
IS effective.

* yield a specific number value. The teacher selects
progress-monitoring tool(s) that can be converted to numeric
data—and charted.

www.interventioncentral.org 20




Response to Intervention

Workshop Topics
9 1. Reviewing ‘Big Ideas’. What are important concepts relating to

data collection?

9 2. Creating a Monitoring Plan. What are the 7 steps to creating a
nlan to monitor a student’s intervention progress?

< 3. Data Collection: Behavior. What tools are best to collect reliable
pbehavioral data?

Data Collection: Academics. How can Curriculum-Based
Measurement and other data tools help schools to track academic
performance?

< 5. Documenting Progress-Monitoring Plans. What is a simple

format to put student monitoring plans in writing?
www.interventioncentral.org




Response to Intervention

Monitoring Student Progress on
Classroom Interventions: Five Big

ldeas. These 5 big ideas can help teachers
to more effectively and efficiently collect and
Interpret student data in the classroom ...
pp. 2-3

www.interventioncentral.org 22
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% Data Colledion: How io Momitor Classmom Inierenions & 2030 Jim Wight

o

Monitoring Student Progress on Classroom Interventions: 5 Big Ideas

Teachers collect and interpret muitiple sireams of classroam data confimuously o make ongoing judgments about

Handout: pp. 2-3

whether groups of individual leamers are undersianding instroctional content, making adequats progress in
coursewsric, and behaving apgpropnately. Here are five ig ideas’ about monitoning student progress that can assist
1eachers in collecting more useful data efficiently and making betier decisions about students’ response i Classoom

imerventions.

1. Define the atudsnt probdem clearly. Before hie 2acher can selec 3 method of data colection o moniar
strdent progress, ihat instrucior must firsi dedne the academic or behavioral probiem clearty [(Christ, 2008).
Clear definitions of the presenting concern are calied 'peoblem ientification [ID] staiements!.

Prablem ID saiements can oflen be improved by making Tem mare specific and, when appropriate, by adding
information about frequency, intensity, or olier cojective data o clanfy hie severity of the problem. For example,
an instrucics may initially come up with this problem 1D staiement, ‘Angela is disruptive in class.” This vague
sEiement can b= improved with detail, e.g., "Angela argues and refuses 1o comply when given a teacher
request’ Similary, a i2acher's concem that 'Sam never tums in homewoi’ can b= improved if she consufis her
gradebaok for insormation about how frequently the student suBmits work, &g, "Sam wms in homework caly

aiboud 25 percent of the time.’

Table 1 prowides exampies of how 10 COMpoS:e Speciic, dala-tased problem-D sEiements.

Table 1: How o S¥engthen Descriptions of Academic and Other Behawiors

Descripdons needing mprovement

Joshug does pof know his math
facts. This descripion is oo general:
what does it mean to &now a math fact
and what specific factks does he studenl

Anpe doesn’t respect
adults. This description is
vaguely worded and
nciudes an unnecessary

without added valus judgments.

not know? value judgement
1. Gat Specific. Deswibe Joshua does not Anow his mukiphcation | Anme often fails fo compiy
oehaviors in specific temms 0-12 math facis Wit 1ESCHEr MBqUass.

2. Waa Data. Make uss of available
data [when avaiable) o provide
additional information about
cument student pesformance.

When shown muitiplication 0-12
Scholashc math-facr fash cargs for 3
SECONDS, JOShU3 Can answer 32 af 58
COTECH).

When given giTectives in
math ciass, Anne complies
With those aimeives aboik
50% af the ms.

3. Reframe. Stale behawiors (anen

passibie) as positive ‘goall
sElements.

When shown muitiplication 0-12
Scholashc madh-facr fash cargs or 3
SECONDS, Joshua will answer 58 of 58
comectly [with 95% accuracy].

IWhen given directives in
math ciass, Anne will
camply Wit those
direciives within 1 minuis
without argument ar
complain & east 90% of
me fime.

2. Taks full advantage of practical progress-monitoring teols availabls in the classroom. There are a @Hge
of data-colection methads that feachers can use to imck student progress on academic o behavioral
inberdemtions, such as grades, nibrics, student interdews, behavior repart cands, and checkisis. Most of these
measures are leachermade and have Me advantage of measuring he student's actual observed behavior or

VVVVVV.ITTITT VETTUUTTUTTIUN Al. UTy

23



Response to Intervention

Data Collection: 5 Big Ideas...

m Define the student problem clearly. Before selecting a
method of data collection to monitor student progress,
the teacher must first define the academic or
behavioral problem clearly (Christ, 2008).These are
called ‘problem identification [problem ID] statements’.

www.interventioncentral.org 24



Response to Intervention

Table 1: How to Strengthen Descriptions of Academic and Other Behaviors

Descriptions needing improvement.

Handout: p. 2

Joshua does not know his math
facts. This description is too general.
what does it mean to ‘know a math fact
and what specific facts does the student

Anne doesn’t respect
adults. This description is
vaguely worded and
includes an unnecessary

without added value judgments.

not know? value judgement.
1. Get Specific. Describe Joshua does not know his multiplication | Anne often fails to comply
behaviors in specific terms 0-12 math facts. with teacher requests.

2. Use Data. Make use of available
data (when available) to provide
additional information about
current student performance.

When shown multiplication 0-12
Scholastic math-fact flash cards for 3
seconds, Joshua can answer 32 of 58
correctly.

When given directives in
math class, Anne complies
with those directives about
90% of the time.

3. Reframe. State behaviors (when
possible) as positive ‘goal’
statements.

When shown multiplication 0-12
Scholastic math-fact flash cards for 3
seconds, Joshua will answer 58 of 58
correctly [with 95% accuracy].

When given directives in
math class, Anne will
comply with those
directives within 1 minute
without argument or
complaint at least 90% of
the time.

www.interventioncentral.org




Response to Intervention

Data Collection: 5 Big Ideas...

m Take advantage of practical classroom progress-
monitoring tools. Teachers can use lots of data-collection
methods to track student progress on academic or
behavioral interventions: e.g., grades, rubrics, interviews,
behavior report cards, and checklists.

Such ‘informal’ measures may appear to lack the rigor of
more formal norm-referenced assessments. But the
reduced stakes of classroom interventions mean that
measures used to track success on these general-
education interventions can also be less rigorous (Hosp,

2008). 2

www.interventioncentral.org
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Response to Intervention

Data Collection: 5 Big Ideas...

m Baseline: Know the student’s starting point. When
preparing to monitor a student on intervention, the
teacher typically first collects ‘baseline’ data. The
Instructor assesses the student’s academic or behavioral
performance on one or more occasions before the
Intervention starts—and uses this preliminary data to
estimate that student’s starting point or current level of
performance (Hixson, Christ & Bruni, 2014).

Baseline information is also used as a point of
comparison throughout the intervention period to judge
whether that student has made progress. 3

www.interventioncentral.org 27



Response to Intervention

Data Collection: 5 Big Ideas...

B Setan intervention goal. Before launching an
Intervention and monitoring progress, the teacher
establishes a student outcome goal (Hixson, Christ &
Bruni, 2014). To compute this outcome goal, the
Instructor decides how many instructional weeks the
intervention will last and calculates a ‘realistic but
ambitious’ performance goal for the student to meet or
exceed by the end of the intervention period.

The intervention goal allows the teacher a simple,
unambiguous standard against which to judge the
success of the intervention. 4

www.interventioncentral.org
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Response to Intervention

Data Collection: 5 Big Ideas...

B Reduce the ‘noise’ in the data. All real-world student
performance data contains both real information and an
element of error (Hosp, 2008).

Error in measurement is a natural element of data
collection and can arise from many sources; e.g.,
fluctuations in mood and motivation; variability in data
collection, scoring, and interpretation; the presence of
environmental distractions. Error in data collection is
ever-present. Teachers, however, can take action to
minimize the ‘noise’, or ‘error’, and to maximize the
‘'signal’, or ‘true’ information, that data contains. 5

www.interventioncentral.org 29



Response to Intervention
Big Ideas in Data Collection: Activity

» Discuss the 5 big ideas Monitoring Student Progress on
wresented here (handout; Classroom Interventions: Five
0p. 2-3). Big Ideas

* Pick one of the data- 1. Define the student problem
collection ideas that you clearly.
feel is most important for 2. Take full advantage of practical
classroom teachers to progress-monitoring tools
remember. available in the classroom

3. Baseline: Know the student’s
starting point.

e 4. Set an intervention goal.
05:00 5. Reduce the ‘noise’ in the data.

www.interventioncentral.org www.intervent 30



Response to Intervention

Monitoring
ntervention
Progress. What
‘ecommendations
can help schools to
netter track
orogress on Tier 2
Interventions?

&

www.interventioncentral.org



Response to Intervention

Progress-Monitoring: Big Picture or Close-Up?

TELESCOPE: General Outcome

Py . Measures: Global ‘capstone’
assessments requiring that the student
apply several skills at once (e.g., fluency

with text; math problem-solving). STAR
Reading is an example.

MICROSCOPE: Mastery Measures.
\ Discrete, targeted assessments to track
x 2.  easlly identified sets or domains of items
typically mastered over a relatively short
period. Sight-word lists and timed letter-
naming assessments are examples.

Source: Hosp, M. K., Hosp, J. L., & Howell, K. W. (2007). The ABCs of CBM: A practical guide to curriculum-based measurement. New
York: Guilford Press.

s*




Response to Intervention

Mastery Measures Contribute to General Outcome
Measure...Over Time

“K‘

General Outcome
Measure: STAR
Reading

Mastery Measure: Dolch
Sight Word List: Gr 3 S
Z

%

Source: Hosp, M. K., Hosp, J. L., & Howell, K. W. (2007). The ABCs of CBM: A practical guide to curriculum-based measurement. New
York: Guilford Press.



 PResponsetoIntervention
Mastery Measures: Collect Data on the

‘Obstacle’ to Success

To develop a classroom intervention plan, the teacher
must first identify some element of the student’s current
academic performance or behavior that presents an
obstacle to success.

Once Identified, this obstacle becomes the focus on the
Intervention plan. It also becomes the focus in selecting
short-term mastery measure(s) to track student
progress.

www.interventioncentral.org 34



Response to Intervention

Tier 2 Progress-Monitoring: A “Twin-Track’
Approach...

When possible, Tier 2 interventions should be monitored
using short-term mastery measures.

Optionally, the teacher may also review standard ‘general
outcome measure’ grade-level assessments already in place
(e.g., Instructional reading assessments, grades, screener) to
note global gains in student academic skills.
Mastery Mastery Mastery Mastery
x Measure: \ Measure: \ Measure: \ Measure:
%+ | Dolch Sight |§ % | Dolch Sight | { 4% | Dolch Sight |{ <* | Dolch Sight
Words 1 Words 1 Words 1 Words 1

www.interventioncentral.org 35



Response to Intervention

How to Monitor Basic
Academic Skills:
Curriculum-Based
Measurement (CBM)

www.interventioncentral.org 36



 PResponsetolInterventon
Classroom Data Tool: Curriculum-Based

Measurement/Assessment
o What ItIs: A series of brief measures of basic

academic skills given under timed conditions and
scored using standardized procedures.

CBM/CBA measures often include research-derived

benchmark norms to assist in evaluating the student’s
performance.



Response to Intervention

Classroo
Measure

m Data Tool: Curriculum-Based

ment/Assessment

o What It

J Speed and accuracy in basic academic skills, such as:
1 letter naming: 1 min

1 number naming: 1 min

1 number sense: 1 min

1 oral reading fluency: 1 min

1 reading comprehension (maze): 3 mins
1 production of writing: 3 mins

 math fact computation: 2 mins

Can Measure:



Response to Intervention

Fluency Example: CBM Student Reading Samples:
What Difference Does Fluency Make?

e 31 Grade: 19 Words Per Minute

31 Grade: 70 Words Per Minute

« 3 Grade: 98 Words Per Minute

§6¢

www.interventioncentral.org



Response to Intervention

RN

.4 ~

DIBELS: A Reading Assessment Toolkit P @
't

There are a variety of measurement products on the
market that have been designed using CBM research.

The example presented here Is a widely-used battery of
fluency assessments for reading called DIBELS Next:
nttps://dibels.org/dibelsnext.html. (DIBELS stands for
Dynamic Indicators of Basic Early Literacy Skills.)
NOTE: DIBELS is being renamed Acadience Learning.

DIBELS Next is a well-researched collection of 6 CBM-
type assessments available to teachers at no cost to
download, print, and use with their students. There are
enough materials to monitor students weekly.

www.interventioncentral.org



Response to Intervention

Acadience: https://acadiencelearning.org/

About DMG Mentors' Network Professional Development Accessories Contact Us
DYNAMIC
MEASUREMENT

= GROUP

What is Acadience? Aca d i e n ce Rea d i n g

Meet the Authors Previously published under the name DIBELS Next®

The same assessment you know and trust from the authors of DIBELS®
Accessments  6th edition and DIBELS Next® is coming together with our entire family of

assessments and educational tools under a new name: Acadience™
Acadience Reading

fradienceMath - Acadience™ Reading is an assessment used to measure the acquisition of

biEELs Net survey— early literacy skills from kindergarten through sixth grade.

DIBELS Deep

Questions? We're here to help.
PELI (Pre-K)
Call us at 888-943-1240 (Toll-Free) or email info@acadiencelearning.org. For more information about

CARI (7-9) our new name, read About Our New Name.

www.interventioncentral.org




Response to Intervention

1. Phonemic Awareness: 2. Alphabetic Principle: The ability
The ability to hear and to associate sounds with letters
manipulate sounds in and use these sounds to form
words. words.

3. Fluency with Text: The effortless,
automatic ability to read words in
connected text.

4. Vocabulary: The ability to
understand (receptive) and use
(expressive) words to acquire and
convey meaning.

5. Comprehension: The complex
cognitive process involving the
Intentional interaction between
reader and text to convey meaning.

Source: Big ideas in beginning reading. University of Oregon. Retrieved September 23, 2007, from http://reading.uoregon.edu/index.php




. Responsetolnterventon
DIBELS Next Reading Assessments

* First Sound Fluency: Phonemic Awareness
o Letter Naming Fluency: Alphabetics/Phonics

* Phoneme Segmentation Fluency:
Alphabetics/Phonics

« Nonsense Word Fluency: Alphabetics/Phonics
 DIBELS Oral Reading Fluency (DORF)

« DIBELS Maze Passages (DAZE):
Comprehension

www.interventioncentral.org 43



Response to Intervention

How to Track Classroom Reading Interventions

DIBELS Next Literacy Fluency Measures

Measure Reading Time to Grade
Component(s) administer Range/Screening
Assessed

First Sound Phonemic 1 minute o Kdg: Fall & Winter

Fluency (FSF). Awareness screenings

The examiner

reads words

aloud from a list.
The student says d ro p

the first sound for
each word.

www.interventioncentral.org




Response to Intervention
How to Track Classroom Reading Interventions

DIBELS Next Literacy Fluency Measures

Measure Reading Time to Grade
Component(s) administer Range/Screening
Assessed
Letter Naming  Alphabetic 1 minute o Kdg: All year
Fluency (LNF).  Principle/ e Grade 1: Fall
The student Phonics screening
reads aloud the
names ofletters || T u J V. s O 1 x p W
from a sheet with M Q y n k d D t e | c
randomly I EEEEEEEEEE——————————.

arranged letters.

www.interventioncentral.org



Response to Intervention

How to Track Classroom Reading Interventions

DIBELS Next Literacy Fluency Measures

Measure Reading Time to Grade Range/
Component(s) administer Screening
Assessed

Phoneme Phonemic 1 minute o Kdg: Winter &

Segmentation Awareness Spring

Fluency (PSF). The screenings

examiner reads o Grade 1: Fall

words aloud from a screening

list. The student says
the individual sounds

making up each ﬂ d g
word.
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Response to Intervention
How to Track Classroom Reading Interventions

DIBELS Next Literacy Fluency Measures

Measure Reading Time to Grade
Component(s) administer Range/Screening
Assessed

Nonsense Word Alphabetic 1 minute o Kdg: Winter &

Fluency (NWF). Principle/ Spring screenings

The student Phonics e Grade 1: All year

reads aloud from e Grade 2: Fall

a list of VC and screening

CVC nonsense

words.

m u s a v W ec miv dop

www.interventioncentral.org



Response to Intervention

How to Track Classroom Reading Interventions

DIBELS Next Literacy Fluency Measures

Measure Reading Time to Grade
Component(s) administer  Range/Screening
Assessed

DIBELS Oral Reading 1 minute for e Grade 1: Winter

Reading Fluency Fluency Initial & Spring

(DORF). The student reading; 1 Screenings

reads aloud from a minute for e Grades 2-6: All

text passage and is student retell year

then asked to retell
the main details of
the reading.
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Response to Intervention

Total words:

DIBELS NEXT
Example: DORF

Errors (include skipped words): —

Words correct: =

The Land Bridge

0 During the last ice age, the world looked much different than it does 13
13 today. Nearly all the land was covered with huge sheets of 1ce or glaciers. 27
27  Most of the world’s water was trapped in these glaciers, and the water 40
40 level of the seas was low. A vast amount of land was above the water. 55
55 The narrow waterway between Asia and North America, the Bering 65
65  Strait, was mostly exposed land at that time. The land formed a narrow 78
78  bndge that connected Asia with North America. This land bridge was 89
89 cold and flat, and was covered by grass and shrubs. Before the formation 102

102  of the land bridge, early people who wanted to travel to North America 115
115 had to go by boat. Very few people actually made the voyage over the 129

129  water. Many more people traveled to North America when they were able 141
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Response to Intervention

How to Track Classroom Reading Interventions

DIBELS Next Literacy Fluency Measures

Measure Reading Time to Grade Range/
Component(s) administer Screening
Assessed

Daze. The student is Reading 3minutes e Grades 3-6:

given a Maze passage to Comprehension All year

read silently. For each
response item, the
student reviews 3
choices and selects the
word that best completes
the meaning of that part
of the passage.

www.interventioncentral.org




Response to Intervention

DIBELS NEXT

Exam ple DAZE Taking Great Nature Photographs
Many people love looking at a beautiful landscape or at waves crashing into rocks on a
distant share
wind-swept beach. They may want to capture a |need | of it on camera in order to |blur |1t with
bit how
1s rather
others. Because the subject |remember | so beautiful, they think, “This 1s | whole | to be a wonderful
when sure
photograph!™
pictures tricky
However, [taking |a good nature photograph can be | shooting |. If you're not careful, a majestic
puddle majestic
will Wind vibrant
help may look like a distant pebble. |Crashing | waves can easily become a gray [light |, with
mountain Placing blur
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Response to Interventi' @
Lab Work: Create a Tier 1/ o,

. ooy !
Classroom Data-Collection
‘Bank’

Teachers need easy access to methods
to collect data on interventions.

Discuss how your school(s) might develop a bank of
data-collection tools for teachers.

Important Qs:
L Who would participate in this project?

J How would data-collection resources be stored and shared
with others?

1 What is a timeline for getting a data-collection bank into the
hands of teachers in your school(s)?

05:00
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Curriculum-Based Measures (CBMs) from Intervention Central

CBM

Letter Sound
Fluency/Letter Name
Fluency

Oral Reading Fluency

Reading
Comprehension
Fluency (Maze)

Early Math Fluency

Computation Fluency

Written Expression

Skill Area

Alphabetics/
Phonics

Reading Fluency

Reading
Comprehension

Number Sense

Math Fact
Fluency

Mechanics/
Conventions of
Writing

Activity

1 Minute: Student reads letter names or sounds from a
randomly generated list.

1 Minute: Student reads aloud from a text passage.

3 Minutes: Student reads silently from a Maze passage
and selects correct word in each choice item that restores
meaning to the passage.

1 Minute: Student completes an Early Math Fluency probe:
(1) Quantity Discrimination; (2) Missing Number; or (3)
Number Identification

2 Minutes: Student completes math facts and receives
credit for each correct digit.

4 Minutes: Student reads a story-starter (sentence stem),
then produces a writing sample that can be scored for
Total Words Written, Correctly Spelled Words, Correct

Writing Sequences. -



. Responsetolnterventon
CBM: Letter Knowledge

 The ability of young children to identify letter names
and sounds quickly and accurately gives information
about their phonics/alphabetics skills, which are
necessary tools for reading.

www.interventioncentral.org 54



Response to Intervention

Five Core Components of Reading

« “Phonemic Awareness: The ability to hear and
manipulate sounds in words.

« Alphabetic Principle: The ability to associate sounds
with letters and use these sounds to form words.

 Fluency with Text: The effortless, automatic ability to
read words In connected text.

 Vocabulary: The ability to understand (receptive) and
use (expressive) words to acquire and convey meaning.

« Comprehension: The complex cognitive process
Involving the intentional interaction between reader and
text to convey meaning.”

SOURCE: Big ideas in beginning reading. University of Oregon. Retrieved September 23, 20012, from
http://reading.uoregon.edu/index.php



Response to Intervention

 Letter Knowledge: Letter Name Fluency (LNF) [1 minute]:
The student is given a random list of upper- and lower-case
letters and identifies the names of as many letters as possible.

Curriculum-Based Measurement: Letter Name Fluency (LNF) Norms
(Riverside, 2013)*
In the CBM-Letter Name Fluency (LNF) task, the student is given a random list of upper- and lower-case letters and
has 1 minute to identify the names of as many letters as possible.

Grade | Percentile Fall Winter Spring Weekly Growth
LNF LNF LNF (Calculated
(Riverside, 2013) (Riverside, 2013) (Riverside, 2013) across 32
Instructional Wks)
50%Ile 19 35 45 0.81
K 20%Ile 5 22 36 0.97
10%ile 2 13 29 0.84
50%Ile 40 56 68 0.88
1 20%Ile 28 42 49 0.66
10%Ile 20 34 42 0.69




Response to Intervention

Letter Naming Fluency Probe Generator

Letter Name/Sound Fluency

PrObe Generator * Indicates a required field

http:/lwww.interventioncentral.org Alpiabet

English -
Use this free online application to Letter Case

Lowercase -

design and create Letter Name Font Family
and Letter Sound Fluency Probes. Helvetica -

Font Size
14 -

Total number of letters to appear in the probe® (max: 400
100

V| Add letters as needed to fill out final line of probe

Name of this list 7

| Download PDF || Email PDF

www.interventioncentral.org



.~~~ Responsetolnterventon
CBM: Early Math Fluency: Measuring ‘Number

Sense’

 Early Math Fluency measures track primary-
grade students’ acquisition of number sense
(defined as mastery of internal number line)
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Response to Intervention

 Early Math Fluency: Quantity Discrimination [1 minute]:
The student is given a worksheet with number pairs and, for
each pair, identifies the laraer of the two numbers.

4 12

Quantity Discrimination (QD): 1 Minute: The student is presented with pairs of numbers randomly
sampled from 1-20 and must identify the larger number in each pair.

Grade | Fall Fall:+/-1 Winter | Winter: +/-1 | Spring | Spring: +/-1 | Weekly
QD SD QD SD QD SD Growth
(Chard (=16th%ile to (Chard et (=16th%ile to (Chard et (=16th%ile to
etal, 84th%ile) al., 2005) 84thd%ile) al , 2005) 84th%ile)
2005)
K 19 8«22 20 8«>32 23 1234 0.25
1 23 1630 30 2139 37 2846 0.44

Source: Chard, D. J., Clarke, B., Baker, S., Otterstedt, J., Braun, D., & Katz, R. (2005). Using measures of number sense to screen for
difficulties in mathematics: Preliminary findings. Assessment for Effective Intervention, 30(3), 3-14.



Response to Intervention

 Early Math Fluency: Missing Number [1 minute]: The
student Is given a worksheet with 4-digit number series with
one digit randomly left blank and, for each series, names the

missing number.| 1 4 16 17

Missing Number (MN): 1 Minute: The student is presented with response items consisting of 3 sequential
numbers with one of those numbers randomly left blank. (Each 3-number series is randomly generated
from the pool of numbers 1-20.) The student attempts to name the missing number in each series.

Grade | Fall Fall: +/-1 Winter | Winter: +/-1 | Spring | Spring: +/-1 | Weekly
MN SD MN SD MN SD Growth
(Chard (=16th%ileto | (Chardet |  (=16th%ileto | (Chardet | (=16th%ile to
etal, 84th%ile) al, 2005) 84th%ile) al , 2005) 84th%ile)
2005)
K 3 O’ 10 317 14 [«>21 0.34
1 9 313 17 1123 20 14526 0.34

Source: Chard, D. J., Clarke, B., Baker, S., Otterstedt, J., Braun, D., & Katz, R. (2005). Using measures of number sense to screen for
difficulties in mathematics: Preliminary findings. Assessment for Effective Intervention, 30(3), 3-14.



Response to Intervention

 Early Math Fluency: Number Identification [1 minute]: The
student is given a worksheet randomly generated numbers
and reads off as many as possible within the time limit.

34 37 50 38 1

Number Identification (NID): 1 Minute: The student is presented with a randomly generated series of
numbers ranging from 1-20 and names as many of those numbers aloud as time allows.

Grade | Fall Fall: +/-1 Winter | Winter: +/-1 | Spring | Spring: +/-1 | Weekly
NID SD NID SD NID SD Growth
(Chard (=16th%ile to (Chard et (=16th%ile to (Chard et (=16th%ile to
etal, 84th%ile) al., 2005) 84th%ile) al., 2005) 84th%ile)
2005)
K 14 0«28 45 27<>63 o6 38«>74 1.31
1 34 18«50 93 36«70 62 46«78 0.88

Source: Chard, D. J., Clarke, B., Baker, S., Otterstedt, J., Braun, D., & Katz, R. (2005). Using measures of number sense to screen for
difficulties in mathematics: Preliminary findings. Assessment for Effective Intervention, 30(3), 3-14.




Response to In

Numberfly Early Math

Fluency Generator
http://www.interventioncentral.org

Use this free online application to
design and create Early Math
Fluency Probes, including:

eQuantity Discrimination

The applicaton to create CBIT Early Wath Fluency probes online

Quantity Discrimination (QD)

Description: The student is given a sheet of number pairs and
mustverbally identify the larger of the twao values far each pair.

Select the lowest and highest numbsrs to
be selected in the guantity-discrimination items:

FROM o TO 2 -

How many quantify discrimination items should appear in each row?:
3 - items

How many rows of items should appaar on the studsnt workshest?:

8 v

T @D Directions: Downboad directions for administering and scoring Guantity
Dizcnmination probes, test statistics, & brief guidelines for us2 in an RTI process

1] QD Graph: Acoess a time-series graph to chart student progress using Quantity
Dizcnmination probes

*Missing Number
eNumber Identification

www.interventiond

Missing Number (MN)

Description: The student is given a sheet that contains a series of
J-ar d-number sequences. In each sequence, one numberis
missing. The student must verbally identify the missing number.

Select the lowest and highest numbsrs to be selected in the missing numbsr items:
FROM g - TO 20 =

How many missing numbsr items should appear in each row?:

3w items

How many numbers should sppear in each numbser senies?

. it=ms




. Responsetolnterventon
CBM: Math Computation Fluency

« Students should have fluent recall of basic-
operation math facts to prepare them for
demanding math courses in middle and high
school.
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Response to Intervention

Benefits of Automaticity of ‘Arithmetic Combinations’
(Gersten, Jordan, & Flojo, 2005)

* There Is a strong correlation between poor retrieval of
arithmetic combinations (‘math facts’) and global math
delays

 Automatic recall of arithmetic combinations frees up
student ‘cognitive capacity’ to allow for understanding of
higher-level problem-solving

By internalizing numbers as mental constructs, students
can manipulate those numbers in their head, allowing for
the Intuitive understanding of arithmetic properties...

Source: Gersten, R., Jordan, N. C., & Flojo, J. R. (2005). Early identification and interventions for students with mathematics
difficulties. Journal of Learning Disabilities, 38, 293-304.
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Response to Intervention

« Math Computation Fluency [2 minutes]. The student is given
a math-fact worksheet and completes as many problems as
possible. The worksheet is scored for number of correct digits.

Example: Student Worksheet Example: Answer Key
o 62
®11 =z 11
02
62-
682

www.interventioncentral.org



. ResponsetoInterventon
« Math Computation Fluency [2 minutes]. The student is given
a math-fact worksheet and completes as many problems as
nossible. The worksheet is scored for number of correct digits.

Curriculum-Based Measurement: Math Computation

(Adapted from Deno & Mirkin, 1977)
Grade Digits Correct in 2 Minutes

1-3 Frustraton 20 or less
Instructional  21-40
Mastery 41 or higher
4 & Up Frustration 40 or less
Instructional  41-80
Mastery 81 or higher

Comments: These math computation norms are still widely
referenced. They are best regarded as a rough indicator of ‘typical
student math computation skills.
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Response to Intervention

SuperKids

Education for the Future
educational tools > > > math

Superkids.com Math
Worksheet Generators

http:/fwww.superkids.com/aweb/ SuperKids Math Worksheet Creator
tools/math/

Have yvou ever wondered where to find math drill worksheets
SuperKids for free! Simply select the tyvpe of problem, the m
be used in the problems, then click on the button! A workshe
specifications, ready to be printed for use.

Use this free online application to
create CBM timed worksheets for
basic math facts.

T=F

=4

s s Addition

i » Subtraction

ights e Mixed Addition and Subtraction
¢ Multiplication

s e Division

www.interventioncentral.org



Response to Intervention

Mechanics & Conventions of Writing

e Tracking student growth in emerging writing skills can
be confusing and time-consuming for teachers.

However, Curriculum-Based Measurement-Written
Expression (CBM-WE) is an efficient, reliable method
of formative student assessment that yields numeric
indicators that are instructionally useful--such as total
words written, correctly spelled words, and correct
writing sequences.
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Response | ﬁﬂ Cumcum-Based Measuremant: Wiithan Exprassien Probs

Student Mame Classnoom: Diate:

One day, | was in my boat and a storm came up and camied me
to a desert island. To survive...

CBM-Written Expression:

Sample Story Starter

Source: Writing Probe Generator. Available at

http://www.interventioncentral.org/teacher-

resources/curriculum-based-measurement-probes-writing [ Tota Words Comently Spelled Words: T —

WWW_interV( waw Imareentioncental. org - CopyTight © 2009 - 2015 Jm Wright



.~~~ Responsetolnterventon
CBM Writing Assessment; Scoring

Total Words:

| woud drink water from the ocean and | woud
eat the fruit off of the trees. Then | woud bilit a
house out of trees, and | woud gather firewood
to stay warm. | woud try and fix my boat in my
spare time.

Total Words = 45

www.interventioncentral.org




Response to Intervention

« CBM-WE: Total Words Written [4 Minutes]. The student’s
writing sample is scored for the total words written.

Total Words Written (TWW): This measure is a count of the total words written during the CBM-WE
assessment.
Grade Fall Fall:+/-1 SD Spring Spring: +/-1 SD Weekly
TWW (=16th%ile to 84th%ile) TWW (=16th%ile to 84th%ile) Growth
(Malecki & Jewell, (Malecki & (Tadatada, 2011)
2003) Jewell, 2003)
1 8 313 14 721 0.45
2 24 14434 31 194543 043
3 36 23549 36 24548 0.35
4 41 30«52 46 3062 0.25
5 21 3468 67 4391 -~
6 44 31«57 58 4472 --

Source: Gansle, K. A., VanDerHeyden, A. M., Noell, G. H., Resetar, J. L., & Williams, K. L. (2006). The technical adequacy of curriculum-
based and rating-based measures of written expression for elementary school students. School Psychology Review, 35, 435-450.



.~~~ Responsetolnterventon
CBM Writing Assessment; Scoring

Correctly Spelled Words:

I drink water from the ocean
and | eat the fruit off of the
trees. Then I--a house

out of trees, and | \Wiold gather
firewood to stay warm. |/\Noud try
and fix my boat in my spare time.

Correctly Spelled Words = 39
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Response to Intervention

« CBM-WE: Correctly Spelled Words [4 Minutes]. The
student’s writing sample is scored for the number of words
spelled correctly.

Correctly Spelled Words (CSW): This measure is a count of correctly spelled words written during the
CBM-WE assessment.
Grade Fall Fall:+/-1 SD Spring Spring: +/-1 SD Weekly
CSW (=16th%ile to 84th%ile) CSW (=16th%ile to 84th%ile) Growth
(Malecki & Jewell, (Malecki & (Tadatada, 2011)
2003) Jewell, 2003)
1 5 19 10 317 0.45
2 20 1030 27 1539 0.46
3 32 19545 33 2145 0.37
4 38 2650 44 29«59 0.26
5 48 3165 65 42«88 --
6 42 29555 56 4171 -

Source: Gansle, K. A., VanDerHeyden, A. M., Noell, G. H., Resetar, J. L., & Williams, K. L. (2006). The technical adequacy of curriculum-
based and rating-based measures of written expression for elementary school students. School Psychology Review, 35, 435-450.



.~~~ Responsetolnterventon
CBM Writing Assessment; Scoring

Correct Writing Seguenges:A

R woAud drinkAwaAter lror_nﬁth% ocean

Aand M\/oud eat the frql_t oLf of the
Atregs.ATherll w%ud bilit a house
out of trees, an% | wogg gather
flrewood tg stay y warm. | w%u try

and fIX my boat IN My spare time.

Correct Writing Sequences = 37
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Response to Intervention

« CBM-WE: Correct Writing Sequences [4 Minutes]. A point
IS scored whenever two adjacent units of writing (e.g., two
words appearing next to each other) are correct in
punctuation, capitalization, spelling, and syntactical and
semantic usage.)

Correct Writing Sequences (CWS): This measure is a tabulation of correct 'writing sequences’ written
during the CBM-WE assessment. One Correct Writing Sequence 1s scored whenever two adjacent units of
writing (e.g., two words appeanng next to each other) are found to be correct in their punctuation,
capitalization, spelling, and syntactical and semantic usage.
Grade Fall Fall:+/-1 SD Spring Spring: +/-1 SD Weekly
cWS (=16th%ile to 84th%ile) CWs (=16th%ile to 84thCile) Growth
(Malecki & Jewell, (Maleck & (Tadatada, 2011)
2003) Jewell, 2003)
1 2 04 I 113 0.36
2 15 525 24 1137 0.44
3 28 14542 31 1844 0.35
4 38 25«51 42 26«58 0.22
5 46 28«64 63 4086 --
6 41 27«55 54 3771 --

Source: Gansle, K. A., VanDerHeyden, A. M., Noell, G. H., Resetar, J. L., & Williams, K. L. (2006). The technical adequacy of curriculum-
based and rating-based measures of written expression for elementary school students. School Psychology Review, 35, 435-450.




Respon:s

Writing Probe
Generator

Create a probe to
assess the
mechanics and
conventions of
student writing.

Four source for RT resources ﬁ

Produots ‘Workshops ©BM  Downloads

Ol INTERVENTION CENTRAL

Home  Academic interventons — Behavior Inberventions ATl Help  Condnct:

£ o Tt o Fund T

Writing Probe Generator

T you heve any JUpgTIiionT o comsHTET shoul Sy iocl, plerae mwl m

Responca to indsrvention Treck, Cocument, konfor & Manage RT] Distn Made B2y wee @ T co
Imzrvantion Speoialict Family Addoicn imensemiion. Dot wak for boRom
Compiets Solusion for BT Sencmark ancl Tagelsl Axxexcmenis Onin: o Faper, DEFCWEE wereshaitiomming s

- tl R
Common Core Aothitiac Oniine Texs, Lexcong, and iges! Resding, WHING, Mam Comisnt swees sl s B

M. BnIIEEN Tu Pl = g

Written Expression Probe Generator

Curricalum-Camed Messsrement Winten Exonession probes e Enef, timed {£-minud
mechanca and comventions, The shudent iz given & “sory starder’, 2 brsf introduciony =

i CF e Cmm ATng ramse

memsrrenis il ook ol & student's mashery of writng
shem that zenves 8= 3 simulus for e tudest {o cresl=

WriHen expre=sion probes can be used of any grade bevel in which shudents ane =hl working on =uch writng skl a= panclustion, grammar,
=paliing, and capiisiizstion. They can slso be sdminiriered io induidusl students or enfire groups. NCTE: Yiou can download insfnuctions for
mdminizizring and =coring CEL Wrillan Exzression peobas by clicking here.

Directions: You can uze iz sppicsfion o generste your cwn cusfom CEM Winden Expreasion Siory Slader in use im=edistely wilh your student
=), Jurst follow these sizmze
1. Select a title foptional]. You can giee your story sharer shesd 8 cusiom flie {25, Ji='s Wiking Sample: Oolober 24, 2011 by diiming your
tiim intn T Smatbox Tabect m fm dor e worksheat' balow

2. Seledt orwribe a story starber. Enter 2 story starierof your choozing imlc the i=xioar Tyoe in e =lory =larder’ below. OF course, you can
write your cwm mory siarder. Or yow can click on any of {re pre-formatisd siory starisrs on fhe right side of the page snd el siory waderw
mufomatically load inte the {zxi box for you fo =3 B2 needed

3. Download and view the Writing Probe Sheet. When you haes firizhed jormafting yosr wriiing probe, you can downlead end view & in pdf
Formet by clicking on fre Tiownload POF bution

4. Email the Wiiting Probe Sheet [optional]. A= & conveniznce, iz spplicafion slkow you to email your §nished Wiitng Probe Sheet o

whomeuer you chogse by cicking on fhe E=ail PD™ batlon and foliowing direclions lo enier your own email sddness ax well as fred of fre
miended recipient

Zalact a titse for this workshast

Typa In the "etory startar

Tha rcckeapar noticed thot the coge woa cpan ond. .. o

CIkck on the 'siory stEner you wish i use.

T macd =

URL: http://www.interventioncentral.org/tools/writing-probe-generator
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Curriculum-Based Measures (CBMs) from Intervention Central

CBM

Letter Sound
Fluency/Letter Name
Fluency

Oral Reading Fluency

Reading
Comprehension
Fluency (Maze)

Early Math Fluency

Computation Fluency

Written Expression

Skill Area

Alphabetics/
Phonics

Reading Fluency

Reading
Comprehension

Number Sense

Math Fact
Fluency

Mechanics/
Conventions of
Writing

Activity

1 Minute: Student reads letter names or sounds from a
randomly generated list.

1 Minute: Student reads aloud from a text passage.

3 Minutes: Student reads silently from a Maze passage
and selects correct word in each choice item that restores
meaning to the passage.

1 Minute: Student completes an Early Math Fluency probe:
(1) Quantity Discrimination; (2) Missing Number; or (3)
Number Identification

2 Minutes: Student completes math facts and receives
credit for each correct digit.

4 Minutes: Student reads a story-starter (sentence stem),
then produces a writing sample that can be scored for
Total Words Written, Correctly Spelled Words, Correct
Writing Sequences.



Curriculum-Based Measures (CBMs) from Intervention Central

CBM Skill Area Activity

Letter Sound Alphabetics/ 1 Minute: Student reads letter names or sounds from a

Curriculum-Based Measurement: Activity
At your tables: e
— Select a CBM reviewed at today's training that you . ocqaqe
are interested in using back at your school. hat restores
— Discuss how you m|ght use that CBM inyour own | .0 orope:
Instruction or share with teachers. mber; or (3)
Be prepared to report out. p——
Fluency credit for each correct digit.
Written Expression Mechanics/ 4 Minutes: Student reads a story-starter (sentence stem),
Conventions of then produces a writing sample that can be scored for
Writing Total Words Written, Correctly Spelled Words, Correct

Writing Sequences.



Response to Intervention

How to Monitor
Student Progress on
Tier 1/Classroom

Interventions _ 4
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Response to Intervention

o
ﬂ'ﬂ- How fo Moniloe Tier 1/Classmom Iniervenfions 8 2016 Jim Weght 1 ‘ wwwilerveationsesimlong

How to Monitor Student Progress on Tier 1/Classroom Interventions

Hyou are a teacher whio wants b put a classroom academic or behavioral intervenion plan in place f a siruggiing
student, you will want %o coliect data on that imtersention 50 That you can judge its efectivensss. Afer all, no one
Wants 1o comimit time and effort to an intervention that is inefflecive.

Your goal of inferventions in Tier 1 [gensral-education insructional seftings) is 1o provide academic andixr behavionl
suppor Tt will akiow your target student 1o be successhul in cons instruction. The kinds of data Tial you choose 1o
o TiE SIuasnTs progress wil, of cOourse, depend o WiEt you wish B measure. HOWEVET, any assessment mat
youl chodse should be a valid measure of Tie behanior or academic skill that is Tie focus of the intervention, abie o
accurately record shor-teem student gains, and seasibie 10 collsct in 3 busy classmom.

How to Monitor Student o o s o o ot e S s e
Progress ON TIEr | e o pesesr s e T poseneaicion s s see

skl or behavior in clear, speciic =ms. Here are some sxampies:

1/Classroom T

HOMEWORE. Russall does not fum in homewori.

Interventions pp. 12-20 FRITIG s g s o earpe e

WATH FACTS. Rici is nof Suend in multiplication math facts.

EEHAVIOR. Angela is ingtienthee in large-group instrudion.

STEP Z 'What datz-colesction mathod will best measurs your tanget sl or behavior? Your nexd abjective is o
sejedt 3 valid, refiable, and managesble way 1o collect data an e skl or benavion that you have tangeted i
intervention. Y'ou have a range of data-collecfon tools %0 choose from, such as rubncs, checlists, Daily Behavior
Report Cards (DBRIC), Cumiculum-Sased Measures [CEMS), tacher ogs, e, Here are examples of data coliection
metnods selecied o maich specfic student probiems:

Data Collection Methods: Examplss
Protiem D Sratement Sample Daia Tool

HOMEWCRE. Russel does not tum in homewon. | Hemeson 1og

WRITING. Andresrs wiiting includes marny YWriing Sampie: Compute percentsge of complale
mComplets semances. sEntences.

MATH FACTS. Rick is mot Suent in muttiplication CumculuT-iased measwement Z-minute mam
math facts. computation worksheets in 0-12 mubiplication

EEHAVIOR. Angela is inatienthve in large-group Daily Bahanior Report Card

www.interventioncentral.org




Response to Intervention

Creating a Classroom Progress-Monitoring Plan: 7 Steps

1. What is the skill or 2. What data-collection method
behavior that you will best measure your target
are measuring? skill or behavior?

v

3. How long will your
Intervention last?

\/

7. How does the
student’s actual
performance

compare with the 4. What is the student’s
outcome goal? .
baseline performance?

4 v

6. How often will you collect 5. What is the student’s
data? ' outcome goal?
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Response to Intervention
AN 4

How to Monitor Classroom Interventions L?’it
STEP 1: What Is the skill or behavior that you are
measuring? The Initial step in setting up your plan to

monitor a student is to choose a specific skill or behavior

{0 measure.

This ‘problem-identification’ statement should define the
skill or behavior in clear, specific terms.
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Response to Intervention

Problem-ldentification Statements: Examples

HOMEWORK. Russell does not turn in homework.

WRITING. Andrea’s writing includes many incomplete
sentences.

MATH FACTS. Rick 1s not fluent in multiplication math
facts.

BEHAVIOR. Angela is inattentive in large-group
Instruction.

www.interventioncentral.org



Response to Intervention

How to Monitor Classroom Interventions }”‘k

STEP 2: What data-collection method will best
measure your target skill or behavior? Your next
objective Is to select a valid, reliable, and manageable way
to collect data on the skill or behavior that you have
targeted for intervention. (For a list of assessment tools,

see handout; pp. 4-6)
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Response to Intervention

Data Collection Methods: Examples

Problem ID Statement Sample Data Tool

HOMEWORK. Russell does not turn in Homework log
homework.

WRITING. Andrea’s writing includes many Writing Sample: Compute percentage

iIncomplete sentences. of complete sentences.
MATH FACTS. Rick i1s not fluent in Curriculum-based measurement: 2-
multiplication math facts. minute math computation worksheets

in 0-12 multiplication

BEHAVIOR. Angela is inattentive in large- Daily Behavior Report Card
group Instruction.
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Response to Intervention

- s |
How to Monitor Classroom Interventions A

71\

STEP 3: How long will your intervention last? When
planning your classroom intervention, you should
determine an end-date when you can review your
progress-monitoring data and decide whether the
Intervention is successful. A good practice Is to run your
Intervention for at least 6-8 instructional weeks before
evaluating its effectiveness.

NOVEMBER 2018

DECEMBER 2018

9 10 11 12 13 14 15

16 17 18 19 20 21 22
23 24 25 26 27 28 29

30 31

g



 Responsetolnterventon
. . A
How to Monitor Classroom Interventions | A<

STEP 4: What Is the student’s baseline performance?
Before launching your intervention, you will first use your
selected data-collection tool to record baseline data
reflecting the student’s current performance in the skill or
behavior that you are measuring.

Baseline data represents a starting point that permits you
to calculate precisely any progress the student makes
during the intervention.

Because student data can vary, you should strive to collect
at least 3 baseline data points.
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Baseline Data: Examples

Problem ID Statement

Sample Data Tool

HOMEWORK. Russell does not
turn in homework.

Homework log

Russell turned in homework on 20 percent of
days when homework was assigned. [Data
source: percentage homework completion
calculated from 1 week of homework log
entries.]

WRITING. Andrea’s writing
includes many incomplete
sentences.

Writing Sample:
Compute percentage of
complete sentences.

On Andrea’s writing samples, an average of 40
percent of sentences are found to be

incomplete. [Data source: median value of 3
writing samples collected on different days]

MATH FACTS. Rick is not fluent
in multiplication math facts.

Curriculum-based
measurement: 2-minute
math computation
worksheets

Rick calculates an average of 29 correct digits
in 2 minutes on a 0-12 multiplication math-fact
worksheet. [Data source: median value of 3
CBM worksheets collected on different
days.]

BEHAVIOR. Angela is inattentive
in large-group instruction.

Daily Behavior Report
Card

On a DBRC item "The student reguires no more
than 1 redirect for inattention during the class
period”, the teacher rates this item YES' during
1 of 5 days (20 percent). [Data source:
percentage calculated from 5 days of DBRC
data collection.]




. Responsetolnterventon
How to Monitor Classroom Interventions ;’K

STEP 5: What is the student’s outcome goal? You wil
next set an outcome goal that describes how the student is
expected to perform on the target skill or behavior if the
Intervention is successful (e.g., after 6-8 weeks).
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 PResponsetolInterventon
S.M.AR.T. (SMART)

- SPECIFIC

- MEASURABLE

- APPROPRIATE, ACHIEVEABLE, ATTAINABLE

- REALISTIC, RESULTS-FOCUSED

- TIME-BOUND
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Outcome Goal: Examples

Froblem ID Statement Sample Data Tool Outcome Goal

HOMEWORK. Russell does not | Homework log Russell will turn in at least 80 percent of

turn in homework. assigned homework. [Data source: percentage
homework completion calculated from final
week of homework log entries.|

WRITING. Andrea’s writing Whiting Sample: On Andrea’s writing samples, at least 90

includes many incomplete
sentences.

Compute percentage of
complete sentences.

percent of attempted sentences will be correct
and complete. [Data source: median value of
final 3 wnting samples|

MATH FACTS. Rick 1s not fluent
in multiplication math facts.

Gurriculum-based
measurement. Z-minute
math computation
worksheets

Rick will calculate an average of 49 correct
digits in 2 minutes on a 0-12 multiplication math

fact worksheet. [Data source: average of final 2
CEM worksheets |

BEHAVIOR. Angela i1s inattentive
In large-group instruction.

Daily Behavior Report
Card

On a DBRC tem “The student requires no more
than 1 redirect for inaftention during the class
period”, the teacher will rate this item "YES'
during at least 4 of 5 days (80 percent). [Data
source: percentage calculated from final D days
of DBRC data collection ]




Response to Intervention

. . #/’
How to Monitor Classroom Interventions ¢..-x-f”‘$§

y

« STEP 5: What is the student’s outcome goal? (Cont.) You
can use several sources to calculate an outcome goal:

« CBMs. If you are using academic CBMs with benchmark norms, those
grade-level norms can help you to set a goal for the student.

 Classroom Norms. If you are measuring a skill for which you lack
benchmark norms, you may instead be able to compile classroom
norms (i.e.., sampling your entire class or a subgroup of your class)
and use those group norms to set an outcome goal.

 Teacher-Defined Performance Goal (Criterion Mastery). Sometimes,
you must write an outcome goal—but don’t have access to benchmark
or classroom norms. In this case, you can always use your own
judgment to define a meaningful outcome goal: e.g., the student will
follow a 7-step process to solve a math word problem.
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 Responsetolnterventon
How to Monitor Classroom Interventions | A<

STEP 5: What is the student’s outcome goal? (Cont.)
TIP: For a student with a large academic deficit, you very
likely will not be able to close that skill-gap entirely within one
6-8-week intervention cycle.

In this instance, you should instead set an ambitious
‘Intermediate goal’ that will demonstrate that your student is
clearly closing the academic gap with peers.

Students with substantial academic delays may require
several repeated intervention-cycles with intermediate goals
before they can close the skill-gap sufficiently to bring them
up to grade-level peers (‘final goal’).
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 Responsetolnterventon
. . A
How to Monitor Classroom Interventions | A<

STEP 6: How often will you collect data? The more
frequently you collect data, the more quickly you will be
able to judge whether an intervention is effective
(Filderman & Toste, 2018). This is because more data
points make trends of improvement easier to spot and
Increase your confidence in the pattern that the data is
showing you.

Ideally, you should collect data at least weekly for the
duration of the intervention period. If that is not feasible,
you will want monitor student progress no less than twice
per month.
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 Responsetolnterventon
. . A
How to Monitor Classroom Interventions | A<

STEP 7: How does the student’s actual performance
compare with the outcome goal? Once you have
created your progress-monitoring plan for the student, you
will put that plan into action. At the end of the pre-
determined intervention period (e.g., in 6 weeks), you will
review the student’s cumulative progress-monitoring data,
compare It to the outcome goal, and judge the
effectiveness of the intervention.
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Response to Intervention

How to Monitor Classroom Interventions .;--*"‘7?‘

y

STEP 7: How does the student’s actual performance compare
with the outcome goal? (Cont.) Here are your outcome decision
rules:

« Qutcome goal met. If your student meets the outcome goal, the
Intervention is a success. You can stop the intervention or continue for
a time If the student still benefits from it.

 Progress but outcome goal not met. If your student fails to meet the
outcome goal, but you see clear signs that the student is making
progress, you might decide that the intervention shows promise. Here,
your next step would be to alter the existing intervention to intensify its
effect: e.g., smaller group size; more frequent meetings).

o Little or no progress observed. If your student does not make progress,
you should replace the intervention plan with a new strategy.
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Response to Intervention

Creating a Classroom Progress-Monitoring Plan: 7 Steps

1. What is the skill or 2. What data-collection method
behavior that you will best measure your target
are measuring? skill or behavior?

v

3. How long will your
Intervention last?

\/

7. How does the
student’s actual
performance

compare with the 4. What is the student’s
outcome goal? .
baseline performance?

4 v

6. How often will you collect 5. What is the student’s
data? ' outcome goal?
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Response to Intervention

Activity: How to Monitor Classroom L&{
Interventions AL

= Discuss with your team how you could use
this 7-step planning framework in your own
classroom or school.

« Which step(s) do you believe might
be the MOST challenging to implement?

InterventioficentrEb
S-Minute ‘Count Down’ Timer

05:00

www.interventioncentral.org

www.interventioncentral.org 104



Response to Intervention

. Behavior Management:
Show Me the Data. What

— are feasible ‘go-to’ methods E

. educators can use to track
almost any classroom

behavior?
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 PResponsetoIntervention
Activity: Think of a student...

Interventiofice ntril
§inute ‘Count Dowm’ Timer

. | 05:00
 Think of a student whom you work with that
displays challenging classroom behaviors. e ol

o Discuss this student with your group.

 Through the rest of this workshop segment on
collecting behavioral data, think about how you
might use the various assessment methods on
this student.
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Response to Intervention

Collecting Behavioral Data: 5 Methods

Behavior Report Cards
Checklists
Behavior Frequency Count [l
Momentary Time Sampling: Attention
Behavior Logs
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. Responsetolnterventon
Classroom Data Tool: Behavior Report Cards

« What It Is: A teacher-created rating scale (see pp. 25-
29) that measures student classroom behaviors. A
behavior report card contains 3-4 rating items
describing goal behaviors. Each item includes an
appropriate rating scale (e.g., YES/NO). At the end of
an observation period, the rater fills out the report

card as a summary snapshot of the student’s
behavior.

I: 108



.~~~ Responsetolnterventon
Classroom Data Tool: Behavior Report Card

« What It Can Measure:

dGeneral behaviors (e.g., complies with teacher
requests; waits to be called on before responding)

JAcademic ‘enabling’ behaviors (e.g., has all
necessary work materials; writes down homework
assignment correctly and completely, etc.)
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Response to Intervention

Ricky: Daily Report Card

Student Name: Date

Rater: Wright Classroom:

Directions: Feview each of the Behavior Report Card dems below. For each item, rate the degree o which the student showed the
behawior or met the behavior goal.

Total YES Score:_ Total NO Score:

Language Arts Math Soience Social Studies Study Ha

Follows class rules with no more tham 2 rule
viclations per session.

Did the student succeed i this behavior goal? _Y_N _Y_N _Y_N Y_N Y_N
QYES QNG

Compleres assignments within the allocared
fime.

Did the student succeed i this behavior goal? _Y_N _Y_N _Y_N _Y_N _Y_N
O YES QNO
Compleres assignments with 800 accuracy.

Cid the student succeed m this behavior goal? ¥ N ¥ N Y_N Y_N Y_N
L YES QANO

Complies with teacher reguests. (2 or fewer
noncompliance per period)

Did the student succeed m this behavior goal? _T _H _T_“ _1Ir _H T_“ T_H
U YES ANO




Response to Intervention

Ricky: Daily Report Card

Student Name: Date:

Rater: Wright Classroom:

Directions: Feview each of the Behavior Report Card dems below. For each item, rate the degree o which the student showed the
behawior or met the behavior goal.

Follows class rules--no more than 1 rule
violation per session.

Total YES Score._ Total NO S

Follows class rules with no m
viclations per session.

Did the student succeed in this behavior goal?

< YES QNO y

Did the student succeed inth
dYES QN

Compleres assignments within the 3
fime.

Cid the student succeed i this behavior goal? _T _H _T_“ _v _H _T_“ _T _H
O YES QNO
Completes assignments with 8022 accuracy.

Cid the student succeed in this behavior goal? T_H T_“ ‘f_H T_“ T_H
U YES QANO

Complies with reacher requests. (2 or fewer
noncompliance per period)

Did the student succeed m this behavior goal? T_H T_“ v_H T_“ T_H
U YES ANO




Response to Intervention

Ricky: Daily Report Card

Student Name: Date:

Rater: Wright Classroom:

Directions: Feview each of the Behavior Report Card dems below. For each item, rate the degree o which the student showed the
behawior or met the behavior goal.

Total YES Score:_ Total NO Score:
Language Arts Math Soience Social Studies Study Hall
Follows class rules with no more than 2 rule
viclations per session.
Did the student succeed in this behaviggaasia Y N Y N Y N Y N Y N

Completes independent assignments within
time allocated.

QYES QNG

Compleres assignments within
fime.

Did the student succeed n
O YES QNO

Completes assignments with 802

Did the student succeed in this behavior goal?

< YES U NO

Cid thie student succesd m this behaw
O YES ANO

Complies with reacher requests. (2 or fewer
noncompliance per period)

Did the student succeed m this behavior goal? T_H T_“ v_H T_“ T_H
U YES ANO




Response to Intervention

Ricky: Daily Report Card

Student Name: Date:

Rater: Wright Classroom:

Directions: Feview each of the Behavior Report Card dems below. For each item, rate the degree o which the student showed the
behawior or met the behavior goal.

Total YES Score:_ Total NO Score:

Language Arts Math Soience Social Studies Study Hall

Follows class rules with no more tham 2 rule
viclations per session.

Cid the student succeed i this behavior goal? _T _H _T_“ _v _H _T_“ _T _H
QYES QNG

Compleres assignments within the allocared
fime.

Completes assignments with at least 80%
accuracy.

Did the student succesd i this beh
O YES QNO

Completes assignments with

Cid the student succesd m

U YES ANO

Did the student succeed in this behavior goal?
Complies with reacher requests. |

: : < YES L NO
noncompliance per period)

Did the student succeed in this behavior goal? _T_N _T_N _T_N _T_N _T_N
O YES QNC




Response to Intervention

Ricky: Daily Report Card

Student Name: Date:

Rater: Wright Classroom:

Directions: Feview each of the Behavior Report Card dems below. For each item, rate the degree o which the student showed the
behawior or met the behavior goal.

Total YES Score:_ Total NO Score:

Language Arts Math Soience Social Studies Study Hall

Follows class rules with no more tham 2 rule
viclations per session.

Cid the student succeed i this behavior goal? _T _H _T_“ _v _H _T_“ _T _H

QYES QNG

Compleres assignments within the allocared
fime.

Cid the student succeed i this behavior goal? _T _H _T_“ _v _H _T_“ _T _H
O YES QNO

Completes assignments with 802 a

Complies with teacher requests--no more than
1 incident of noncompliance per period.

Oid thie student succesd m this
O YES ANO

Complies with reacher reg
noncompliance per period)

Did the student succeed in this behavior goal?

< YES U NO

Oid thie student succesd m this
O YES ANO




Response Behavior Report Card Maker

Free Online App:

Roy's Report Card
EEs

Enter the basic form information

Repart Card.

Report card titis l@l
Roy's Behavior Report Card

Behavior Report Card Maker. | ..o

Teachers can use this free app
to create and download (in PDF
format) customized Behavior

Report Cards.

behavior or met the behavior geoal.

Append slgnatura section l@l

Instructiona for rapart card signer (G

Report with my child.

If youw hawve any suggestions or comments about this fool, plesse mai me.

Behavior Report Cards are customized behavior rating forms that educstors can use to evaluate the student's globa
behaviors on a daly basis or even more frequently. Iise this application to create your own Behavior Report Card with
rating items unique to the student that you are rating. Complete the fislds below as the first step in creating your Behavior

Perean to Nl out the report card l@l

Mr. Wright

student's classroom )

Beview mach of the Eehaviocr Beport Carxd Room 245
item= balow. For =ach item, rate the
degree to which the =stuodent =zhowed the

Roy

Gander (@) [male

Fnrltfsmllylﬂ.l =an serif|E| Font anl:l:nlﬂ.I 10 F:E

Perean to slgn the report card l@l

I have reviewed thi=z completed EBehavior Farant

Previous

student'a iret and last name (@)

o Switch to Expert Mode

Slart Naw Regort Card

Atkins

[=]
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 PResponsetolInterventon
Classroom Data Tool: Checklist

« What It Is: The dividing of a larger behavioral task or
seguence Into constituent steps, sub-skills, or
components. (See pp. 22-24).

Each checklist element is defined in a manner that
allows the observer to make a clear judgment (e.qg.,

YES/NO, COMPLETED/NOT COMPLETED) about
whether the student Is displaying it.



 PResponsetolInterventon
Classroom Data Tool: Checklist

« What It Can Measure:

1 Step-by-step cognitive strategies
Behavioral routines

Generalization: Target behavior carried out across
settings




 PResponsetolInterventon
Classroom Data Tool: Checklist

Start-of-Class Checklist

AT THE START OF CLASS, THE STUDENT:
Checklist has a sharpened pencil.
Example: has paper for taking notes.
Classroom has homework ready to turnin.
Routine

has put her cell phone away in her backpack.

has cleared herldesk of unneeded materials.

IS sitting quietly.

o000 0|0)|0

Is working on the assigned start-of-class activity.
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 PResponsetolInterventon
Classroom Data Tool: Checklist

How to Disagree
Respectfully

1 Remain calm.

Listen actively and ask
clarifying questions.

1 Think about the other
person’s point of view.

Explain your viewpoint

clearly.
1 Act nonjudgmentally. 2
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 PResponsetolInterventon
Classroom Data Tool: Checklist

Self-Check Behavior Checklist Maker

F O I 1 A . Yiew Edit Cutline Track Configure Tool
ree n I n e p p - Create customized
- Self-Check Behavior Checklist Maker\! UHOUS W 101 St e
Self-Check Behavior il
- . If you have any suggestions or comments about this tool, please mail me.

Checklist Maker. This |
_ ' Untitled Document
online tool allows teachers | &= ex= oo cecas
to d efl n e StUd e nt behaV| Or Students who track their own behaviors gain greater control aver those behaviors. Seli-=Check Behavior Checklist
. . Makeris a free application that allows teachers to quickly create checklists that students can use to monitor their
d u rl n Classroo m routl neS pehaviorin the classroom. Behavior checklists can be usedto help both general-education and special-needs

g students to manage their behaviors in academically demanding and least-restrictive settings. (For suggestions on

- how to use behavior checklists, download How To: Improve Classroom Behaviors Using Self-Manitaring Checklists.)

and transitions — a great
Way to Clearly defl ne Click HERE to download the full Self-Check Behavior Checklist Maker manual.

. " « To browse student self-monitoring iterms, select any of the categories from the "Select Checklist’ drop-down
behavioral expectations.
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Response to Intervention
Classroom Data Tool: Checklist
Activity: Customize a
Behavioral Checklist

1. Pick atask in your classroom that your
student finds challenging, such as:

— Getting organized at the start of class.
— Completing an in-class reading assignment.
— Participating in small-group discussion.

2. Use the organizer on p. 24 to write down the steps that
make up this larger task to create a behavioral checklist.

2

www.interventioncentral.org 121




.~~~ Responsetolnterventon
Classroom Data Tool: Behavior Frequency Count

« What It Is: In a behavioral frequency count, an observer (e.g.,
the teacher) watches a student’s target behavior and keeps a
cumulative tally of the number of times that the behavior Is
observed during a given period. (See pp. 30-32.)

Behaviors best measured using frequency counts have
clearly observable beginning and end points—and are of
short duration.

Examples include:

— call-outs

— requests for teacher help during independent seatwork.

— raising one’s hand to contribute to large-group discussion.
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Response to Intervention

Classroom Data Tool: Behavior Frequency Count

Behavioral Frequency Count/Behavioral Rate Worksheet
‘Shudent SChool YT ClassmomiCourss:
Beharrior Definition: Define in clear, messureable, chaenmble tzms the behenior that wil be measured using e behanom
frequency count (2.3, sudeni call-outs duning insiruciional schvibes]
Dae-_ [ [  ElodTime:___ - End Time: ; EetingWdliity:
CO u nt Bebavior Frequency Count: Dusing fre cheenabon, place s ks mark (1] Total Observed Winutes of Biehavior Rlae
ir the: bom eiow whensyer the sudent displays the bt behavior Behawiors  Observation Time Per Minuts
p p 3 1 - 3 2 1 Divided Exuals
. by
Comments:
Db 7 1  ElwdTimes_ - End Time: - Seting' ity
Bebavior Frequency Count: During fhe cheenabion, place s bily mark (1) Total Observed Winuies of Biehavior Rate
in the: bom belfow whenever the: siudent displeys the tamget beher: Behaviors  Observation Time Per Minute
Dirided Equals
by
Comments:
Dabe-_ [ f  EbdTime:__ - End Time: ; Eetng oty
Behavior Frequency Count: Dusing Bre chaenation, place = iy mark (1] Total Observed Winuizs of Bieduavior Fate
in e bom below wienevar e student displeys the teget behevior Behaviors  Observation Time Per Minute
Dirvided Equals
by
Comments:
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.~~~ Responsetolnterventon
Classroom Data Tool: Behavior Frequency Count

e How to use: The observer watches the student and makes a
tally mark for each observed display of the target behavior. At
the end of the observation, the observer divides total number
of behaviors observed by minutes of observation time to
calculate a standardized rate of behavior per minute.

Behavior Definition: Define in clear, measureable, observable terms the behavior that will be measured using the behavioral
frequency count (e.g., student call-outs during instructional activities):

The student calls out comments without permission during large-group instruction.

Date: _10/20/2018start TimEt_]-Oﬂ EndTime:l_O:SO_ Setting/Activity: Writing Instruction: Whole-class

Behavior Frequency Count: Dunng the observation, place a tally mark () Total Observed Minutes of Behavior Rate
in the box below whenever the student displays the target behavior: Behaviors  Observation Time Per Minute

Wrrr 6 " 20m = 0.3

comments: Called out 1 correct answer to teacher Q: rest of call-outs were nonsense

.
[N N P_NP_P_N

MUISCS.
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 PResponsetolInterventon
Classroom Data Tool: Behavior Frequency Count \
Activity: Think Critically About BFC'’s e

« Behavior Frequency Counts are usefulwhen | 05:00
the student’s behaviors have clear, observable | ..mevenioncontators
start and end points and are of short duration.

Because BFCs require direct observation, the quality of
Information they provide also depends on factors such as
where the observer is sitting and whether the student knows
that he/she is being observed.

Look over the BFC form (pp. 31-32). Discuss ideas for when
and how to use BFCs that will increase the usefulness of 3
their data.
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.~~~ Responsetolnterventon
Classroom Data Tool: Momentary Time Sampling

« What It Is: In Momentary Time Sampling (MTS), the observer
uses a timer, recording in sequence whether the student displays
a specific ‘target’ behavior (e.g., ‘on-task’) across a series of fixed
intervals (e.g., 15 seconds). (See p. 33.)

At the start of each interval, the observer briefly looks at the
student (‘momentary time sampling’). If, during that glance, the
student displays the target behavior, the observer marks that
Interval on the observation form. If the student does NOT display
the target behavior at the interval onset, the interval is not marked.

During the remainder of the interval, the observer can make
observational notes. At the onset of the next interval, the observer
repeats the observe-and-record process described above—and

continues until the observation period ends.
C 126



.~~~ Responsetolnterventon
Classroom Data Tool: Momentary Time Sampling

(Classroom Attention Observation Form

Student Name: Diabe:

Observer Location: Stan Time: End Time:

Classroom N
Attention

Directions: Obzerve the student at a ime when the student is engaged in mdependent seatwork or

O bse rvatl O n attending to large-group insruction. On-Task Behavior iz the only behavior being recorded. [t iz coded using
a momentary fime-zampling procedurs. At the start of each 15-second interval, glance at the target child for
approximately two seconds and determine if the child is on-task or off-task during the besf observation. If
Form the child iz found to be on-task (atiending to large-group metruction or doing hiz oF her aesigned seatwork),
mark the interval with an "X." If the child is ofi-task, leawe the article unmarked. Then keep running notes of
any student behaviors or claseroom events until the onset of the next time interval. When the observation is
p 33 finiched, uzs Table 1 below o calculate the student’s tme on fask (engaged academic Gme).
| ]
[0 Toots Joso] oes] [0:00 [195 [ 130] 18] [2o0 [245 [ 230 z2s] [a00 [315 [as0] 3as] [am 405 [amo] 425]
ownsc [ | [ T JL L LI PP PP [T |
7 B 9 10
[500 515 | 530 545 [ew [eas [ 630 e2s] [700 [7:95 [ 730 ] 74%] [800 Joaz | 830] 645 [%0 [ o5 [ w30 | ous
ON-TASK | | | | | | | | | | | |
11 12 13 14 15
000 103 | 10:30] o8] [100 [z [1a30] 14 [izo 1243 | 12:30] 1248] 1300 [93a2 [1330] 1343 [0 123 ] 1490] 1242
ON-TASK | | | | | | | | | | |
Tabde 1: Calculate he Rabe of On-Task Behavior During the Observation Period
Mummiber of The TOTAL Rate (in decima Rale (in percentage
imendals in number of form) that the foem) that Tie On-Task
which the On intervaks in the On-Task benavior ccoured
Type of | Task behavior pisarvation behavior during the sbseraion.
Behavior | was chserved. peindis) ocoumed during
the oosemation.
OW-TASK Divided Equals Times 100 = s
by

Describe any notable student behaviors or other claseroom events cbserved during the session:

D e B




Response to Intervention

Classroom Data Tool: Momentary Time Sampling

* Review the ‘Classroom Attention Observation Form’ sheet on
p. 33 of your handout.

 Watch the brief video of a classroom observation of a math-
pairs activity in a 3'9-grade classroom—and observe how the
observation sheet is completed for Jay using a Momentary
Time-Sampling approach.

« Discussion: What questions do you still have about using an
MTS monitoring format?
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Reséonse to Intervention

L) |
Jay: Gr 3: Momentary Time @
Sampling Observation for On- __
Task Behavior (Classroom PR
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Response to Intervention

Classroom Data Tool: Momentary Time Sampling

 Activity: Part 2: Watch the brief video of a classroom
observation (small-group math activity).

* Using your ‘Classroom Attention Observation Form’ (p. 37),
monitor your target student, Rodney, for on-task behavior. (If
you have access to a stopwatch, try to use it during this
observation.)

« At the end of the observation, you will score the sheet to
compute percentage of intervals of on-task behavior for
Rodney.

« NOTE: Before beginning, write out a list of what behaviors

you would consider to be ‘on-task’ for small-group cooperative
math problem-solving. Z |
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_‘E Sampling Observation for On-
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. Responsetolnterventon
Classroom Data Tool: Behavior Log/Scatterplot

« What It Is: Behavior logs are narrative ‘incident
reports’ that the teacher records about problem
student behaviors. (See pp. 34-36.) The teacher
makes a log entry each time that a behavior is
observed. An advantage of behavior logs Is that they
can provide information about the context within
which a behavior occurs.(Disciplinary office referrals
are a specialized example of a behavior log.)

Logged behavior incidents can then be plotted on

‘'scatterplots’ to look for connections between studen5

schedule and problem behaviors.
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 PResponsetolnterventon
Behavior Log: Sample Form p. 35

Student Name: Observer:

Time: ;.  amJ/pm. Date: /| |/ Location:

Brief narrative of incident (including persons involved, scheduled activity, triggering event(s), outcome(s));

How long did this incident last? mins

How severe was the behavior in the incident? 1 2 3
Not Severe Somewhat Severe Very Severe

www.interventioncentral.org 133



Response to Intervention

Classroom Data Tool: Behavior Log/Scatterplot

« What It Can Measure:

Behavior logs are often used for teachers to record
'low-incident, high-amplitude’ behaviors—that Is,
behaviors that occur only occasionally but that can
disrupt instruction and/or pose a risk to safety (e.g.,
threats, verbal outburst, tantrum, destruction of

property).
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. ResponsetoInterventon
Behavior Log: Sample Form

Student Name: _Angela H. Observer.___Meredith Z.

Time: L.m. Date: 10/20/18 Location: _Social Studies: Indep Rdng

Brief narrative of incident (including persons involved, scheduled activity, triggering event(s), outcome(s));

The class was assigned a short passage to read and given 10 mins

Angela sat at her desk but did not begin the reading. When approached by

the teacher and told to start reading, she refused and suddenly left the

room.
How long did this incident last? 2 mins

How severe was the behavior in the incident? 1 @ 3
Not Severe Some evere

Very Severe 5
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Respo
Behavioral

Scatterplot
p. 36

Behavioral Scatterplot

Directions: Write the student’s general daily schedule in the column labeled Activity' Class Schedule’. For
each day during which target problems behaviors were monitored in the student's befiavioral log, mark an
¥ in the approprate date column at the time when the problem behavior occurred. When all behaviors have
bean ploted at the corect date and time of their occurrence, look for poszible explanatary patiems between
the activities schaduled and the behaviors ohserved —2.a., due to physical setting variables, academic task
demands, presence or abeence of adult supenvizion, etc.

Time

Activity !
Class
Schedule

Date/Day

Date/Day

Date/Day

Date/Day

Date/Day

T:30-745

75500

8:00-6:15

8:15-6:30

8.30-845

:45-5:00

00815

915530

§:30-545

9:45-10:00

10:00-10:15

10:15-10:30

10:30-10:43

10:45-11:00

11:00-11:15

11451130

11:30-11:43

11451200

12:00-12:15

12151230

12:30-12:43

12:45-1:00

1:00-1:15

1:15-1:30

1:30-1:45

1:45-2:00

2:00-215

2:15-2:30

2:30-245

2:45-3:00

J00-315

315330

3:30-345

345400

4:00-415

415430




Respo
Behavioral
Scatterplot

Step 1: Plot Teacher Behavior
Log Data onto Scatterplot. (In
example, ‘X’ represents student
refusal to comply with teacher
request.)

Behavioral Scatterplot
Directions: Write the student’s general daily schedule in the column labeled Activity' Class Schedule’. For
each day during which target problems behaviors were monitored in the student's befiavioral log, mark an
¥ in the approprate date column at the time when the problem behavior occurred. When all behaviors have
bean ploted at the corect date and time of their occurrence, look for poszible explanatary patiems between
the activities schaduled and the behaviors ohserved —2.a., due to physical setting variables, academic task
demands, presence or abeence of adult supenvizion, etc.

Time

Activity |

Date/Day
Class

Date/Day

Date/Day

Date/Day

Date/Day

Schedule

T:30-745

75500

8:00-6:15

8:15-6:30

8.30-845

:45-5:00

00815

915530

§:30-545

9:45-10:00

10:00-10:15

10:15-10:30

10:30-10:43

10:45-11:00

11:00-11:15

11451130

11:30-11:43

11451200

12:00-12:15

12151230

12:30-12:43

12:45-1:00

1:00-1:15

1:15-1:30

1:30-1:45

1:45-2:00

2:00-215

2:15-2:30

2:30-245

2:45-3:00

J00-315

315330

3:30-345

345400

4:00-415

415430




Respo

Step 2:
Superimpose the
student’s school
schedule over the
scatterplot. Look
for significant
patterns between
location/activity and
PRESENCE or
ABSENCE of
student behaviors.

Behavioral
Scatterplot

Math

N
—

Reading

Behavioral Scatterplot
Directions: Write the student’s general daily schedule in the column labeled Activity' Class Schedule’. For
each day during which target problems behaviors were monitored in the student's befiavioral log, mark an
¥ in the approprate date column at the time when the problem behavior occurred. When all behaviors have
bean ploted at the corect date and time of their occurrence, look for poszible explanatary patiems between
the activities schaduled and the behaviors ohserved —2.a., due to physical setting variables, academic task
demands, presence or abeence of adult supenvizion, etc.

Time

Activity !
Class
Schedule

Date/Day

Date/Day

Date/Day

Date/Day

Date/Day

T:30-745

75500

8:00-6:15

£-4C &9
B

8:30-845

8:45-5:00

00815

915530

§:30-945

B:25-1000

10:00-10:15

10:15-10:30

10:30-10:43

10:45-11:00

LR R R

11:45-11:30

11:30-11:45

Y

Science

11:45-12100

12:00-12:15

12151230

12301745

12:45-1:00

1:00-1:15

1:15-1:30

1:30-1:45

1:45-2:00

2:00-2:15

215230

2:30-245

2:45-3:00

J00-315

315330

3:30-345

345400

4:00-415

415430




. Responsetolnterventon
Classroom Data Tool: Behavior Log/Scatterplot
Activity: Design Your Own Behavior Log ===t
* Review the sample behavior log formonp. 35. | 05:00

« What recommendations do you have to
iImprove the design of this log form?

Student Name: Observer:

Time: ;. aml/pm. Date:__ /[ Location:

Brief narrative of incident (including persons involved, scheduled activity, triggering event(s), outcome(s));

How long did this incident last? mins
How severe was the behavior in the incident? 1 2 3

Not Severe Somewhat Severe Very Severe
VWVVVV.ITTIET VETTUUTICETTU al. UTy 139




Response to Intervention
Assorted Academic
Data Tools. What are

4 additional teacher- O

friendly ways to monitor student
academic performance?
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Res

Classroom Data
Tools
pp. 4-6

S g, Prasenler
ﬂj Dists Colachion: How to Marie Clasemom bterverfons @ 2008 Jm Wright | ) waw infervenfioncestral org

Classroom Data Tools: What Are They and What Can They
Measure?

When a leacher wants be moniier 3 student's peogress on @ dassroom academic imenwention, e insticior
will [1) decite what dala ‘channel’ %o use b coliest that daka, and then (2) seksct a data 1ol designed 1o
apiue the desired irsommation. Here are those sieps:

Stap 1 Select a Data "Channel. Whiks there ane many ways 1o collect data 10 monitor studient academic
perfoemance, wirually all information is gathensd Fecugh one of Rour general data channels' dinect
observation, interiews, work products, of seff-moniizing.

= Direct obsenvation. The evaluaior walches the student engaged in e academic 135k and records
Signicant behaviors cosenved duning that cbsendation.

= Iniendews. The evaluaior tiks with Te student andior aduls familiar wit Te studient o collect useful

o Wik prooucis. The evaluation Feviews compieted student work (2., in-CLEss o hamework
assgnments, quizzes and fests, eic.) to draw concusions about that student's academic perfomance.

= Saffmonioning. The student coliects information s his or hesr own academic peefemance and
shares that data with The evaluator.

The four charmeks described here give eachers access 10 vital infoemation on student

Hosyerwer, it is liety Tiat the data the teacher coliects across muliple situations will be m;m-'.mmemw
subjective—uariess that instnucier makes an effor 1o collect infrmatien in @ sinudured, consisien format
over time.

For examgie, 3 beacher might observe a student weekly during independent work fo monitor whether the
IEIMEr is Corsisenty applying al Seps of an aCademic sirategy. § e teacher Simply jobs Do rEndom
nctes during these abservations, the insormation collecisd will probably wary consaderably amoss ime,
depending on what the fzacher decides fo nclude in his noles on ary given day. i insizad, however, the
1Eacher uses @ checklist Tt includes the esseniial siegs in the academic stategy, that insnuciors:
observations ane far more liksly 1o recond accurately and consistentty what sieps in the strategy the student
aciualy uses.

Chechists, uinics, and other fools can franssom infermation collecisd via obsenation, interiews, won
progucts, ﬂrsel'l-nmrl:ﬂrlgWWMEMMWHEmHMWE{iW&man
licomes of classioom intersentions.

Shap 2 Select @ Data Tool. Teachers have a vanety of toois that they can access o collect behavioral or
AC3dEIG FRTation and moninr classmom imensentions. This 0k-Ug chart peowides a review of the
Ms! Common data seurces and whal Tiey can measwe:

DCata Tool What It Is What It Can Measue

Archival Data | Exsting dat routinely colecied by schoots. |+ Aliendance

that provides wseul chgoing insemation » Ofice discipinary referats

about the shudent's academic or behaviorl » W 3spects of benawion o

PEMNTAnce. academic perormance capbured
in e school database

i Masw indenventionoeninal ong

-




Response to Intervention

Classroom Data Collection: 4 ‘Channels’ (p. 4)

While there are many ways to collect data to monitor
student academic performance, virtually all information is
gathered through one of four general ‘data channels’

1. Direct observation. The evaluator watches the student
engaged in the academic task and records significant
behaviors observed during that observation.

Direct observation is useful to verify that the student
uses the correct skills in the correct sequence at the

correct time.
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Response to Intervention

Classroom Data Collection: 4 ‘Channels’

While there are many ways to collect data to monitor student
academic performance, virtually all information is gathered
through one of four general ‘data channels'

2. Interviews. The evaluator talks with the student and/or
adults familiar with the student to collect useful information
about the student’s academic performance.

Interviews are ideal to access information not otherwise
easlly available: e.g., having the student recite steps
followed while solving a math problem; talking with a parent
about a student’s homework session.
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Response to Intervention

Classroom Data Collection: 4 ‘Channels’ (Cont.)

3. Work products. The evaluator reviews completed
student work (e.g., In-class or homework assignments,
quizzes and tests, etc.) to draw conclusions about that
student’s academic performance.

Work products provide evidence of the student’s use
of specific problem-solving or other strategies and can
verify whether the learner is applying skills
iIndependently (‘generalization’ measure).

www.interventioncentral.org 144



Response to Intervention

Classroom Data Collection: 4 ‘Channels’ (Cont.)

4. Self-monitoring. The student collects information about
his or her own academic performance and shares that
data with the evaluator.

Self-monitoring allows the student to note and record
Information hidden to others, including attentional
focus, problem-solving steps followed during
Independent work, etc.
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 PResponsetolInterventon
Classroom Data Tool: Archival Data

« What It Is: Existing data routinely collected by
schools that provides useful ongoing information
about the student’s academic or behavioral

performance.




 PResponsetolInterventon
Classroom Data Tool: Archival Data

« What It Can Measure:

Attendance
10Office disciplinary referrals

JOther aspects of behavior or academic
performance captured in the school database




Response to Intervention

Classroom Data Tool: Grades

« What It Is: Represents in letter or

number form the teacher’s formal, @
summary evaluation of the student’s
academic performance on an

assignment, quiz, test, or longer
span of evaluation.
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 PResponsetolInterventon
Classroom Data Tool: Grades

« What It Can Measure:

] Academic Performance



 PResponsetolInterventon
Classroom Data Tool: Grades

« Grades as Progress-Monitoring Tools

Grades can be optimized in 2 ways to monitor interventions:

1. Revise grading to yield a ‘pure’ measure of academic
performance. One trick for making grades a data source
capable of reliably tracking the impact of an intervention
IS to partition the global grade into academic and non-
academic components. The teacher then has the option
to average the two components to calculate a composite
grade. The advantage of this approach is that the
Instructor can use just the academic grade as a ‘pure’
measure of the student’s actual performance. 2




Response to Intervention

Classroom Data Tool: Grades

o (Grades as

Grades can

Progress-Monitoring Tools

ne optimized in 2 ways to monitor interventions:

2. Increase frequency of grading opportunities. The power of
grades as a data source increases significantly when
opportunities for grading occur more often (Weinstein & Wu,
2009). Collect relevant gradable student work at least
weekly to provide grading information sufficient to evaluate
ongoing growth in performance. This frequency results in the
teacher’s ability to have a real-time sense of academic
performance across the entire class (allowing reteaching if
needed), and to track short-term improvements in course
performance for specific students. 2
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 PResponsetolInterventon
Classroom Data Tool: Grades

Grading Example: Comprehension: Measuring
retention of assigned readings.

Readiness Assessment Tests (RATs). RATSs are brief
teacher-made assignments that students complete after
reading but before that reading is reviewed in class
(Weinstein & Wu, 2009). The teacher identifies the most
relevant information from the assigned reading and
constructs a few guestions (e.g., 5) to test that knowledge.

The Instructor selects the RAT-question format: short-
answer; essay; multiple-choice, or any combination.
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Response to Intervention

Readiness Assessment Tests (RATS): Sample Questions.
Multiple Choice.

A solar eclipse occurs when:

A. the sun cools and dims.

B. the moon passes between the earth and sun.
C. the earth spins on its axis.

o D. the earth blocks moonlight.

o O O

Short Answer.

A solar eclipse occurs when the passes
between the and sun.

Essay

Werite a brief essay explaining the cause of a solar eclipse.
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Response to Intervention

Grades Graph: Example

120

100

80

60

Percentage Items Correct

40

20 —

Grades: Graph. Teachers have

5)

flexibility in goal-setting when
graphing grades: to set a goal for
(1) minimum expectations (e.g.,

75/100); (2) typical performance )

(e.g., 85/100); (3) exemplary

performance (e.g., 100/100).

40 40/

WK1 WK 2 WK 3 WK 4

WK 5

WK 6
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Response to Intervention
Grades Graph: Example

Nikea: RAT % Correct (of 5)
120
100
0
£
o)
O
Y S S S
2
o)
g
§ 60
@
) 40
40 @
20
WK 1 WK 2 WK 3 WK 4 WK 5 WK 6
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 PResponsetolInterventon
Classroom Data Tool: Rubric

« What It Is: An instrument designed to measure a
student on complex tasks.

In a rubric, the teacher defines the categories that
make up the important dimensions of a task, develops
written exemplars representing mastery for each
dimension, and creates a rating scale to be used In
evaluating a particular student's work for each
dimension.



Response to Intervention

Core Standards & Student Motivation/Self-Regulation

for Best Practices & Council of Chief State School
Officers. (2010). Common core state standards
for English language arts and literacy in
history/social studies, science, and technical
subjects. Washington, DC: Authors. Retrieved
from http://www.corestandards.org/ p. 24

Grade 5 students:

1. Engage effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 5 topics and
texts, building on others’ ideas and expressing
their own clearly.

a. Come to discussions prepared, having read
or studied required material; explicitly draw
on that preparation and other information
known about the topic to explore ideas under
discussion.

b. Follow agreed-upon rules for discussions and
carry out assigned roles.

c. Pose and respond to specific questions by
making comments that contribute to the
discussion and elaborate on the remarks of
others.

d. Review the key ideas expressed and draw

conclusions in light of infermation an
knowledge gained from the discussions:
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Response to Intervention
Core Standards & Student Motivation/Self-Regulation

Grade 5 students:

1. Engage effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 5 topics and

CCSS ELA Speaking & iﬁ,:i‘f,{}?:iilrgr?; others’ ideas and expressing
b. Fulfills
assigned
discussion
role(s) and
follows rules

1S K-5 a. Come to discussions prepared, having read
or studied required material; explicitly draw
on that preparation and other information
known about the topic to explore ideas under
discussion.

State School _ )
b. Follow agreed-upon rules for discussions and

carry out assigned roles.

c. Pose and respond to specific questions by
making comments that contribute to the
discussion and elaborate on the remarks of
others.

d. Review the key ideas expressed and draw
conclusions in light of infermation an
knowledge gained from the discussions:

Retrieved
p. 24
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Response to Intervention

Core Standards & Student Motivation/Self-Regulation

c. Engages
In Q&A turn-
taking and
contributes
ideas to
discussion

history/social studies, science, and technical
subjects. Washington, DC: Authors. Retrieved
from http://www.corestandards.org/ p. 24

king &
Is: K-5

Grade 5 students:

1. Engage effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 5 topics and
texts, building on others’ ideas and expressing
their own clearly.

a. Come to discussions prepared, having read
or studied required material; explicitly draw
on that preparation and other information
known about the topic to explore ideas under
discussion.

b. Follow agreed-upon rules for discussions and
carry out assigned roles.

c. Pose and respond to specific questions by
making comments that contribute to the
discussion and elaborate on the remarks of
others.

d. Review the key ideas expressed and draw

conclusions in light of infermation an
knowledge gained from the discussions:
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Response to Intervention

Core Standards & Student Motivation/Self-Regulation

d. Reviews
discussion
content to
summarize King&
learning,
draw
conclusions

history/social studies, science, and technical
subjects. Washington, DC: Authors. Retrieved
from http://www.corestandards.org/ p. 24

Grade 5 students:

1. Engage effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 5 topics and
texts, building on others’ ideas and expressing
their own clearly.

a. Come to discussions prepared, having read
or studied required material; explicitly draw
on that preparation and other information
known about the topic to explore ideas under
discussion.

b. Follow agreed-upon rules for discussions and
carry out assigned roles.

c. Pose and respond to specific questions by
making comments that contribute to the
discussion and elaborate on the remarks of
others.

d. Review the key ideas expressed and draw

conclusions in light of infermation an
knowledge gained from the discussions:
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Rubric:
Example

Analytic Rubric: 'Student Discussion Group' Example

Task: The student will take part in weekly in-class collaborative peer discussions of assigned readings,

contributing ideas and responding a

Cimensions

eeds Work (1-3p

ropriately to the ideas of others (from CCSSELA S SL 1)

Competent (4-6 pts)

Preparation

Has not completed the
assigned readings and/or
does not bring notes of
the readingsto the
discussion..

Has completed the
assigned reading(s) and
brings notes of the
readings to the discussion.

Has completed the
assigned reading(s), brings
notes of the readings to the
discussion, and gives
evidence ofhaving done
additional reading/research
inthe discussion fopic.

Compliance With

Fails to follow the rules

Follows the rules set up for

Followsthe rules set up for

Discussion setup for the discussion | the discussion activity. the discussion activity.
Rules/Roles activity and/or does not When assigned arolein When needed, reminds
adequately carry outthe discussion, adequately othersto adhere to
responsibilities ofan carries out the discussion rules. When
assigned discussionrole. | responsibiliies ofthatrole.  § assigned a formal role
(e.q., discussion leader),
fully carries out the
responsibilities ofthat role.
Contribution to Doesnot activelysustain - | Posesquestions relevant Participates fully in the
Discussion hisor her part inthe tothe discussiontopic and  § discussion. Poses

discussion. May pose
questions of limited
relevance to the
discussion topic. May not
respond appropriately o
the comments of others.

responds appropriately to
the comments of others.
Remarks display a
willingness fo acknowledge
the contributions of others
inthe discussion group,

questions relevantto the
discussion fopicand
responds appropriately to
the comments of others.
Remarks display agood
grasp of the topi a

willingness to acknagledge
the contributions ¢f afers

inthe discussion




Response to Intervention

Sample Retell Rubric

MLPP RETELLING RUBRIC K - 12|

INFORMATIONAL TEXT

Purpose/Gist

and elaborated
understanding of the
central purpose of the

basic understanding
of the central
purpose of the

incomplete or
inaccurate
understanding of the

Qualities of 4 3 2 1
Retelling Mature Capable Developing Beginning
Central Retelling indicates a clear Retelling indicates a | Retelling indicates an | Retelling indicates

no understanding
of the central
purpose of the

elements. May contain
related prior knowledge.

important and

supporting elements.

inaccurate
information.

selection. selection. central purpose of the | selection.
selection.
Restatement/ Retelling contains a clear Retelling contains a Retelling lacks Retelling is
Elements and accurate restatement | clear and accurate important elements minimal and
of important and supporting | restatement of most | and/or contains inaccurate.

Organization

Important and supporting
elements are logically
presented and clearly
connected.

Most important and
supporting elements
are presented
logically and
connected.

Elements are
presented in a
random or
disconnected order.

There is little or
no development of
elements.

Linguistic
Spillover

Use of language,
conventions, and/or format
from the selection reflects
an elaborated and
personalized
understanding of the
information.

Use of language,
conventions, and/or
format from the
selection indicates
basic understanding
of the information.

Use of language,
conventions, and/or
format from the
selection may indicate
superficial
understanding.

Retelling includes
little or no use of
language,
conventions,
andfor format from
the selection.

Source: Source: Michigan’s Mission: Literacy Website: Informational Passage Retell Rubric. Retrieved from
http://www.missionliteracy.com/uploads/3/4/4/5/34456187/retelling_rubric_-information_text_k-12.doc



 PResponsetolInterventon
Classroom Data Tool: Rubric

« What It Can Measure:

d Any complex, multi-dimensional task, such as:
v' participation in a discussion;
v' writing a research paper;
v" preparing and presenting a PowerPoint;

v completing and documenting a science lab
project.



 PResponsetolnterventon
Rubric: Example

Travis: Small-Group Discussion: Rubric

25

Rubric: Graph. Rubrics are typically constructed to
»s | Include levels of competence and exemplary work.
Teachers can choose either level for goal-setting.  2'- —

3
o

Teachers can also decide whether to chart a
cumulative tally of rubric points to measure global
growth or to chart individual rubric categories to track
progress in specific skills (e.g., “preparation for

125 - discussion”; “participation in discussion”).

17.5

Travis: Small-Group Discussion: Rubric
—
on

10

WK1 WK 2 WK 3 WK 4 WK 5 WK 6
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Response to Intervention
Rubric: Example

Travis: Small-Group Discussion: Rubric

25

23

225

3
o

17.5

Travis: Small-Group Discussion: Rubric
o

125

10

WK1 WK 2 WK 3 WK 4 WK 5 WK 6
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 Responsefolntervention
Classroom Data Tool: Work Products |

» What It Is: Student Wprk that_ re_flegts B
performance on a series of similar in-class or
homework assignments (e.g., successive writing
assignments or ongoing math homework).

A work product Is selected because it can reflect
growth in the intervention target skill(s). The
element(s) of the work product being tracked
can be objectively measures and converted to
numeric data (e.g., percentage of problems

completed).
C 4 166




 PResponsetolInterventon
Classroom Data Tool: Work Products

« What It Can Measure:

3 Work completion
J Work accuracy
J Written evidence of problem-solving steps

1 Quality of student work (e.g., on writing
assignments)




Response to Intervention

Classroom Data Tool: Work Products

« Converting Work Products from Artifact to Data:
Tutorial:

Teachers can find many inventive ways to convert work products
Into objective data. Here are some ideas to get started:

1. Work Accuracy: Percentage. Tracks the accuracy of student
work containing a finite number of items, such as math
number problems or end-of-chapter questions. Compute by
dividing the number of correct answers by the total number
of assigned items.



Response to Intervention

Classroom Data Tool: Work Products

« Converting Work Products from Artifact to Data:
Tutorial:

2. Work Attempted: Percentage. Measures effort on student
work containing a finite number of items. Calculate by
dividing the number of items attempted (whether correct or
not) by the total number of items.

3. Work Time: Time Log. Indicates the amount of time required
to complete the assignment. Compute by (1) having the
student or teacher record the student’s start and end time In
working on the assignment and then
(2) calculating the number of elapsed minutes.



 PResponsetolInterventon
Classroom Data Tool: Work Products

Work products. Example. g omm

ness, and capacity of being pleased, which are also

 Text annotation. Students can e

I might have a misgiving that I am
‘'meandering' in stopping to say this, but that it

Increase their retention of iNformation| . s m o e i e octsions

A P

when they interact actively with their MJ 1

twhe?  [that as a man [ have a s e

reading by jotting comments in the | * L e

'\\\' )
n.\

Looking bu.l\ as I was saying, into the blank

margin of the text (Sarkisian et al., | fegm e, it s e
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 PResponsetoIntervention
Work Products: Example

Raina: Math HWK: % of Problems Attempted

100

Work Products: Graph. When graphing data for | &
90 -1 Work products, be sure to include sufficient P————
Information about the data to allow the reader to fully
understand it (e.g., “number of annotations on
assigned reading”, “percentage of problems
attempted”).

80
70
60

\m/
50

40

Raina: Math HWK: % of Problems Attempted

WK 1 WK 2 WK 3 WK 4 WK 5 WK 6
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Response to Intervention
Work Products: Example

Raina: Math HWK: % of Problems Attempted

100

90

80

70

60

Raina: Math HWK: % of Problems Attempted

50

40

WK 1 WK 2 WK 3 WK 4 WK 5 WK 6
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Response to Intervention

Classroom Data Tools: Activity

Look over the range of
classroom data tools
Isted on pp. 4-6.

DIScuss how you might
Use these resources and
Ideas as a starting point
to build a classroom or
school-wide ‘data
collection’ toolkit.

[neervencioMcenerEl

§Minute ‘Count Dovn’ Timer

05:00

www.interventioncentral.org

Jin Wright, Presenies

)
{}3 Diats Colleciion: How to Monilcr Clazsmom Inlervenfions 8 2018 Jim Wright ‘ www inlerverfonceniral oy

Classroom Data Tools: What Are They and What Can They
Measure?

When a teacher wants to monitor 3 Student's progress on 3 Cassrom academic insnvention, Te instrucior
will [1) decide whal data ‘channel’ 1o use to coliect that data, and then (2) select a data tool designed 1o
captore the desied irsommation. Here are those sieps:

Step 1: Select a Data “Channel. While there are many ways o collect data %o monitor student academic
performance, wirtually all information is gathensd Twough one of four general ‘data channels': direct
observation, inberviews, work products, or sef-monitoring.

«  Direct obsenvadon. The evaluaior waiches the student engaged in Tie academic task and records
significant behaviors cbserved duning that cbsenvation.

v Imienviews. The evaluaior ks with e student and'or adufts familiar with e student 1o collect useful
information about he student’s academic. peformance.

» Wk progucts. The evaluator reviews completsd student work [.0., in-class of homework
FESIgRMENs, qUiZzes and 1ests, eic.) to draw conclusions about hat student's academic perfarmance.

«  Ssifmonioning. The student collects information aibout his or her 0wn academic perfomance and
shares that data with Te evaluaior.

The sour chiannels descrived here give teachers acoess 1o vital information on student performance.
Howenver, it is likely Tat the data the teacher coliects across mubiple situations will be highly variabie and
sujective—uniess that instrucior makes an effort 10 collect insormiation in a snucured, consisisnt format
over fime.

Fio exampie, 3 teacher might obsenve 3 student weekly during independent work 1o monior whether the
leamer is consistenty applying all sieps of an academic strategy. i he teacher Simply jois down Endam
notes during these shservations, the information collecisd will probably vary considerally acrass time,
depending on what the tsacher decides 1o include in his noles on any given day. ¥insizad, however, the
{Bacner Uses 3 checklist Tial inclydes the essental 5305 in the academic strategy, that instrucior's
observations ane far mone liksly o recond accurately and consistently what steps in the strategy the student
achualy uses.

Checidists, nuieics, and other jo0is an Fansfomm information colecisd via cbsenation, interviews, won
products, or se-moniioring into objective formative data that can be charted over me to rack the
oulcomes of classroom interventions.

Step 2: Select a Data Tool. Teachers have a variety of fo0is that they can acoess 1o collect behavioral or
ACadEmIC information and monitor classroom inferventions. This look-up’ chart provides a review of the
Mast common data sounces and what ey can measwe:

Data Tool What It Is ‘What It Can Measure
Archival Data | Existing data routinety colecied by schoots +  Afendance
that provides usedul ongoing imsormation +  Cice disciplinary refemaks
about the student's academic or behavioral +  Omer aspects of behavior or
perirmance. ACIIEMIC persormance capbured
in Te school database

N s imenventioneanital oig

-]
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Response to Intervention

Ask the right questions.
What guestion(s) do you
want your data collection to
answer?




Respon

Handout: pp. 7-8

WWW. I

Progress-Monitoring Questions: How Do | Measure. 7

Before a teacher can select a mediod to monitor 3 shudent intervention, that instructor must Sret decide what
assessment question]s) fo answer. This 'ok-ux chart lists the most commen classioom assessmeant

questions and specific assessments that can answer Mose questions.

Aceesement Cuestions: | Suggested Methods of Progrese-Monitosing

How do | measure if the

sludent. .

= 5 becoming more acowrate Cumulative Masiery Record: This appesach is suitable when the
in an academic skill [goal: student is mastering a foed set of ilems je.g., bislogy
acruracy onky)? voGabulary, mulipication math facts 0-12).

Obsamvation'Log: The tzacher sbsanves and reconds instances
of successiul shudent performance.

Wior product The teacher examines student work and reconds
the mumibenpercantage of iems comect.

is dewsioping Auency in an
acatiemic skill jgoal:

Cumicum-based measures: CAMs are a good choice for robe
basic skl such s reading fluency, of math fact fuency.

of inependent reading

SCCUrSCY us speed)? Cither Smed measures: Teachers can weate their own timed
proficiency assessments—at assess work eficency oy
mEgsUnng accurate responding witin pre-set ime imits je.g.,
RUNNing Fecand).

= 5 incheasing comprenension Grades: ASHQnmEnts of qUEDSs are stuctured 1o assess

student comprehension of assigned readings and collecisd with
sufficient frequency to caphure evidence of short-tem
improements.

Wiork product Shor-answer questions. The teacher prepares
questions suitable for assessing studant comprehension of the
reading (e.g., mix of faciual and inferential questions). Queston
sels can e assigned as homeso o included in quizzes.
Wioric product Weitlen reslling. The student is assigned 1o
SUMManze mporand points of assgned readings (wiiten
retelings’; T2 ieacher Ghulates he numberpercentiage o key
ideas’ of ConCEREs included in the reteling.

is masizning a multh-si=p

cagnitie siategy or
[=fiaor roune?

Cneckist: The t=acher or shident uses a checilist to vernify steps
of the sirateqy successhully completsd.

Wior product The student is direcisd 1o Show wom on
assgnmeant, .., pernaps assisied by visual anganizers or other
aids highlighting siralegy stegs. The ieacher reviews complisd
WOk Sor evidence of siralegy use

Oibservationnieniew: An adult sbserves he studand during the
actity %o recond (perfiaps with the help of a checklist or
behanior report cand) those sieps successfully camed out. The
obserder may also ask the student fo describe the steps being
follonwed.

is fuming in homework o in-
class assighments with
greater frequency?

Liog: The teacher keeps @ recond of Romework tumed in.




Response to Intervention

Problems are an unacceptable
discrepancy between what Is expected
and what Is observed.

-Ted Christ

Source: Christ, T. (2008). Best practices in problem analysis. In A. Thomas & J. Grimes (Eds.), Best Practices in School Psychology V (pp.
159-176). Bethesda, MD: National Association of School Psychologists.



IS becoming more accurate in an academic skill (goal: accuracy only)?

IS developing fluency in an academic skill (goal: accuracy plus speed)?
IS increasing comprehension of independent reading?

IS mastering a multi-step cognitive strategy or behavior routine?

IS turning In homework or in-class assignments with greater frequency?
produces work of higher quality?

IS increasing on-task behavior and academic engagement?

IS better able to organize and implement steps necessary to complete an in-
class or homework assignment?

transfers an existing skill or strategy to new settings or situations (goal:
generalization)?

Improves compliance with behavioral expectations?

Improves overall academic standing in the course because of academic
Interventions?



Response to Intervention

 Look over the sample data questions
on pp. 7-8.

« How could your school use a ‘question- L
table’ like this to demystify data
collection? (For example, a school
psychologist or special educator could
use this handout to ‘walk’ a general-
education teacher through the process
of picking a suitable data-collection
method for a student.)
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Response to Intervention

Workshop Topics
9 1. Reviewing ‘Big Ideas’. What are important concepts relating to

data collection?

9 2. Creating a Monitoring Plan. What are the 7 steps to creating a
nlan to monitor a student’s intervention progress?

< 3. Data Collection: Behavior. What tools are best to collect reliable
pbehavioral data?

Data Collection: Academics. How can Curriculum-Based
Measurement and other data tools help schools to track academic
performance?

< 5. Documenting Progress-Monitoring Plans. What is a simple

format to put student monitoring plans in writing?
www.interventioncentral.org




Response to Intervention

MTSS and Behavior:
Resources

Jim Wright
www.interventioncentral.org

7

INTERVENTION

CENTRAL
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Response to Intervention

O

¢

IMTERVENTION

CEMTRERHAL

RTIMTSS Toolkit: A Practical Guide for Schools
Managing Classroom Behaviors:

A Toolkit
Jim Wnght, Presenter

Email: jimw13159@gmail com
Workshop Downloads at: hitp:ifwww interventionceniral orglfpositivebehavior




Response to Intervention

Workshop PPTs and handout available at:

http://lwww.Interventioncentral.org/positivebehavior

www.interventioncentral.org



Response to Intervention

RTI-Behavior Needs
Assessment. What
Issue(s) relating to
student behavior and
soclal-emotional functioning
present the greatest challenge(s) to
your school?

15

www.interventioncentral.org
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 PResponsetolInterventon
RTI-B Needs Assessment: Rationale

* Schools have limited resources to implement
RTI for behavioral and social-emotional issues.

They should, therefore, conduct an RTI-Behavior
needs assessment to better understand what
goals to work toward, how to allocate their
limited resources, and how to prioritize their
efforts.
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Response to Intervention

RTI-B: Issues in Behavioral and Social-
Emotional Functioning

1. Disruptive Classroom Behaviors. Problem
behaviors in the classroom commonly
Interfere with effective instruction.

2. Bullying. Bullying and related hidden
(‘covert’) student behaviors create an
emotionally unsafe atmosphere for a o
substantial number of learners.
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Response to Intervention

RTI-B: Issues in Behavioral and Social-
Emotional Functioning

3. Motivation. Limited student motivation
Interferes significantly with academic @
performance and learning.

4. 'High-Amplitude' Behaviors. A small number
of students with more severe behaviors ties

up a large share of school support and
Intervention resources.

www.interventioncentral.org 186



 PResponsetolInterventon
RTI-B: Issues in Behavioral and Social-

Emotional Functioning
5. Variability of Behavior-Management Skills.

Teachers and other educators (e.g.,
paraprofessionals) vary in their knowledge of--

and/or willingness to implement--positive (G..)\
nehavior management practices. \ll

6. Inconsistency in Supporting Students with

ntensive Needs. For students with more significant
challenging behaviors, there are disconnects across
staff, problem-solving groups, and time. These @
disconnects result in lack of coordination, =
communication, and consistent delivery of behavior-
support services.

www.interventioncentral.org
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Response to Intervention

RTI-B: Issues in Behavioral and Social-
Emotional Functioning

{. Differing Philosophies about Behavior
Management. Staff are divided between
'reactive/punitive’ and 'pro-active/positive’ 2
viewpoints about how to manage student
misbehavior.

8. No Decision Rules for Behavioral %
‘Non-Responders'. The district has no
formal guidelines for judging when a general-
education student on a behavior-intervention
plan is a 'non-responder' and may require

special education services.

|
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Response to Intervention

RTI-B: Issues in Behavioral and Social-
Emotional Functioning

9. No Data on Behavioral Interventions. Staff ‘.‘
lack an understanding of how to set goals and 4B

what data to collect when monitoring student

progress on behavioral interventions.
www.interventioncentral.org 189

10. Vague Descriptions of Student Problems.
Educators find it difficult to define a student's
primary behavior problem in clear and specific
terms: "If you can't name the problem, you
can't fix it."




Behavioral Needs-Assessment Items:

Activity: Behavior 1. Disruptive Classroom Behaviors
Needs Assessment

2. Bullying e A
In yourgroups. 3. Limited motivation 05:00
e Discuss these 10 _ _ _
hehavioral needs- 4 High-Amplitude Behaviors i iterventioncentalorg
assessmentitems 5. Variability of Behavior Management Skills
with your team 6. Inconsistency in Supporting Students with
(Pp. 33-34) Intensive Needs
[. Differing Philosophies About Behavior
e CIRCLEthe TOP Management
2-3ltemsfromthis g nq pecision Rules for Behavioral ‘Non-

list that you feel | Responders'.
MOST impact your

school or district. 9. No Data on Behavioral Interventions

10. Vague Descriptions of Student Problems
e




Response to Intervention

Big Ideas In

Behavior

Management. B2 —
What key concepts can lay the
groundwork for teacher success In
managing challenging behaviors?
(Handout 2; pp. 2-3)

www.interventioncentral.org
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Response to Intervention

Behavior in the Classroom: A Product of...

Child
Characteristics

Classroom
Environment

Source: Farmer, T. W., Reinke, W. M., & Brooks, D. S. (2014). Managing classrooms and challenging behavior: Theoretical considerations
and critical issues. Journal of Emotional and Behavioral Disorders, 22(2), 67-73.



Response to Intervention

'Big Ideas’ in Behavior Management...

B Teach expected behaviors. Students need to be

explicitly taught expected behaviors. They should then
be acknowledged and reinforced when they show
positive behaviors.

In other words, schools should treat behavior as part
of the curriculum: teach it and reinforce it!
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.~~~ Responsetolnterventon
'Big Ideas’ in Behavior Management...

m Check for academic problems. The connection
between classroom misbehavior and poor academic
skills is high.

Educators should routinely assess a student's
academic skills as a first step when attempting to
explain why a particular behavior is occurring.

If academics contribute to problem behaviors, the
student needs an academic support plan as part of his
or her behavior plan.
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.~~~ Responsetolnterventon
'Big Ideas’ in Behavior Management...

m [dentify the underlying function of the behavior.
Problem behaviors occur for a reason. Such behaviors
serve a function for the student.

When an educator can identify the probable function
sustaining a student’s challenging behaviors, the
educator can select successful intervention strategies
that match the function—and meet the student’s
needs.
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Problem Behaviors: Common Reasons

SKILL DEFICIT. The student lacks the skills necessary to display the desired
behavior (Gable et al., 2009).

PERFORMANCE DEFICIT. The student possesses the skills necessary to display the
desired behavior but lacks incentive to do so (Gable et al., 2009).

ACCESS TO TANGIBLES/ EDIBLES/ACTIVITIES. The student seeks access to
preferred objects (‘tangibles’), food, or activities (Kazdin, 2001).

PEER ATTENTION. The student is seeking the attention of other students
(Packenham, Shute & Reid, 2004).

ADULT ATTENTION. The student is seeking the attention of adults (Packenham,
Shute & Reid, 2004).

ESCAPE/AVOIDANCE. The student is seeking to escape or avoid a task or situation
(Witt, Daly & Noell, 2000).

EMOTIONAL or ATTENTIONAL BLOCKERS. The student possesses the skills to
display the desired behavior "but is unable to deal with competing forces—anger,
frustration, fatigue." (Gable et al., 2009; p. 197). (This category can also include
symptoms associated with anxiety or ADHD.)




.~~~ Responsetolnterventon
'Big Ideas’ in Behavior Management...

B Eliminate behavioral triggers. Problem behaviors are
often set off by events or conditions within the
classroom.

Sitting next to a distracting classmate or being handed
an academic task that is too difficult to complete are
two examples of events that might trigger student
misbehavior.

When the educator is able to identify and eliminate
triggers of negative conduct, such actions tend to work
quickly and--by preventing class disruptions--result in
more time available for instruction.
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'ABC Timeline: Antecedent-Be

AL

navior-Consequence

SEYC

Antecedents. Stimuli,
settings, and contexts
that occur before and
Influence (‘trigger’)

Behaviors.
Observable acts
carried out (or not
carried out) by

Consequences. Events
that follow behavior and
may include influences

that increase, decrease,

behaviors. Individuals. or have no impact on
the behavior.
Examples. Examples. Examples.
e Instructions e Engaging in » Teacher praise for
o (estures classwork student behavior
 Looks from others  Calling out e Loss of free time for
 Not doing non-compliance
homework

Source: Kazdin AE. (2013). Behavior modification in applied settings (7th ed.). Long Grove, IL: Waveland Press.




.~~~ Responsetolnterventon
'Big Ideas’ in Behavior Management...

B Focus on factors within the school’s control. Educators
recognize that students often face significant factors
outside of the school setting--e.g., limited parental
support -- that can place them at heightened risk for
academic failure and problem behaviors.

Schools can best counteract the influence of negative
outside factors and promote student resilience by
focusing on what can be provided within the
educational setting such as skills instruction, tutoring,
mentoring, and use of positive behavior management
strategies.
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Response to Intervention

'Big Ideas’ in Behavior Management...

m Be flexible in responding to misbehavior. Educators
have greater success in managing the full spectrum of
student misbehaviors when they respond flexibly--
evaluating each individual case and applying
strategies that logically address the likely cause(s) of
that student's problem conduct.
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Response to Intervention

Building the
Behavior/Social-
Emotional Toolkit. What
<~ are research-based

__ strategies that can help
teachers to motivate
students and decrease
problem behaviors?

www.interventioncentral.org



Response s e ract :

£38 Eseciive Bebmvicrsl nfevenlicns @ 2018 Jim Weight B s ioterventonzantal o

A Toolkit: 36 Classroom Ideas fo Help Students fo Make Better
Behavioral Choices

Behawior intenention pians ars highly indiiduaiized—because svery student displays @ unique profile of behaviors.
However, teachers will find that their crances of helping a shuent iv engages in positve behaviors increase when

BehaVIOr ey incude each of these 3 elements in heir dassoom behavior inervertion plans:

1. Aniecsdenis: Sirateges io promoie positive behawiors and prevent misbenaior

T00|k|t 2. Posiive consequenGes: REsponses Tiat increase posiiveigoal benaviors

3 Esincion procedures: Responses that extinguish problem behaviors

(Handout 2' Every ene of these ekements plays 3 crucial ok in prometing e success of 2 behavior plan. Aniecedent sitegies
) prevent e student #0m engaging in problem behaviors in the first place. Positive consequences modvaie the
stuent to show desired behaviors, SUCh as academic engagement. Exinction procedures remove the: pay-oF i the

9 18 student for engaging in protiem benaviors. Whike any one of the elements might b2 inadequate to change the
pp. - shudent's behavior, the combination of aniscedents, positive consegquences, and extingion procedires can resuttin g
sirong, Sexitée plan and successhl imensntion cucome.

Teachers can e this guide o buikd Tsr oan behavior plans using its reseanch-based ideas #or anecedents,
peositive consegquences, and exinction procedures.

1. Antecedents: Strategies to Prevent Misbehavior

Teachers have Tie greatest amay of opdons o infuence a student fo engage in posihe behaviors when they foos
O AmEceents actions they take bafre the student behavior oocurs. Proaciive amecedent actions o encourage
desired behaviors ane often quick-acing, can prevent misbehavior and afiendan interniption of Fstnadion, and
usually requine less ieacher effet than peowiding comective consequences after problem behaviors have ocoumed.
Teacher srateqies o it posiive studen benaviors indude making instucional adjusiments, providing student
prompts and reminders, and teaching students to monitor and evaluaie thelr work perfarmance. Here are speciic
amecedent ideas that teachers can use o dge’ students 1o engage in desined DenEvions:

Antecedents That Pravenf Probdem Behaviors

O Behaviors: Teach Expectalions |Fairbaris, Sugai, Guandng, & Lathrop, 2007). Shudents must be explicitty
taught behavicral expectations before they can e held accountabie for those Denamions. The ieacher shiulid
maodel positive Denaviorns, give stidents sampies and non-emmples of agenpriate behavions o danty
undersiznding, hawe siudents practice Mixse behayiors Wit nstnucior sssdnack; and consisiently aknowedge
and praise studanis for successfuly displaying positve behaviors.

O Inatrucfional Match: Ensurs the Student C:an Do the Work [Bums, VanDerHeyden, & Soice, 2008). Studen
misbehavior frequendy arnises from an inability to do the academic task. When the student lacks skl necessary
for e academic sk, the instructor 12aches the necessary skilds). Addifonal stalegies indude adusting he

WWW.inter immediate task 1o the student's current skill's) and paining the studeni with a helping peer.




Response to Intervention
ABC Time-line

The ABC (Antecedent-Behavior-Conseguence) timeline shows
the elements that contribute to student behaviors: (a) the
Antecedent, or trigger; (b) the student Behavior; and (c) the
Consequence of that behavior.

ABC Timeline
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Response to Intervention

Planned Ignoring: Turn Off the Attention (Colvin, 2009).
In planned ignoring, the instructor withholds attention when
the student engages in the problem behavior. Ignoring
problem behavior can remove the source of its reinforcement
and thus help to extinguish it.

Teachers should remember, though, that planned ignoring
alone is seldom successful. Instead, planned ignoring
becomes much more powerful when, at the same time, the
teacher provides regular attention whenever the student
engages in positive, replacement behaviors.
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Response to Intervention

Scheduled Attention: Rechannel Adult Interactions
(Austin & Soeda, 2008). A strategy to increase positive
behaviors is to ‘catch the student being good' with regular
doses of 'scheduled attention’: (1) The teacher decides on a
fixed-interval schedule to provide attention (e.g., every 8
minutes); (2) At each interval, the teacher observes the
student; (3) If the student is engaged in appropriate
behaviors at that moment, the teacher provides a dose of
positive attention (e.g., verbal praise; non-verbal praise such
as thumbs-up; brief positive conversation; encouragement). If
off-task or not behaving appropriately, the teacher briefly
redirects the student to task and returns immediately to
Instruction until the next scheduled-attention interval.
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. Responsetolnterventon
Activity: Select Strategies P A

Interventioficentr
10-Minute ‘Count Down’ Timer

Ingredients for Creating a Better Behavio

for You r Classroo m Antecedents, Positive Consequences, an
Look over the behavior- et 10200

1. Anlscadents: Stratsgies 1o promone positive behaviors and prey

management ideas in Handout 2. N [ T o

3. Esdinclion procedures: Responses that extinguish problem behaviors

° ( ;rou 1 . Antecedents- EVENy ONE: OF these Slsmenls Diays @ cucial 10k i pomoiing e SUCCESS of 2 benavior plan. ARECENent Strategies
p . . oreve e Suder O engaging in proclem benavors the first place. Posiive consequences matvae e
shdent i show desired behawiors, such as academic engagement. Exinclion precedures remowe the ‘pay-of to the
stisdent for engaging in problem Denawiors. Whiie any one of the elements might b2 inadequate 1o change the

Strategies: pp. 9-11 e e e ot e e o

strong, Sexitée plan and successful inereention cuicome.

Teacners can wse this guite i build Teir ;an behavior plans using its research-oased ideas $of antecedents

« Group 2: Antecedent i e 4 s

MOTE: These abbreviations appear in the handout: ADHD (Afenion-Deficit Hyperactiity Disonder): 000
\Oppositional Defiant Disoner): GAD (Generaized Anxiety Disander)

Strate g I e S/ P O S I t I Ve 1. Antecedents. Strategies to Prevent Misbehavior
, Teatns m\e:'leg'eatesi amayy of oplons 1o infuence ils_TJ:lem o mgnge_h posthie temi{:_ﬁ when they focus
Consequences: pp. 12-13 e

wsually require less tsacher effort than prowiding comective consequences after problem behaviors hawe ocoumed.
Teacher sirategies 1o slict posifve student behaviors incude making instructional adjusiments, providing student

« Group 3: Extinction e e i
Antecedents That Prevent Probdem Behaviors

Procedures: pp. 14-16 1010050 o o ipston 35,

must e epdicithy Bught behavional expectations besee they can b2 held accountatie & those behaviors. The
teacher should madel posiive behaviors, give students Examples and non-exampies of approprats behaviors o
cianfy undersianding, have shudents practice hose behavions with instroctor ssedback; and consisiently

Select 1-2 ideas to recommend to e 1o e s e e i

0 ACHCoOOCoGALD: Instructional Match: Ensure the Student Can Do the Work (Sums, VanDerHeyden, &

teachers in your school/district. S S L S
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Response to Intervention

Activity: What Are Your Next Steps?

ldentify 2-3 ‘next steps’ to
use key Iideas and

resources from this data-
collection training back In

your classroom or school.

www.interventioncentral.org
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