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Workshop PPTs and handout available at:

http://www.interventioncentral.org/MTSS Tier 2

www.interventioncentral.org




Rl T i O imdama aof O it b

Handout 1

O

/

IMTERVENTION

CENMTRAL

MTS5S and Academics: A Practical Guide for Schools

Developing Effective MTSS Tier 2
Reading Interventions: Guidelines for
Schools: Session 1

Jim Wright, Presenter

3 March 2020
Southeast Regional Partnership Center/ONC BOCES

Oneonta, NY

Email: jimar1 3158@gmail.com
Workshop Materials: http:/iwww_interventioncentral.org/MTSS_Tier_2

WWW.ITIterventoncerntral.org




Multi-Tier System of Supports

Handout 2

RTI/MTSS for Academics: District-Wide Planning Tool

Directions: This planning tool guides school districts to audit their current RTIMTSS system for academic support, select priority
goals to be addressed immediately, and decide which goals can be temporarily postponed. Follow these steps:
1. Appoint a recorder.
2. For every category below, review each RTIUMTSS goal. If you judge a goal as accomplished, mark the "Status’ column with a
‘0'. if you decide that a goal should be a priority to complete during the current school year, mark it with a “1°. If you believe a
goal can be delayed until at least the next school year, mark it with a “2".
3. Use the Discussion column to record any notes about a goal, including its current implementation, next steps, person(s)
responsible, eic.

Tier 1: Core Instruction. The teacher delivers high-quality core instruction— at least 80% of students at each grads
level perform at or above academic screening benchmarks through classroom instructional support alone.

Stafus | GOALS: The teacher’s whole-group Discussion (current implementation; questions; next steps; persons
{0.1,2) | instruction: respaonsible, etc.)

-[A.1.1] maximizes time devoted to instruction
by reducing or avoiding intermupticne—e.g.,
overlong transitions, epizodes of problem
behavior, etc.

- [A.1.2] incorporates essential elements of
explicit and systematic insfruction into lessons.

- [A.1.3] for reading and mathematics
insfruction, uses programs andior practices
supported by research.

www.Interventioncentral.org
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4 Goals for Today’s Tier 2/Reading Workshop

1. US: Review effective elements of Tier 2 reading
Interventions—and answer Tier 2 Qs from the group.

2. US: Affirm the importance of Tier 2 in the MTSS-
academic model.

3. YOU: Identify aspects of your school’s Tier 2 reading
support system that you want to target for
iImprovement.

4. YOU: Decide on ‘next steps’ (between now and
December 2020) to move Tier 2 reading forward at
your school.

www.interventioncentral.org
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66

The perfect Is the
enemy of the good.

-ltalian Proverb

23
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Workshop Agenda

Challenge 1: Understanding the MTSS Model. What do
the 3 Tiers of MTSS for academics look like?

Challenge 2: Evaluating Your School’s Tier 2 Supports.
What quality indicators should schools look for in Tier 2
services?

Challenge 3: Using School-Wide Screeners. How can
schools use screening tools proactively to enter
students into and exit them from Tier 2/3 services?

Challenge 4: Monitoring Intervention Progress. What
recommendations can help schools to better track
progress on Tier 2 interventions?

Challenge 5: Establishing Tier 2 Command & Control.
What is the Tier 2 Data Analysis Team, who serves on
it, and how does it function?

www.interventioncentral.org
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Challenge 1.

Understanding the
MTSS Model. What do
the 3 Tiers of MTSS for

academics look like?

www.interventioncentral.org
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Challenge 1: Understanding the
MTSS Model

...effective Tier 2 services do not exist In a vacuum.
Instead, they depend on:

* high-quality Tier 1 (classroom) interventions to reduce
the number of students referred to Tier 2, and

e astrong Tier 3 MTSS Problem-Solving Team that can
create customized, individual intervention plans for
students who fail to respond to Tier 2.

www.interventioncentral.org
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MTSS: ACADEMICS
Tier 3: High-Risk Students: 5%

Ciagnostic assessment of
academic problems

« KTl Team Meetings

« (Customized/intensive
academic intervention plan

Ciailly progress-monitoring

Tier 2: At-Risk Students: 15%

o Small-group interventions to
address ofi-grade-level
academic deficits

« Regular progress-monitoring -~

Tier 1: Univerzsal: Core Ins;trm::li«w:m:“1
80%

Effective group instruction
« Universal academic screening
« Academic interventions for

MTSS: BEHAVIOR

( Tier 3: High-Risk Students: 5%

=

o

struggling students

» Functional Behavioral
Assessments (FEAs)

« Behavior Intervention Flans
(BIPs)

+ Wrap-around RTIl Team meetings
« Daily progress-monitoring

Tier 2: At-Risk Students: 15%

« small-group interventions for
emerging behavioral problems
+ Regular progress-monitoring

Tier 1: Universal: Classroom
Management: 80%

» (Clear behavioral expectations
+ [Effective class-wide
management strategies

+  Universal behavior screening

Source: Lroscne, ., & volpe, R. J. (£ZU13). Response-to-interventuon (K 11) as a moaei 1o 1aciiate mnciusion 1or stuaents witn iearning ana
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452



-

RTI/MTSS for
Academics:
Pyramid of
Interventions
Tier 2:
Strategic




RTI/MTSS for
Academics:
Pyramid of
Interventions

Tier 1: Core Instruction
(100%). Teachers in all
classrooms deliver
effective instruction to
reach the widest range of
learners.




Multi-Tier System of Supports

Tier 1: Core Instruction. The teacher’s whole-

group instruction...

...maximizes time devoted
to instruction by reducing
or avoiding interruptions—
e.g., overlong transitions,
episodes of problem
behavior, etc.

...provides differentiated

Instruction matched to student <=

needs.

- =

...Incorporates essential
elements of explicit and
systematic instruction into

‘L 1lessons.

...for reading and
mathematics instruction, uses
programs and/or practices
supported by research.

www.interventioncentral.org




RTI/MTSS for
Academics:
Pyramid of
Interventions

Tier 1: Classroom
Intervention. The
classroom teacher provides
Tier 1 interventions to
those individual students
with academic difficulties
who need additional
classroom support to
achieve success in core
Instruction.
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Tier 1: Classroom Intervention. The teacher...

...has access to a bank » ..uses standardized form(s) ™

of academic intervention to record classroom Interventions.
ideas and data-collection *
methods accessible by

all staff.

...defines the student’s
presenting academic
problem(s) in clear and
specific terms.

...selects method(s) to ...chooses appropriate
monitor student progress, setting a ‘ academic intervention(s)
goal and collecting baseline data. supported by research.

www.interventioncentral.org




RTI/MTSS for
Academics:
Pyramid of

I

Tier 2:
Strategic

Tier 2: Strategic
Intervention (10-15%).
Students with off-grade-
level skill deficits receive
supplemental small-group
Interventions outside of
core instruction to fill in
those gaps. Interventions
used are research-based.
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Tier 2. Supplemental Intervention. At Tier 2,...

»

__students enter and exit ...Interventions are documented in
Tier 2 services based writing before Tier 2 services begin,

primarily on the objective ) and Tier 2 plans are archived
data of the school-wide electronically for easy access.

screening tool(s) (e.g., 20- *
25th% or below), with =

o ...the interventionist employs
| academic programs or practices
supported by research.

teacher nomination
as only a minor
source of recruitment.

...the Interventionist

collects progress-monitoring ...interventions seek to fix ‘off-grade-
data at least twice per month to level’ academic deficits—and are not
monitor the success of the simply a reteaching of classroom
Intervention. Instruction .

www.interventioncentral.org
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RTI/MTSS for
Academics:
Pyramid of
Interventions

Tier 2:
Strategic

Tier 3: Intensive
Intervention (1-5%).
Students with intensive
academic gaps are
reviewed by the RTI/MTSS
Problem-Solving Team and
receive a customized
Intervention plan. Most
students at Tier 3 are still
general-education.
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Tier 3: Intensive Intervention. The RTI Problem-
Solving Team...

...meets on referred ...has guidelines to ‘screen out’
students within 1-2 weeks .’ referrals that can be addressed at
of initial referral. a lower level of intervention support.

v

...follows a standardized problem-solving
meeting format, with defined meeting roles

and steps.
...routinely schedules follow-up *
meetings 6-8 Instructional ..produces a written record of RTI
weeks after_the lnltla_' meeting 4- IMTSS Team meeting discussion,
to evaluate intervention including a customized intervention
outcomes. plan.

www.interventioncentral.org
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RTI/MTSS: Decision Rules: Identifying the ‘Non-

Responding’ Student in Academics
The student:

o recelved Interventions in current classroom to address concerns.

 has completed a combination of 3 or more ‘intervention trials’ at
Tiers 2 & 3 (with at least one at Tier 3)—each lasting 6-8 weeks.

* continues to show a large academic ‘performance deficit’.

* has failed to close the academic gap with peers (as measured by
school-wide screening tools).

The RTI/MTSS ‘evidence trail’ shows the interventions were:
* research-based.

e appropriately matched to the student concern.

e carried out with integrity.

www.interventioncentral.org
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School-Wide Academic Screeners. The school/district

has...

...Selected a set of school-wide
screeners that reliably detect
significant areas of student

academic risk. NOTE: These tools
may screen for basic academic

skills, general academic
achievement,
or a mix of the two.

...established specific cut-
points for each data source
(Where appropriate) to
determine eligibility for Tier 2/3
Intervention support.

...Identified any additional
data sources (e.g., teacher
nomination, state
assessments) to be used in
determining student

eligibility for Tier 2/3

...ranked all Tier 2/3 data sources in
descending order of importance In
determining student intervention
placement decisions.

www.interventioncentral.org
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Levels of Intervention: Tiers 1, 2 & 3

Tier 1: Universal Tier 2: Individualized Tier 3: Intensive
100% ~15% ~ 1-5%
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000000
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MTSS-Understanding the Model: Key

Takeaways

1. Tier1 & 2 Compliment One Another. Classroom (Tier 1)
Interventions help the student to successfully get through the
next lesson. Tier 2 (supplemental) interventions find and fix
off-grade-level skills. So, Tier 2 adds to—but never replaces-
Tier 1, as a struggling student still needs classroom support to
be successful.

2. Special Education Identification Needs a Reliable Tier 2
System. Documented Tier 2 interventions are one of the most
Important diagnostic sources of information for CSE referrals.
However, when Tier 2 services are loosely defined, of
questionable quality, and/or poorly documented, this can
actually drive up SPED referrals—as there is not clear, data-
driven information to judge when such a referral is warranted.

)

CCHT,

www.interventioncentral.org
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Activity: MTSS Questions...

 What gquestions do you have about the
MTSS process for academics?

www.interventioncentral.org
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MTSS-Understanding the Model: Homework Idea

i - : ‘ . - @
Consider this suggestion for a ‘homework fermmm=s g

assignment’ that your team might 05:00
undertake before we meet again. EXPIOre |wwmmenenioncensaior
how your school would accomplish it:

Audit Your MTSS-Academics System. Review the
RTI/MTSS for Academics: District-Wide Planning Tool
(handout 2). Use this tool to ‘audit’ your school’s
RTI/MTSS structures and supports across all 3 Tiers.
Identify any areas that deserve immediate attention.

www.interventioncentral.org 26




Multi-Tier System of Supports

Challenge 2:
Evaluating Your

School’s Tier 2

~ Supports. What
__quality indicators
. should schools look|:
for in Tier 2 ‘
services?
www.interventioncentral.org
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Challenge 2: Evaluating Your School’s
Tier 2 Supports
Strong Tier 2 services include these elements. ..

 Tier 2/3 interventions target off-grade-level academic
skill deficits. They are not simply reteaching of
classroom content, homework, or test preparation.

 Tier 2/3 interventions are dynamic—students can enter
or exit Tier 2/3 at several checkpoints during the school
year.

* Schools inventory their current range of Tier 2/3
academic interventions to verify quality and note any
gaps In service.

www.interventioncentral.org 28
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RTI/MTSS for
Academics:
Pyramid of
Interventions

Tier 2:
Strategic

Tier 2: Strategic
Intervention (10-15%).
Students with off-grade-
level skill deficits receive
supplemental small-group
Interventions outside of
core instruction to fill in
those gaps. Interventions
used are research-based.




Workbook: Tier 2/3 Reading Intervention Services: Establishing a
Data Analysis Team & Building-Wide Entrance/Exit Criteria

School:

Team Members: Diate:

Directions. Lze thiz organizer to develop a plan o adopt entrance and exit criteria for your echool's Tier 213
academic services.

Handout, 1; p. 8

Tier 2/3: Academic Intervention Services: General Guidelines

Here are key recommendations for establishing Tier 213 services at your schoal:

Intervention

Data

Use Interventions Supported by Research. Intervention plans for Tier 2 students contain
programs or praciices supported by research.

Cap Group Size. Tier 273 services are delivered in small-group format to allow enough adult
attention to chose the gap in academic skills or performance. Tier 2 groups are capped at |
students; Tier 3 groups are capped at 3 students.

Schedule Adequate Time. The schedule allocates sufficient time outzide of core instruction
for the delivery of Tier 2/3 interventions to promote accelerated student leaming. Tier 2
services meet at least 3 times weekly for 30 minutes; Tier 3 services meet daily for at least 30
minuies.

Put Plans in Writing. Tier 23 intervention plans are written down before the intervention
begins.

Monitor the Intervention. Student progress iz measured throughout the infervention period.
Tier 2 data collection cccurs at least twice per month: Tier 3 data collection occurs at least
weekly.

Measure Intervention Integrity. Information iz collected (2.9, student atiendance, direct
observation of Tier 213 sessions) to verify that the intervention is being delivered with adequats
integrity to be effective.

Adopt Entrance/Exit Criteria. Enrollment in Tier 2/3 services is dynamic: students can enter
oF exit at everal pointz during the school year, depending on measured academic nesd.

Use Objective Data Sources. Studenis are identified for Tier 273 services based on objective
data sources. School-wide screenings are the primary data source and are carried out at least
3 times per year with all students.

Select Screeners that Identify the Right Students. Data sources used for Tier 213 accurately
highlight areas of academic deficit and assess degree of academic nsk among the student
population.

Appoint a Data Analysis Team. The Data Analysis Team is the decision-maker o decde
whether and when students move into or out of Tier 2/3 services.
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Tier 2 intervention Is typically small-group (3-
¢ ¢ |5) supplemental instruction. This
supplemental instructional intervention Is
provided in addition to, and not in place of,
the core Instruction provided in Tier 1.
(NYSED RTI Guidance Document)

Source: New York State Education Department. (October 2010). Response to Intervention: Guidance for New York State
School Districts. Retrieved November 10, 2010, from http://www.p12.nysed.gov/specialed/RTl/guidance-oct10.pdf; p. 13

23

www.interventioncentral.org
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Tier 2 Interventions focus on the areas of

¢ ¢ |student need or weakness that are identified
In the screening assessment...

(NYSED RTI Guidance Document)

Source: New York State Education Department. (October 2010). Response to Intervention: Guidance for New York State
School Districts. Retrieved November 10, 2010, from http://www.p12.nysed.gov/specialed/RTl/guidance-oct10.pdf; p. 13

23

www.interventioncentral.org
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66

Approximately 5 to 10 percent | 44
of students In a class receive
Tier 2 intervention.

-NYSED RTI Guidance Document (2010)

Source: New York State Education Department (2010). Response to intervention: Guidance for New York State school districts.
Retrieved from http://www.p12.nysed.gov/specialed/RTl/guidance-oct10.pdf

www.interventioncentral.org
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Tier 2/3: Reading Intervention
Services: Essentials

Tler 2/3 services are about using data

to identify the right learners and providing
them with effective academic interventions
matched to student need.

View the following slides for recommendations
on how MTSS: Tier 2/3 services should be
structured at your school...

www.interventioncentral.org 34
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Tier 2/3: Reading Intervention Services: Interventions

Use Interventions Supported by Research.
ntervention plans for Tier 2/3 students contain
orograms or practices supported by research.

www.interventioncentral.org 35
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1. Phonemic Awareness: 2. Alphabetic Principle: The ability
The ability to hear and to associate sounds with letters
manipulate sounds in and use these sounds to form
words. words.

3. Fluency with Text: The effortless,
automatic ability to read words in
connected text.

Five Components of Reading

RS

4. Vocabulary: The ability to
understand (receptive) and use
(expressive) words to acquire and
convey meaning.

5. Comprehension: The complex

: cognitive process involving the
— intentional interaction between
reader and text to convey meaning.

Source: Big ideas in beginning reading. University of Oregon. Retrieved September 23, 2007, from http://reading.uoregon.edu/index.php



Multi-Tier System of Supports T t . [
Tutorial: Distinguishing Between

an Intervention Practice and a Program’

« Practice. An intervention ‘practice’ is an educational
practice that has been found through research to be
effective in improving student academic or behavioral
performance.

* Program. An intervention ‘program’ is usually a packaged
approach that has multiple components and that is
scripted. Programs often incorporate several research-
based practices.

Both ‘practices’ and ‘programs’ have their place on MTSS
Intervention plans.

www.interventioncentral.org 37
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Intervention Practice Example:
Group-Based Repeated Reading

An effective group repeated reading intervention
(Klubnik & Ardoin, 2010) has been developed that
allows a tutor to work on reading fluency with up to 3
students in a group format. This tutoring package
Includes several components, with repeated reading as
the ‘engine’ that drives student growth in reading
fluency. A tutoring session using this group intervention
will last about 15 minutes.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.
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Group-Based Repeated Reading

Preparation. To prepare for each tutoring session, the
tutor creates or obtains these materials:

« 1 student reading passage: This passage should be 150
words or longer and at students' instructional level.
Instructional as defined here means that students are able
to correctly read at least 90% of the words in the passage.
Copies of the passage are made for each student and the
tutor.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.
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Group-Based Repeated Reading

Procedure. The group repeated reading intervention has 4
components: passage preview, repeated readings, phrase-
drill error correction, and contingent reward:

1. Passage Preview. The tutor reads the practice passage
aloud once while students follow along silently, tracking
their place with an index finger. During this initial read-
through, the tutor stops several times at unpredictable
points and asks a student selected at random to read the
next word in the passage. (NOTE: This ‘assisted cloze'
strategy -- Homan, Klesius, & Hite,1993--ensures that
students pay close attention to the tutor's modeling of text.)

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.
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Group-Based Repeated Reading

Procedure.

2. Repeated Readings. The tutor next has the students read
the practice passage aloud 3 times . For each read-aloud,
the students engage in sequential reading, with the process
continuing in round-robin fashion until the passage Is
completed. When a student misreads or hesitates in
reading a word for 3 seconds or longer, the tutor states the
correct word. At the beginning of each repeated reading, the
tutor selects a different student, to ensure that by the end of
the 3 readings, each student will have read each sentence
In the passage once.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.
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Group-Based Repeated Reading
Procedure.

3. Phrase Drill Error Correction. At the end of each reading, the
tutor reviews error words (misreads or hesitations for 3
seconds or longer) with students. The tutor points to each error
word, ensures that students are looking at the word, and asks
them to read the word aloud in unison.

If students misread or hesitate for 3 seconds or longer, the
tutor pronounces the error word and has students read the
word aloud together (choral responding). Then the tutor has
students read aloud a phrase of 2-3 words that includes the
error word--performing this action twice.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.
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ntervention Program Example:
HELPS (www.helpsprogram.org)

HELPS (Helping Early Literacy with Practice Strategies) Is a free
tutoring program that targets student reading fluency skills.
Developed by Dr. John Begeny of North Carolina State University,

the program is an evidence-based intervention package that
includes:

— adult modeling of fluent reading,

— repeated reading of passages by the student,
— phrase-drill error correction,

— verbal cueing and retell check to encourage student reading
comprehension,

— reward procedures to engage and encourage the student reader.

www.interventioncentral.org
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HELPS Reading Fluency

Program
www.helpsprogram.org
LINK AVAILABLE ON
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Program Is Now
Available!
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Student’s name: Sam (2" grade)

Teacher’s name: John
Passages student will read: 4 & 5

Does student meet Reading Goal? — Yes
Directions used: Scripted Directions

The student is receiving HELPS session #5
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HELPS: Tier 2 Reading-Fluency Program
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MTSS: Tier 2: Supplementa

Inte

Q: Where can schools find good

ler 2

rvention

programs to

match different areas of academic need?

« The What Works Clearinghouse (WWC) Is the best source
of impartial information about effective Tier 2/3 programs:

http://ies.ed.gov/ncee/wwc/
IES : WWC s,

Select topics to Find What Works based on the evidence

+| x
.. Literacy EE Mathematics A Science

Children and : )
Youth with English Teacher
Disabilities Learners  Excellence

'0 Early

Childhood -1 Kindergarten ’ Path to
Qfa (Pre-K) K 12 to 12th Grade W Graduation

‘ Behavior

E.a Schoolwide
d Programs
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ﬁ Postsecondary
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What Works Clearinghouse

The What Works Clearinghouse Is sponsored by the US
Department of Education and Is an impartial reviewer of
Interventions suitable for Tiers 2 & 3.

The site reviews all available published and unpublished
studies of a commercial intervention and comes up with an
Improvement index’ that summarizes that program’s
overall effectiveness in strengthening students’ skills In
one or more targeted academic areas.
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What Works Clearinghouse: Improvemen

Index
“Improvement Index. The expected change in percentile

rank for an average comparison group student if the
student had received the intervention. It is measured as
the percentile difference between the intervention group
mean and the comparison [control] group mean using the
comparison group distribution.”

e— R LR 0N
Dasefibut e of
Lo ]
- |ALEEARION s
Source: What e o N
Works 3 —!
Clearinghouse. : *,
. . = 1
Material in the 3 i
public domain. : -
I
I
= 4 | 4 H
Source: What Works Clearinghouse. (n.d.). Standard Deviations : 2 1 4 —u?s v s 2 25y
Glossary: Improvement index. Retrieved from | comparison pescentits ] P b R f o e B R o8 =
[ http://ies.ed.gov/ncee/wwc/Glossary e vk ]
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What Works Clearinghouse: Improvemen

Index
So the improvement index is simply a change score. If a

program has an improvement index of 16, for example, it
means that an average student participating in the
program would perform 16 points higher in percentile
ranking on the outcome measure when compared to peers
who did not receive that program.

Source: What Works Clearinghouse. (n.d.). Glossary: Improvement index. Retrieved from http://ies.ed.gov/ncee/wwc/Glossary 5
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Finding Reading Programs That ‘Work':
Explore the What Works Clearinghouse

Go to the workshop page:
http://www.interventioncentral.org/MTSS _Tier 2

Click on the link to “What Works Clearinghouse”.

Use the site’s filter tools to review and narrow your search for
effective Tier 2/3 reading programs that you think might be a

good fit for your school.

When you find a suitable program, see if you can open the
WWC report and find that program’s improvement index.
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Tier 2/3: Reading Intervention Services: Interventions

\ \\ Cap Group Size. Tier 2/3 services are

delivered in small-group format to allow
enough adult attention to close the gap in
academic skills or performance. Tier 2
groups are capped at 7 students; Tier 3
groups are capped at 3 students.
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Tier 2/3: Reading Intervention Services: Interventions

N
\

Schedule Adequate Time. The schedule

' allocates sufficient time outside of core
instruction for the delivery of Tier 2/3
Interventions to promote accelerated student
learning. Tier 2 services meet at least 3 times
weekly for 30 minutes; Tier 3 services meet
daily for at least 30 minutes.
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Scheduling Elementary Tier 2/3 Interventions

Option 3: ‘Floating MTSS’:Gradewide Shared Schedule. Each grade has a scheduled
MTSS time across classrooms. No two grades share the same MTSS time. Advantages are
that outside providers can move from grade to grade providing push-in or pull-out services and

that students can be grouped by need across different teachers within the grade.

Anyplace Elementary School: MTSS Daily Schedule

Grade K
Grade 1
Grade 2
Grade 3
Grade 4
Grade 5

Classroom 1 Classroom 2 Classroom 3
Classroom 1 Classroom 2 Classroom 3
Classroom 1 Classroom 2 Classroom 3
Classroom 1 Classroom 2 Classroom 3
Classroom 1 Classroom 2 Classroom 3
Classroom 1 Classroom 2 Classroom 3

9:00-9:30

9:45-10:15

10:30-11:00

12:30-1:00

1:15-1:45

2:00-2:30

Source: Burns, M. K., & Gibbons, K. A. (2008). Implementing response-to-intervention in elementary and secondary schools:
Procedures to assure scientific-based practices. New York: Routledge.

www.interventioncentral.org
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MTSS: Tier 2/3: Supplemental Intervention

Secondary schools have explored these scheduling ideas:

—  Schoolwide MTSS period. The school sets aside a period per day
(e.g., 35-45 minutes) for Tier 2/3 support.

—  ‘Zero’ period. Students attend electives before the official start (or
after the end) of the school day—freeing up time for MTSS help.

—  Core course with extended time. Students attend a double period
of English or math, allowing additional time for MTSS support.

—  Study hall coordinated with MTSS services. 4-6-week MTSS mini-

courses run opposite a study hall. Students can be recruited for a
mini-course based on need.

—  Credit recovery. Students can take a core course online (via
credit recovery) to allow time for MTSS support during the school
day.

www.interventioncentral.org
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Tier 2/3: Reading Intervention Services: Interventions

\ Put Plans in Writing. Tier 2/3 intervention
\ plans are written down before the
Intervention begins.
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L
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Tier 2: Small-Group Intervention Plan

Intervenionist. |dentify e interventicnisi's) for this group.

Mrs. Kordisky, Reading Teacher

Tangeted Academic Skills. Deswioe e academic skil[s) o be e focus of this inlenvention group.

Oral Reading Fluency

Time Allocated: Start Dale | End Daie Session Length [e.g., 30 mins) | Sesson Frequency (e.g., Sxiwk)

Sample Tier 2/3 N e

. Shadents: Mame Basaline: Starting Paint | Goal: Critenon for Success
|nte rve ntlon Banks, Nicole Gr § 51 wpmiGr 3 83 wpmiGr 3
Lacosta, Andrea Gr4 44 wpm/Gr 3 58 wpmdGr 3

Documentation Form S———TE F S e

(Handout 1; pp. 5-6)

Interventon{s). Describe the research-bassd programis) or pracice{s) 1o be used with these studenis.

Group-Based Repeated Reading

Progreas-Monitoring. Racord the type of data 1o be used o monior student grow during the imsrvention.

CBMiOral Reading Fluency using EasyCBM.com Gr 3 materials

Frequency of Data CollscBon. How ofien wil data be VWeakly
collecisd™ (e.g., daily, every other day, wesidy):

i s imsrventioncanimal oy
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RTI/MTSS Tier 2 Intervention Plan: ‘Message In a Bottle’:
Who are potential audiences?

Colleagues. Your intervention
efforts can be read by your
fellow teachers and future
educators

Parents & Student. Documented Tier
2 plans can be the focus of paren-
student conferences.

RTI/MTSS Problem-Solving
Team. Your Tier 2 plan helps this
team to make better
recommendations.

Special Education Eligibility Team. Evidence of
several successive Tier 2/3 intervention plans is
typically a requirement when attempting to
diagnose a learning disability, other IEP condition.

www.interventioncentral.org
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Tier 2/3: Reading Intervention Services: Data

—

5 %)
3>

Monitor the Intervention. Student progress
IS measured throughout the intervention
period. Tier 2 data collection occurs at least
twice per month; Tier 3 data collection occurs
at least weekly.

Measure Intervention Integrity. Information
IS collected (e.g., student attendance, direct
observation of Tier 2/3 sessions) to verify that
the intervention is being delivered with
adequate integrity to be effective.

www.interventioncentral.org
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Tier 2/3: Reading Intervention Services: Data

Adopt Entrance/Exit Criteria. Enroliment in
Tier 2/3 services Is dynamic: students can
enter or exit at several points during the
school year, depending on measured
academic need.

Use Objective Data Sources. Students are
Identified for Tier 2/3 services based on
objective data sources. School-wide
screenings are the primary data source and
are carried out at least 3 times per year with
all students.

www.interventioncentral.org
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Tier 2/3: Reading Intervention Services: Data

K‘]'O \\

Select Screeners that Identify the Right
Students. Data sources used for Tier 2/3
accurately highlight areas of academic deficit
and assess degree of academic risk among
the student population.

Appoint a Data Analysis Team. The Data
Analysis Team Is the decision-maker to
decide whether and when students move into
or out of Tier 2/3 services.

www.interventioncentral.org
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Evaluating Your School’s Tier 2 Supports:
Key Takeaways

1. Tier 2 Interventions Are Matched to Student Needs.
Students are grouped by shared reading problems and
receive intervention programs or practices that match their
academic needs. Their progress is monitored at least 2 times
per month.

2. Tier 2 Interventions Are Documented. Tier 2 group
Intervention plans are written down BEFORE the intervention
period begins and are archived for easy retrieval.
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Activity: Identify Growth

Targets for Your Tier 2
In your teams:

* appoint a recorder.

* |ook over the Tier 2: Quality
Indicators Checklist on p. 7
of your handouit.

* rate the ‘accomplishment’
status for each Tier 2
element at your school.

Be prepared to report out.

Tier 2 Academic-Intervention Services: Quality Indicators

Directions: Complets this quesbonnaire to evaluate the current status of your schoof's Tier 2 academic senices.

School-Wide
Rating Tier 2 Quality Indicator NotesiComments
__ Accomplshed Recruitment. Students are entered info and exited fom
__ Partially Tier 2 senvices based primasily on the objecive data of the
Accomplizhed sohool-wide screening toolis) (2.g.,20- 25%% or below). If
__ Mot Accomplished | used at all, t=acher nomination & a minor source of Tier 2
recruitment.
__ Accompiiched Coordination of Services. The building Data Analyzic
__ Pariially Team (DAT) reviews school-wide academic screening data
Accomplished collected at 3 pointe during the year (Fall’Wirter/Spring).
__ Mot Accomplished | The DAT decides which students are eligible for Tier 2
cenvices, assigne ciudentz in inferventinn amune baced on _
chared skill deficits, and EULBICLAZC LR AL cl
gualify for Tier 2. 15-Minute ‘Count Down’ Timer
__ Accompiished Classroom Feedback. T|
__ Poariially soreering results with cla
Accomplished level pattems of academi
Mot Accomplished | brainstorm how to improv 1 5 - 0 O
learmess. -
Interventionist Practices
Rating Tier 2 Quality Indicator mimients
:‘;’;ﬂ? shed E:;::‘:,E:g:gcﬂ: www.interventioncentral.org
Accomplished before Tier 2 services begin. Those Tier 2 plans are
__ Mot Accomplished | archived electronically for long-term sforage and retrieval
__ Accompiished Research-Based Interventions. The Tier 2 merventionist
__ Partially employs intervention programs of practices supporisd by
Accomplished research.
__ Mot Accomplished
__ Accompiished Off-Grade-Level Focus. The focus of Tier 2 semvices iz to
__ Poariially fix ‘off-gradedevel’ academic deficit=—and i not simply an
Accomplished extension of daseroom insfruction through re-teaching of
__ Mot Accomplished | core instruction, homework help, or test preparation
__ Accompliched Progress-Monitoring. The Tier 2 interventionizt is
__ Partially colecting progress-monitoring data at least 2 Gmes per
Accomplished month to monitor the succese of the intervention.
__ Mot Accomplished
__ Accompizhed Intervention Check-Ups. The Tier 2 mierentionistz/Data
__ Partially Analysis Team review each sfudent’s performance at 6-10-
Accomplzhed week infervals to detemmine whether they are making
__ Mot Accompliched | adequate progress. At these check-ups, students can be

moved into difierent or more intensive infervention programs
or exited from Tier 2 senices—depending on progress.

www.interventioncentral.org
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Evaluating Your School’s

Tier 2 Supports: Homework 10ea pummsm: S
Consider this suggestion for a ‘homework | AT
assignment’ that your team might
undertake before we meet again. Explore —
how your school would accomplish it:

05:00

Create a Tier 2 ‘Action Plan’. Review the results of
your Tier 2 ‘Quality Indicators’ exercise (handout 1; p.
7). Based on your team’s ratings, select 1-3 goals to
improve your Tier 2 services that you would like to
accomplish within the next 7 months (by end of Sept
2020).

www.interventioncentral.org 64
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Challenge 3:

Using School-
Wide Screeners.
How can schools

use screening
tools proactively to

enter students into
and exit them from Tier 2/3 services?

www.interventioncentral.org
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Challenge 4: Using School-Wide , >
Screeners Y&
MTSS stakeholders care about this topic because...

...data drives Tier 2 service delivery. Screeners:

* provide a ‘snapshot’ of whole-grade performance in
Important academic skills.

o predict students’ risk for academic failure.

« provide useful data when identifying Tier 2 students
for intervention groups—and to support exiting
students from Tier 2.
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School-Wide Academic Screeners: Purpose
and Types

www.interventioncentral.org
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Building-Wide Screening: Assessing All Students

(Stewart & Silberglit, 2008)

Screening data in basic academic skills are collected at

least 3 times per year (fall, winter, spring) from all students.

Screening data can be used to:

— evaluate and improve the current core instructional
program.

— allocate resources to classrooms, grades, and buildings
where student academic needs are greatest.

— guide the creation of targeted Tier 2/3 (supplemental
Intervention) groups.

Source: Stewart, L. H. & Silberglit, B. (2008). Best practices in developing academic local norms. In A. Thomas & J. Grimes
(Eds.), Best practices in school psychology V (pp. 225-242). Bethesda, MD: National Association of School Psychologists.

www.interventioncentral.org
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Applying Tier 2 School-Wide Screener Eligibility Cut-
Points: 4 Possible Outcomes

FALSE POSITIVE (+).

The student possesses grade-
appropriate academic ability but
the screening shows that they
qualify for Tier 2 intervention.

TRUE POSITIVE (+).

The student is in the ‘at-risk’ range
for academic ability and the
screening shows that they qualify
for Tier 2 intervention.

TRUE NEGATIVE ().
The student possesses grade-

the screening shows that they do
NOT qualify for Tier 2
Intervention.

appropriate academic ability and

FALSE NEGATIVE (=).

The student is in the ‘at-risk’ range
for academic ability but the
screening shows that they do NOT
qualify for Tier 2 intervention.

NOTE: POSITIVE = QUALIFIES FOR TIER 2 SERVICES
NEGATIVE=DOES NOT QUALIFY FOR TIER 2 SERVICES
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Setting Screening-Data Cut-Points: Setting
Eligibility Criteria While Controlling for Error

Cut-points are applied to screening data to serve as the
‘gates’ that admit students or block them from Tier 2 services.

* A ‘relaxed’ cut-point for Tier 2 (e.g., 301" percentile) will
Increase FALSE-POSITIVE errors—admitting more
students for services whose skills DO NOT require
remediation—while minimizing FALSE-NEGATIVE errors.

* A stringent cut-point for Tier 2 (e.g., 15" percentile) will
Increase FALSE-NEGATIVE errors—blocking more
students from services whose skills DO require
remediation—while minimizing FALSE-POSITIVE errors.

www.interventioncentral.org
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Schoolwide Screening Tools: 2 Types

School-wide screening tools tend to fall into 2
broad categories:

1. Basic Skills. These screeners sample basic
academic skills such as oral reading fluency
and math computation fluency. An example Is
DIBELS Next.

The assumption built into basic-skills screeners
IS that students who lack proficiency in these
foundation skills will struggle to attain the
Common Core Standards.

www.interventioncentral.org
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Purchase the DIBELS for Download from
Published Version Mobile Devices Dynamic Measurement Group
You can purchase the published Amplify's mCLASS: DIBELS Next is If you don't have an account yet. you will
version of DIBELS Next by visiting compatible with the most common need to sign up before downloading the
Cambium/Sopris's website mobile touch devices materials
Visit Cambium/Sopris Visit Amplify —or—
Forgot your password? Update your information
and reset your password
hat are DIBEL

" DIBELS Next

DIBELS is an assessment used to measure the acquisition of early
literacy skills from kindergarten through sixth grade.

Meetthe DIBELS Authors
DIBELS Mext

IDEL Home Page

Transition to DIBELS Next Today
Getting Started With DIBELS Brochure

Current Research Projects Transitinning to DIBELS Next
DIBELS Mext® Benchmark Goals

IDAPEL Home Page

Publications and
Presentations

www.interventioncentral.org
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Basic-Skills Screener Example: DIBELS Next

“DIBELS ORF [Oral Reading Fluency] is a standardized,
individually administered test of accuracy and reading
fluency with connected text for students in grades 1
through 5 and above. It Is a standardized set of passages
and administration procedures designed to identify
children who may need additional instructional support,
and monitor progress toward instructional goals.”

SOURCE: National Center on Response to Intervention. Screening Tools Chart. Retrieved on 1 December 2012 from
http://www.rtidsuccess.org/screeningTools
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Reading Component Sample Benchmarking/Progress-
Monitoring Tools

“Phonemic Awareness: The ability to e Initial Sound Fluency (DIBELS)
hear and manipulate sounds in words.” |* Phoneme Segmentation Fluency (DIBELS)

“Alphabetic Principle: The ability to « Letter-Naming Fluency (DIBELS)
associate sounds with letters and use these || «  Nonsense Word Fluency (DIBELS)
sounds to form words”

“Fluency with Text: The effortless, automatic || ¢ Oral Reading Fluency (DIBELS)
ability to read words in connected text.”

“Comprehension: The complex cognitive * Maze Passages (AimsWeb)
process involving the intentional interaction
between reader and text to convey
meaning.”

SOURCE: University of Oregon: http://reading.uoregon.edu/big_ideas/trial_bi_index.php
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Schoolwide Screening Tools: 2 Types (Cont.)

School-wide screening tools tend to fall into 2
broad categories:

2. Curriculum Skills. These screeners sample
student skills and knowledge that correspond to
grade-level curriculum expectations. An
example Is STAR Reading.

The assumption built into curriculum-skills
screeners Is that when teachers can map the
‘holes’ in a student’s academic skills, they can
adjust instruction to address those gaps.

www.interventioncentral.org
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Curriculum Skills Screener Example: STAR
Reading

“Star Reading is a RENAISSANCE Products
computer-adaptive, interim
assessment of reading
comprehension and overall
reading achievement for
students in grades 1 hm———
through 12. The tool _—

provides information on
student performance in 46
reading skill areas in 11

domains.”

SOURCE: National Center on Response to Intervention. Screening Tools Chart. Retrieved on 2 March 2020 from
https://charts.intensiveintervention.org/chart/academic-screening/star-reading#title

Renaissance Star
Reading®

Keep every student on track for the high levels of literacy they need

See all Star assessments —




Multi-Tier System of Supports

Schoolwide Screening Tools: Selecting Tools
that Match Your School’'s Performance Profile

Schools should select screening tools that will provide
valuable added information about current schoolwide
academic performance.

* |n schools where a substantial number of general-education
students struggle with basic academic skills, that school
should select “basic-skills” tools for schoolwide screening.

 Schools in which the great majority of general-education
students (e.g., 90% or more) fall at or above proficiency on
basic-skills screenings may want to adopt a “curriculum-skills
screener” that provides more complete information about
each student’s skill set.
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Clearinghouse for MTSS Screening and Progress-
Monitoring Tools

National Center on

» The National Center on Intensive IVEEDNIER IARIENSION
Intervention ..... .
(http://www.intensiveintervention.org/
chart/progress-monitoring) maintains
pages rating the technical adequacy of | = eEmETTE
MTSS progress-monitoring tools that m-u-m _' »==-= I:J
can also be used for screening.

Schools should strongly consider
selecting screening tools that have

..........

national norms or benchmarks to help — r———
them to assess the academic-risk level s e
of their students. e LT e

H|

I
\‘
ﬂ
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Tier 2: Establishing Eligibility Criteria

www.interventioncentral.org
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whi read Tier 2 will be abke 1o recaive it &1 3 minimum frequency and session kength (2.g., 3 times per wesi far 30

minuie 5e5500E) o b efective,

Tier 2 Scheduling Plan

Handout 1; p. 12

Rt up your academic scresning programe in colmn 1, g2nerate & listof scresnsrs and othar 0313 saurces hat
you will u=e S0 determing studsnt eligitality sar Tier 2 academic s2rdicas. In column 2, EnE-order hesa data
Soires based on their relative imporance for Tier 2 idemtiication (Le., *1° for the most importsnt dals source, 22
g0 2 next most impartant source, Sic.). incolimn 3, bagin o pian how your building wil establish ‘cut-points’ [if

applicabie] for 2ach data sounce

LOMMN 1: LISt C3CN U3Ta SoUrce

Codumn 2:
Rank
Your Data
Z0rces

Codumn 3: Creats a Plan to Eafablish Cut-Points for
Each Data Source
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Handout 1; p. 12: Tier 2 Screener Activity 10:00

Set up your academic screening program. In column 1,
generate a list of screeners and other data sources that you will
use to determine student eligibility for Tier 2 academic services. In
column 2, rank-order these data sources based on their relative
Importance for Tier 2 identification (i.e., “1” for the most important
data source, “2” for the next most important source, etc.). In
column 3, begin to plan how your building will establish ‘cut-points’

www.interventioncentral.org

(if applicable) for each data source. U

Column 1: List Each Data Source | Column 2:
Rank
Your Data
Sources

Column 3: Create a Plan to Establish Cut-Points for
Each Data Source
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[Data] triangulation involves
using multiple data sources In
an investigation to produce
understanding.

-Qualitative Research Guidelines Project

66 23

SOURCE: Robert Wood Johnson Foundation. (n.d.). Retrieved on 2 March 2020 from http://www.qualres.org/HomeTria-3692.html
| www.interventioncentral.org g2 |
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MTSS TIP: Apply ‘Weights’ to Each Screener Data
Source

Not all data sources are created equal when screening
students for academic risk, so:

» schools should estimate the relative contribution that
each data source makes to identifying the true ‘at-
risk’ student.

« then the data sources are ranked in descending
order of importance.

« when making intervention placement decisions,
Information sources with greater weight have more
Influence in placing students.

www.interventioncentral.org
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Screening Example: Select Data Sources to Make Tier 2
Intervention Placements

Anyplace Elementary School selects these data

sources at Grade 4 to find students at risk for readlng
failure:

« STAR Reading
* Teacher Nomination

 Developmental Reading -
Assessment (DRA): Classroom |nstruct|onal
assessment

www.interventioncentral.org

84




Multi-Tier System of Supports

Scenario 1: TRIANGULATING the Screening Data

Anyplace Elementary reviews

Analysis. Triangulating these data

4th-grade students’ performance | sources is not recommended because
on all 3 ‘screening’ data sources. | these data sources:

Students identified as at-risk on | 1 are not created equal. (STAR data is

any 2 of the 3 measures is
picked up for Tier 2 services.

STAR/x2ading

by far the best predictor of student
risk.)

2. are partially correlated. (Teacher
nomination & DRA results overlap:
neither data source yields completely

new information; both inflate the
‘ Impact of classroom performance.)
DRA Ciacsiuuiii Teaonier | Bottom Line: This approach can

Assessment Nomination | overidentify students for Tier 2.
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Scenario 2: WEIGHTING the Screening Data

Anyplace Elementary weights and
ranks the 4"-grade data sources
based on their capacity to predict
student risk. STAR takes the
prime place. The remaining data
sources are considered only when
STAR results are ‘borderline’.

1.STARReadng (@)

2. DRA Classroom
Assessment

3. Teacher Nomination ‘

Analysis. Weighting data sources in
school-wide screening ensures that the
most reliable data (validated MTSS
screeners) are the primary drivers for Tier
2 recruitment.

Bottom Line: This approach is
recommended—as it increases the
probability that students are correctly
Identified for Tier 2.
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66

STAR: Resetting Tier 2 Cut-Points

Renaissance Learning—publisher of STAR Reading & Math
Screeners—recently raised their recommended Tier 2 cut-
point from 25™ percentile to 40 percentile. WHY?

Expert Suggestion
RTI expert Dr. Ed Shapiro strongly recommended that the 29
default benchmark corresponding to “working at grade
level” be set at the 40th percentile. Although
administrators can change this benchmark, Dr. Shapiro
urged Renaissance to emphasize in professional
development that the benchmark should not be set lower
than the 40th percentile... Renaissance Learning (2017)

Source: Renaissance Learning (2017), Understanding why Renaissance uses 40th percentile rank as the default benchmark.
Retrieved from http://doc.renlearn.com/KMNet/R004382730GJC1A9.pdf
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STAR Screeners: Change In Tier 2 Cut-Score

100% | @
0% 0@ @
0 O
80%
N 0 O
° 00 O Pre-2015:
600% O @ @ Reading/Math Tier 2
50, @0 @ @O Cut-Score Set at
40% — Q0 09 25" Percentile
0
@0 00 | |
0% - @@ @
200 — O O O
10% — O O
O

0%
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STAR Screeners: Change In Tier 2 Cut-Score

100% | @
0% 0@ @
g0, @@ @ 2015-Present:
B 0 O Reading/Math Tier 2
Q0 O Cut-Score Set at
600% O @ @ 40t Percentile
500, — O @ @ © ‘
40% — 0 0@
ONONONG)
30% 7 00 O
200 — @ O O
10% — O O
O

0%
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Balect acheduling options. Cescrte how your school will scheduls Tier 2 sarices t ensure that [5) all shudents
whi read Tier 2 will be abke 1o recaive it &1 3 minimum frequency and session kength (2.g., 3 times per wesi far 30
minuie 5e5500E) o b efective,

Tier 2 Scheduling Plan

Handout 1; p. 12

Rt up your academic scresning programe in colmn 1, g2nerate & listof scresnsrs and othar 0313 saurces hat
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Handout 1; p. 12: Tier 2 Screener Activity 10:00

Set up your academic screening program. Incolumn 1,
generate a list of screeners and other data sources that you will
use to determine student eligibility for Tier 2 academic services. Il

Column 1: List Each Data Source

“Column 2:
Rank
Your Data

Column 3: Create a Plan to Establish Cut-Points for
Each Data Source
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Using School-Wide Screeners: Key
Takeaway

1. Screeners Should Provide Objective Data. When
recruiting for Tier 2, strong data sources such as MTSS-
researched screeners (e.g., STAR Reading) should take

precedence over ‘softer’, more subjective data sources such
as teacher referral.
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Using School-Wide Screeners: Homework |dea

Consider this suggestion for a ‘homework ey SERERG

assignment’ that your team might 05:00
undertake before we meet again. EXPIOre |wwmmenenioncensaior
how your school would accomplish it:

Investigate Your Screener’s Reporting Options.
Your school’s screener (i.e., STAR Reading) has a
number of report templates to analyze results at the
levels of the grade, class, small group, and individual
student. Discuss a plan to explore those reporting
options and make them available to your Data Analysis
Team.

www.interventioncentral.org
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Challenge 4:
Monitoring

Intervention
Progress. What

recommendations
can help schools to

netter track
orogress on Tier 2

Interventions?
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Challenge 4: Monitoring Intervention
Progress
MTSS stakeholders care about this topic because...

e progress-monitoring data allows interventionists
to avoid wasted effort—as they can reliably
judge In the short term (e.g., 6-8 weeks) whether
a Tler 2 Intervention Is benefiting a student.

 key stakeholders (e.g., Tier 3 MTSS Team; CSE)
require outcome data to judge whether specific
Intervention strategies in the student’'s MTSS
history have helped the learner.
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Tier 2 Progress-Monitoring: The Basics...

Here are important guidelines: Tier 2 data collection methods
should:

« measure skill(s) targeted by the intervention. The educator
wants to know whether the student is improving a specific skill
or behavior. The data-collection method Is selected to track
growth In that skill or behavior.

* Dbe sensitive to short-term gains. Progress-monitoring
should reveal in weeks—not months— whether the intervention
IS effective.

* yield a specific number value. The interventionist selects
progress-monitoring tool(s) that can be converted to numeric
data—and charted.
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T
P

g

In

ne Problem with STAR Reading as a
rogress-Monitoring Tool

"AR Reading is an adaptive measure that tracks reading growth
46 reading-skill areas in 11 domains.

These qualities are great for a screener.

But they can limit the utility of STAR for tracking progress on Tier
2 Interventions because:

1.

the adaptive nature of STAR means that each assessment
session Is not identical (lack of ‘alternate forms’).

STAR tracks a host of reading skills—but is not designed to
detect short-term gains in a specific sub-skill (e.g., sight-word
fluency). Thus, STAR might fail to record significant Tier 2
reading progress, at least in the short term (6-8 weeks).

www.interventioncentral.org
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How to Monitor Basic
Academic Skills:
Curriculum-Based
Measurement (CBM)

www.interventioncentral.org
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Classroom Data Tool: Curriculum-Based
Measurement/Assessment

« What It Is: A series of brief measures of basic
academic skills given under timed conditions and
scored using standardized procedures.

CBM/CBA measures often include research-derived

benchmark norms to assist in evaluating the student’s
performance.

2]
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Classroom Data Tool: Curriculum-Based
Measurement/Assessment

« What It Can Measure:

1 Speed and accuracy in basic academic skills, such as:
1 letter naming: 1 min

1 number naming: 1 min

1 number sense: 1 min

1 oral reading fluency: 1 min

1 reading comprehension (maze): 3 mins

1 production of writing: 3 mins

 math fact computation: 2 mins
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Fluency Example: CBM Student Reading Samples:
What Difference Does Fluency Make?

e 3 Grade: 19 Words Per Minute

« 3 Grade: 70 Words Per Minute

e« 3d Grade: 98 Words Per Minute

§6¢
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DIBELS: A Reading Assessment Toolkit

There are a variety of measurement products on the
market that have been designed using CBM research.

The example presented here is a widely-used battery of
fluency assessments for reading called DIBELS Next:
nttps://dibels.org/dibelsnext.html. (DIBELS stands for
Dynamic Indicators of Basic Early Literacy Skills.)
NOTE: DIBELS is being renamed Acadience Learning.

DIBELS Next is a well-researched collection of 6 CBM-
type assessments available to teachers at no cost to
download, print, and use with their students. There are
enough materials to monitor students weekly.

www.interventioncentral.org
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Acadience: https://acadiencelearning.org/

About DMG Mentors’ Network Professional Development ACCESSOries Contact Us

ol g DYNAMIC
MEASUREMENT

GROUP

What is Acadience? Acadience Reading

Meet the Authors Previously published under the name DIBELS Next®

The same assessment you know and trust from the authors of DIBELS®
Acceccments  6th edition and DIBELS Next® is coming together with our entire family of
assessments and educational tools under a new name: Acadience™

Acadience Reading

fradienceMath - Acadience™ Reading is an assessment used to measure the acquisition of

e Next suvey - early literacy skills from kindergarten through sixth grade.

DIBELS Deep !
Questions? We're here to help.
PELI {Pre-K)
Call us at 888-943-1240 (Toll-Free) or email info@acadiencelearning.org. For more information about
CARI (7-9) our new name, read About Our New Name.
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1. Phonemic Awareness: 2. Alphabetic Principle: The ability
The ability to hear and to associate sounds with letters
manipulate sounds in and use these sounds to form
words. words.

3. Fluency with Text: The effortless,
automatic ability to read words in
connected text.

Five Components of Reading

4. Vocabulary: The ability to
understand (receptive) and use
(expressive) words to acquire and
convey meaning.

Y . M| |5 Comprehension: The complex
cognitive process involving the
Intentional interaction between
reader and text to convey meaning.

Source: Big ideas in beginning reading. University of Oregon. Retrieved September 23, 2007, from http://reading.uoregon.edu/index.php
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Reading Component Sample Benchmarking/Progress-
Monitoring Tools

“Phonemic Awareness: The ability to e Initial Sound Fluency (DIBELS)
hear and manipulate sounds in words.” |* Phoneme Segmentation Fluency (DIBELS)

“Alphabetic Principle: The ability to « Letter-Naming Fluency (DIBELS)
associate sounds with letters and use these || «  Nonsense Word Fluency (DIBELS)
sounds to form words”

“Fluency with Text: The effortless, automatic || ¢ Oral Reading Fluency (DIBELS)
ability to read words in connected text.”

“Comprehension: The complex cognitive * Maze Passages (AimsWeb)
process involving the intentional interaction
between reader and text to convey
meaning.”

SOURCE: University of Oregon: http://reading.uoregon.edu/big_ideas/trial_bi_index.php
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How to Track Classroom Reading Interventions

DIBELS Next Literacy Fluency Measures

Measure Reading Time to Grade
Component(s) administer Range/Screening
Assessed

First Sound Phonemic 1 minute e Kdg: Fall & Winter

Fluency (FSF). Awareness screenings

The examiner

reads words

aloud from a list.

The student says d ro p
the first sound for

each word.
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How to Track Classroom Reading Interventions

DIBELS Next Literacy Fluency Measures

Measure Reading Time to Grade
Component(s) administer Range/Screening
Assessed

Letter Naming  Alphabetic 1 minute e Kdg: All'year

Fluency (LNF).  Principle/ e Crade 1. Fall

The student Phonics screening

reads aloud the .

names ofletters || T u J V. s O i x p W

from a sheet with |\ Q vy n k d D t e | ¢

randomly

arranged letters.
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How to Track Classroom Reading Interventions

DIBELS Next Literacy Fluency Measures

Measure

Phoneme
Segmentation
Fluency (PSF). The
examiner reads
words aloud from a
list. The student says
the individual sounds
making up each
word.

Reading Time to Grade Range/

Component(s) administer Screening

Assessed

Phonemic 1 minute e Kdg: Winter &

Awareness Spring
screenings

e Crade 1: Fall

screening

flag
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How to Track Classroom Reading Interventions

DIBELS Next Literacy Fluency Measures

Measure Reading Time to Grade
Component(s) administer Range/Screening
Assessed

Nonsense Word Alphabetic 1 minute e Kdg: Winter &

Fluency (NWF). Principle/ Spring screenings

The student Phonics o Grade 1: All year

reads aloud from e Crade 2: Fall

a list of VC and screening

CVC nonsense

words.

m u s a v W ec miv dop
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How to Track Classroom Reading Interventions

DIBELS Next Literacy Fluency Measures

Measure Reading Time to Grade
Component(s) administer  Range/Screening
Assessed

DIBELS Oral Reading 1 minute for e Grade 1: Winter

Reading Fluency Fluency Initial & Spring

(DORF). The student reading; 1 Screenings

reads aloud from a minute for e Grades 2-6: All

text passage and is student retell year

then asked to retell
the main details of
the reading.
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Total words:

DIBELS NEXT
Example: DORF

Errors (include skipped words): —

Words correct: =

The Land Bridge

0 During the last ice age, the world looked much different than it does 13
13 today. Nearly all the land was covered with huge sheets of 1ce or glaciers. 27
27  Most of the world’s water was trapped in these glaciers, and the water 40
40 level of the seas was low. A vast amount of land was above the water. 55
55 The narrow waterway between Asia and North America, the Bering 65
65  Strait, was mostly exposed land at that time. The land formed a narrow 78
78  bndge that connected Asia with North America. This land bridge was 89
89 cold and flat, and was covered by grass and shrubs. Before the formation 102

102  of the land bridge, early people who wanted to travel to North America 115
115 had to go by boat. Very few people actually made the voyage over the 129

129  water. Many more people traveled to North America when they were able 141
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How to Track Classroom Reading Interventions

DIBELS Next Literacy Fluency Measures

Measure Reading Time to Grade Range/
Component(s) administer Screening
Assessed

Daze. The student is Reading 3minutes e Grades 3-6:

given a Maze passage to Comprehension All year

read silently. For each
response item, the
student reviews 3
choices and selects the
word that best completes
the meaning of that part
of the passage.
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DIBELS NEXT
Example: DAZE

will
help

mountain

15

when

photograph!™

pictures

puddle

may look like a distant pebble.

distant

wind-swept beach. They may want to capture a | need

bit

Wind
Crashing
Placing

Taking Great Nature Photographs

share
of 1t on camera in order to | blur
how

rather

sUre

Many people love looking at a beautiful landscape or at waves crashing into rocks on a

it with

others. Because the subject |remember | so beautiful, they think, “This 1s | whole | to be a wonderful

However, [taking |a good nature photograph can be | shooting |. If you're not careful, a majestic

tricky
majestic
vibrant
waves can easily become a gray [light |, with
blur

www.interventioncentral.org
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Letter Naming Fluency Probe Generator

Letter Name/Sound Fluency

Probe Generator
http://www.interventioncentral.org

* Indicates a required field

Alphabet

h. f | | ] English
Use this free online application to Letter Case

design and create Letter Name Lowercase
and Letter Sound Fluency Probes. | Fent Family

Helvetica -

Font Size
14 -

Total number of letters to appear in the probe* (max: 400)
100

V] Add letters as needed to fill out final line of probe

Mame of this list |7

| Download PDF || Email PDF

www.interventioncentral.org
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Dolch Word List
Builder: Free App

Source: easyCBM.com

Dolch Word List Builder

Select List Type

Set List Format Settings

To create a composite CBM assessment

list, select any checkbox and click
'‘Submit.’

Change the format of your
measurement list by changing
any of the settings below:

[| Check to display list labels
on examiner answer key.

Wordlist/Dolch

| Dolch Word List:All Items

' Dolch Word List: Breprimer

) Dolch Word List: Primer

" Dolch Word List: First Grade

| Dolch Word List: Second Grade
¥ Dolch Word List: Third Grade

www.interventioncentral.org

Mumber of Columns

4]

NMumber of Rows

B

Font Type

Sernif v

Font Size

Medium v |

Curriculum-Based Measurement
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Tier 2 Progress-Monitoring: Big Picture or Close-Up?

TELESCOPE: General Outcome

- . Measures: Global ‘capstone’
assessments requiring that the student
apply several skills at once (e.g., fluency

with text; math problem-solving). STAR
Reading Is an example.

MICROSCOPE: Mastery Measures.
\ Discrete, targeted assessments to track
o
Z

easlly identified sets or domains of items
typically mastered over a relatively short
period. Sight-word lists and timed letter-
naming assessments are examples.

Source: Hosp, M. K., Hosp, J. L., & Howell, K. W. (2007). The ABCs of CBM: A practical guide to curriculum-based measurement. New
York: Guilford Press.
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Mastery Measures Contribute to General Outcome
Measure...Over Time

General Outcome

w W Measure: STAR
Reading

Mastery Measure: Dolch |
Sight Word List: Gr 3 \

9 %

Source: Hosp, M. K., Hosp, J. L., & Howell, K. W. (2007). The ABCs of CBM: A practical guide to curriculum-based measurement. New
York: Guilford Press.
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Mastery Measures: Collect Data on the
‘Obstacle’ to Success

To develop a classroom intervention plan, the teacher
must first identify some element of the student’s current
academic performance or behavior that presents an
obstacle to success.

Once identified, this obstacle becomes the focus on the
Intervention plan. It also becomes the focus in selecting
short-term mastery measure(s) to track student
progress.

www.interventioncentral.org

118




Multi-Tier System of Supports

Tier 2 Progress-Monitoring: A “Twin-Track’
Approach...

When possible, Tier 2 interventions should be monitored
using short-term mastery measures.

Optionally, the teacher may also review standard ‘general
outcome measure’ grade-level assessments already in place
(e.g., Instructional reading assessments, grades, screener) to
note global gains in student academic skills.
Mastery Mastery Mastery Mastery
h Measure: \ Measure: \ Measure: \ Measure:
<+ | Dolch Sight [{ % | Dolch Sight | § % | Dolch Sight |§ <% | Dolch Sight
Words 1 Words 1 Words 1 Words 1
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RTI/IMTSS Files:
Lyla
Grade 4

Problem. Reading
fluency

lier 2 intervention:
Group-based repeated
reading

www.interventioncentral.org
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RTI/MTSS Files

* Problem: Lyla reads with accuracy but
reads aloud at a much slower rate than
her 4"-grade classmates (fluency deficit).

* Intervention: Her Tier 2 reading teacher, /
Ms. Robinson, places Lyla in a 3-student §
group and plans to use group-based
repeated reading to target the fluency
problem.
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Tler 2 Intervention Plan for Lyla

Description of the Student Problem

Environmental
Conditions or Task
Demands

Problem Description

Typical or Expected
Level of Performance

When reading
aloud for 1-min
froma Gr 4

Lyla reads an
average of 98
correctly read words

while the peer
norm (winter:
25t percentile)

General Problem: Lyla is not a fluent
reader in grade-level passages.

easyCBM Passage | (CRWSs) per minute IS 112 CRWS.

Reading Fluency S

probe easyCBM
benchmark

NOrms
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Multi-Tier System of Supports

Tler 2 Intervention Plan for Lyla

Intervention

What to Write: Write a brief description of the intervention(s) to be used with this
student. TIP: If you have a script for this intervention, you can just write its name

here and attach the script to this sheet.

Lyla will be enrolled in a Group-Based Repeated Reading group for 8
Instructional weeks with 2 other students (4x per week; 20 minutes).

www.interventioncentral.org
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* Progress-Monitoring: A good tool to monitor reading
fluency iIs CBM Passage Reading Fluency/Oral Reading
Fluency. Mrs. Robinson will use free reading probes and
benchmark norms from easyCBM (www.easycbm.com) to
monitor Lyla’s intervention. NOTE: The teacher will also
track Lyla once per month using the STAR Reading
progress-monitoring tool.

At baseline, Lyla is reading 98 correctly read words per
minute (CRWSs). An ambitious but realistic fluency goal is
for Lyla to grow at a rate of 1.5 words per week.

So, If successful, Lyla should gain 12 words in fluency (8
weeks x 1.5 CRW/Week) and end at 110 CRWs.

www.interventioncentral.org
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[ a P PRSI il o VNG

Sample CBM
Passage Fluency
Probe: easyCBM

Source: easyCBM.com

Assessor Copy Form 5-4
Student Name: ) ) Drate: ) i}
1. Place the Student Copy in frant of the student. Point o the names on the

Student Copy as you read them:
“Thiz is a stary aboul Gaby. I waml you b read this story D me. You'll have
1 minwte 0o réad as moch as you can,. When I say "Begin, ™ start resding
abnisd at the top of the page. Do your best reading. IT you kave Do ble with
a word, I tell it to you. Do you have any questions? Begin.”
Z. Start the Hmer.
3. While the stisdent is reading, mark ermors with a siash ().
4. At 1 minute, mark the st word read with & bradest (]}
5 When the student gets to a logical stopping place, say "Stop.”
by was nervous to start school She kad jest meved to Califoreia after i3
growing up in Mexice. She didn't spenk Emglish very well and kods't met any other 28
girls in her neighborhood whe were hier age. She hiad seen a faw of them ploying in | 45
their yords, bt she was Too nervous to go and tali with them, Shke hod so many b2
friends back in Mexics who were in her class in scheal, But she had left that all i
behind to come and |ive in California B
Her dod had gotten o new job im Les Argeles, and Gaby had e move with o2
him. At first she wos angry that she would khave te kave ker schoed and all of her 120
friends behind Her porents comwimced her that makisg new friends would be a good | 134
expererce, Besides, she would be able o spend time with some of her coising who | 149
hod already moved te the U5, She told herself that everything weuld be ahny 143
O the first doy of scheel, she waited all alone ot the bus step, She sow a 184
girl sloawly walioeg up the sidewalk and eppreaching ker, Gaby was ectremely 152
mervous, Wihat would she soy if the giel tried To talk fo her? 'When the girl arrived, | 209
she said hiello To Saby and asked her if she was new, Gaby kad been practicing for | 226
this moment 5o thot she wosld know what to say, She said hi back ond stredered 242
herself. Moybe this wouldn't be 5o bad after all 281
Total Words Read: = # of Errors: o= CWPM:_

www.interventioncentral.org
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CBM Passage
Fluency Norms:

Correctly Read Words
Per Min: easyCBM

Source: easyCBM.com

| www.interventioncentral.org

Grade 4
Percentile | Fall | Winter | Spring |
10th 69 85 87
25th 87 112 112
50th 107 138 138
75th 132 159 167
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Tler 2 Intervention Plan for Lyla

Progress-Monitoring. Select a method to monitor
student progress.

Type of Data Used to Monitor:

1-min Passage Reading Fluency Probes (Gr 4) from
easyCBM.com; STAR Reading Progress-Monitoring

Baseline Outcome Goal
CBM: 98 CRWSs per min CBM: 110 CRWSs per min (8
WKS)

How often will data be collected? (e.g., daily, every other
day, weekly): CBM Passage Reading Fluency: weekly
STAR Reading: 1 x per month

www.interventioncentral.org
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Monitoring Intervention Progress: Key
Takeaways

1. Track Tier 2 Interventions with a Mix of Mastery and
General-Outcome Measures. For students with clearly
defined reading deficits (e.qg., letter knowledge; sight word
vocabulary; oral reading fluency), Tier 2 providers can

— use short-term ‘mastery measures’ to measure
Intervention-specific goals, and

— occasionally administer a general-outcome measure (e.g.,
STAR Reading) to judge the student’s generalized reading
growth.

www.interventioncentral.org
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Measuring Intervention Progress: Homework Idea

Consider this suggestion for a ‘homework femmmm=s o\ S\,

assignment’ that your team might 05:00
undertake before we meet again. EXPIOre |wwmmenenioncensaior
how your school would accomplish it:

Develop a Tier 2 Progress-Monitoring Toolkit. List
common areas of reading deficit experienced by
students at your school. For each of these targeted
deficits, list 1 or more short-term ‘mastery measures’
that you might use to track progress in that skill.
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Challenge 5:
Establishing Tier 2

Command &
ontrol. What Is the

Tier 2 Data Analysis
Team, who serves
on it, and how does

It function?

||||
O

e
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Challenge 2: DAT: Establishing Tier 2 = >
Command & Control o ¥
MTSS stakeholders care about this topic because...

...It1s the Tier 2 ‘Data Analysis Team’ which
ensures that students:

o are recruited for Tier 2 services based on
objective data.

* recelve high-quality, documented interventions
matched to their reading needs.

* move up or down the Tiers in a timely manner
based on their response to Tier 2 intervention.
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m MTS5: Tiers 203: Dala Analysis Team @ 2015 Jim Wright W WA nTanETinGEn Al oy 1

Handout
1, pp. 2-4

The Data Analysis Team: Command & Control for Tier 2/3 Services

The Data Analyses Team (DAT) is the ‘command and control groue fior determining which students gualify for Teer 203
academic services in your MulS-Tier System of Supports [MT35) model and assigning them bo the appropriabe
intervention suppor. The DAT meets after aach of 3 school-wide academi: screenings that ocour in fll, wirter, and
Sprirg.

The Team's tasks are ta (1) share seresning resulis with gradedevel izachers to kelp fem fo improve insirection; (2)
idenify specific shedents thal mualify for Teer 203 services: and (3] assemble an indiidual plan for each shedent
idengfizd for Tier 213 services.

The DAT &= fygically multi-disciglinary. There is no miremum of maximum number of parcpants on the Team.
However, the DAT memibership collecively showd:

* e knowledgeable of all interventon personne| and evidence-based programs available for Tiee 203
intErvertions.
krawe how to identify shudents who have failed fo mest expected screening benchmarks
ke skillzd in wsing the benchmarks to estimate the risk for academic faiure of sach studsr? picked ug in the
SCRESRIng

# b able to maich dentified shedents to appropriate interventions while providing students with sufficient
insiructional suppor.

*  have the capacty o document the Tier 213 intesvention set up for 2ach student

Here is a description of how the DAT prepares for and conducts Tier 213 intervenfon-planning mestings (adapied
from Kovaleski & Pedersen, 2008).

FREPARATION: 3TEP 1: Establish Objective Data Sources. An appropriate range of screening tools and oher
data sources are identified that are capable of accurately assessing stwdent basic academic skils andior curriculum
skills. The school:

»  salects soreeners. The school chooses an appropriabs ramge of screering fools fo accwrately assess studsnt
basic academic andior curricuium skills, For 2ach screening tool, the school establishes 'cut-points’—scones
rahiges that allow students b be sored ard placed in categories according {o el level of nesd. Those
categories inciude:

A Tier 1: Core Instruction: Low Riskc No irtervention is nesded.

B. Tier 1: Classroom Intervengion. Emerging Risic A dassmoom irterverion plam is sufficient

C. Ter £ Supplemerial Intervenfion: Some Risk: The student reguires intervention beyond core instruction io
remediate ofievel academic skl gaps. Tier 2 groups are limited o 7 shudents and meed at least 3 times per
weesk for 30 mirutes.

0. Tier 3 Imtensive Intesvention: At Risk: The student reguines the most intensive level of inbzrverfion suppost
matched to their wague skil deficits. Tier 3 growgs are Bmited to 2-3 students and meet daily for 30 minutes
oF Maore.

»  jdemifies addifonal daiz sowrces. The school optionally has selected addibonal data sources (e, state test
scores; beacher nomination) fior entifying stedents needing intervendon support. When possicle, cut-points are
estabiished for these adkdiional data sowrces (2.9., organizivg raw scones info cultpoints on a state readirg best
b correspond with Ters of intervention).

*  weigfts screeners and other dafa sources. The school wesghts in descending order of importance all measures
to be used to make intervention placements, with the most ‘diagnostic’ sowrces appeanng in first pasition. When
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Data Analysis Team: Tier 2/3 Command & Control ﬁ%

DAT: Purpose. The Data Analysis Team (DAT) Is the
‘command and control’ group for determining which
students qualify for Tier 2/3 academic services and
assigning them to the appropriate intervention support.

The DAT meets after each of 3 school-wide academic
screenings: fall, winter, and spring.
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\
Data Analysis Team: Tier 2/3 Command & Control

DAT: Tasks. The tasks of the Data Analysis Team are to:

* share screening results with grade-level teachers to
help them to improve instruction

« |dentify specific students that qualify for Tier 2/3
services; and

« assemble an intervention plan for each student
Identified for Tier 2/3 services.
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Data Analysis Team: Tier 2/3 Command & Control

no minl

@

DAT: Membership & Skills. The DAT is multi-disciplinary, with

mum or maximum number of participants. Collectively, the

DAT membership should:
 know what intervention personnel and evidence-based

Drog

rams are available school-wide at Tiers 2/3.

 know how to identify students who fall within the Tier 2/3 range
on the school’s screening tool(s).

e bes
acag

Kllled in using the benchmarks to estimate the level of
emic risk of each student picked up in the screening.

¢ bea

nle to match identified students to appropriate Tier 2/3

Interventions.
o ensure that eachTier 2/3 intervention Is recorded and archived.
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Data Analysis Team: Tier 2/3 Command & Control ﬁ%

DAT: Meeting Structure. The steps in preparing for and
running each DAT meeting (fall/winter/spring) are:

PREPARATION: STEP 1: Establish Objective Data
Sources.

PREPARATION: STEP 2: Prepare Data Reports for
Current Screening.

DAT MEETING: STEP 1: Have Instructional
Conversations with Grade-Level Teams.

DAT MEETING: STEP 2: Identify Tier 2/3 Students.

DAT MEETING: STEP 3: Develop Intervention Plans for
Each Eligible Tier 2/3 Student.
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Handout 1:
p. 10

Recruit your ‘dream’ Data Analysis Team [DAT). Collectvely, the DAT chould (3) understand data collection
and anafysis of schoolwide screening data; (b) know programs, providers, and number of ‘slots” available for Tier
2 acmoes the echool; () be able to st up and document Tier 273 miervention plans; and (d) have skills to dalog
with ciassroom teachers on collegial terme on how o srengthen whole-group nstruction. Write down names
andior posifions of staff you believe should be considensd for DAT memberchip, along with areafs) of competence.
Staff Member/Position Areals) of Competence to Support the Tier 2 DAT

Determine Your School’s Levels of Intervention. Review the intervention levels below. (Those already checked
are Tiers that any MTSS school must imptement.) If your school plans to recruit classroom teachers as Tier 2
providers (Tier 2; Early-Responze Supplemental Interveniion], chedk that box. Note that your school will 2=t cut-
points on school-wide scresner o determing student elbigivility for each Tier sslecied.

Possible Intervention Levels

B Tier 1: Core Instruction. No intervention is nesded.

B Tier 1: Classroom Intersention: The dasssoom teacher provides the intervention.

[ Tier & "Early Response' Supplemental Intervention: Classroom teachers provide the intervention for
shudents with ‘milder’ Tier 2 deficits. (This category could include midde or high school teachers with an AlS
period.)

B Tier & "Advanced’ Supplemental Intervention: The reading or miath t=acher or other designated Tier 2
infervenbonict provides the intervention.

B Tier 3: Intensive Intervention: The reading or math teacher or ofher designated Tier 3 interventionist provides
the imtervention.




Multi-Tier System of Supports

Tier 2/3 Activity

Recruit your ‘dream’ Data Analysis Team (DAT). Collectively,
the DAT should (a) understand data collection and analysis of
school-wide screening data; (b) know programs, providers, and
number of ‘slots’ available for Tier 2 across the school; (c) be able
to set up and document Tier 2 intervention plans; and (d) have
skills to dialog with classroom teachers on collegial terms on how
to strengthen whole-group instruction. Write down names and/or
positions of staff you believe should be considered for DAT
membership, along with their area(s) of competence.

~

Staff Member/Position Area(s) of Competence to Support the Tier 2 DAT
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PREPARATION: STEP 1: Establish Objective Data
Sources.

 The school selects school-wide screeners. The school
chooses an appropriate range of screening tools to
accurately assess student basic academic and/or
curriculum skills.

For each screening tool, the school establishes ‘cut-
points’—score ranges that allow students to be sorted
and placed in categories according to their level of risk
for academic failure.
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Data Analysis Team: Tier 2/3 Command & Control ﬁ%

PREPARATION: STEP 1: Establish Objective Data Sources.

Risk categories include:
o Tier 1: Core Instruction: Low Risk: No intervention Is needed.

 Tier 1: Classroom Intervention. Emerging Risk: A classroom
Intervention plan is sufficient.

* Tier 2: Supplemental Intervention: Some Risk: The student
requires intervention beyond core instruction to remediate off-
level academic skill gaps.

 Tier 3: Intensive Intervention: At Risk: The student requires the
most intensive level of intervention support matched to their
unigue skill deficits.
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\
Data Analysis Team: Tier 2/3 Command & Control

PREPARATION: STEP 1: Establish Objective Data
Sources.

 The school identifies additional data sources. The
school optionally has selected additional data sources
(e.g., state test scores; teacher nomination) for
Identifying students needing intervention support.

When possible, cut-points are established for these
additional data sources (e.g., organizing raw scores into
cut-points on a state reading test to correspond with
Tiers of intervention).
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PREPARATION: STEP 1: Establish Objective Data
Sources.

 The school weights screeners and other data sources. The
school weights in descending order of importance all
measures to be used to make intervention placements, with
the most ‘diagnostic’ sources appearing in first position.

When a student’s several data sources show an
Inconsistent data profile (e.g., with some sources indicating
a need for intervention and others suggesting that the
student is low-risk), the school assigns greater weight to the
more ‘trustworthy’ data sources to help to resolve the
uncertainty.
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PREPARATION: STEP 2: Prepare Data Reports for Current
Screening. The DAT:

« compiles grade-level summaries depicting patterns of student
performance by grade level.

Summary information for interpreting the effectiveness of core
Instruction might include:

— the overall percentage of students performing at or above
grade level on each screening measure,

— targeted analyses of percentages of students demonstrating
mastery of particular academic skills (e.g., oral reading
fluency), etc.
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Data Analysis Team: Tier 2/3 Command & Control ﬁ%

PREPARATION: STEP 2: Prepare Data Reports for Current
Screening. The DAT:

 prepares student eligibility lists by Tier.

At every grade level, the school generates lists for each
screening measure that use predetermined cut-point scores to
group students into corresponding intervention Tiers.

www.interventioncentral.org 144




Multi-Tier System of Supports |
Data Analysis Team: Tier 2/3 Command & Control @

DAT MEETING: STEP 1: Have Instructional Conversations with
Grade-Level Teams. DAT meets with teachers at each grade to:

« evaluate the effectiveness of core instruction. Core instruction Is
judged to be adequate If at least 80% of students perform at or
above the benchmark cut-point(s).

 examine patterns of student performance. DAT and teachers
next look over the screening results to see what grade- or class-
wide patterns of performance emerge.

* Dprainstorm ideas to strengthen instruction. DAT and teachers
discuss specific strategies to be incorporated into core
Instruction at the grade level to improve learning and outcomes.
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DAT MEETING: STEP 1:

Grade-Level: Questions

O According to our most
recent screening data, 65
percent of the third-grade met or
exceeded the benchmark for oral
reading fluency. That’s well
below our goal of 80 percent.
What ideas do you have to target
fluency in core instruction?

 The data show that there are at least 4 students in each of your first-grade
sections who have big gaps in their letter-identification skills. Let’s
brainstorm ways that you can provide classroom support to help these
students to catch up with their peers.

O When you look at student performance in reading comprehension, some of
your fourth-grade classrooms were at or above benchmark and some below.
Why do you think we have these differences—and more importantly, what can
we do to address them?




Multi-Tier System of Supports |
Data Analysis Team: Tier 2/3 Command & Control @

DAT MEETING: STEP 1: Have Instructional Conversations with
Grade-Level Teams.

TIP: Delegate to streamline grade-level meetings. Schools may find it
difficult to convene a meeting between the entire DAT and each
grade-level instructional team.

One solution is first to convene the full DAT collectively to analyze
screening results and compile analyses for all grade levels.

Then a sub-group of the DAT can be delegated to meet with the
various grade levels to convey the updated screening information
and the full DAT’s recommendations--and to generate an action plan.
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DAT MEETING: STEP 2: Identify Tier 2/3 Students. The DAT
next reviews screening results at each grade level.

The Team’s task in this phase is to identify students who
qualify for Tier 2/3 services based on their falling below the Tier
213 eligibility cut-point scores on the screening measure(s).
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DAT MEETING: STEP 2:
Identify Tier 2/3
Students: Questions

O Now let’s focus on our screening
cut-point scores for reading
comprehension across grades
2 through 6. Which students fell
Into the Tier 2/Tier 3 ranges?

How many students in our fifth grade qualify for Tier 2 or Tier 3 services
because of reading delays? And if we cap groups at 7, how many students
can our current MTSS providers accommodate at that grade level?

O Are there any students appearing on our Tier 2/3 eligibility list who are a
surprise because we thought their skills were stronger than we saw in the
screening?

O Which students were so low on our reading screenings that we should do
more diagnostic assessment to pinpoint their intervention needs?
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DAT MEETING: STEP 3: Develop Intervention Plans for
Each Eligible Tier 2/3 Student. In the final segment of the
DAT meeting, the Team assigns each student to a specific

reading group/program and creates a matching intervention
plan.

For each student discussed, the team decides on details such
as what group and intervention program that learner is to be
assigned to, the frequency and length of intervention sessions,
and the number of weeks the intervention will last before
check-up. The DAT also creates a written record of the
Intervention plan.
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DAT MEETING: STEP 3:

Develop Intervention

Plans: Questions

OK, Let’s look at Jack, the next
student on our Tier 2 list.

O According to our screening data, |
what reading interventionwould  F< =
be best for Jack?

O How will we monitor Jack’s
progress during the intervention
—and how often?

v

O What will be the maximum size of Jack’s readig group?

O How frequently should Jack’s reading group meet?

L How many weeks will the intervention last before we check in on Jack’s
reading progress?

~J LoJ.L
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DAT MEETING: STEP 3: Develop Intervention Plans for
Each Eligible Tier 2/3 Student.

TIP: Delegate development of intervention plans to Tier 2/3
providers. The DAT can find it time-consuming in a single
meeting to create individualized plans documenting all detalils
of each eligible student’s Tier 2/3 reading interventions.

An alternative Is to give intervention providers responsibility for
documenting Tier 2/3 plans, to be completed soon after the
DAT meeting. The full DAT retains responsibility for identifying
Tier 2/3 students and making assignments to groups and
reading programs.
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Tier 2: Small-Group Intervention Plan

Intervenionist. |dentify e interventicnisi's) for this group.

Mrs. Kordisky, Reading Teacher

Tangeted Academic Skills. Deswioe e academic skil[s) o be e focus of this inlenvention group.

Oral Reading Fluency

Time Allocated: Start Dale | End Daie Session Length [e.g., 30 mins) | Sesson Frequency (e.g., Sxiwk)

Sample Tier 2/3 N e

. Shadents: Mame Basaline: Starting Paint | Goal: Critenon for Success
|nte rve ntlon Banks, Nicole Gr § 51 wpmiGr 3 83 wpmiGr 3
Lacosta, Andrea Gr4 44 wpm/Gr 3 58 wpmdGr 3

Documentation Form S———TE F S e

(Handout 1; pp. 5-6)

Interventon{s). Describe the research-bassd programis) or pracice{s) 1o be used with these studenis.

Group-Based Repeated Reading

Progreas-Monitoring. Racord the type of data 1o be used o monior student grow during the imsrvention.

CBMiOral Reading Fluency using EasyCBM.com Gr 3 materials

Frequency of Data CollscBon. How ofien wil data be VWeakly
collecisd™ (e.g., daily, every other day, wesidy):

i s imsrventioncanimal oy

WWW.INteérvermuncerrarory




velop a Dra snda for Data Analysie Team Westings. Look cver the =ample agends and =script for
rarning 3 Data Analysiz Team mesting (hardout pp. 3-13). Using this rezource as a gensral guide, dreattan
agenda i Tasks' list] for how your DAT meetings will be conducted. NOTE: In this exescise, if your school chooses
io scheduls face-to-face mestings between DAT members and classsoom teachers o falk about the impact of
scresning results on core instructon, vou can schedule and schpt those &s separale events.

DAT Masting Aganda

Task Title ‘What is to be accompliehed (inclede scripted dizlog if

Handout 1; p. 11

eldpful)
TASK 1 =

TASK 2 =2

TASK 3 =

TASK 4 =

TASK 5 =

TASK 6 =

TASK7 =

TASK 8 =2:




Multi-Tier System of Supports

Tier 2/3 Entrance/Exit Workbook: Activity L

interventioncentral.org

_ook over the handout for running a Data Analysis Team meeting.
Using this resource as a general guide, draft an agenda (‘Tasks’
list) for how your DAT meetings will be conducted. NOTE: In this
exercise, If your school chooses to schedule face-to-face meetings
between DAT members and classroom teachers to talk about the
Impact of screening results on core instruction, you have the option
to schedule and script those as separate events.

.

Task Title What is to be accomplished (include scripted dialog if

helpful)
TASK 1 =

TASK 2 =




Multi-Tier System of Supports

DAT: Establishing Tier 2 Command &

Control: Key Takeaways S

1.

g;(}; £

The DAT is the Tier 2 Gatekeeper. The DAT provides
oversight for Tier 2 services. This team ensures that
objective data are used to recruit students, checks that group
intervention plans are documented, and periodically reviews
the progress of Tier 2 students to identify possible non-
responding learners.

The DAT Manages Tier 2’s Interactions with Tiers 1 and 3.
The DAT prevents inappropriate or premature referrals from
classroom/Tier 1 to Tier 2. The DAT also decides which non-
responders at Tier 2 should be referred to the Tier 3 Problem-
Solving Team/Tier 3 services.
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DAT: Establishing Tier 2 Command &
Control: Homework Idea

Consider this suggestion for a ‘homework
assignment’ that your team might
undertake before we meet again. Explore |....
how your school would accomplish it:

Create a Plan for Your DAT.

Review

e the description of the Tier 2 DAT (handout 1; pp. 2-4);
e quality indicators of the DAT (handout 2; pp. 5-6).

Create a plan to set up or strengthen a Data Analysis Team for
your school.

www.interventioncentral.org

157




Multi-Tier System of Supports

Workshop Agenda

Challenge 1: Understanding the MTSS Model. What do
the 3 Tiers of MTSS for academics look like?

Challenge 2: Evaluating Your School’s Tier 2 Supports.
What quality indicators should schools look for in Tier 2
services?

Challenge 3: Using School-Wide Screeners. How can
schools use screening tools proactively to enter
students into and exit them from Tier 2/3 services?

Challenge 4: Monitoring Intervention Progress. What
recommendations can help schools to better track
progress on Tier 2 interventions?

Challenge 5: Establishing Tier 2 Command & Control.
What is the Tier 2 Data Analysis Team, who serves on
it, and how does it function?
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Create Your Team's ‘Homework’ 15:00
Assignment

www.interventioncentral.org

Assign a recorder.

Review the suggested list of MTSS
homework assignments.

Select those homework ideas that
your team would like to start before
we meet again on F 5 June 2020.

If time allows, begin your planning
to complete these assignments
today.

Be prepared to report out.

Developing Effective MTSS Tier 2 Reading Interventions:
Guidelines for Schools: Homework Ideas

Here are suggestions to mowve MTSE-Tier 2 forward at your school before our next session
on 5 June 2020

O Audit Your MTSS-Academics System. Review the RTUMTES for Academics: District-
Wide Planning Tool (handout 2). Use this tool to “audif your echools RTIMTSS
structures & supports across all 3 Tiere. |dentify areas that deserve immediate attention.

O Create a Tier 2 “Action Plan’. Review the results of your Tier 2 'Cualty Indicators
exercize (handout 1; p. 7). Based on your team's ratings, select 1-3 goals to improve
your Tier 2 services that you would like to accomplish within the next 7 months (by end
of Sept 2020)

O Investigate Your Screener's Reporfing Options. Your school's screener (i.e., STAR
Reading) has a number of regort templates to analyze results at the levels of the grade,
clace, small growp, and individual student. Discuss a plan to explors foze reporting
options and maks them available to your Data Analysis Team.

O Develop a Tier 2 Progress-Monitoring Toolkit. List common areas of reading defict
experienced by students at your school. For each of these targeted deficits, list 1 or
mare shost-term ‘mastery measures’ that you might use to track progrese in that skill

O Create a Plan for Your DAT. Review tthe descripbon of the Tier 2 DAT (handout 1; pp.
2-4); and quality mdicators of the DAT (handout 2; pp. 5-6). Create a plan to 22t up or
ctrengthen a Data Analysis Team for your school.

O Find Additional Tier 2 Programs. inventory your school's/distact's Tier 2 reading
programs. Mote gaps in programming. Review websites (e.q., What Works
Clearinghouse) fo identify additional effective, ressarch-based programe/practices for
Tier 2.

O Document Tier 2 Group Interventions. Develop a form or uge 2 Content Management
System (e.g., RTI Edge; RTI-Frontine) fo describe and archive Tier 2 intervention plans
for easy retrieval
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Essentials of Assessing,

Preventing, and of Assessing, Preventing,
Overcoming Reading and Overcoming
Difficulties (Kilpatrick, Reading Difficulties
2015):

i, o S drte etastth,

vl e lerprmiony resalla
Great resource to learn " Eazert sl an boerudeting iiarsemions
about a true research- - Comurianty Sorratted or rased eteance

based reading model
David A. Kidpatrick

Alan 5 Kapfman B Madeen L Kaudmen Sevnks Edireed
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