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Response to Intervention

Workshop PPTs and handout available at;

http://www.interventioncentral.org/ONC_BOCES

www.interventioncentral.org
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Response to Intervention

23-24 Aug 2022 RTI/MTSS Training
Agenda: Team Tasks

1. Review ‘best practices’ in Tiers 1, 2, and 3 of
RTI/MTSS.

2. Consider your school’'s RTI/MTSS model,
Identify areas for change in 2022-2023.

3. Create an updated draft of your MTSS District
Plan.

www.interventioncentral.org



Response to Intervention

Lab Work: Save a Copy of the
District MTSS-A Plan Template

 Assign a recorder.

(o to the workshop page:
http://www.interventioncentral.org/ONC_BOCES

 Click on the link ‘Sample MTSS Plan Template’ to open a
Google Doc version of the MTSS-A Plan template.

« Save a copy to your Google Drive or download a copy to your
hard-drive.

 This will be the electronic document that you will edit through
these two days of MTSS work.  re

www.interventioncentral.org



Response to Intervention

&

MTSS for Academics:
-« A Preview of the Multl-

- Tier Support Model

www.interventioncentral.org



Response to Intervention

RTI vs. MTSS: What Is the Difference?

Many schools use the terms Response to intervention (RTI)
and Multi-Tier System of Supports (MTSS) interchangeably.
However, there is a difference.

« RTl usually refers to a school’s academic support system
only.
« MTSS is more expansive, describing the systems set up in a

school to provide coordinated support for both academic and
behavioral/social-emotional needs.

« However, RTl and MTSS are similar in that each offers
several levels of intervention support, uses data to identify
students requiring services, and employs research-based
strategies to help at-risk learners.

www.interventioncentral.org 11



MTSS: ACADEMICS
Tier 3: High-Risk Students: 3%

Ciagnostic assessment of
academic problems

« KTl Team Meetings

« (Customized/intensive
academic intervention plan

Crailly progress-monitoring
Tier 2: At-Risk Students: 15%

« 5mall-group interventions to
address off-grade-level
academic deficits

« Regular progress-monitoring -~

Tier 1: Univerzsal: Core Ins;trm::li«w:m:‘”1
80%

Effective group instruction
« Universal academic screening
«  Academic interventions for

’

struggling students

MTSS: BEHAVIOR

Tier 3: High-Risk Students: 5%

« Functional Behavioral
Assessments (FBAs)

« Behavior Intervention Plans
(BIPs)

o Wrap-around RTl Team meetings

« [Daily progress-monitoring

Tier 2: At-Risk Students: 15%

« omall-group interventions for
emerging behavioral problems
+ Regular progress-monitoring

Tier 1: Universal: Classroom
Management: 80%

» (Clear behavioral expectations
+ [Effective class-wide
management strategies

+  Universal behavior screening

S0urce: Lroscne, ., & Volpe, K. J. (£ZU1l3). Response-to-intervenuon (K 11) as a moaei 1o racuiate inciusion 1or stuaents witn iearning ana
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452



Response to Intervention

Continuum of MTSS: Across Grade Levels

A A A
i EFIE S

Elementary School Middle School High School

www.interventioncentral.org 1



. Responsetolnterventon
RTI/MTSS: Decision Rules: Identifying the ‘Non-

Responding’ Student in Academics

The student:
» received Interventions In current classroom to address concerns.

 has completed a combination of 3 or more ‘intervention trials’ at
Tiers 2 & 3 (with at least one at Tier 3)—each lasting 6-8 weeks.

* continues to show a large academic ‘performance deficit’.

* has failed to close the academic gap with peers (as measured by
school-wide screening tools).

The RTI/MTSS ‘evidence trail’ shows the interventions were:
* research-based.

« appropriately matched to the student concern.

e carried out with integrity.

www.interventioncentral.org 14




Response to Intervention

RTI/MTSS for Academic Support: Key ldeas

1. Early intervention is cost-effective. Small academic
problems are easier and less costly to fix than big problems.

2. Interventions are put into writing. Teachers write down
Individual interventions so that other educators can know what
strategies do or do not benefit those learners.

3. Data determines who needs interventions. The school uses
academic data to move students into / out of intervention services.

4. Interventions are monitored. Teachers collect progress-
monitoring data for any RTI/MTSS intervention that ‘counts’ —so
they can judge whether it is actually helping the student.

5. RTI/MTSS is everyone’s responsibility. Every educator in the
school has a defined role and toolkit of resources to participate in

RTI/MTSS for academics.
www.interventioncentral.org 15




RTI/MTSS Continuum of Services:
Tiers 1-3
Tier 3: Intensive Intervention (1-5%). Students who

failed to respond to lesser interventions are reviewed
by the RTI/MTSS problem-solving team and receive an

individualized intervention plan. Groups are capped at

3 students and meet daily for at least 30 minutes. A
Tier 2: Strategic Intervention (10-15%). Students -
receive small-group intervention (group size of 5-7) at -

least 3 times weekly for 30 minutes. The focus is on
finding and fixing off-grade-level skill gaps. /L- 1 5

Tier 1: Classroom Instruction (100%). The teacher
provides strong core instruction, differentiates as
needed for individual students.



.~~~ Responsetolnterventon
MTSS: Tier 1: Whole-Group Instruction

« Strong core instructional practices are the foundation of
MTSS. They underlie and strengthen classroom
Instruction.

When teachers are able successfully to teach across the
full range of classroom ability levels, individualized
Interventions may not be needed.

Strong instruction includes making optimal use of
Instructional time, integrating direct-instruction
elements into lessons, and providing accommodations

& supports as appropriate.

www.interventioncentral.org



Response to Intervention

Tier 1: Core Instruction. The teacher’s whole-
group Instruction...

...Incorporates essential -
elements of explicit and
systematic instruction int
lessons.

...Uses strategies to promote
student engagement.

\

...Includes frequent e ...provides differentiated
assessment to gauge student 4_ Instruction matched to
mastery in real time. student needs.

www.interventioncentral.org



 PResponsetolnterventon
MTSS: Tier 1: Classroom Intervention

 Teachers sometimes need to put academic
Interventions in place for 'red flag' students. These
are students whose academic delays or
difficulties require a sustained remediation plan
that will last at least several weeks.

Tier 1 interventions take place in the classroom,
typically during core instruction.

Tier 1 interventions are often modest in scope but

can still have strong positive outcomes. They

follow the full MTSS problem-solving )
approach--adapted to the realities of a busy
classroom environment.

www.interventioncentral.org 1



Response to Intervention

Tier 1: Classroom Intervention. The teacher...

...has access to a bank » ..uses standardized form(s) ™

of academic intervention to record classroom interventions.
ideas and data-collection *
methods accessible by

all staff.

...defines the student’s
presenting academic
problem(s) in clear and
specific terms.

...selects method(s) to ...chooses appropriate
monitor student progress, setting a ‘ academic intervention(s)

goal and collecting baseline data. supported by research.




Re Sp Read-Ask-Faraphrase -:'H.i.F'E Tﬁ.heet

Mame: THePages of Reading

Studen| Directions: For 2ach maragaEniifom your assigred reading, (1) READ fhe peragraph; (2] A3K yoursel what the main
des of the paregreph = and whert bes ey delsis support Shaf main ides; (3) PARAPHRASE the main ides and beo supporfng
defnily in your own wond= and weile fhem in the Sank provided.

Reading Comprehension; [Fss

Text Summarization

Read-Ask-Paraphrase:

Paragraph 2

During independent
reading, the student; will /

1. Read: Read the e

paragraph closely. /{ [Paragraph3

2. Ask: What Is the main

Idea and 2 supporting

details? Paragraph 4

3. Paraphrase: Write
key idea and details in

your own words. Paragraph’s

WW



.~~~ Responsetolnterventon
MTSS: Tier 2: Supplemental Intervention

« When students have moderate academic delays that
cannot be addressed by classroom support alone, they
are placed in Tier 2 (supplemental) intervention. About
10-15% of students may qualify for Tier 2 services.

Tier 2 academic interventions are typically delivered in
small-group format. Students are recruited for Tier 2 map
services based upon data. Enrollment in these

Intervention groups is dynamic. At several points

during the school year, students' progress is

evaluated. Those who have made progress sufficient

to no longer need supplemental help are exited

from Tier 2 services, while new students at-risk for
academic failure are recruited.

www.interventioncentral.org




Response to Intervention
Tier 2: Supplemental Intervention. At Tier 2,...

»
...students enter and exit ...Interventions are documented In
Tier 2 services based writing before Tier 2 services begin,
primarily on objective * and Tier 2 plans are archived
academic data (e.g., electronically for easy access.

school-wide screening
tool(s): 20-25th% or
below).

\

...the interventionist employs
academic programs or practices
supported by research.

...the interventionist T *

collects progress-monitoring ...Interventions seek to fix ‘off-
data at least twice per month to * grade-level’ academic deficits—
monitor the success of the and are not simply a reteaching
Intervention. of classroom instruction .

www.interventioncentral.org



 PResponsetolnterventon
MTSS: Tier 3: Intensive Intervention

« Students with substantial academic (and/or behavioral) deficits
who do not respond to lesser interventions may need a Tier 3
Intervention. In a typical school, 1-5% of students may need Tier
3 support in a given year. The MTSS Problem-Solving
Team designs and implements the Tier 3 intervention N
plan.

The Team identifies the most important blockers to
student success and develops a customized
Intervention plan to address those concerns.

Tier 3 stands apart from lesser Tiers because of the
Intensity of intervention and customized,
problem-solving focus.

www.interventioncentral.org



Response to Intervention

Tier 3: Intensive Intervention. The MTSS Problem

Solving Team...

...meets on referred

of initial referral.

students within 1-2 weeks .> meeting format, with defined meetin

...follows a standardized problem-si

and steps.

v

...produces a written record of RTI /IMTSS
Team meeting discussion, including a
customized intervention plan.

...routinely schedules follow-up
meetings 6-8 instructional
weeks after the initial meeting
to evaluate intervention
outcomes.

v

...expects that providers of Tier 3
<@ interventions will collect data at least
weekly to monitor student progress.

www.interventioncentral.org



Response to Intervention

Tier 3 Interventions Are Developed With Assistance
from the School's MTSS (Problem-Solving) Team
Effective MTSS Teams:

* Are multi-disciplinary and include classroom teachers among
their members

* Follow a structured ‘problem-solving’ model

 Use data to analyze the academic or behavioral problem and
match the student to effective, evidence-based interventions

« Develop a detailed research-based intervention plan to help
staff with implementation

« Check up on teachers’ success in carrying out the
Intervention (‘intervention integrity’)

www.interventioncentral.org 2



Response to Intervention

Tier 1 Tier 2
Purpose: To provide the Purpose: To find & fix off- | Purpose: To create an
student with classroom grade-level skill gaps. individualized intervention
supports to ‘get through the plan for intensive-need
next lesson’. students.
Team: Classroom teacher | Team: Data Analysis Team: Multi-disciplinary
meets with Tier 1 Team: Team screens students 3 | MTSS Problem-Solving
consultant or grade-level times per year and places | Team meets on students
team. them using data-based who fail to succeed with

entrance criteria. lesser interventions.

Progression: Tier 1= == » Progression: If === Progression: [f ===
continues as long as unsuccessful at Tier 2, the | student has met ‘decision
needed. The student may student is referred to Tier 3 | rules’ for non-responder in
also advance to Tier 2 if MTSS Team. MTSS, the Team may refer
Tier 1 is unsuccessful—but to CSE.
only if student is borderline
or qualifies for Tier 2.

www.interventioncentral.org



. Responsetolinterventon
MTSS-Academics (MTSS-A). Workshop Goals

% 1. Understand the MTSS-A Model. What do
the 3 Tiers of MTSS-A intervention look like?

% 2. Q&A. What questions do you have about
MTSS-A?

# 3. Select Key MTSS-A ‘Next Steps’. What
are steps that your school will take in the
coming year to tune-up your MTSS-A
model?

¢ 4, Update Your District MTSS Plan. What
specific details of your MTSS-A model will

you Include in your new/updated district
MTSS plan?

www.interventioncentral.org




.~~~ Responsetolnterventon
Today’s Schedule

e 8:30-9:15 Tier 2: Supplemental Interventions
e 0:15-10:00 Teams: MTSS Plan-Writing

« 10:00-10:45  Tier 2>Tier 3: Intensive Interventions
e 10:45-11:30  Teams: MTSS Plan-Writing

11:30-12:15 LUNCH
12:15-1:00 Tier 3/Data Collection
1:00-1:45 Teams: MTSS Plan-Writing

1:45-2:15 Bringing MTSS Change to Your
School: Next Steps

e 2:15-3:00 Teams: MTSS Plan-Writing
www.interventioncentral.org 29




Response to Intervention

&

Pivot Points. What are key
classroom competencies that ANY
student needs for school success?

-

www.interventioncentral.org



The Struggling Student in a General-Education
Setting: Pivot Points

Directions. The shudent compeiencies in the table below represent pivel pointe"—opporfuniies for educators fo
support the at-risk shudent o ‘pivof’ them toward school success. '\Number in descending order the 5 competencies
that you believe pose the greatest challenge fior students in your classroom or school to attain.

Ranking | Student Competency

A. Basic Academic Skills. The student has sufficient mastery of basic
academic skills (e.g., reading fluency) to complete classwork.

B. Academic Survival Skills. The student possesses the academic survival
skills (e.g., homework skills, time management, organization) necessary to
manage their lzarning.

C. Work Completion. The student independently completes in-class work and

Handout 1 nomenork

D. Transitions. The student flexibly adapts to changing academic routines
p . 2 and behavioral expectations across activities and settings (e.g., content-
area classes; specials).

E. Attentional Focus. The student has a grade- or age-appropriate ability to
focus attention in large and small groups and when working independently.

-

. Emotional Control. The student manages emotfions across seffings,
responding appropriately to setbacks and frustrations.

G. Peer Interactions. The student collaborates productively and has positive
social interactions with peers.

H. Self-Efficacy. The student possesses a positive view of their academic
abilities, believing that increased effort paired with effective work practices
will result in improved outcomes ('growth mindset’).

| Self-Understanding. The student can articulate their relative patterns of
strength and weakness in academic skills, general conduct, and social-
emotional functioning.

J. Self-Advocacy. The student advocates for their needs and negotiates

effectively with adults.




Response to Intervention

The Struggling Student in a ‘ ,
General-Education Setting: Pivot Points

Successful students must be able to juggle many
competencies simultaneously as they negotiate
complex classroom demands.

The following slides present 10 such pivot points that
Include competencies in academics, behavior, self-
management, and motivation.

Teachers can play an important role in supporting the
struggling student by identifying potentially weak pivot
points and assisting the learner to attain them.

www.interventioncentral.org 2



Response to Intervention

Pivot Points: Strengthening the Student Skillset

Basic academic skills

Emotional control

Academic
‘survival skills’

Work completion

Transitions

Peer interactions

Self-efficacy

Self-understanding

Attentional focus

Self-advocacy

www.interventioncentral.org



Response to Intervention

Pivot Points: The Struggling Student in a General
Education Setting

‘ f 1. Basic Academic Skills. The student has 0
sufficient mastery of basic academic skills
(e.g., reading fluency) to complete
classwork.

“ , 2. Academic Survival Skills. The student

possesses the academic survival skills (e.g.
homework skills, time management,
organization) necessary to manage their
learning.

www.interventioncentral.org



Response to Intervention

Pivot Points: The Struggling Student in a General
3. Work Completion. The student
iIndependently completes in-class work

Education Setting
and homework.
‘ , 4. Transitions. The student flexibly adapts

to changing academic routines and
behavioral expectations across activities
and settings (e.g., content-area classes;
specials).

www.interventioncentral.org



Response to Intervention

Pivot Points: The Struggling Student in a General

“ , 5. Attentional Focus. The student has a

N

Education Setting

grade- or age-appropriate ability to focus \ g
attention in large and small groups and
when working independently.

Emotional Control. The student
manages emotions across settings,

responding appropriately to setbacks and
frustrations.

www.interventioncentral.org



Response to Intervention

Pivot Points: The Struggling Student in a General

b4

N

/.

Education Setting

Peer Interactions. The student
collaborates productively and has
positive social interactions with peers.

Self-Efficacy. The student

possesses a positive view of

their academic abilities, believing

that increased effort paired with effective work
practices will result in improved outcomes
(‘growth mindset’).

www.interventioncentral.org



Response to Intervention

Pivot Points: The Struggling Student in a General

9.

b4

‘, 10.

Education Setting

Self-Understanding. The student
can articulate their relative
patterns of strength and weakness in
academic skills, general conduct, and social-
emotional functioning.

Self-Advocacy. The student
advocates for their needs and
negotiates effectively with adults.

www.interventioncentral.org



Pivot Points: The Struggling Student in a General-

Education Setting: ACTIVITY

1.  Basic Academic Skills. The student has sufficient mastery of wewisierveniiongenhalon

DIRECTIONS. Review the 10 ‘pivot
points’ discussed today.

1. Select up to 3 that you or your school
find most challenging.

2. Number those selected in order from
greatest (‘1) to least (‘3’) importance.

3. Be prepared to report out.

sswork.

demic survival skills (e.g., homework
e their learning.

1-class work and homework.

mic routines and behavioral expectations
ecials).

oriate ability to focus attention in large and

, settings, responding appropriately to

as positive social interactions with peers.

ir academic abilities, believing that
It in improved outcomes.

‘e patterns of strength and weakness in

tioning.

10.  Self-Advocacy. The student advocates for their needs and negotiates effectively with adults.



Pivot Points: The Struggling Student in a General- KU1

Education Setting: ACTIVITY 05:00

10.

Basic Academic Skills. The student has sufficient mastery of

www.interventioncentral.org

basic academic skills (e.g., reading fluency) to complete classwork.

Academic Survival Skills. The student possesses the academic survival skills (e.g., homework
skills, time management, organization) necessary to manage their learning.

Work Completion. The student independently completes in-class work and homework.

Transitions. The student flexibly adapts to changing academic routines and behavioral expectations
across activities and settings (e.g., content-area classes; specials).

Attentional Focus. The student has a grade- or age-appropriate ability to focus attention in large and
small groups and when working independently.

Emotional Control. The student manages emotions across settings, responding appropriately to
setbacks and frustrations.

Peer Interactions. The student collaborates productively, has positive social interactions with peers.

Self-Efficacy. The student possesses a positive view of their academic abilities, believing that
increased effort paired with effective work practices will result in improved outcomes.

Self-Understanding. The student can articulate their relative patterns of strength and weakness in
academic skills, general conduct, and social-emotional functioning.

Self-Advocacy. The student advocates for their needs and negotiates effectively with adults.



Response to Intervention

. CLOSE-UP: Tier 1:|
Delivering Strong
Instruction to All
Students

-

www.interventioncentral.org



B

RTI/MTSS for
Academics:
Pyramid of
Interventions
Tier 2:
Strategic

Tier 1: Core Instruction
(100%). Teachers in all
classrooms deliver
effective instruction to
reach the widest range of
learners.




 PResponsetolnterventon
MTSS: Tier 1: Core Instruction

e Strong core Instructional practices are the foundation of
MTSS. They underlie and strengthen classroom
Instruction.

When teachers are able successfully to teach across the
full range of classroom ability levels, individualized
Interventions may not be needed.

Strong instruction includes making optimal use of
Instructional time, integrating direct-instruction
elements into lessons, and providing accommodations &
supports as appropriate.

www.interventioncentral.org 4



Response to Intervention

The Challenge of Learning Differences...

Students often bring learning differences to their general-
education classrooms that significantly impact their success.

Attention [ <5 Language

e d Issues
v -

Léarning

Problem .
ObIems Behavior

One positive step Is to have an efficient toolkit of research-

based instructional strategies appropriate for the entire class.
www.interventioncentral.org




 PResponsetolnterventon
MTSS: Tier 1: Core Instruction: Direct

| n St r u Ctl O n How To: Implement Strong Core Instruction

_E:Il.'.ht-'.l | :u:teJ | Claszilesson: |

The checklist below summarizes the essential elements of @ supporied-instuction approach. When

preparing lesson plans, instructors can use fis resource as a pre-flight’ checkdist to make sure that their
e aC e rS Can S re n g e n lessans reach the widest rangs of diverse lsamers.
1. Increase Access to Instruction

Instmectional Element Koles
e I r eSSO n S y 3 Instructional Match. Lessen conient is appropriatesy maiched o

shudents’ abiities [Bumns, VanDesHieyden, & Soics, 2008).

incorporating into them O Content Heview at Lesson Starl The lesson cpens with a brief review

of COncepls of matenial that have previsusly been presented. (Burns,
VanDerHeyden, & Soice, 2008, Rosenshine, 2008).

6|ements Of dlreCt T Preview of Lesson Goalls). AL e st of instruction, the goals of e

current day’s lesson are shared [Rosenshing, 2008).
I n Stru Ctl O n 1 Chuniking of New Material. The teacher breaks new material inia

u small, manageable increments, ‘chunks’, of steps (Rosenshine, 2008).
Handout 1: pp. 3-4

. p p . 2. Provided "Scaffolding' Support

Insinetional Element Kales

O Detailed Explanations & Instructions. Throughaut the lesson, the
teacher provides adequale explanations and defiled instruciions sor al
CONCEDEs and materiaks being 1aught (Sums, VanDerHeyden, & Boice,
20048

O Think-Alouds/Talk-Alouds. When presenting cognitive stalegies that
cannot be observed direcTy, the t2acher descrives Mose srategies for
students. Vertal explanations incude Talk-alowds’ (.., Me eacher
descrioes and explaing eacn siep of 3 cogritive strategy) and ‘think-
alouds’ je.g., the beacher applies a cognitive sirategy bo a particular
peabiem of 15k and vernalizes the SIEpS in applying the strategy)
{Bums, VanDerHeyden, & Boice, 2008, Rosenshing, 2008).

1 Work Models. The teacher makss sxsmplars of academic work 2.,
es53Yy5, Compleied math wond problems) avaiable fo students for use
as models (Rosenshing, 2008).

1 Active Engagement. The teacher ensunss Mat the lesson engages
the student in ‘acive accurate responding' [S&inner, Pappas & Davis,
2005) often encisgh o capture sludent attertion and 1o optimize

www.intervention learning




How to: Implement Strong Core Instruction

1. Access to Instruction

Qinstructional Match

(dContent Review at Lesson Start
Preview of Lesson Goal(s)

L Chunking of New Material

2. ‘Scaffolding’ Support

U Detailed Explanations & Instructions
(Talk Alouds/Think Alouds

dWork Models

U Active Engagement
L Collaborative Assignments
L Checks for Understanding

2. ‘Scaffolding’ Support (Cont.)
L Group Responding

LHigh Rate of Student Success
Brisk Rate of Instruction

LFix-Up Strategies

3. Timely Performance Feedback
URegular Feedback
Step-by-Step Checklists

4. Opportunities for Review/ Practice

LSpacing of Practice Throughout Lesson
L Guided Practice

U Support for Independent Practice
U Distributed Practice



.~~~ Responsetolnterventon
How To Implement Strong Core Instruction

Increase Access to Instruction

1. Instructional Match. Lesson content is appropriately
matched to students' abilities (Burns, VanDerHeyden, &
Boice, 2008).

2. Content Review at Lesson Start. The lesson opens with
a brief review of concepts or material that have previously
been presented. (Burns, VanDerHeyden, & Boice, 2008,
Rosenshine, 2008).

www.interventioncentral.org 47



.~~~ Responsetolnterventon
How To Implement Strong Core Instruction

Increase Access to Instruction

3. Preview of Lesson Goal(s). At the start of instruction, the
goals of the current day's lesson are shared (Rosenshine,
2008).

4. Chunking of New Material. The teacher breaks new
material into small, manageable increments, ‘chunks', or
steps (Rosenshine, 2008).

www.interventioncentral.org 4



.~~~ Responsetolnterventon
How To Implement Strong Core Instruction

Provide ‘Scaffolding’ Support

1. Detailed Explanations & Instructions. Throughout the
lesson, the teacher provides adequate explanations and
detailed instructions for all concepts and materials being
taught (Burns, VanDerHeyden, & Boice, 2008).

2. Talk-Alouds/Think-Alouds. Verbal explanations are given
to explain cognitive strategies: ‘talk-alouds’ (e.g., the
teacher describes and explains each step of a cognitive
strategy) and ‘think-alouds’ (e.qg., the teacher applies a
cognitive strategy to a particular problem or task and
verbalizes the steps in applying the strategy) (Burns,

VanDerHeyden, & Boice, 2008, Rosenshine, 2008).
www.interventioncentral.org 49
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How To Implement Strong Core Instruction

Provide ‘Scaffolding’ Support

3. Work Models. The teacher makes exemplars of academic
work (e.g., essays, completed math word problems)

available to students for use as models (Rosenshine,
2008).

4. Active Engagement. The teacher ensures that the lesson
engages the student in ‘active accurate responding’
(Skinner, Pappas & Davis, 2005) often enough to capture
student attention and to optimize learning.

www.interventioncentral.org



How to: Implement Strong Core Instruction

1. Access to Instruction 2. ‘Scaffolding’ Support (Cont.)
Qinstructional Match | QGroup Responding |
Content Review at Lesson Start | L High Rate of Student Success |
dPreview of Lesson Goal(s) Brisk Rate of Instruction

L Chunking of New Material LFix-Up Strategies

2. ‘Scaffolding’ Support 3. Timely Performance Feedback

U Detailed Explanations & Instructions URegular Feedback

Talk Alouds/Think Alouds Step-by-Step Checklists

Work Models 4. Opportunities for Review/ Practice
UActive Engagement | L Spacing of Practice Throughout Lesson
L Collaborative Assignments | L Guided Practice

L Checks for Understanding | L Support for Independent Practice

Distributed Practice



!7 Response to Intervention

Motivating Students Through Collaboration: ‘
Numbered Heads Together (Online)

The Need. Teacher questioning during whole-group instruction is
a key way for instructors to monitor student understanding of
content. When guestioning:

— Instructors should use a mix of closed-response queries (i.e.,
limited number of correct responses) and open-response
guestions (I.e., wide range of acceptable answers, opinions,
or judgments).

— students should have enough wait-time to formulate an
adequate answer.,

— the teacher should provide targeted performance feedback
(Maheady et al., 2006).
www.interventioncentral.org




!7 Response to Intervention

Motivating Students Through Collaboration: '
Numbered Heads Together

o Solution. Numbered Heads Together is an instructional
technique build upon peer collaboration that provides
the supports and structure necessary to promote
effective teacher questioning and student responding
(Maheady et al., 2006). This technigue can be useful for
students with emotional/behavioral disorders (EBD)
(Hunter & Haydon, 2013).
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!7 Response to Intervention

Motivating Students Through Collaboration:
Numbered Heads Together

R

Procedure: During whole-group instruction, Numbered
Heads Together is implemented using the following
steps:

1. Create teams. The teacher divides the class into 4-
person teams. Ideally, each team includes a mix of
high, average, and low-achieving students. Students in
each team assign themselves the numbers 1 through
4. (Note: If a team has only 3 members, one student
takes two numbers: 3 and 4.)

www.interventioncentral.org



!7 Response to Intervention

Motivating Students Through Collaboration: '
Numbered Heads Together

2. State a question. The teacher poses separate
queries to the class. After each question, the instructor
tells students to "put your heads together, think of the
best answer you can, and make sure that everybody in
your group knows that answer.”

3. Allow think-time. The teacher gives students 30
seconds to discuss an answer in their groups.

www.interventioncentral.org



!7 Response to Intervention

Motivating Students Through Collaboration: ‘
Numbered Heads Together

4. Elicit student responses. The teacher randomly
selects a number from 1-4 and says, "All number [1, 2,
3, or 4] students who know the answer, raise your
hand." The teacher then calls on one student with
hand raised and asks him or her to give the answer.
The teacher next says, "How many [1, 2, 3, or 4]
students think that that answer is correct? Raise your
hand." [Optional: The teacher can call on additional
students with hand raised to elaborate on a previous
student's answer.|
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How to: Implement Strong Core Instruction

1. Access to Instruction 2. ‘Scaffolding’ Support (Cont.)
Qinstructional Match | QGroup Responding |
Content Review at Lesson Start | L High Rate of Student Success |
dPreview of Lesson Goal(s) Brisk Rate of Instruction

L Chunking of New Material LFix-Up Strategies

2. ‘Scaffolding’ Support 3. Timely Performance Feedback

U Detailed Explanations & Instructions URegular Feedback

Talk Alouds/Think Alouds Step-by-Step Checklists

Work Models 4. Opportunities for Review/ Practice
UActive Engagement | L Spacing of Practice Throughout Lesson
L Collaborative Assignments | L Guided Practice

L Checks for Understanding | L Support for Independent Practice

Distributed Practice



How to: Implement Strong Core Instruction

1. Access to Instruction

dins

tructional Match

2. ‘Scaffolding’ Support (Cont.)

L Group Responding

dCo
(APre
dCh
2.

De
UTal
QW

LA
UCo

Activity: Strong Direct
Instruction

direct instruction.

2. Discuss how your school
might use this or a similar
checklist to create school-
wide expectations for strong,
consistent Tier 1 (core)
Instruction to benefit
struggling learners.

Ch

1. Review this list of elements of 1Fix-Up Strategies

1High Rate of Student Success

1Brisk Rate of Instruction

www.interventioncentral.org

Timely Performance Feedback
1Regular Feedback
1Step-by-Step Checklists

Opportunities for Review/ Practice

1Spacing of Practice Throughout Lesson
1Guided Practice

boreror-reererrenry = SUPPOIt for Independent Practice

Distributed Practice



Response to Intervention

. CLOSE-UP: Tier 1.
Helping the Classroom
. Teacher to Become an
= Intervention ‘First
Responder’
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B

RTI/IMTSS for
Academics:
Pyramid of
Interventions

Tier 2:
Strategic

Tier 1: Classroom
Intervention. The
classroom teacher provides
Tier 1 interventions to
those individual students
with academic difficulties
who need additional
classroom support to
achieve success in core
Instruction.




 PResponsetolnterventon
MTSS: Tier 1: Classroom Intervention

 Teachers sometimes need to put reading (or other
academic) interventions in place for 'red flag' students.
These are students whose delays or difficulties require a
sustained remediation plan that will last at least several
weeks.

Tier 1 interventions take place in the classroom, typically
during core instruction.

Tier 1 interventions are often modest in scope but can still
have strong positive outcomes. They follow the full
MTSS problem-solving approach--adapted to the

realities of a busy classroom environment.
www.interventioncentral.org 61




Response to Intervention

RTI Files...

Case 1: Tomas: Grade 7:
. Reading Comprehension

Case 2: Jacqueline:
Grade 1: Letter Knowledge

-

Case 3: Russell: Grade 10: Attendance
& Preparedness

Case 4: Neda: Grade 4:
Math-Fact Fluency
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Response to Intervention

RTI Files: Case 1

Tomas
Grade 7

Problem: Reading
comprehension

Intervention: Read-
Ask-Paraphrase

www.interventioncentral.org



Response to Intervention

RTI Files: Case 1

« Problem: When Tomas reads assigned
informational passages independently, he
does not always retain the key ideas.

* Intervention: His Social Studies
instructor, Mr. Garber, decides to teach
Tomas to use Read-Ask-Paraphrase
(RAP), a self-managed reading
comprehension strategy. The student will
then use RAP on all assigned readings.

www.interventioncentral.org 4



. Responsetolnterventon
Reading Comprehension: Self-Management Strategies

« RETAIN TEXT INFORMATION WITH PARAPHRASING (RAP).
The student is trained to use a 3-step cognitive strategy when
reading each paragraph of an informational-text passage: (1)

READ the paragraph; (2) ASK oneself what the main idea of the

paragraph is and what two key details support that main idea; (3)

PARAPHRASE the main idea and two supporting detalils into one's

own words. This 3-step strategy Is easily memorized using the

acronym RAP (read-ask-paraphrase). OPTIONAL BUT

RECOMMENDED: Create an organizer sheet with spaces for the

student to record main idea and supporting details of multiple

paragraphs—to be used with the RAP strategy-to be used as an
organizer and verifiable work product.

Source: Hagaman, J. L., Casey, K. J., & Reid, R. (2010). The effects of the paraphrasing strategy on the reading
comprehension of young students. Remedial and Special Education, 33, 110-123. éé



Re Sp Read-Ask-Paraphrase (RAF) Sheet

Mame: Date: THePages of Reading

Studen| Directions: For 2ach maragaEniifom your assigred reading, (1) READ fhe peragraph; (2] A3K yoursel what the main
des of the paregreph = and whert bes ey delsis support Shaf main ides; (3) PARAPHRASE the main ides and beo supporfng
defnily in your own wond= and weile fhem in the Sank provided.

Paragraph 1

Read-Ask-Paraphrase:

STEPS:
1. Read: Read the /

paragraph closely. //F*ﬂ-'ﬂgraph 2

2. Ask: What is the main
idea and 2 supporting

dEtal |S’> Paragraph 3

3. Paraphrase: Write
key idea and detalils in

your own words. T

Page)

Paragraph 5




Response to Intervention

RTI Files: Case 1

 Progress-Monitoring: Mr. Garber already
assesses class-wide comprehension of
assigned readings once per week with a
brief bell-ringer quiz (5-item: short-
answer).

At baseline, Tomas Is earning quiz grades
averaging 40 percent (2 of 5 correct). The
outcome goal in 6 weeks is for Tomas to
earn quiz grades of 80 percent or higher.
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Response to Intervention

RTI Files: Case 1

Tomas: Grade 7: Read-Ask-Paraphrase

Percentage Items Correct

Tomas: Bell-Ringer Quiz Grades

100
) 80 8/

20

WK 1 WK 2 WK 3 WK 4 WK 5 WK 6




 PResponsetolntervention
RTI Files: Case 1. Take-Away

« With many middle- and high-school classroom academic
Interventions (such as Read-Ask-Paraphrase), the
student Is the interventionist and the teacher Is the
coach.

 That s, students are encouraged to become self-
managing learners, mastering and using effective
strategies on their own.

www.interventioncentral.org



Response to Intervention

RTI Files: Case 2

Jacqueline
Grade 1

Problem: Limited
letter knowledge

/ntervention:
ncremental
Rehearsal
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RTI Files: Case 2

 Problem: Jacqueline cannot identify all
mixed-case letters.

* Intervention: Her teacher, Mrs. Sampson,
decides to use incremental rehearsal, a
high-success intervention to help her to
master all letter names. This intervention
will be delivered 3 times per week in 12-
minute sessions—and will last for 6
weeks.
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 PResponsetolnterventon
| etter Names: Incremental Rehearsal

K P b

Step 1: The tutor writes

down on a series of flash
cards the letters that the { m C
student needs to learn.

D a
W q h
N C Y
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 PResponsetolnterventon
Incremental Rehearsal of Letter Names

‘KNOWN' Letters ‘UNKNOWN' Letters

Step 2: The tutor reviews
the letter identification b P K
cards with the student.
Any card that the student
can answer within 2 Y C N
seconds Is sorted into
the ‘'KNOWN' pile. Any
card that the student
cannot answer within two
seconds—or answers D
Incorrectly—is sorted into
the ‘UNKNOWN' pile.

m t C
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Response to Intervention

Incremental Rehearsal of Letter Names

Step 3: The tutor is now ready to follow a nine-step incremental-rehearsal
sequence: First, the tutor presents the student with a single index card
containing an ‘unknown’ letter. The tutor reads the letter aloud, then prompts
the student to read off the same unknown letter.
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 PResponsetolnterventon
Incremental Rehearsal of Letter Names

Step 3 (Cont.): Next the tutor takes a letter from the ‘known’ pile and pairs it
with the unknown letter. When shown each of the two letters, the student is
asked to identify it.

www.interventioncentral.org 7



 PResponsetolnterventon
Incremental Rehearsal of Letter Names

Step 3 (Cont.): The tutor then repeats the sequence--adding yet another
known letter card to the growing deck of flash cards being reviewed and each
time prompting the student to answer the whole series of letter names. This
process continues until the review deck contains a total of one ‘unknown’ letter
and eight ‘known’ letters (a high ratio of ‘known’ to ‘unknown’ material ).

K b P
Y C h
g D a
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 PResponsetolnterventon
Incremental Rehearsal of Letter Names

Step 4: At this point, the last ‘known’ letter that had been added to the
student’s review deck is discarded (placed back into the original pile of ‘known’
items) and the previously ‘unknown’ letter name is now treated as the first
‘known’ letter in new student review deck for future drills.

K po b P

S
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Response to Intervention

Incremental Rehearsal of Letter Names
Step 4: The student is then presented with a new ‘unknown’ letter to identify-

and the review sequence is once again repeated each time until the ‘unknown’
letter is grouped with nine ‘known’ letters—and on and on. Daily review
sessions are discontinued either when time runs out or when the student
answers an ‘unknown’ letter incorrectly three times.

N K b
p Y C
h 0 D
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RTI Files: Case 2

 Progress-Monitoring: During the
Intervention, Mrs. Sampson keeps a
cumulative record of any additional letter-
names that Jacqueline masters, entering
them on a log sheet.

At baseline, Jacqueline can identify 21
letters correctly. The outcome goal for
Jacqueline is to name all 52 mixed-case
letters accurately and quickly.

www.interventioncentral.org 7




Response to Intervention

RTI Files: Case 2

Jacqueline: Grade 1: Incremental Rehearsal

Jacqueline: Letter Names

60

\

.
o

Letters Named/Mixed Case
L
=

b
[=]

10

Wk 1 Wk 2 Wk 3 Wk 4
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 PResponsetolntervention
RTI Files: Case 2: Take-Away

* [nterventions are not...
— an object (‘flashcards’)
— a person (‘the Reading Teacher’)
— a place (‘The Learning Center’).

* Instead, interventions are the actual instructional
strategies/steps used to teach the struggling learner.

« So while ‘flashcards’ are not an intervention,
'Incremental rehearsal using mixed-case letter ID
flashcards’ IS an intervention.

www.interventioncentral.org 1




Response to Intervention
RTI Files: Case 3

Russell
Grade 10

Problem:
Attendance and
preparedness

Intervention:
Learning Contract

www.interventioncentral.org



Response to Intervention

RTI Files: Case 3

* Problem: Russell is often tardy to his
science class. He Is also frequently
unprepared, not bringing work materials or
turning Iin assignments.

* Intervention: Russell’s science teacher,
Mr. Rappaport, meets with the student
during the school’s ‘extra-help’ period. In
that session, he works with Russell to

develop a learning contract.
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Response to Intervention

Learning Contracts: Put Student Promises in Writing...

 Description. A learning contract is a voluntary,
student-completed document that outlines
actions the learner promises to take in a course
to achieve academic success.

 This contract Is signed by the student, the
Instructor, and (optionally) the parent.

Sources: Frank, T., & Scharff, L. F. V. (2013). Learning contracts in undergraduate courses: Impacts on student behaviors and academic
performance. Journal of the Scholarship of Teaching and Learning, 13(4), 36-53.

Greenwood, S. C., & McCabe, P. P. (2008). How learning contracts motivate students. Middle School Journal, 39(5), 13-22.



Respo

Learning Contract:
Example

WWW.I

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

r\f\f\ o lindan 'l\lf\+:l\lf\

Russell B: Success Contract: Science 10

I am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

I hawe chosen to complete the following acbons:

1
2

4

Teacher Responsibilities

| will arive to class on time.

| will Brimg vy work matenials to class, including paper, notebook, textbook, and curent
ASsignments.

| will keep my desk organzed during independent work.

| will submit any current homework at the start of class.

My teacher will help me to achieve success in this course hrough these actions/supports:

Length of Contract

Sign-0ffs

1. Weskly reminders about any missing homewark.
2. Extra-help peried available for challenging assignments.
3.

4.

The terms of this contract will continue untl:

April 8, 2018: At that point, teacher and student will review progress and decide whether to
confinue, amend, or end this leaming contract.

Mr. Rappaport Russell B. [Parent Mames]
Teacher Student Parent

IMCTVCTTUUTICTTIUN AT, UTY




Response to Intervention

Learning Contracts: Put Student Promises in Writing...

Benefits. Learning contracts:
e provide academic structure and support,

 motivate struggling learners by having them
pledge publicly to engage in specific, positive
study and learning behaviors, and

e serve as a vehicle to bring teachers and

students to agreement on what course goals are
iImportant and how to achieve them.

Sources: Frank, T., & Scharff, L. F. V. (2013). Learning contracts in undergraduate courses: Impacts on student behaviors and academic
performance. Journal of the Scholarship of Teaching and Learning, 13(4), 36-53.

Greenwood, S. C., & McCabe, P. P. (2008). How learning contracts motivate students. Middle School Journal, 39(5), 13-22.



Respornn o lndkar ramtran

Learning Contract:
Example

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10

I am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

Date: Feb 4, 2013

Russell B: Success Contract: Science 10

I hawe chosen to complete the following acbons:

'1 | will arive to class on time.

ASsignments.

2 | will Brimg vy work matenials to class, including paper, notebook, textbook, and curent

3 | will keep my desk organzed during independent work.

4 | will submit any current homework at the start of class.

Teacher Responsibilities

My teacher will help me to achieve success in this course hrough these actions/supports:

1. Weskly reminders about any missing homewark.
2. Extra-help peried available for challenging assignments.
3.

4.

Length of Contract
The terms of this contract will continue untl:

confinue, amend, or end this leaming contract.

April 8, 2018: At that point, teacher and student will review progress and decide whether to

Sign-0ffs

Mr. Rappaport — Russell B.

Mr. Rappaport Russell B.

Teacher Student

[Parent Mames]
Parent

WWW.Imerveruoreerrar ury




Respornn o lndkar ramtran

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

htract: Science 10

| am taking part in this learning contract e 2 pss the caurse
to improve my grades and pass the course. |

hawe chosen to complete the following acbons:

| will arive to class on time.

| will Brimg vy work matenials to class, including paper, notebook, textbook, and curent
ASsignments.

Learning C

W N =

| will keep my desk organzed during independent work.

Statement Of Purpose. The 4 | will submit any current homework at the start of class.
Contra‘Ct Opens Wlth a Teacher Responsibilities

My teacher will help me to achieve success in this course fhrouwgh these actions'supports:

State m e nt p rese nti n g a 1. Weskly reminders about any missing homewark.

2. Extra-help peried available for challenging assignments.

rationale for why the contract :
IS being implemented. )

Length of Contract

The terms of this contract will continue untl:

April 8, 2018: At that point, teacher and student will review progress and decide whether to
confinue, amend, or end this leaming contract.

Sign-0ffs

Mr. Rappaport — Russell B.

Mr. Rappaport Russell B. [Parent Mames]

. Teacher Student Parent
WWW.Imerveruoreerrar ury




Respornn o lndkar ramtran

Learning Contract:
Example

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10

I am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

Date: Feb 4, 2013

Russell B: Success Contract: Science 10

I hawe chosen to complete the following acbons:

'1 | will arive to class on time.

ASsignments.

2 | will Brimg vy work matenials to class, including paper, notebook, textbook, and curent

3 | will keep my desk organzed during independent work.

4 | will submit any current homework at the start of class.

Teacher Responsibilities

My teacher will help me to achieve success in this course hrough these actions/supports:

1. Weskly reminders about any missing homewark.
2. Extra-help peried available for challenging assignments.
3.

4.

Length of Contract
The terms of this contract will continue untl:

confinue, amend, or end this leaming contract.

April 8, 2018: At that point, teacher and student will review progress and decide whether to

Sign-0ffs

Mr. Rappaport — Russell B.

Mr. Rappaport Russell B.

Teacher Student

[Parent Mames]
Parent
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Respornn o lndkar ramtran

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

Russell B: Success Contract: Science 10

I am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities--—-----—-----mm e

| have chosen to complete the following actions: ]

1 | will arrive to class on time. Student Actions. The\\
. contract lists any

| will bring my work materials to class, including paper, noﬁ actions that the

Ll student is pledging to

complete to ensure

\success In the course. y

=

|

3 | will keep my desk organized during independent work.

| will submit any current homework at the start of class.

Sign-0ffs

Mr. Rappaport — Russell B.

Mr. Rappaport Russell B. [Parent Mames]

. Teacher Student Parent
WWW.Imerveruoreerrar ury




Respo

Learning Contract:
Example

r\f\f\ o lindan 'l\lf\+:l\lf\

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

Russell B: Success Contract: Science 10

I am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

I hawe chosen to complete the following acbons:

'1 | will arive to class on time.

2 | will Brimg vy work matenials to class, including paper, notebook, textbook, and curent
ASsignments.

3 | will keep my desk organzed during independent work.

4 | will submit any current homework at the start of class.

Teacher Responsibilities

My teacher will help me to achieve success in this course hrough these actions/supports:

1. Weskly reminders about any missing homewark.
2. Extra-help peried available for challenging assignments.
3.

4.

Length of Contract
The terms of this contract will continue untl:

April 8, 2018: At that point, teacher and student will review progress and decide whether to
confinue, amend, or end this leaming contract.

Sign-0ffs
Mr. Rappaport Russell B. [Parent Mames]
Teachsr Student Parent

WWW.I
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Respornn o lndkar ramtran

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

Russell B: Success Contract: Science 10

/TeaCher ACtionS. LiSting teaCher \npaninmisleamingrm':::ttuirrpm‘uem;.lgmdesandpassthecnurse.
responsibilities on the contract Responsibiies

emphasizes that success in the osen 10 compite o owing czos:

course is a shared endeavorand |
can prod the student to take 1 5rng my werk ot i o, nclucing poper, iebook. eroook.and curen
advantage of inStructor SUPPOItS thait | e m des ewnzes suing ncesencentwor

Qight otherwise be overlooked. P ————————

Teacher Responsibilities
My teacher will help me to achieve success in this course hrough these actions/supports:

Teacher Responsibilities------—---—--—- \/ }

My teacher will help me to achieve success in this course through these actions/supports:

1. Weekly reminders about any missing homework. -
2. Extra-help period available for challenging assignments.
3.
4.
Mr. Rappaport Russell B. [Parent Mames]
2 Teachsr Student Parent
WWW.Imerveruoreerrar ury




Respo

Learning Contract:
Example

r\f\f\ o lindan 'l\lf\+:l\lf\

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

Russell B: Success Contract: Science 10

I am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

I hawe chosen to complete the following acbons:

'1 | will arive to class on time.

2 | will Brimg vy work matenials to class, including paper, notebook, textbook, and curent
ASsignments.

3 | will keep my desk organzed during independent work.

4 | will submit any current homework at the start of class.

Teacher Responsibilities

My teacher will help me to achieve success in this course hrough these actions/supports:

1. Weskly reminders about any missing homewark.
2. Extra-help peried available for challenging assignments.
3.

4.

Length of Contract
The terms of this contract will continue untl:

April 8, 2018: At that point, teacher and student will review progress and decide whether to
confinue, amend, or end this leaming contract.

Sign-0ffs
Mr. Rappaport Russell B. [Parent Mames]
Teachsr Student Parent

WWW.I
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Respornn o lndkar ramtran

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

Russell B: Success Contract: Science 10

I am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities
I hawe chosen to complete the following acbons:

'1 | will arive to class on time.

/Sign-Off. Both student and teacher
(and, optionally, the parent) sign the
learning contract. The student
signature in particular indicates a
voluntary acceptance of the learning
contract and a public pledge to
Q)Ilow through on its terms.

N

lass, including paper, motebook, textbook, and cumrent

independent work.

t the start of class.

n this course through these actions/supports:

png homework.
ll=nging assignments.

untl:

t point, teacher and student will review progress and decide whether to
or end this leaming contract.

Sign-ﬂﬁsA,l

Mr. Rappaport

Russell B.

Mr. Rappaport

Teacher

Ruszell B.
Student

[Parent Mames]
Parent
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Respo

Learning Contract:
Example

r\f\f\ o lindan 'l\lf\+:l\lf\

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

Russell B: Success Contract: Science 10

I am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

I hawe chosen to complete the following acbons:

'1 | will arive to class on time.

2 | will Brimg vy work matenials to class, including paper, notebook, textbook, and curent
ASsignments.

3 | will keep my desk organzed during independent work.

4 | will submit any current homework at the start of class.

Teacher Responsibilities

My teacher will help me to achieve success in this course hrough these actions/supports:

1. Weskly reminders about any missing homewark.
2. Extra-help peried available for challenging assignments.
3.

4.

Length of Contract
The terms of this contract will continue untl:

April 8, 2018: At that point, teacher and student will review progress and decide whether to
confinue, amend, or end this leaming contract.

Sign-0ffs
Mr. Rappaport Russell B. [Parent Mames]
Teachsr Student Parent

WWW.I
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Response to Intervention

RTI Files: Case 3

Progress-Monitoring: Mr. Rappaport decides
to measure intervention progress using a 4-item
Daily Behavior Report (DBR). Each item Is
scored YES=1/NO=0— so Russell can earn a
maximum of 4 points per day.

Russell was on-time to science class.

JdYES UNO

To monitor, the teacher calculates average daily scores
per week. At baseline, Russell earns an average rating
of 1.5 pts of 4. The outcome goal Is that Russell will
earn average weekly DBR scores of at least 3.5 pts of 4.
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Response to Intervention
RTI Files: Case 3

Russell: Grade 10: Attendance & Preparedness

Russell: Attendance & Preparedness

3.5

[#3]

Global Score/DBER (0-4)
Pd
&

%]

1.5

1
WK 1 WK 2 WK 3 WK 4 WK 5 WKE
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 PResponsetolntervention
RTI Files: Case 3: Take-Away

 Learning Contracts are a great tool to record the
outcome of parent conferences.

The list of strategies coming out of teacher/parent
conferences to help a struggling learner are likely to
gualify as ‘RTI plans’—but only if they are written
down. The act of creating a Learning Contract
provides focus and structure to the meeting while
also resulting in a written record of the plan.

www.interventioncentral.org




Response to Intervention
RTI Files: Case 4

Neda
Grade 4

Problem: Limited
math-fact tluency

Intervention:
Cover-Copy-
Compare

www.interventioncentral.org



Response to Intervention

RTI Files: Case 4

* Problem: Neda Is slow in solving basic
multiplication facts.

* Intervention: Neda’s math teacher, Ms.
Tanger, decides to use Cover-Copy-
Compare (CCC), a student-directed
strategy that relies on short-term memory
retrieval to memorize math facts. The
student will use CCC during daily
deskwork.

www.interventioncentral.org 1



.~~~ Responsetolnterventon
Cover-Copy-Compare: Math Facts

In this intervention to promote acquisition of
math facts, the student is given a sheet with the
math facts with answers. The student looks at
each math model, covers the model briefly and
copies it from memory, then compares the
copied version to the original correct model
(Skinner, McLaughlin & Logan, 1997).
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Response to

Worksheet: Cover-Copy-Compare susent

Cover-Copy-
Compare Math
Fact Student
Worksheet

Math Facts |

. 9 XE71: 63

9x7 =63

9x2=18

w 9XB =72

. 9x4=36_ |-
Lox1=9 [
oxozm |-
9x6=54 |
1943:27 )
. 9x5=45 |
. 9x10=90 |-

= 10b.
www.interventioncentral.org




Response to Intervention

RTI Files: Case 4

 Progress-Monitoring: Ms. Tanger will assess |4 2
Neda’s math-fact fluency once per week with | &
a timed (2-minute) worksheet of randomly
selected basic multiplication facts. The sheet
will be scored for number of correct digits.

At baseline, Neda scores 28 correct digits/2
minutes. According to Grade 4 benchmark
norms, the outcome goal after 6 weeks is for
Neda to score at least 49 correct digits/2
minutes.

www.interventioncentral.org 1




Response to Intervention

RTI Files: Case 4
Neda: Grade 4. Math-Fact Fluency

Meda: Math Fact Fluency

55

50

45

40

Correct Digits/2 Minutes

35

30

WK 1 WK 2 WK 3 WK 4 WK 5 WK 6
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 PResponsetolntervention
RTI Files: Case 4. Take-Away

« Cover-Copy-Compare is an example of an intervention
that Is simple to use and to supervise.

 Schools can use a wide range of personnel to deliver
Interventions: classroom teachers, support staff
(Including teacher assistants/aides, adult volunteers, and
cross-age (older) peer tutors—even parents!

* Interventions like Cover-Copy-Compare are perfect for
non-instructional personnel to administer or oversee.

www.interventioncentral.org 1



Response to Intervention

RTI Files...

Case 1: Tomas: Grade 7:
. Reading Comprehension

Case 2: Jacqueline:
Grade 1: Letter Knowledge

-

Case 3: Russell: Grade 10: Attendance
& Preparedness

Case 4: Neda: Grade 4:
Math-Fact Fluency

www.interventioncentral.org



. Responsetolinterventon
Teacher Problem-Solving: Just a Part of the Job...

Instructors regularly engage in problem-solving efforts, such as:
= searching the Internet for ideas to help a struggling learner.

= pulling a student aside to identify deficits in knowledge or skills
and reteach instructional content as needed.

= conferencing with a student to develop an action-plan to
improve academic performance.

" brainstorming with members of the grade-level or instructional
team for ideas to support a student.

" meeting with a consultant (school psychologist; reading or math
teacher, etc.) for intervention suggestions.

" scheduling student-parent conferences to enlist home and
school to boost academic performance or address behaviors.
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 PResponsetolntervention
Teacher Problem-Solving: All the Work, Little Credit...

In this era of accountability, classroom intervention
efforts are not acknowledged unless they are
documented: “Teachers are already doing 90% of
the work. But they are often getting zero credit.”

RTI/MTSS provides a structure and toolkit for
teachers to record and share classroom
intervention plans. With little or no extra time,
Instructors can get full credit for their problem-
solving work.

www.interventioncentral.org 1



Response to Intervention

The Individualization Continuum: When Should
Classroom Intervention Efforts Be Documented?

Individualization: Reteaching, Differentiation, Scaffolding >
Tier 1:Core Instruction :

www.interventioncentral.org 1



Response to Intervention

The Individualization Continuum: When Should
Classroom Intervention Efforts Be Documented?

Individualization: Reteaching, Differentiation, Scaffolding
Tier 1:Core Instruction :

Rayshawn. Typical
student making
expected progress with
core instruction alone.

‘ ‘ ‘ No intervention plan

‘ ‘ ‘ needed.
®9 o

www.interventioncentral.org




Response to Intervention

The Individualization Continuum: When Should
Classroom Intervention Efforts Be Documented?

Individualization: Reteaching, Differentiation, Scaffolding >
Tier 1:Core Instruction :

Sara. Requires occasional

reteaching, reinforcement of
/ . .

O core instructional content. No

Intervention plan needed.
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Response to Intervention

The Individualization Continuum: When Should
Classroom Intervention Efforts Be Documented?

Individualization: Reteaching, Differentiation, Scaffolding >
Tier 1:Core Instruction '

Tomas. Needs sustained
teacher attention across ‘
several instructional weeks. /
Benefits from strategy to
boost comprehension (i.e.,
‘ ‘ Read-Ask-Paraphrase).
‘ . ‘ Documentation of

Intervention plan

“ ‘ ‘ recommended.
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Response to Intervention

Teachers & Classroom Support Plans: Finding the Balance

When helping teachers to plan Tier 1/classroom interventions, what
IS the right balance between too little and too much support?

Teacher & RTI
Teacher & Grade-| | Problem-Solving
Teacher Alone Teacher & ,
Consultant Level/Instructional Team

Team

7 |

| Too Little Support ” “Sweet Spot”: Appropriate Support | | Too Much Support |

www.interventioncentral.org 11



Response to Intervention
Tier 1 Intervention Plans: Essentials...

m At Tier 1, problem-solving occurs when the teacher
meets briefly with a team (e.g., grade-level team,
Instructional team, department) or a consultant.

m The teacher defines the student problem(s), selects
Intervention(s), decides how to monitor the
Intervention, and documents the intervention plan—
with the guidance of the team or consultant

B The teacher meets again with team or consultant
several weeks later to check on the status of the
Intervention.
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Response to Intervention

RTI/MTSS Classroom Support Plan: ‘Message in a Bottle'

Who might benefit?
Colleagues. Your intervention Parents & Student. You can make
efforts can be read by your the creation of the Classroom Support
fellow teachers and future Plan the focus of student and parent
educators conferences.

RTI/MTSS Problem-Solving
Team. Your classroom intervention
plan helps the team to make better
recommendations.

Special Education Eligibility Team. Evidence of
a classroom intervention plan is often a
requirement when attempting to diagnose a
learning disability or other IEP condition.

www.interventioncentral.org



.~~~ Responsetolnterventon
Activity: What Are Your Elements of Effective Classroom

Expectations of the Teacher ~ [Academic Intervention
1. Describe the student academic

as Academic ‘First problem(s) clearly and

Responder’? (Handout 1; p. 15) specifically
« Imagine a teacher who has a student |2. Find/use effective academic-

experiencing ongoing, Serious intervention strategies.

academic difficulty in a class or 3. Use instructional adjustments/

course. accommodations as appropriate.
 Which of the responsibilities on the 4. Record (write down) intervention

right do you feel would not be efforts.

appropriate to - | |5, Collect data on whether

expect of that 05:00 academic performance improves

classroom teacher ' 6. Communicate with the student.

to support this wewinterventioncentraters |\ 7 Communicate with parent(s).

struggling student?




Response to Intervention

: L . Classroom
Teacher skills: Teachers do not identify and prioritize Intervention

student concerns in clear and specific terms. Roadblocks

System: Schools lack objective risk profiles to ensure equity in identifying
students eligible for Tier 1/classroom interventions (e.g., being considered
for retention; failing a course in second consecutive marking period).

System: Teachers lack an easily accessible intervention bank with
sufficient ideas to address most common classroom concerns.

System: Teachers lack a supportive setting (e.g., consultant, instructional
team meeting, etc.) to discuss interventions.

System: Schools lack a single, shared form/format to document (put into
writing) Tier 1/classroom interventions.

@

System: Tier L/classroom interventions are not routinely archived for Z.z4

long-term storage, indexing, and retrieval. | jT




Response to Intervention

: L . Classroom
Teacher skills: Teachers do not identify and prioritize Intervention

student concerns in clear and specific terms. Roadblocks

Activity: Tier 1. k profiles to ensure equity in identifying
Intervention m interventions (e.g., being considered

>ond consecutive marking period).
Roadblocks

1. Look over this list of potential
classroom intervention
roadblocks. /e setting (e.g., consultant, instructional

2. Pick one that you feel Is most nentions.

Important to address at your _
school. ared form/format to document (put into

WITINg) T1er L/CiasSSroornt mterverntons.

ccessible intervention bank with
mmon classroom concerns.

ND
|-

System: Tier 1/classroom interventions are not routinely archived for
long-term storage, indexing, and retrieval. y Ll
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 PResponsetolnterventon
RTI/IMTSS Elements: Prioritize!

« Open Handout 4 to p. 3: Tier 1: Classroom Intervention: Building Capacity.

* Review each RTI/MTSS goal in this section:(items A.1.5-A.1.9 only) . Rate
each goal, using this scale: The goal is:

— ‘0’=accomplished.
— ‘1’= a priority to work on this year (2022-23).
— ‘2= to be postponed until next year (2023-24).

Tier 1: Classroom Intervention: Building Capacity. The school has prepared a ‘toolkit' of resources 10-tfinute ‘Count Down’ Timer
and procedures to assist teachers in carrying out classroom (Tier 1) interventions.

L]
Status | GOALS: The school has: Discussion (current implementation; questions; next steps; persons 1 0 e 0 0
(0,1,2) responsible, etc.)

- [A.1.5] created a bank of academic www.interventioncentral.org
intervention ideas accessible by all staff.

- [A.1.6] created a bank of classroom
data-collection methods accessible by all staff.

- [A.1.7] defined the ‘essentials’ of Tier 1
intervention-planning meetings, including an
agenda and setting (e.g., grade-level or
instructional-team meetings; 1:1 meetings with
consultants).

- [A.1.8] developed standardized form(s) to
record classroom interventions.

- [A.1.9] developed at-risk profiles of students
requiring Tier 1 intervention plans (e.g.,
elementary: candidate for retention;
middlefhigh school: failing 2 consecutive
marking perniods). 11




Response to Intervention

Tier 1: Classroom Intervention: Building Capacity (5). The

school has prepared a ‘toolkit’ of resources and procedures to

assist teachers in carrying out classroom (Tier 1) interventions.
The school has:

a [A.1.5] created a bank of academic intervention ideas
accessible by all staff.

a [A.1.6] created a bank of classroom data-collection methods
accessible by all staff.

a [A.1.7] defined the ‘essentials’ of Tier 1 intervention-planning
meetings, including an agenda and setting (e.g., grade-level
or instructional-team meetings; 1:1 meetings with
consultants).

www.interventioncentral.org 12



Response to Intervention

Tier 1: Classroom Intervention: Building Capacity (Cont.).
The school has prepared a ‘toolkit’ of resources and procedures
to assist teachers in carrying out classroom (Tier 1)
Interventions. The school has:

a [A.1.8] developed standardized form(s) to record classroom
Interventions.

a [A.1.9] developed at-risk profiles of students requiring Tier 1
Intervention plans (e.g., elementary: candidate for retention,
middle/high school: failing 2 consecutive marking periods).
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Response to Intervel

»

Reading
Interventions. What
. are examplles of | &
ﬁ classroom interventions ySs
In reading? ~

www.interventioncentral.



Response to Intervention

1. Phonemic Awareness: 2. Alphabetic Principle: The ability
The ability to hear and to associate sounds with letters
manipulate sounds in and use these sounds to form
words. words.

3. Fluency with Text: The effortless,
automatic ability to read words in
connected text.

Five Components of Reading

1-.. \
; i\ ¥ 4 . L -.
’f‘\ﬁ '|| ."\. A h. !
o 4 1 | '|I \
- I . "

4. Vocabulary: The ability to
understand (receptive) and use
(expressive) words to acquire and
convey meaning.

5. Comprehension: The complex
cognitive process involving the
Intentional interaction between
reader and text to convey meaning.

Source: Big ideas in beginning reading. University of Oregon. Retrieved September 23, 2007, from http://reading.uoregon.edu/index.php




Response to Intervention

Grade 1: Problem: “Karim needs to
develop ‘word attack’ skills for CVC
words.”

Intervention: Letter Cube Blending

www.interventioncentral.org 124



| Responsefolnterventon
Letter Cube Blending dllillr

 The Letter Cube Blending intervention targets alphabetic
(phonics) skills. The student is given three cubes with
assorted consonants and vowels appearing on their sides.
The student rolls the cubes and records the resulting letter
combinations on a recording sheet. The student then
judges whether each resulting ‘word’ composed from the
letters randomly appearing on the blocks is a real word or
a nonsense word. The intervention can be used with one
student or a group. (Florida Center for Reading Research,
2009; Taylor, Ding, Felt, & Zhang, 2011).

Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from
http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdfTaylor, R. P., Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1
intervention on letter-sound correspondence in a Response-to-Intervention model in first graders. School Psychology Forum,
5(2), 54-73.

www.interventioncentral.org 12



.~~~ Responsetolnterventon
Letter Cube Blending

PREPARATION: Here are guidelines for preparing Letter Cubes:

o Start with three (3) Styrofoam or wooden blocks (about 3 inches in
diameter). These blocks can be purchased at most craft stores.

« With three markers of different colors (green, blue, red), write the
lower-case letters listed below on the sides of the three blocks--with
one bold letter displayed per side.

- Block 1: t,c,d,b,f,m: green marker

- Block 2: a,e,l,0.u,i (The letter | appears twice on the block.): blue
marker

- Block 3: b,d,m,n,r,s: red marker

Draw a line under any letter that can be confused with letters that have
the identical shape but a different orientation (e.g., b and d).

Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from
http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdf
Taylor, R. P., Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1 intervention on letter—sound correspondence in a
Response-to-Intervention model in first graders. School Psychology Forum, 5(2), 54-73.

www.interventioncentral.org 12




.~~~ Responsetolnterventon
Letter Cube Blending

INTERVENTION STEPS: At the start of the intervention, each student
IS given a Letter Cube Blending Recording Sheet. During the Letter
Cube Blending activity:

1. Each student takes a turn rolling the Letter Cubes. The student
tosses the cubes on the floor, a table, or other flat, unobstructed
surface. The cubes are then lined up in 1-2-3 (green: blue: red) order.

2. The student is prompted to sound out the letters on the cubes.
The student is prompted to sound out each letter, to blend the letters,
and to read aloud the resulting ‘word'.

Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from
http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdfTaylor, R. P., Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1
intervention on letter-sound correspondence in a Response-to-Intervention model in first graders. School Psychology Forum,
5(2), 54-73.
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.~~~ Responsetolnterventon
Letter Cube Blending

INTERVENTION STEPS (Cont.):

3. The student identifies and records the word as ‘real’ or
‘nonsense’. The student then identifies the word as ‘real’ or ‘nonsense’
and then writes the word on in the appropriate column on the Letter
Cube Blending Recording Sheet.

4. The activity continues to 10 words. The activity continues until
students in the group have generated at least 10 words on their
recording sheets.

Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from
http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdfTaylor, R. P., Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1
intervention on letter-sound correspondence in a Response-to-Intervention model in first graders. School Psychology Forum,
5(2), 54-73.

www.interventioncentral.org 12



o reocne:

Qﬂ ‘How RTI Works' Series © 2011 Jim Wright g www.inferventioncentral.org 3

Letter Cube Blending ACt|V|ty (Florida Center for Reading Research, 2009)

Directions: Have the student toss the Letter Cubes. Line up the Cubes in GREEN-BLUE-RED (G-B-R) order. Have the student
sound out each of the letters on the Cubes in G-B-R order. Have the student read the ‘word’ spelled out on the Cubes. Then
have the student decide whether the ‘word' is real or nonsense and write the word under the appropriate column below. Continue
until at least 10 ‘words' have been generated by this gmup.a(:tivity.

Student Name

Real Word Nonsense Word

Letter Cube Blending ¥ i
Sample Recording Sheet | £un

dil 1|

Sources: Florida Center for Reading
Research. (2009). Letter cube blending.
Retrieved from
http://www.fcrr.org/SCAsearch/PDFs/K-
1P_036.pdf

Taylor, R. P., Ding, Y., Felt, D., & Zhang, D. ]
(2011). Effects of Tier 1 intervention on
letter—sound correspondence in a Response-
to-Intervention model in first graders. School
Psychology Forum, 5(2), 54-73.
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Response to Intervention

Grade 2: Problem: “Luis needs to
strengthen his sight-word vocabulary
before he can move up to his next book.”

Intervention: Reading Racetrack

www.interventioncentral.org 1



. Responsetolnterventon
Reading Racetrack

The teacher selects 28 words from a sight word list
(e.g., Dolch, Fry) to create ‘Reading Racetracks'.

* In one session, the student reads through four target
Racetracks with 7 words each and one review
Racetrack with all 28 words.

 The student reads words aloud from a ‘Reading
Racetrack’ sheet for 1 minute.

 The student engages in repeated readings from that
Racetrack wordlist until reaching a 90-word criterion
or having read the list five times in a row.

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.



ihen

%ive
%ive ' | some
3 Reading
stop then
‘ Racetrack .a
know were

Student: JAKE

Date: Sept 17. 2014 "
then ‘.“.i-trdlist: jt___ had
. Circle List T}'@ or Review .
were know
I =
some stop
five 'stup \:n.rere had I:znuw some  |then

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.



Response to Intervention

g H e Common Core 5 Series © 21 m Wright ervel ] q 4
Reading Racetrack Score Sheet  stugent Wordiist Date:
TARGETLIST1 | #Words | #/Errors | Practice Words TARGETLIST 3 | #Words | #Errors | Practice Words
Correct Correct
First Read First Read
Second Read Second Read
Third Read Third Read
Fourth Read Fourth Read
Fifth Read Fifth Read

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.




Response to Intervention

Grade 3: Problem: “Terrence IS not a
fluent reader.”

Interventions:
* Paired Reading
 Group-Based Repeated Reading
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Response to Intervention

Classroom Academic Interventions: Reading Fluency

« PAIRED READING: INCREASE READING FLUENCY. Teacher
and student begin the session reading aloud in unison.

During the session, at the student’s choosing, he/she gives a silent
signal (e.g., lightly tapping the teacher's wrist); at this signal, the
teacher stops reading aloud and instead follows along silently
while the student continues to read aloud. Whenever the student
commits a reading error or hesitates for 3 seconds or longer
(during either unison or independent reading), the teacher corrects
the error and resumes reading in unison.

Source: Homan, S. P, Klesius, J. P, & Hite, C. (1993). Effects of repeated readings and nonrepetive strategies on students'
fluency and comprehension. Journal of Educational Research, 87(2), 94-99. 1éé



 PResponsetolntervention
Group-Based Repeated Reading

(Available on Conference Web Page)

An effective group repeated reading intervention
(Klubnik & Ardoin, 2010) has been developed that
allows a tutor to work on reading fluency with up to 3
students in a group format. This tutoring package
Includes several components, with repeated reading as
the 'engine’ that drives student growth in reading
fluency. A tutoring session using this group intervention
will last about 15 minutes.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



 PResponsetolntervention
Group-Based Repeated Reading

Preparation. To prepare for each tutoring session, the
tutor creates or obtains these materials:

« 1 student reading passage: This passage should be 150
words or longer and at students' instructional level.
Instructional as defined here means that students are able
to correctly read at least 90% of the words in the passage.
Copies of the passage are made for each student and the
tutor.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



 PResponsetolntervention
Group-Based Repeated Reading

Procedure. The group repeated reading intervention has 4
components: passage preview, repeated readings, phrase-
drill error correction, and contingent reward:

1. Passage Preview. The tutor reads the practice passage
aloud once while students follow along silently, tracking
their place with an index finger. During this initial read-
through, the tutor stops several times at unpredictable
points and asks a student selected at random to read the
next word in the passage. (NOTE: This 'assisted cloze'
strategy -- Homan, Klesius, & Hite,1993--ensures that
students pay close attention to the tutor's modeling of text.)

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention

Group-Based Repeated Reading

Procedure.

2. Repeated Readings. The tutor next has the students read
the practice passage aloud 3 times . For each read-aloud,
the students engage in sequential reading, with the process
continuing in round-robin fashion until the passage is
completed. When a student misreads or hesitates In
reading a word for 3 seconds or longer, the tutor states the
correct word. At the beginning of each repeated reading, the
tutor selects a different student, to ensure that by the end of
the 3 readings, each student will have read each sentence
In the passage once.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention

Group-Based Repeated Reading

Procedure.

3. Phrase Drill Error Correction. At the end of each reading, the
tutor reviews error words (misreads or hesitations for 3
seconds or longer) with students. The tutor points to each error
word, ensures that students are looking at the word, and asks
them to read the word aloud in unison.

If students misread or hesitate for 3 seconds or longer, the
tutor pronounces the error word and has students read the
word aloud together (choral responding). Then the tutor has
students read aloud a phrase of 2-3 words that includes the
error word--performing this action twice.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention

Grade 4: Problem: “Malik doesn’t closely

monitor his understanding of what he
reads.”

Intervention: Click-or-Clunk
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Response to Intervention
Reading Comprehension: Self-Management Strategies
CLICK OR CLUNK: MONITORING COMPREHENSION

 The student continually checks understanding of sentences,
paragraphs, and pages of text while reading.

« |f the student understands what is read, he/she quietly says
‘CLICK’ and continues reading.

« [fthe student encounters problems with vocabulary or
comprehension, he/she quietly says ‘CLUNK’ and uses a checklist
to apply simple strategies to solve those reading difficulties.

Source: Babbs, P. J. (1984). Monitoring cards help improve comprehension. The Reading Teacher, 38(2), 200-204.
www.interventioncentral.org 142



Response to Intervention

-
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/

Response to Interventi' &
Lab Work: Create a Tier 1 .

Academic Intervention ‘Bank’

Teachers need easy access to effective
Intervention ideas.

« Discuss how your school(s) might develop a bank of academic
Interventions for teachers to access.

Important Qs:
 Who would participate in this project?
J How would interventions be stored and shared with others?

1 What is a timeline for getting an intervention bank into the hands of
teachers in your school(s)?

www.interventioncentral.org



 PResponsetolntervention
Grade 5+: Problem: “Dominic struggles to retain

the ‘gist’/main ideas of passages.”

Interventions:
* Linking Pronouns to Referents
« Mark It/Jot It

 Double Entry Journa

NOTE: As the student self-manages these
Interventions, they tie up minimal instructional time.

www.interventioncentral.org 14



Response to Intervention

™ ._
I ween I rl b u n e GRADE K-4 GRADE 5-6 GRADE 7-8 GRADE 9-12 SPANISH TECH TEACHER

Reading Comprehension: Tween Tribune

« Text samples used in this part of the workshop are from
Tween Tribune (www.tweentribune.com).

« Sponsored by the Smithsonian, the site is free to
schools and contains articles on science, entertainment,
culture, and other topics of interest to students.

« Alternative versions of each article are written at
different Lexile levels, making this site an excellent
source for passages to engage challenged older
readers.

www.interventioncentral.org



Response to Intervention

Reading Comprehension: Annotation

 Linking Pronouns to Referents (Hedin & Conderman, 2010).
The student circles circle in the reading, explicitly identifies each
pronoun’s referent, and writes next to the pronoun the name of

Its referent.

Exploring the amazing world of
lichens

By: Maggy Benson, Q%rus

Lichens are a symbiotic relationship between algae and fungus. They have been

nn oarth for millinnes of vwoaare livinm on rnecelee freooe and eoal in sl Aifferont

fung

lichenized fungi known. ]

fungus come together to form this house, we ?ee a Ilﬁhen This partnership is

ations

called a symbiotic relationship, becaus@\elps both the fungus and algae
survive. Research has shown that lichens are not a natural biological group,

ae and
e a lichen. This partnership is

survive. Research has shown that lichens are not a natural biological group,
meaning they do not all come from a single common ancestor, in other words,
lichens have many origins. Currently there are almost 20,000 species of




Response to Intervention
Reading Comprehension: Annotation

 Mark It/Jot It prompts text interaction by marking up & annotation.

Would you eat soup made from
crickets?

By: Jocelyn Gecker, Adssociated Fress

How many people in
the world eat
insects?

Bugs in a gourmet kitchen are usually something to be squashed or swatted. But ’)
at Le Cordon Bleu, the esteemed French cooking school, chefs and food

scientists spent a week simmering, sauteing and grilling insects to extract

innovative flavors they say could open a nemntier. Gastronomic: Means
As a finale to their research, the school's Bangkok branch held a seminar called COOkmg and eating
"Edible Insects in a Gastronomic Context,” which booked up weeks in advance. 900d fOOd

The event in Thailand included lectures and a tasting menu for 60 open-minded
participants, a mix of student chefs, scientists, professors and insect farmers.

It's weird to have

First came a vial of ant-infused gin, followed by a shot glass of warm cricket . .
| insects in a fancy

consomme, then an hors d'oeuvre of cockchafer butter and herb crisp. A |
cockchafer could be mistaken for a water bug but is in fact a giant beetle. * meal.

Source: Mariage, T.V., Englert, C. S., & Mariage, M. F. (2020). Comprehension instruction for Tier 2 early learners: A scaffolded
apprenticeship for close reading of informational text. Learning Disability Quarterly, 43(1), 29-42. 14é



. Responsetolnterventon
Reading Comprehension: Annotation

« Double-Entry Reading Journal directs students to select relevant

quotes from the reading, write reflective comments.

Double-Entry Reading Journal

Student T|m S Date: Feb 24, 2021
Would You Eat Soup Made from Crickets?

Reading Assignment:

Passage from My Reading My Thoughts About This Passage

It's not clear If serving insects is legal in all T would not want to eat insects if
Western countries. Proper hygiene needs to be they are not safe as food.

ensured at insect farms.

In Thailand alone, there are 200 species of This reminds me of how people eat
insects eaten as food. shrimp in the USA.
Sentence Starters: This reminds me of . The reason | picked this is .
This makes me think of . What confuses me about this is :
This is important because _. This is interesting, because .
— | think this means : Somebody who reads this might believe that

Source: Poch, A.L., & Lembke, E.S. (2018). Promoting content knowledge of secondary students with learning disabilities
through comprehension strategies. Intervention in School and Clinic, 54(2), 75-82. 14§



Response to Intervention

Websites with Research-Based Intervention
ldeas

www.interventioncentral.org 1



Intervention Sources: WWC Practice Guides

« The What Works Clearinghouse is a federally sponsored

site that includes a series of ‘practice guides’: summaries
of current best practices in classroom instruction.

All guides are written for teachers and are free for
download.

IES * WWC Geafinghouse  [Z4ene  sear

Select topics to Find What Works based on the evidence
7%
Literacy HH Mathematics Science Behavior
@ E:Hfhm:i:hnd ( EL ) English E) Teacher Charter
Disabilities Learners Excellence Schools

(¥ Early K 12 Kindergarten T
Childhood = 1 £ to12th ' ath to
Q g (Pre-K) Grade W Graduation Postsecondary




 PResponsetolntervention
Intervention Sources: Florida Center for Reading Research

 This website Is a product of a research center at Florida
State University.

 The site includes free lesson plans for reading across
grades K-5. (Many of the grade 4-5 resources are
appropriate for secondary students with reading delays.)

FLORIDA CENTER FOR READING RESEARCH

HOME ABOUT NEWS PROJECTS FPEOPLE RESOURCES LIBRARY

Student Center Activities

From 2004 to 2008, a team of teachers at FCRR collected ideas and created Student Center Activities for usg
fifth grade classrooms. Accompanying these Student Center Activities is a Teacher Resource Guide that offe

differentiated instruction and how to use the Student Center materials.
Grades K-1 Student Center Activities

Grades 2-3 Student Center Activities

Grades 4-5 Student Center Activities 152




 PResponsetolnterventon
Intervention Sources: Evidence-Based Intervention Network

 This site Is co-sponsored by school psychology programs
at East Carolina University and University of Missouri.

o |t contains research-based ideas for reading, math, and
behavior interventions.

E University of Missour School Psychology at Mizzou U ECU Special Education at Mizzo

Evidence Based
Intervention Network

Welcome to the EBI Network! Enter Keyword..
To support the use of evidence based interventions (EBI) in schools, the Evidence Based Navigation and More
Intervention Netwark (EBIN) was developed to provide guidance in the selection and Home

implementation of EBIl in the classroom setting. The EBIN has an extensive resource base Overview of the EBI Nebwork
including evidence based intervention briefs, video modeling of EBls, information on History of the EBI Nebwork
selecting and using EBI. Each of these resources has been developed in collaboration with Other Resources

Faculty and students from a variety of universities. We hope you find the information useful D —

[ to help children wha are struggling.
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Response to Intervention

Classroom Support Plan Writer: Free Educator Tool

The Classroom Support Plan Writer (CSP Wiriter) is a free
web-based tool that educators can use on a computer OR
smart phone to:

* browse collections of reading, math, writing, behavior,
and accommaodation ideas.

« select specific intervention ideas matched to particular
groups or individuals.

« add personal notes to the plan to clarify implementation.

* label, download, and print the resulting customized
‘Classroom Support Plan’.

www.interventioncentral.org 1



Response to Intervention

The Classroom

Support Plan Writer. _
Use this FREE web- Classroom Support Plan Writer
baSEd app to erte This free online tool contains 214 research-based intervention
and prmt Classroom ideas to address common learning and behavior issues. Use it to

create Classroom Support Plans for groups and individuals.

Intervention plans with

academic and/or

behavioral
components.

URL: https://interventioncentral-vue.firebaseapp.com/

www.interventioncentral.org 1



Response to Intervention r b

Lab Work: Intervention Scavenger Hunt

1. Go to the workshop page:
http://www.interventioncentral.org/ONC_BOCES

2. Find the links under the heading Free Intervention
Websites/Resources.

3. Review any of these links to find at least 1 intervention
strategy that you believe could address a common student
concern at your school.

4. Share this intervention idea with your table.

www.interventioncentral.org 157



Response to Intervention

Running Effective Tier 1
Meetings: The Role of
Consultant
(Handout posted on
workshop page)

www.interventioncentral.org 1



Response to Intervention

Teachers & Classroom Support Plans: Finding the Balance

When helping teachers to plan Tier 1/classroom interventions, what
IS the right balance between too little and too much support?

Teacher & RTI
Teacher & Grade- ||| Problem-Solving
Teacher Alone Teacher & _
Consultant Level/Instructional Team
Team
g '
| Too Little Support | “Sweet Spot”: Appropriate Support | | Too Much Support |

www.interventioncentral.org

1



Response to Intervention - |
Tips for Teacher Consultation...

oot o}
The goal of consultant and teacher is to reach shared

agreement in developing a Tier 1/classroom
Intervention plan.

Consultants can use an array of communication
strategies to engage and motivate teachers to serve as
classroom ‘first responders’.

www.interventioncentral.org



Tips for Teacher Consultation...

Here are several ideas to encourage positive
Interactions and outcomes during Tier 1/classroom
Intervention-planning conversations:

www.interventioncentral.org



Response to Intervention - |
Tips for Teacher Consultation...

 Classroom interventions address classroom problems.
When a teacher has a student requiring a Tier 1/classroom
intervention, the instructor’s goal is to create a plan that will
help the student to ‘get through the next lesson’ (i.e., achieve
success in the classroom).

The teacher is NOT expected to fill in the student’s off-
grade-level skill gaps—as that is the responsibility of Tier 2.

1

www.interventioncentral.org




Response to Intervention e |

Tips for Teacher Consultation...

I

e |ntervention-planning is negotiation. The consultant is co-
equal with the teacher—able to suggest strategies but not
dictate them. Tier 1 problem-solving meetings represent a
process of negotiation, with consultant and classroom

teacher reaching agreement on:;

o the cause(s) and degree of severity of the student’s
presenting deficits(s).

o what key 1-2 problems to focus on at the meeting.

O what intervention strategies to include in the Tier 1 plan

0 how to monitor intervention progress. 2

www.interventioncentral.org




Response to Intervention — | |
1 -.l. ’

Tips for Teacher Consultation...

 Limit conversation to ‘the fixable’. Whenever discussion
veers toward factors that educators cannot change (such as
patterns of parenting), the consultant should be quick to
steer it back to goals that can be achieved within the school

setting.

www.interventioncentral.org



Response to Intervention e |
Tips for Teacher Consultation... '

Sl -

« Focus on the needs of the ‘struggling learner’. The
consultant can increase teacher acceptance of intervention
recommendations by framing those recommendations as
matching the unigue needs of the struggling student.

For example, instead of saying “You should pre-teach
vocabulary for Ricky to prepare for challenging reading
assignments”, the consultant might say, “Ricky is a halting
reader. He would benefit from having difficult vocabulary
terms pre-taught before a challenging reading assignmentA

www.interventioncentral.org



Response to Intervention - |
Tips for Teacher Consultation... '

 Redefine ‘successful intervention’. Teachers can be
reluctant to try a classroom intervention because they worry
that—if the student fails to respond—this will reflect badly on
the instructor.

Teachers should be reassured, however, that if an
intervention is implemented with care and yet the student
fails to respond, that outcome actually represents valuable
new information about what attempted intervention

strategies the student did NOT respond to. 5

www.interventioncentral.org



Response to Intervention - |
Tips for Teacher Consultation...

 The teacher remains responsible for the intervention.
The consultant assists the teacher in the process of creating
a viable intervention plan. That assistance may even include
the consultant visiting the classroom to demonstrate specific
intervention strategies.

However, the teacher is the classroom ‘first responder’ and
retains ultimate responsibility for carrying out the

Intervention.




The Structure of a Tier 1/ 2 \

Classroom Intervention Meeting

Talking Points: Introduce meeting expectations.

1. Problem ID: Agree on target problem areas.

2. Intervention: Select interventions to match problems.

3. Data: Choose progress-monitoring method(s).

4. Follow-Up: Select check-in date.

5. Obstacles: Identify & plan to address roadblocks. Before
adjourning, teacher and consultant briefly review the
Intervention plan and identify any likely roadblocks /
problems that may arise. They then brainstorm ideas to
address each potential roadblock.

www.interventioncentral.org



Response to Intervent

Lab Work: Consulting with

Teachers...

Review the tips shared today for
consulting with your teacher

Consultation Tips:

1. Classroom interventions
address classroom problems.

colleagues. | o
2. Intervention-planning is

Pick ONE idea from this list that negotiation.

you feel is especially important for | 3. Limit conversation to ‘the

teaching staff to remember. fixable'.

4. Focus on the needs of ‘the
struggling learner’.

5. Redefine ‘successful
Intervention’.

6. The teacher remains

S responsible for the intervention.




Response to Intervention

Update your MTSS
Building/District
Plan.

www.interventioncentral.org



.~~~ Responsetolnterventon
Your District MTSS Plan: Updating the Roadmap

o Getting your current MTSS vision down In writing IS a
crucial first step in revising your MTSS model.

* Your MTSS Leadership Team meets to reach
consensus on how Tiers 1, 2, and 3 will operate.

* Your plan ‘locks In" those expectations as a shared
roadmap for everyone to follow.

* Your district plan can also include realistic timelines
for implementation (e.g., Tier 2 changes will be made
during the 2022-23 school year) to avoid taking on
too much change at one time.

www.interventioncentral.org 171




Response to Intervention

Your District MTSS
Plan: Updating the
Roadmap

Jim Wright
www.interventioncentral.org

INTERVENTION
CENTRAL

www.interventioncentral.org
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Handout 4

District-Wide: Writing Your MTSS Plan

Jim Wnight, Presenter

23-24 August 2022
Southeast Regional Partnership Center-ONG
BOCES

Email: jimw13159@gmail_com
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Handout 4
pp. 12-28
Sample
MTSS-A
District Plan

'ﬂ'ﬁ '‘Eample Dizfrict RTIMTES Academic Plan® 2019 Jim Wrigh

K

Writing the District RTI/MTSS Academic-Support Plan: A Model

This gocument provides a 'staer’ narrative Tial schoots are welcomes 10 adapt as ey wis Tl own RTIMTSS
Academic Distict Plan. The sections below contain descriptions of Tiers 1, 2, and 3, as wel as schookwide
seening procedures. Included in each seclion ane questions hiat you impiementaton team may want b consider
5 U WTite your MTSS pian.

Muiti-Tier Sysiem of Supports (MTS5) is a schooi-wids madel of student support. The foundation of MTSS is stong
core instniction delivered in all dasseooms. Our schools also use screening data to identiy students wha nesd
additional infervention assisiance. They Ten design specic inlervention plars for Tose atisk students to mest their
E3MinG Nesds and monitsrs ther imenention progress.

All interventions wsed under MTSS should D2 research-based: Shown (hreugh nigenies reseanch b e eSactive in
school settings. This document desrines the MTSS: plan for muti-iered academic support curmently in place in
[CHOOUDISTRICT MAME]

Tier 1: Core Instruction

Teachers in all classmooms delfver effective instruction o reach the widest range of leamers.

Essanial Bemant Questions & Your MTSS Plan | NOTES
rstnuctors include effective elements of diredt = What framework will pour

nsTuction in their lessons. See Table 1 How Tor sChonl se o veny disc

D Direct instroachon in Generi-Eoucanan MSiUCHon elements ™

Cias5moms for @ listing of thess elemenis.

Tearhers use fequent formaive assessment = How Wil pour scehood gefine
sirateges to track i real Ime their students’ & moniTor teacher use of
understanding of instructhional comtent. Examples of these 3ssesEmant
formathie assessment include rich quesloning and sateqies?

discussion; comment-oniy marking hat provides
sesdnack without grades; student sef-=waluation using
PUBACS of checkiss, et

nsmuctors employ feedbaci from formative = How Wil your school Ve
assessments o reinforce instrucion as needed by (1) the finkage betaman
roviding students with comrecive feedbacs (2) fomane assesEment and
releaching matenial; o (3) isaching additional skills or instuctonai decisions?
CONCEpls required by lsamers.
Teathers are able 1o use a vaniely of scafoiding and = What iteas B scaffoiding
differenfiation stategies 1o assist students who have and diferantiadng
cifficuity with classwork. nsinction &= avaiahie o
JOUT teachers

www.interventioncentral.org




RTI/MTSS Continuum of Services:
Tiers 1-3
Tier 3: Intensive Intervention (1-5%). Students who

failed to respond to lesser interventions are reviewed
by the RTI/MTSS problem-solving team and receive an

individualized intervention plan. Groups are capped at

3 students and meet daily for at least 30 minutes. A
Tier 2: Strategic Intervention (10-15%). Students -
receive small-group intervention (group size of 5-7) at -

least 3 times weekly for 30 minutes. The focus is on
finding and fixing off-grade-level skill gaps. /L- 1 5

Tier 1: Classroom Instruction (100%). The teacher
provides strong core instruction, differentiates as
needed for individual students.



.~~~ Responsetolnterventon
Reviewing a Sample District MTSS Plan

 The handout is a sample MTSS plan that your
district is welcome to use or borrow from as you
construct your own updated plan.

 This sample plan contains verbal descriptions of
how the 3 intervention Tiers operate and are
interlinked, along with additional attachments that
give more detall.

« The sample plan also includes relevant questions to
guide schools as they develop their own MTSS
plans.

www.interventioncentral.org 17



Response to Intervention

Text on a white background
IS the plan narrative (which

£ you are welcome to edit).

BOLD text are those
sections that are most likely
to be customized by each
district.

Text on a gray
background
Includes guiding
questions to
consider when
writing your plan.

Al

1zed. ..

1GEn

hic d

vide

Queslit\ /ér Your MTSS Plan

NOT

You can use the
‘NOTES’ column
to record your
group’s running
discussion notes
about the plan.

Teachers are®_  |aged to provide Tier 1
interventions to anstudent who, in their judgment,

appears to need sustained assistance to master core
instructional material. At minimum, however, it is an
expectation that teachers will provide Tier 1
interventions to those students who:

« are failing a class, course, or subject area.

« are receiving Tier 2 or Tier 3 supplemental
intervention services.

¢ are being considered for possible grade-
retention

What are your school's
‘non-negotiable’ indicators
that a student requires Tier
1 intervention?

"\ /
V

177




Response to Intervention

iThe ‘Additional Resources'  pO Plan Is Organized...

section of the plan contains
ﬂ'& rEference documents SUCh jht °' www.interventioncentral.org 8
as this Direct-Instruction

Checklist that the school has Istruction in General-Education

{ decided to include in their
1 plan. 5 of a direct-instruction approach. When preparing lesson
I checklist to make sure that their lessons reach the widest

range of diw S,

1. Increase AE\S to Instruction

Instructional Element Notes

O Instructional Match. Lesson content 1s appropriately matched to students'
abilities (Burns, VanDerHeyden, & Boice, 2008).

[0 Content Review at Lesson Start. The lesson opens with a brief review of
concepts or material that have previously been presented. (Burns,
VanDerHeyden, & Boice, 2008, Rosenshine, 2008).

0 Preview of Lesson Goal(s). At the start of instruction, the goals of the current
day’s lesson are shared (Rosenshine, 2008).

0 Chunking of New Material. The teacher breaks new material into small,
manageable increments, 'chunks’, or steps (Rosenshine, 2008).

www.interventioncentral.org 17
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Tier 1: Classroom
Intervention
pp. 13-14

Tier 1: Classroom Intervention

The clazamom teacher provides Tier 1 inkensenbiors 1o those indvidual shuderds with scademic difficstties who nesd
edditioral zupport to echieve succeza in core instnichion. Tier 1 interseniions ere bypicelly provided dering core

in=trucs |:|n.|

E=mzrzml Elameri

Qu=artzns for Your WTES Plan

NOTES

Teaghers are sncounsged o provide Tier 1
imerventicns bo any sudend who, in ther judgment,
eppeers o nzed susisined sasistence o mester core
inztructional matenel. &t minmum, bowever, it @ o
expecision et tzachers wil peovide Tier 1

irdervmmbons bo thoes shudenS wh
»  are faling @ class, course, or subject area.

#  are receiving Tier 2 or Tier 3 supplementad
intervention services.

*  are being considered for possdtile grade-
retenticn

#  Wh= are pour sokools
‘nom-negolbisble’ iedicaloes
that s shudenf reguires Tisr
1 irtenrerinn?

Teaghers in our schools heve bwo opdions to meet with
soll==gques to plen Tier 1 cles=room intensentions snd
b scheduls follow-up mestings 1o suslumis student

progress:

= Consutlset Our schools hews compiled 8 list of
congsiiants svmieble io meet wih individssl
tmschers fo help thess bo creste and fo documest
en intensenbion plan.

#  Tmam. Teschers can bring students fo ther
requlsrly-scheduled grade-lzysl imatrchonel | o
depsriment {2ams fo conduct intzrvention-
plenning mesfings with ther instnicicna
coll=mgues,

= Whe is poor schools
solulion fo dhe requiresrent
fhatdzschsrs fak with
codl=agquels| as they pud
together & cazorcom
idervention plan?

Al f=acher= have socees fo 8 Toolki of pezeamh-
bezesd srademic-inteneention end sccommodation
idz=m {o um= in a2sembling their Tier 1/clz=srcom
imzrventicn plans. In additicn, f2schers mne

enccuraged fo coraul Teble I Tiars 1-3 inlems!

Sourpes for Reseamh-Sased Idervenlions for

& Wheis pour sokoals
firoafime: and worknlan o
creal= and degioy 8
chassroom miensenbior
Tocinl'?

1/Y



 PResponsetolnterventon
RTI/MTSS Plan: Tier 1: Classroom Intervention

The classroom teacher provides Tier 1 interventions to
those individual students with academic difficulties who
need additional support to achieve success in core
Instruction. Tier 1 interventions are typically provided
during core instruction.

www.interventioncentral.org 1



 PResponsetolntervention
RTI/MTSS Plan: Tier 1: Classroom Intervention (Cont.)

Essential Element Questions for your MTSS
Plan

Teachers are encouraged to provide Tier1 | What are your school’s

Interventions to any student who, in their ‘non-negotiable’
judgment, appears to need sustained Indicators that a
assistance to master core instructional student requires Tier 1
material. At minimum, however, it is an Intervention?

expectation that teachers will provide Tier 1

Interventions to those students who:

o are failing a class, course, or subject
area.

 arereceiving Tier 2 or Tier 3
supplemental intervention services.

 are being considered for possible

grade-retention

181




 PResponsetolntervention
RTI/MTSS Plan: Tier 1: Classroom Intervention (Cont.)

Essential Element Questions for your
MTSS Plan
Teachers in our schools have two options to « What is your
meet with colleagues to plan Tier 1 classroom school’s solution to
interventions and to schedule follow-up the requirement that
meetings to evaluate student progress: teachers talk with
 Consultant. Our schools have compiled alist |  colleague(s) as they
of consultants available to meet with put together a
individual teachers to help them to create classroom
and to document an intervention plan. Intervention plan?

« Team. Teachers can bring students to their
regularly-scheduled grade-level,
Instructional, or department teams to
conduct intervention-planning meetings with

their instructional colleagues.
www.interventioncentral.org
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 PResponsetolntervention
RTI/MTSS Plan: Tier 1: Classroom Intervention (Cont.)

Essential Element Questions for your
MTSS Plan

All teachers have access to a ‘toolkit’ of o What is your

research-based academic-intervention and school’s timeline

accommodation ideas to use in assembling and workplan to

their Tier 1/classroom intervention plans. In create and deploy a

addition, teachers are encouraged to consult classroom

Table 2: Tiers 1-3: Internet Sources for Intervention ‘toolkit'?

Research-Based Interventions for additional

district-approved internet sources of quality

research-based intervention ideas.

183
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Resnanse ta Intervention

Table 2: Tier 1, 2, 3: Internet Sources for Research-Based
Interventions

Listed below are Internet sources that meet the district's definition 23 ‘research-based’. School staff can use these
links to find or evaluate academic and behavioral intervention programs and strategies appropriate for Tiers 1-3.

Table 2: Tiers 1-3; | | ™emet Intervention Source

Best Evidence Encyclopedia (hitp- /s bestevidence org/). This site provides reviews of evidence-based
I nternet SOU [CES for reading and math programs. The website is sponsored by the Johns Hopking University School of Education's

Research_ Based Center for Data-Criven Reform in Education (CDDRE).

: Evidence-Based Intervention Network [hitp:#ebi missoun edu’). Sponsored by the School Psychology program
I nte rventlons p 2 1 at the University of Missoun, this site containg academic and behavioral intervention scripts suitable for classroom
usE.

Florida Center for Reading Research [hifp.fwww. for org). This website containg a search todl to find lesson
plans to teach the five components of reading: bitpdwww for orgFAIR_Search_ToolFAIR_Search_Tool aspx

Instructional Intervention Tools Page [hitp fwww. idzuccess orginstruction Tools). Sponsored by the Mational
Certer on RTI, this page provides ratings to intervention programs in reading, math, and writing. Users can
streamline their search by subject and grade level.

Intervention Central (hitp- Sy interventioncentral org). The site includes a range of academic and behavioral
intervention ideas suitable for classroom use.

What Works Clearinghouse (hifp/ies ed gownces’wwe). Sponsored by the US Dept. of Education, this website
has two major sources of intervention information: (1) Praciice Guides: These free 60-100 page quides summarize
current research for teachers on intervention topics lke math instruction, reading interventions, and behavior
management. (2] Program Reviews: This website reviews core mstruciion and intervention programs in
readingweiting, math'science, and other academic areas. The site reviews exizling studies and draws conclusions
about whether specific mtervention programs show evidence of effeciiveness.




 PResponsetolntervention
RTI/MTSS Plan: Tier 1: Classroom Intervention (Cont.)

Essential Element Questions for your
MTSS Plan

Tier 1 interventions are typically implemented |¢ What are your
for 4 to 8 instructional weeks. Student groups school’'s minimum

for Tier 1 interventions are capped at 5 expectations for
students. Tier 1 interventions are monitored at |  high-quality
least bi-weekly to allow the teacher to judge classroom
quickly whether interventions are effective or Interventions?

should be changed. A listing of tools
appropriate for classroom progress-monitoring
for a variety of student concerns appears in
Table 3: Methods to Monitor Tier 1 (Classroom)
Interventions.

185
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Response to Intervention

Table 3: Methods to Monitor Tier 1 (Classroom) Interventions
Teachksts have 3 wanely of iools thal they can acoess to collect bekavioral or academic infornation and manitor
claszroom interventions. This ‘lok-up’ chiart provides a review of the most common data sources and whial they can
MaasurE:
Data Tool | What It Is What It Can Measure
Archival Data | Existing data routinely collected by schools fitendance
Table 3 : M eth Ods to that provides wseful angoing information Crfice disciplinary refemsls
ahout the student's academic oF behaviorsl Other aspects of behavior or
Monitor Tier 1 permance e ool
in the school dalabase
Bahavior A fzackercreated rating scale that measures Geperal behaviors (2.9, compliss
(C | assroo m) Report Gards | student classroom behaviors. & behavior with teacher requests; wails i be
repart card contains 3-4 refing items called = h_Ef":"'e f'E'F'Z'"j"Q:'
I descrbing goal behaviors. Each item inchudes Azademic ‘znabling behaviors
Interventions - 7| feg. hasal mecsssar work
an appropriate rafing scale [E.g.:.F'I:u:ur-F_ar maderials: writes down homemork
22 24 Good). Atthe end of an chservalion parad, assignment comectly and
p p - the rater fils out the repart card as & completely, eic.
summary srapskat of the student's behavior.
Chacklists The dividirg of 3 larger behaviorsl tazk o Siep-by-si=p cognitive stratagies
sequence Mto corstituent steps, sub-skills, or Ezhavioral routines
components. Each checklist elemert is Generslization: Tanget behaviar
defined in a marmer that alows the choares caried out across sefings
o make a clesr judgment {2.0., YESMNO,
COMPLETEDMNOT COMPLETED] about
whether the student i= displaying it
Curriculum- | A serzs of bdef measures of basic academic Zpesd and accuracy in basic
Basad skills given under fimed condifions and scored academic skills: e.g., ketier
Mazsuras! using standardized procedures. CEMCEA naming, number raming, rumber
Assssement | measures often include ressarch-derived Sense, 'n'ﬂcat!ulary, arsl 'Ei'jif'g
benchmask norms to assist m evaluating the P::;;{ ;e;ﬂ:;;ﬁ;ﬁ:r&pf‘?h:;mn
studenf’s performance math fact computation
Grades Hepresent in lzbier or rumber fom the Homewonk grades
tzacker's formal, swmemary evaluation of the Test grades
studenfs academic performanca on an Cuararly repor card grades
assignrent, quiz, test, or konger span of
ayaluation.
WWW. Ik orvorrere

TOTTTErvauTo Ty




Respor

Tier 1: Classroom
Intervention
pp. 13-14

Tier 1: Classroom Intervention

The clazamom teacher provides Tier 1 inkensenbiors 1o those indvidual shuderds with scademic difficstties who nesd
edditioral zupport to echieve succeza in core instnichion. Tier 1 interseniions ere bypicelly provided dering core

in=trucs |:|n.|

E=mzrzml Elameri

Qu=srbizns for Your WTES Plan | MOTES

Teaghers are sncounsged o provide Tier 1
imerventicns bo any sudend who, in ther judgment,
eppeers o nzed susisined sasistence o mester core
inztructional matenel. &t minmum, bowever, it @ o
expecision et tzachers wil peovide Tier 1

irdervmmbons bo thoes shudenS wh
»  are faling @ class, course, or subject area.

#  are receiving Tier 2 or Tier 3 supplementad
intervention services.

*  are being considered for possdtile grade-
retenticn

#  Wh= are pour sokools
‘nom-negolbisble’ iedicaloes
that s shudenf reguires Tisr
1 irtenrerinn?

Teaghers in our schools heve bwo opdions to meet with
soll==gques to plen Tier 1 cles=room intensentions snd
b scheduls follow-up mestings 1o suslumis student

progress:

= Consutlset Our schools hews compiled 8 list of
congsiiants svmieble io meet wih individssl
tmschers fo help thess bo creste and fo documest
en intensenbion plan.

#  Tmam. Teschers can bring students fo ther
requlsrly-scheduled grade-lzysl imatrchonel | o
depsriment {2ams fo conduct intzrvention-
plenning mesfings with ther instnicicna
coll=mgues,

= Whe is poor schools
solulion fo dhe requiresrent
fhatdzschsrs fak with
codl=agquels| as they pud
together & cazorcom
idervention plan?

Al f=acher= have socees fo 8 Toolki of pezeamh-
bezesd srademic-inteneention end sccommodation
idz=m {o um= in a2sembling their Tier 1/clz=srcom
imzrventicn plans. In additicn, f2schers mne
enccuraged fo coraul Teble I Tiars 1-3 inlems!
Soures for Reseashi-Sased Inderventions for

& Wheis pour sokoals
firoafime: and worknlan o
creal= and degioy 8
chassroom miensenbior
Tocinl'?

10/



Intervientiof

Response to Interve

Lab Work: Sample District Plan:
Tier 1: Classroom Intervention @

ww.interventioncentral.org

In your group:
1. Appoint a recorder.

2. Look over the narrative describing Tier 1.
Classroom Intervention on Handout 4: pp. 13-
14 of the sample MTSS Plan.

3. Edit/add to the wording of this section to match

{
C

ne Tier 1 MTSS goals for your own school or
IStrict.

4 [

f time allows] Continue to edit other plan

sections to match your group’s MTSS goals.

www.interventioncentral.org 1



Response to Intervention

CLOSE-UP: Tier 2:
Targeting Off-Grade-
Level Deficits with
Supplemental
Interventions

www.interventioncentral.org



B

RTI/IMTSS for
Academics:
Pyramid of
Interventions

Tier 2:
Strategic

Tier 2: Strategic
Intervention (10-15%).
Students with off-grade-
level skill deficits receive
supplemental small-group
Interventions outside of
core instruction to fill in
those gaps. Interventions
used are research-based.




Response to Intervention
RTI/MTSS for Academics: Tiers 2:
Strategic Interventions
Guiding Points for Leadership...

« Tier 2 interventions should target off-grade-level
academic skill deficits. They are not simply reteaching
of classroom content, homework, or test preparation.

 Tier 2 interventions should be dynamic—students
can enter or exit Tier 2 at several checkpoints during
the school year.

« Schools should inventory their current range of Tier 2
academic interventions to verify quality and note any
gaps in service.

www.interventioncentral.org 191



Response to Intervention

«« The perfect s the 77
enemy of the good.

-|ltalian Proverb




Response to Intervention

Tler 2: Strategic Intervention
Services: Essentials

Tler 2 services are about using data

to identify the right learners and providing
them with effective academic interventions
matched to student need.

View the following slides for recommendations
on how MTSS: Tier 2 services should be structured
at your school...

www.interventioncentral.org 1



.~~~ Responsetolnterventon
Tier 2: Strategic Intervention Services: Interventions

Use Interventions Supported by Research.
ntervention plans for Tier 2 students contain
orograms or practices supported by research.

www.interventioncentral.org 194



.~~~ Responsetolnterventon
ntervention Example 3:

HELPS (https://www.helpseducationfund.org/
orograms-services/helps-one-on-one/)

« HELPS (Helping Early Literacy with Practice Strategies)
IS a free tutoring program that targets student reading
fluency skills.

Developed by Dr. John Begeny of North Carolina State
University, the program Is an evidence-based
Intervention package that includes several intervention
elements in a 15-minute 1:1 tutorial session.

www.interventioncentral.org 1



HELPS Reading Fluency

Program
www.helpsprogram.org
LINK AVAILABLE ON
CONFERENCE WEB PAGE

]

One-on-One

Program Is Now

Available!

Learn more sbout thia
progrem, such sa whach
sducators have ceed the
progrem successfully, whach
studunts showld benefit svoxt
from the progrem, and how
sducators can cbénin the
progrem end teining for free

rEsD more (D

i Helping Early Literacy with Practice Strategies

Strengths of
Oone-on-One
Program

= Evidence-based and
wcimntifically-validebted

® Reguires no more thes 1012
munutss per day,. -3 dayw
par veesl

& Ham Esan sucosarhully ussd
waith students of all diffwrest
meading levela

® Con be sanily inteprated ex
part of 8 schools Responee-
Eo-Enterventon (AT} modsl

rEsDmore

The HELPS Education
Fund

The HELFE Edocation Fund m the: non-profit foundstion thet o ceed o
support teachers’ fres scoemn &0 the HELPS Frogree metsrisls

Thia Fond i dho wal o aueport aludonly’ cvorell

for il from cooromicsily diacdhvariogod Bocigroonds. Th::;hﬂb: HELPS
Erhecsiins Furd, iesdhory o achoch can opply Tn roces frs olecstions] oo
redati=d [ readfing imaineclion. Tooadhora ond adhooh con oo apply for T
Hhucalional molorioh boyord the e, Sownlcadolic molcriohs oo from Thia

il

Thc HELPS mducation Murdd & fnoncdally aupporicd in two meya Pinl, oo thoe
Sowmiootling O HELPS Progrom malorish for ros from i wecieils, oo or
schioohy con ot s puedioac @t of pre-meemblcd, profonionolly doadiopod HELPS
Progrom malcrich (for ony $45 por =20}, 3o, indwithesls or ocrgonirations con
mekiz Tocdefuclole donoliorn decclly To The Furd. 100% of procssd from
puricacs] HELPE molcrichs ord 10078 off denalior T Thc HELPE Brlecsilion Furd
o Lo o impeos cucationsl oultooses for aludonts.

rEAD MarE (2

Impaortance of
Reading Fluency

Am mxbenmive amoant of
reading ressarch bas
confirmed that resding flusncy
in important for all students’
reading dwsslopment.
Howweer, imrtrectionsl]
streingins designed ko improve
students' resding flusncy are
often missg from students’
core reading curresulum.

rEsD more I

RELATED LIMKS
AIvEwch
g Mdess in Boginning Aeerling
Doing Wil Works

Cyramic: Indicaton of | Saic Barky
Lifcracy Shlly [GiEmLs)

By =N
Thic Edhsealion Tnal

Evidfencs Bascd Infiervenlion
Rctmerk

Porida Coniter for Rooding
Rexcarch

Other HELPS
Programs

muatwrinly for the HELPS
One-=n-0ins Fregam are
arvailla ble for uss.

Howswer, sddibonal HELPS

Progrems sre currestly being
develcpsd, such sw programs

fer mmall groups and Spamih-
spua king students.

UPDATES

Program Updates
Fosbed oa Julg £ 3053

= Thoumanth of cfucation arc wing
HELPS

= Soring HELFS willh olficr clucals
3 cxay

Research Updates
Fosted o g £ 303

= Aozt jourrol peblicolion obioul
HELFS

= Pikt aludicy of amall-group HELPE

Wehich= Updates
Fasud = Juip . T

= HEL?S wolaillc improrac in acecs!



HELPS: Tier 2 Reading-Fluency Program

!

www.interventioncentral.org



.~~~ Responsetolnterventon
HELPS Program

Q: Does HELPS provide remediation in specific, clearly
defined academic skills?

A: Yes. HELPS sessions include these research-based
elements that target reading fluency:

— adult modeling of fluent reading.

— repeated reading of passages by the student.

— phrase-drill error correction.

— verbal cueing and retell check to encourage student reading
comprehension.

— reward procedures to engage and encourage the student
reader.

www.interventioncentral.org 1




Response to Intervention
MTSS: Tier 2: Supplemental Intervention

Q: Where can schools find good Tier 2 programs to
match different areas of academic need?

* The What Works Clearinghouse (WWC) is the best source
of impartial information about effective Tier 2/3 programs:
http://ies.ed.gov/ncee/wwc/

= MENU

Select topics to Find What Works based on the evidence

+| %
.. Literacy =E Mathematics A Science ‘ Behavior

Children and . ) 5
Youth with English Teacher E._E Schoolwide
Disabilities Learners Excellence u Programs

*O' Earl
Q 6 Chiiﬁhond K = 12 Kindergarten p Path to ﬁ L "
(Pre-K) to 12th Grade W Graduation ostsecondary




InterventioficentrAl

15-Minute ‘Count Down’ Timer

15:00

www.interventioncentral.org

Response to Interve
Lab Work: Complete a

Tier 2/3 program inventory
(Handout 2: p. 7)

Schools inventory the array of Tier 2/3 programs/practices in place to address reading, mathematics, and/or content-
area academic delays.

Inventory of Tier 2/3 Programs/Practices
Directions. List those programs/practices that make up your school/district’s current range of Tier 2/3 services.
Research- Tier 2/3 Intervention Grade | Area(s) of Academic Method of | Frequency/
Based? Program/Practice Level(s) | Deficit Targeted Delivery | Length of
Sessions

X Yes Read 180: Computer- 6-8 Reading fluency, Whole 3-5 days/week
___No Assisted Instruction comprehension class: 30-45 min
___ Not Sure small sessions

group;

individual
__ Yes
~_No
__Not Sure

YT TTET VETTHOTICE TN oTY vi




Response to Interve

Lab Work: Investigate

=1
15-Min Tim
:: www.interventioncentral.org

additional Tier 2/3 programs.
(Handout 2: p. 8)

1. Go to the workshop webpage:
https://www.interventioncentral.org/ONC_BOCES

2. Click on ‘What Works Clearinghouse’ to open this website.

Prospective Tier 2/3 Programs/Practices

Directions. Visit the What Works Clearinghouse site (htfps.//ies.ed.gov/ncee/wwc/). Use the search and filtering
tools to find one or more programs that you might add to your school’s inventory of Tier 2/3 reading, math, and/or
general academic-skill programs.

Tier 2/3 Intervention
Program/Practice

Grade
Level(s)

Area(s) of Academic
Deficit Targeted

Method of
Delivery

Frequency/ Length of Sessions

www.interventioncentral.org

201



.~~~ Responsetolnterventon
Tier 2: Strategic Intervention Services: Interventions

_. \ Cap Group Size. Tier 2 services are

‘ 2 \ delivered in small-group format to allow
/~enough adult attention to close the gap in
academic skills or performance. Tier 2
groups are capped at 7 students.
(Tier 3 groups are capped at 3 students.)

www.interventioncentral.org 202



.~~~ Responsetolnterventon
Tier 2. Strategic Intervention Services: Interventions

\ Schedule Adequate Time. The schedule
‘ 3 \ allocates sufficient time outside of core

7~ Instruction for the delivery of Tier 2

interventions to promote accelerated student

learning. Tier 2 services meet at least 3 times

weekly for 30 minutes.

(Tier 3 services meet dally for at least 30

minutes.)

www.interventioncentral.org 2



Response to Intervention

Scheduling Elementary Tier 2/3 Interventions

Option 3: ‘Floating MTSS’:Gradewide Shared Schedule. Each grade has a scheduled
MTSS time across classrooms. No two grades share the same MTSS time. Advantages are
that outside providers can move from grade to grade providing push-in or pull-out services and

that students can be grouped by need across different teachers within the grade.

Anyplace Elementary School: MTSS Daily Schedule

Grade K
Grade 1
Grade 2
Grade 3
Grade 4
Grade 5

Classroom 1 Classroom 2 Classroom 3
Classroom 1 Classroom 2 Classroom 3
Classroom 1 Classroom 2 Classroom 3
Classroom 1 Classroom 2 Classroom 3
Classroom 1 Classroom 2 Classroom 3
Classroom 1 Classroom 2 Classroom 3

9:00-9:30

9:45-10:15

10:30-11:00

12:30-1:00

1:15-1:45

2:00-2:30

Source: Burns, M. K., & Gibbons, K. A. (2008). Implementing response-to-intervention in elementary and secondary schools:
Procedures to assure scientific-based practices. New York: Routledge.

www.interventioncentral.org
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.~~~ Responsetolnterventon
MTSS: Tier 2/3: Supplemental Intervention

« Secondary schools have explored these scheduling ideas:

—  Schoolwide MTSS period. The school sets aside a period per day
(e.g., 35-45 minutes) for Tier 2/3 support.

—  ‘Zero’ period. Students attend electives before the official start (or
after the end) of the school day—freeing up time for MTSS help.

—  Core course with extended time. Students attend a double period
of English or math, allowing additional time for MTSS support.

—  Study hall coordinated with MTSS services. 4-6-week MTSS mini-
courses run opposite a study hall. Students can be recruited for a
mini-course based on need.

—  Credit recovery. Students can take a core course online (via
credit recovery) to allow time for MTSS support during the school
day.
www.interventioncentral.org 205




.~~~ Responsetolnterventon
Tier 2: Strategic Intervention Services: Interventions

\ Put Plans in Writing. Tier 2 intervention
\ ‘ 4 \ plans are written down before the
7 intervention begins.

www.interventioncentral.org 2



Response to Intervention

1.
2.

Tier 2/3 Written Plan: Minimum Elements

nould include:

Name of interventionist

The shared academic
deficit(s) to be the focus of
the intervention group.

The total contact time for the
Intervention (e.g., start and
end dates; frequency of
sessions; length of
sessions)

A written Tier 2/3 small-group intervention plan

Names of students in the
group, with baseline
performance and outcome
goal for each.
Intervention(s) to be used.

. A progress-monitoring plan

(to include data collection
method and frequency of
assessment).

P



-

Sample Tier 2/3
Intervention

Tier 2: Small-Group Intervention Plan

Intenventienist. ldentify $ia intarvanSonists) for this group.
= Interventlonlst

Targeted Academic Skills. Desaribe the academic skills) bo be the jocus of this intervention group.

Targeted

— Academic Skills |

Time Allocated: Start Date | End Data Seszion L e.q., 0 mins) | Seszion Fragqus a.

T

Students: Mame Baseling: Starfing Point | Goal: Criterion for §

Documentation
Form (Online)

Contact Time

—~ (e.g., length and
frequency of
sessions, etc.)

Student List with ~
Baseline and Goal

Intervention{s). Describe the research-based programis) or pracicels) fo be usad with these students.

Intervention
Program or
Practice(s)

Progress-

Fess-Monitoring. Recard the fype of data 1o be used io monitor student growih during the intervention.

Monitoring Plan —~__

]

Frequency of Data Collection. How often will data ba
collected? (2.g., daily, avery other day, weskly




Res

Tier 2: Small-Group Intervention Flan

Interventionist. ldently the interventionist{s) for this groug.

rs. Ki’ ‘ Reading Teacher
of this intervention group.

Interventionist. Identify the interventionist(s) for this group.

Tier 21Mrs. Kordisky, Reading Teacher

rs) | Session Frequency (e.g. Jowk)

Intervention Plan
Form: Example:
Reading Fluency

|I'h === r—lﬂ-uz—rw—lzrmrn:— Daily

Students: Mams= Baseline: Starfng Poind Goal: Criterion for Success
Banks, Micole Gr 5 51 wpm/Gr 3 863 wpm/Gr 3

Lacosta, Andrea Gr 4 44 wpmdGr 3 56 wpmiGr 3
Washington, Tyrell Gr 5 48 wpmd/Gr 3 61 wpm/Gr 3

Intervention(s). Describe the research-based program{s) or practice{s) io be used with these students.

Group-Based Repeated Reading

Progreas-Monitoring. Record the type of data to ke used to monitor student growth during the imtervention.

CBEMMOral Reading Fluency using EasyCBM.com Gr 3 materials

Frequency of Data Gollection. How ofien will data be Weekly
collected? (e.g., dady, every other day, weekly):




Res| Tier 2: Small-Group Intervention Plan
Intsrventionist. ldentfy the interventionistis) for this group.

Mrs. Kordisky, Rieading Teacher

| Targsted Academic Skills. Describe the academic skills) to ke the focus of this intervention group.

Targeted Academic Skills. Describe the academic skill(s) to be the focus of this intervention group.

Oral Reading Fluency

Lacosta, Andrea Gr 4 44 wpm/iGr 3 56 wpmJ/Gr 3

Reading Fluency

Washington, Tyrell Gr 5 48 wpmd/Gr 3 61 wpm/Gr 3

Intervention(s). Describe the research-based program{s) or practice{s) io be used with these students.
Group-Based Repeated Reading

Progreas-Monitoring. Record the type of data to ke used to monitor student growth during the imtervention.

CBEMMOral Reading Fluency using EasyCBM.com Gr 3 materials

Frequency of Data Gollection. How ofien will data be Weekly
collected? (e.g., dady, every other day, weekly):




Res| Tier 2: Small-Group Intervention Plan

Tier 2. Small-Group

Inte
Time Allocated: Start Date | End Date

Interventionist. ldently the interventionist{s) for this groug.
Mrs. Kordisky, Rieading Teacher

| Targsted Academic Skills. Describe the academic skills) to ke the focus of this intervention group.
Oral Reading Fluency

Tima Allocated: Start Date | Emd Date

Session Length (2.3, 30 mirs)
1200218 |20 mins

Session Frequency (e.g., Joiwi)
Craily

Session Length (e.g., 30 mins)

Session Frequency (e.g., 3x/wk)

M 10/10/16 F 12/02/16

20 mins Daily

Intervention(s). Describe the research-based program{s) or practice{s) io be used with these students.
Group-Based Repeated Reading

Progreas-Monitoring. Record the type of data to ke used to monitor student growth during the imtervention.

CBEMMOral Reading Fluency using EasyCBM.com Gr 3 materials

Frequency of Data Gollection. How ofien will data be Weekly
collected? (e.g., dady, every other day, weekly):




Res| Tier 2: Small-Group Intervention Plan

Interventionist. ldently the interventionist{s) for this groug.

Mrs. Kordisky, Rieading Teacher

| Targsted Academic Skills. Describe the academic skills) to ke the focus of this intervention group.
Oral Reading Fluency

Tier 2. Small-Group

Tima Allocated: Start Date | Emd Date Session Length (e.9., 30 mins) | Session Frequency (e.g., Joiwk)
. M 100G F 120218 |20 mins Daily
Intervention Plan |
Students: Name Baseline: Starfng Point | Goal Crilesion for Success
Form: Example: Banks, Micole Gr 5 51 wpm/Gr 3 863 wpm/Gr 3
B |- il —|iimfﬁr3 56 wpmiGr 3
Students: Name Baseline: Starting Point | Goal: Criterion for Success
Banks, Nicole Gr 5 91 wpm/Gr 3 63 wpm/Gr 3
Lacosta, Andrea Gr 4 44 wpm/Gr 3 96 wpm/Gr 3
Washington, Tyrell Gr 5 49 wpm/Gr 3 61 wpm/Gr 3
a 1N S resEd pmgra 51 0F B S| iD e5

Group-Based Repeated Reading

Progreas-Monitoring. Record the type of data to ke used to monitor student growth during the imtervention.

CBEMMOral Reading Fluency using EasyCBM.com Gr 3 materials

Frequency of Data Gollection. How ofien will data be Weekly

collected? (e.g., dady, every other day, weekly):
W,




Res| Tier 2: Small-Group Intervention Plan

Tier 2. Small-Group
Intervention Plan
Form: Example:
Reading Fluency

Interventionist. ldently the interventionist{s) for this groug.
Mrs. Kordisky, Rieading Teacher

| Targsted Academic Skills. Describe the academic skills) to ke the focus of this intervention group.
Oral Reading Fluency

Tima Allocated: Start Date | Emd Date Session Length (e.9., 30 mins) | Session Frequency (e.g., Joiwk)

M 100G F 1200218 |20 mins Craily

Students: Name Baseline: Starfng Point | Goal Crilesion for Success
Banks, Micole Gr 5 51 wpm/Gr 3 863 wpm/Gr 3
Lacosta, Andrea Gr 4 44 wpmdGr 3 56 wpmiGr 3
Washington, Tyrell Gr 5 48 wpmd/Gr 3 61 wpm/Gr 3

Intervention(s). Describe the research-based program(s) or practice(s) to be used with these students.

Group-Based Repeated Reading

e e

Progreas-Monitoring. Record the type of data to ke used to monitor student growth during the imtervention.

CBEMMOral Reading Fluency using EasyCBM.com Gr 3 materials

Freguency of Data Gollection. How often will data ke

Weeakly
collected? (e.g., dady, every other day, weekly):




Res

Tier 2: Small-Group Intervention Flan

Interventionist. ldently the interventionist{s) for this groug.
Mrs. Kordisky, Rieading Teacher

| Targsted Academic Skills. Describe the academic skills) to ke the focus of this intervention group.
Oral Reading Fluency

Tler 2: Sma”-Group Tima Allocated: Start Date | Emd Date Session Length (e.9., 30 mins) | Session Frequency (e.g., Joiwk)
Intervention Plan | %= F==F

20 mins Daily
Form: Example; | e e

Baseline: Starfng Point | Goal Crilesion for Success
Banks, Micole Gr & 51 wpmd/Gr 3 863 wpm/Gr 3
Readin Fl enC Lacosta, Andrea Gr 4 44 wpmdGr 3 56 wpmiGr 3
g u y Washington, Tyrell Gr 5 48 wpmd/Gr 3 61 wpm/Gr 3

Progress-Monitoring. Record the type of data to be used to monitor student growth during the intervention.

CBM/Oral Reading Fluency using EasyCBM.com Gr 3 materials (Tier 2 instructional level)

Frequency of Data Collection. How often will data be
collected? (e.g., daily, every other day, weekly):

Frequency of Data Gollection. How ofien will data be Weekly
collected? (e.g., dady, every other day, weekly):




Res

Tier 2. Small-Group
Intervention Plan
Form: Example:
Reading Fluency

Tier 2: Small-Group Intervention Flan

Interventionist. ldently the interventionist{s) for this groug.

Mrs. Kordisky, Rieading Teacher

| Targsted Academic Skills. Describe the academic skills) to ke the focus of this intervention group.

Oral Reading Fluency

Tima Allocated: Start Date | Emd Date

Session Length (g, 30 mins)

Session Frequency (e.g., Juwk)

M 10/10ME F 120218 |20 mins Daily

Students: Nams Haselne: Staring Point | Goal: Crilerion for Success
Banks, Micole Gr & 51 wpmd/Gr 3 863 wpm/Gr 3
Lacosta, Andrea Gr 4 44 wpmdGr 3 56 wpmiGr 3
Washington, Tyrell Gr 5 48 wpmd/Gr 3 61 wpm/Gr 3

Intervention(a). Describe the research-based program(s) or practice(s) io be used with these sudents.

Group-Based Repeated Reading

Progreas-Monitoring. Record the type of data to ke used to monitor student growth during the imtervention.

CBEMMOral Reading Fluency using EasyCBM.com Gr 3 materials

Freguency of Data Gollection. How often will data ke
collected? (e.g., dady, every other day, weekly):

Weeakly




Response to Interve

Lab Work: Task: Standardize @
Tier 2/3 Small-Group Plan

Documentation Form

1. Go to the workshop webpage:
https://www.interventioncentral.org/ONC_BOCES

2. Click on the link ‘Tier 2: Small-Group Intervention Plan’ to
open the sample Tier 2 documentation form.

3. Using this form as a model, discuss what essential intervention
Information you would like your Tier 2/3 providers to record.
(HINT: Think of downstream consumers such as the MTSS
Team & CSE.)

4. [If time allows] Discuss how your school/district could
archive completed Tier 2/3 intervention plans for easy
future retrieval.

www.interventioncentral.org 21



.~~~ Responsetolnterventon
Tier 2: Strategic Intervention Services: Data

LN
%

\ Monitor the Intervention. Student progress
‘\ IS measured throughout the intervention

7/ period. Tier 2 data collection occurs at least
twice per month. (Tier 3 data collection
occurs at least weekly.)

Measure Intervention Integrity. Information
IS collected (e.g., student attendance, direct
observation of Tier 2 sessions) to verify that
the intervention is being delivered with
adequate Integrity to be effective.

www.interventioncentral.org 217




Response to Intervention

Tier 2: Strategic Intervention Services: Data

-

W

\ Adopt Entrance/Exit Criteria. Enroliment in
ﬂ Tier 2 services Is dynamic: students can
’enter or exit at several points during the
school year, depending on measured
academic need.

Use Objective Data Sources. Students are
Identified for Tier 2 services based on
objective data sources. School-wide
screenings are the primary data source and
are carried out at least 3 times per year with
all students.

www.interventioncentral.org 21




Response to Intervention

Data for Tier 2 Eligibility: Weight It, Don't

Triangulate It... Valid
MTSS School-Wide Screener: <: reliable risk-
iReady/Star/NWEA MAPS, etc. prediction
PRIMARY Data Source tool
Classroom Data: Instructional
Fountas & Pinnell Reading BAS, < information:
Developmental Reading Assessment, etc. not normed
SUPPLEMENTAL Data Source
Subjective,
not
Teacher Concern/Nomination < independent

SUPPLEMENTAL Data Source

of ‘classroom
data’ source

www.interventioncentral.org




. Responsetolnterventon
Applying Tier 2 School-Wide Screener Eligibility Cut-

Points: 4 Possible Outcomes

FALSE POSITIVE (). TRUE POSITIVE ().

The student possesses grade- The student is in the ‘at-risk’ range
appropriate academic ability but | | for academic ability and the

the screening shows that they screening shows that they qualify
qualify for Tier 2 intervention. for Tier 2 intervention.

TRUE NEGATIVE (). FALSE NEGATIVE (-).

The student possesses grade- The student is in the ‘at-risk’ range
appropriate academic ability and | | for academic ability but the

the screening shows that they do | | screening shows that they do NOT
NOT qualify for Tier 2 qualify for Tier 2 intervention.
Intervention.

NOTE: POSITIVE = QUALIFIES FOR TIER 2 SERVICES
NEGATIVE=DOES NOT QUALIFY FOR TIER 2 SERVICES



 PResponsetolntervention
Setting Screening-Data Cut-Points: Setting

Eligibility Criteria While Controlling for Error

Cut-points are applied to screening data to serve as the
‘gates’ that admit students or block them from Tier 2 services.

* A ‘relaxed’ cut-point for Tier 2 (e.g., 30" percentile) will
Increase FALSE-POSITIVE errors—admitting more
students for services whose skills DO NOT require
remediation—while minimizing FALSE-NEGATIVE errors.

* A stringent cut-point for Tier 2 (e.g., 15 percentile) will
Increase FALSE-NEGATIVE errors—blocking more
students from services whose skills DO require
remediation—while minimizing FALSE-POSITIVE errors.

www.interventioncentral.org



Response to Interve

Lab Work: List

Important data-screening
data sources (Handout 2: p. 10)

0

Interventioficentri i_]
n Timer

15-Minute ‘Count Dow:

15:00

www.interventioncentral.org

List of Screener Data Sources

Directions.

e [jst screener(s) and other important data sources that your school will use to determine student eligibility for
Tier 2/3 academic services. Include a grade range for each measure.
o Note whether each will be a PRIMARY or SUPPLEMENTARY data source. (Supplementary data sources

carry less weight than primary sources in determining Tier 2/3 eligibility.)
o [fpossible, try to set a cut-point/cut-score for each data source to identify ‘below-grade-level skill gaps.

Data Source

Grade Range

Status

Cut-Point/Cut-Score

__ Primary
__ Supplementary

NOTE: If your school does not have a screening battery in place, brainstorm
local data sources (e.g., attendance, grades, office referrals, etc.) that you could
use in the meantime to identify students at risk for academic failure.

www.interventioncentral.org
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.~~~ Responsetolnterventon
Tier 2: Strategic Intervention Services: Data

Select Screeners that Identify the Right
Students. Data sources used for Tier 2
accurately highlight areas of academic deficit
and assess degree of academic risk among
the student population.

= \ Appoint a Data Analysis Team. The Data
\ ‘10 \ Analysis Team Is the decision-maker to
7/ decide whether and when students move into
or out of Tier 2 services.

www.interventioncentral.org 22



Response to Intervention

—

Tier 2: MS/HS Essentials for Academic Interventlon.(\;y

* |dentification. Students qualify for Tier 2 academic support using
reliable data sources.

« Matching Services to Need. Tier 2 students are matched to
appropriate intervention services based on academic need.

« Contact Time. Students get sufficient time in Tier 2 services to
make a positive difference in skills.

« Group Size. Students are grouped to allow adequate educator
contact time for instruction/ supervision (e.g., computerized
Interventions: staff monitor, check in regularly).

 Data. Student-performance data is collected to monitor progress.

« Documentation. There is a written record of the Tier 2 supports
that students have received that is archived and accessible.
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Response to Intervention

RTI/MTSS Elements: Prioritize!
« Open Handout 4 to pp. 4 & 5: Tier 2/3: Strategic/Intensive Intervention.

* Review each RTI/MTSS goal in this section:(items A.2.1-A.2.4 only) . Rate
each goal, using this scale: The goal is:
— ‘0’=accomplished.
— ‘1’= a priority to work on this year (2022-23).
— '2’=10 be postponed until next year (2023-24).

Tiers 2/3: Strategic/Intensive Intervention: Building Capacity. studen
high-quality interventions that target their specific academic deficit(s). Approximately 10-15% of student;

Status | GOALS: The school:
(0.1,2)

Interventiofice ntrl
10-Minute ‘Count Down’ Timer

10:00

www.interventioncentral.org

O verfies that Tier 2/3 academic services target off-grade-level skills gaps — rather than
reteaching course content or providing homework help or test preparation.

OO has inventoried its Tier 2/3 programs and practices to ensure that they sufficiently
address areas of need and are supported by research.

O provides sufficient contact time (Tier 2: at least 3 times per week for 30 minutes; Tier 3:
daily for 30 minutes) and a cap on group size (Tier 2: 7 students; Tier 3: 3 students).

O has a process to periodically measure intervention integrity wia direct observation,
educator self-rating, work products, and/or attendance.

29




Response to Intervention

Tiers 2/3: Strategic/Intensive Intervention: Building Capacity
(4). Students needing academic support at Tiers 2 and 3 receive
high-quality interventions that target their specific academic
deficit(s). The school:

a [A.2.1] verifies that Tier 2/3 academic services target off-
grade-level skills gaps — rather than reteaching course content
or providing homewaork help or test preparation.

a [A.2.2] has inventoried its Tier 2/3 programs and practices to
ensure that they sufficiently address areas of need and are
supported by research.

a [A.2.3] provides sufficient contact time (Tier 2: at least 3 times
per week for 30 minutes; Tier 3: daily for 30 minutes) and a
cap on group size (Tier 2: 7 students; Tier 3: 3 students).

www.interventioncentral.org 22




Response to Intervention

Tiers 2/3: Strategic/Intensive Intervention: Building
Capacity (Cont.). Students needing academic support at Tiers
2 and 3 recelve high-quality interventions that target their
specific academic deficit(s). The school:

a [A.2.4] has a process to periodically measure intervention
Integrity via direct observation, educator self-rating, work
products, and/or attendance.
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Response to Intervention

System: Tier 2/3 interventionists primarily Tier 2 Services
reteach/reinforce classroom instruction rather than Roadblocks
Identifying and fixing off-grade-level skill deficits.

System: Tier 2/3 interventionists do not use programs or practices
supported by research.

System: Tier 2/3 interventionists do not put their student academic-
Intervention plans in writing—or fail to adequately document those plans.

System: The school uses a range of data sources of uneven quality to
recruit students for Tier 2/3 services.

System: The school does not evaluate Tier 2/3 performance
every 6-10 weeks to prevent students from spending too long in
Ineffective interventions.

www.interventioncentral.org



Response to Intervention

System: Tier 2/3 interventionists primarily Tier 2 Services
reteach/reinforce classroom instruction rather than Roadblocks
. - | skill deficits.
Activity: Tier 2:
Interventi on 0 not use programs or practices
Roadblocks

0 not put their student academic-

1. Look over this list of potential
| to adequately document those plans.

roadblocks to Tier 2

Services. of data sources of uneven quality to
2. Pick one that you feel is most |g

Important to address at your
school. uate Tier 2/3 performance

every 6-10 weeks to prevent students from spending too long in
Ineffective interventions.

www.interventioncentral.org
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. Responsetolnterventon
RTI/MTSS Plan: Tier 2: Strategic Intervention

Our schools provide Tier 2 (strategic) interventions outside
of core instruction. Students are recruited based on
measures of academic performance (local data and
school-wide screeners), grouped according to shared
Intervention needs, and assigned to research-based
Intervention programs that address those needs.
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. Responsetolnterventon
RTI/MTSS Plan: Tier 2: Strategic Intervention

Essential Element Questions for your MTSS Plan
Groups for Tier 2 interventions are  What would your school
capped at 7 students. Tier 2 define as the minimum
Interventions are implemented for at expectations at Tier 2 for
least 6 to 8 instructional weeks. At group size, length of
minimum, Tier 2 interventions are session, frequency of
delivered at least 3 days per week in session, and duration of
30-minute sessions but may meet for Intervention (in weeks).
longer sessions or more frequently

depending on student need and

availability of intervention staff.

232

www.interventioncentral.org




 PResponsetolntervention
RTI/MTSS Plan: Tier 2: Strategic Intervention (Cont.)

Essential Element Questions for your MTSS Plan

Our schools use intervention programs |« How will your school

and practices in Tier 2 that have Inventory your existing
research evidence of their programs and practices?
effectiveness. Table 4: Tier 2/3

Intervention Programs at a Glance e What standard are you
presents a list of the current evidence- adopting for ‘evidence-
based Tier 2 academic-intervention based’ or ‘research-based’?

programs available at our schools.

233
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Tier 4: Tier 2/3
Intervention
Programs at a
Glance
Handout 4:

p. 25

Table 4: Tier 2/3 Intervention Programs at a Glance

Lizted below are intervantion programs available in the school to support Tier 2 and Tier 2 interventions. Each
program description includes information about the type of academic deficii that it iz designad to address:
Tier 273 Intervention Program Grade Areafs) of Method for Frequency
Levels Acadermic Delivering This and
Deficit Interveriion Length of
Targeted Program Sessons
Read 120; Computerized -3 Reading Class-wide 35 days
fluency, instruction; amall- | per wesk;
comprehension | group instruction; | 45-20-
Independent mirute
computer utorial | sessions
HELPS Program L Reading Trained Tutors 2-5 days
WL hEloaprogran. ong fluency [college praciicum | per wesk
shudents; 13-minute
paraprofessionals) | sessions




Response to Intervention
MTSS: Tier 2: Supplemental Intervention

Q: Where can schools find good Tier 2 programs to
match different areas of academic need?

* The What Works Clearinghouse (WWC) is the best source
of impartial information about effective Tier 2/3 programs:
http://ies.ed.gov/ncee/wwc/

= MENU

Select topics to Find What Works based on the evidence

+| %
.. Literacy =E Mathematics A Science ‘ Behavior

Children and . ) 5
Youth with English Teacher E._E Schoolwide
Disabilities Learners Excellence u Programs

*O' Earl
Q 6 Chiiﬁhond K = 12 Kindergarten p Path to ﬁ L "
(Pre-K) to 12th Grade W Graduation ostsecondary




 PResponsetolntervention
RTI/MTSS Plan: Tier 2: Strategic Intervention (Cont.)

Essential Element Questions for your MTSS Plan
Intervention providers at Tier 2 monitor | ¢ What is the minimum
students’ academic progress at least schedule of progress-
twice per month using appropriate monitoring for your Tier 2
Instructional assessments. programs?

236
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Respor

{:"u Sample Disfrict RTIWTES Aosdamic Plen @ 3119 Jim Wright

RTI/MTSS Plan: Tier 2.
Strategic Intervention

Review the Tier 2: Strategic
Intervention section (Handout
4: p. 14) of your model plan.

 Discuss and note any edits
or changes your team
would like to make to this
section.

« Also attempt to fill out the
table of Tier 2 programs in
Handout 4. p. 25.

WWW.I
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lising of tools SpCropriste fof CESSR00M PROgRESs-
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Table 3 Memoo's o Monior Tier 1 (Ciassrmom)
AmenEntions.
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Cur schoots provide Ther 2 [strategic) imenentions cutside of core instruciion. Students ane recruiied based an
MeasUneEs of academic peformance (Kcsl data and school-wide sereeners), grouped accanding to shansd
intervention needs, and assigned to research-basad miervenion prograns that sddress those nesds.

E=santal Elemen

Queshons for Your MTSS Plan

MOTES

{Zr0Ups for Tier 2 interventions are capped 8L T
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sdudents. Tier 2 intersent
least 6 to & insfruchional
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J0-minufe s=5i0nE but
o more Sequently depan;
anmilability of imznention

Interventio

Cur schooks uze imensants
in Tier 2 that have resaang
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& 3 Eanoe presents a lis
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Fvailainie sk our schooks

15-flinute ‘Count Down’ Timer

15:00
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Response to Intervention

. CLOSE-UP: Tier 3:
Creating a Strong MTSS
== Problem-Solving Team
. to Help Students with
Intensive Needs

www.interventioncentral.org



B

RTI/MTSS for
Academics:
Pyramid of
Interventions

Tier 2:
Strategic

Tier 3: Intensive
Intervention (1-5%).
Students with intensive
academic gaps are
reviewed by the RTI/MTSS
Problem-Solving Team and
receive a customized
Intervention plan. Most
students at Tier 3 are still
general-education.




Response to Intervention
RTI/MTSS for Academics: Tier 3:
Intensive Intervention: RTI/MTSS |
Team: Guiding Points for Leadership...;

 Schools need a well-functioning RTI/MTSS Team at Tier
3—because students who come to that team require an
Intensive ‘problem-solving’ approach to figure out why they
are struggling.

o Indistricts fully implementing RTI/MTSS, a student is
seldom referred to the Special Education Team to
Investigate a reading disability without first having gone
through a Tier 3 MTSS Team meeting and intervention
plan to verify that all reasonable general-education
supports were provided.

www.interventioncentral.org
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 PResponsetolnterventon
MTSS: Tier 3: Intensive Intervention

o Students with substantial reading deficits who do not
respond to lesser interventions may receive a Tier 3
intervention. In a typical school, 1-5% of students may
need a Tier 3 intervention in a given year.

The group that designs and implements the Tier 3
intervention plan is the MTSS Problem-Solving Team.

The MTSS Team develops customized intervention
plans. The Team identifies the most important blockers to
student success and develops a unique intervention plan
to address those concerns.
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.~~~ Responsetolnterventon
MTSS Team: A Multi-Disciplinary Group

The MTSS Problem-Solving Team functions best
when it has a mix of disciplines serving on It.
Possible members include general and special-
education teachers, support staff (e.g., counselors,
school psychologists), related-service providers,
and administrators.

While a school may want to recruit a large pool of
MTSS Team talent, a smaller number (e.g., 4-6
Team members) would typically be invited to a
particular student meeting.
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Response to Intervention

RTI Problem-Solving
Team Roles

o Facllitator

« Recorder

* Time Keeper

» Case Manager
 Coordinator
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Response to Intervention

RTI Teams: The
Role of the Case
Manager

www.interventioncentral.org 24



Response to Intervention

The Case Manager-Teacher Pre-Meeting”: Creating a More Efficient |dentifying the Student Concem: Guides for Defining Academic and
RTI Team Process Behavioral Problems and for Breaking Global Skills into Component Sub-Skills
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.~~~ Responsetolnterventon
Case Manager: Role

« Meets with the referring teacher(s) briefly (15-20
minutes) prior to the initial RTI Team meeting to
review the teacher referral form, clarify teacher
concerns, decide what additional data should be
collected on the student.

 Touches base briefly with the referring
teacher(s) after the RTI Team meeting to check
that the Intervention plan Is running smoothly.
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.~~~ Responsetolnterventon
Case Manager: Pre-Meeting Steps

Here Is a recommended agenda for the case
manager-teacher pre-meeting:

1. Explain the purpose of the upcoming RTI Problem-
Solving Team meeting: The case manager explains
that the RTl Team meeting goals are to (a) fully
understand the nature of the student’s academic
and/or behavioral problems; (b) develop an evidence-
based intervention plan for the student; and (c) set a
goal for student improvement and select means to
monitor the student’s response to the intervention
plan.

www.interventioncentral.org 24



.~~~ Responsetolnterventon
Case Manager: Pre-Meeting Steps

2. Define the student referral concern(s) in clear,
specific terms. The case manager reviews with
the teacher the most important student referral
concern(s), helping the teacher to define those
concern(s) in clear, specific, observable terms.
The teacher is also prompted to prioritize his or
her top 1-2 student concerns.

www.interventioncentral.org 2



.~~~ Responsetolnterventon
Case Manager: Pre-Meeting Steps

3. Decide what data should be brought to the RTI
Team meeting. The case manager and teacher
decide what student data should be collected
and brought to the RTI Team meeting to
provide insight into the nature of the student’s
presenting concern(s).
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Response to Intervention

Case Manager: Pre-Meeting Steps

Data Source Types of Data to Be Collected

Archival data: Select relevant information already in the
cumulative folder or student database.

Student work products. Collect examples of homework, tests, in-
class assignments, work projects (with examples from typically
performing students collected as well for purposes of comparison)

Student interview. Meet with the student to get his or her
perspective on the academic and/or behavioral problems.

Specialized assessment. Decide whether more specialized,
individual assessment is required (e.g., direct observations of the
student's rate of on-task behavior; instructional assessment to
map out in detail the student’s skills in Iteracy, mathematics, etc).
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ldentifying the Student Concern: Guides for Defining Academic and

Behavioral Problems and for Breaking Glokal Skills into Component Suk-Skills

Mrcademic Problems: Format for 'Writing Problem Defmition Siatement

Errrironmental Condisons | Problem Description Typical! Expecied Level of Periormance
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Response to Intervention

Team Activity: Defining Case Manager &
the RTI Team ‘Pre-Meeting’

At your table, discuss:

Interventioficentridl

§Minute ‘Count Dowm’ Ti

05:00

« who might serve as case managers at your school,

and

« when these ‘pre-meetings’ might take place.

www.interventioncentral.org
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RTI/MTSS Problem-Solving Team: Challenges

Focus on the ‘fixable’. At RTI Team meetings, the discussion
can easily veer toward factors contributing to student failure that
are outside of the school’s direct control—e.g., lack of structure at
home, etc.

Because the RTI Team Is focused on creating a plan to positively
address the student’s school issue(s), the facilitator and other
Team members should be quick to nudge the conversation back
to those factors that the school does have influence over.

Of course, If a parent contact is warranted to share school
concerns, that can be written into the RTI Plan. However, the
Team should then move briskly on to discuss fixable factors.
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Response to Intervention
Worksheet: Tier 3:Problem-Solving Team: Handout 3: p.19

Describe Tier 3 ‘Non-Negotiables’. Problem-Solving

Teams should have clear expectations for teacher
referrals. neeruencioncenery

Tier 3: Non-Negotiables: Getting Specific 10:00

1. Write a description of your group’s ‘non- ’
negotiable’ expectations of the
documentation required to refer a
student to the RTI Team.

www.interventioncentral.org

2. Brainstorm a process for reviewing RTI
Team referrals and —if necessary—
‘walking them back’ to the referring
educator for more interventions.
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. Responsetolnterventon
Tier 3: RTI Team: Meeting Format

| Introductions/Talking Points
m Step 1: Select Intervention Target(s)

| Step 2: Inventory Student's Strengths, Talents,
Interests, Incentives

| Step 3: Review Background/Baseline Data

| Step 4. Set Academic and/or Behavioral Outcome
Goals and Methods for Progress-Monitoring.

| Step 5: Design an Intervention Plan
| Step 6: Share RTI Intervention Plan With Parent(s)

| Step 7: Review the Intervention and Progress-
Monitoring Plans
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Response to Intervention

Tier 3: RTI Team: Meeting Format
/ Creates a shared

m Introductions/Talking Points understanding among
_ . participants about
m Step 1: Select Intervention Target(s) meeting purpose and

| Step 2: Inventory Student's Strengths, | each person’s role.
Interests, Incentives

| Step 3: Review Background/Baseline Data

| Step 4. Set Academic and/or Behavioral Outcome
Goals and Methods for Progress-Monitoring.

| Step 5: Design an Intervention Plan
| Step 6: Share RTI Intervention Plan With Parent(s)

| Step 7: Review the Intervention and Progress-

Monitoring Plans




. Responsetolnterventon
Tier 3: RTI Team: Meeting Format

Requires team/teacher
to prioritize/select no
more than 2 areas of

m Step 1: Select Intervention Target(s)

| Step 2: Inventory Student's Strength
Interests. Incentives student concern and to
’ define each concern

m Step 3: Review Background/Baseline D clearly and specifically.

| Step 4. Set Academic and/or Behavioral Outcome
Goals and Methods for Progress-Monitoring.

| Step 5: Design an Intervention Plan
| Step 6: Share RTI Intervention Plan With Parent(s)

| Step 7: Review the Intervention and Progress-

Monitoring Plans

| Introductions/Talking Points
§




. Responsetolnterventon
Tier 3: RTI Team: Meeting Format

| Introductions/Talking Points
m Step 1: Select Intervention Target(s) Drovides ideas to

| Step 2: Inventory Student’s motivate student. Can
Strengths, Talents, Interests, Incentives | also contribute to a

m Step 3: Review Background/Baseline Dg POSitivé ‘solution focus'
In the meeting.

| Step 4. Set Academic and/or Behavioral-curoor
Goals and Methods for Progress-Monitoring.

| Step 5: Design an Intervention Plan
| Step 6: Share RTI Intervention Plan With Parent(s)

| Step 7: Review the Intervention and Progress-

Monitoring Plans




. Responsetolnterventon
Tier 3: RTI Team: Meeting Format

| Introductions/Talking Points
m Step 1: Select Intervention Target(s)

| Step 2: Inventory Student’s .
Strengths, Talents, Interests, Incentives ReslEs I oy
more objective

B Step 3: Review Background/Baseline Data\ ata sources to

m Step 4: Set Academic and/or Behavioral Out demonstrate the

Goals and Methods for Progress-Monitoring. ”t‘ag”itt’de of the
stuaen

m Step 5: Design an Intervention Plan concern(s).
| Step 6: Share RTI Intervention Plan With Parent(s)

| Step 7: Review the Intervention and Progress-
Monitoring Plans

www.interventioncentral.org 261




. Responsetolnterventon
Tier 3: RTI Team: Meeting Format

| Introductions/Talking Points
m Step 1: Select Intervention Target(s)

| Step 2: Inventory Student’s
Strengths, Talents, Interests, Incentives Creates a clear

| Step 3: Review Background/Baseline Data / goal defining

m Step 4: Set Academic and/or Behavioral £ Student success

for the follow-up
Outcome Goals and Methods for Progress- meeting, along

| Step 5: Design an Intervention Plan with methods to

B Step 6: Share RTI Intervention Plan With Pa| monitor
Intervention

B Step 7: Review the Intervention and Progres progress.
Monitoring Plans
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. Responsetolnterventon
Tier 3: RTI Team: Meeting Format

| Introductions/Talking Points
m Step 1: Select Intervention Target(s) oA

| Step 2: Inventory Student’s strategies, etc.,
Strengths, Talents, Interests, Incentives | selected to help

m Step 3: Review Background/Baseline Datg MProve student

_ _ concern(s). (Any
| Step 4. Set Academic and/or Behavioral / stakeholder in the
Outcome Goals and Methods for Progr

school setting can
m Step 5: Design an Intervention Plan be written into the
| Step 6: Share RTI Intervention Plan With Parent(s)

Intervention plan.)
| Step 7: Review the Intervention and Progress-

Monitoring Plans




. Responsetolnterventon
Tier 3: RTI Team: Meeting Format

| Introductions/Talking Points
m Step 1: Select Intervention Target(s)

| Step 2: Inventory Student’s Ensures that the
Strengths, Talents, Interests, Incentives | school keeps the

_ . . parent(s) informed
m Step 3: Review Background/Baseline Dy ..+ the student's

| Step 4. Set Academic and/or Behaviora| continuing
Outcome Goals and Methods for Progre| RTI/MTSS support

_ . . plans.
@ .
Step 5: Design an Intervention Plan -

| Step 6: Share RTI Intervention Plan With Parent(s)

| Step 7: Review the Intervention and Progress-
Monitoring Plans
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. Responsetolnterventon
Tier 3: RTI Team: Meeting Format

| Introductions/Talking Points
m Step 1: Select Intervention Target(s)

| Step 2: Inventory Student’s
Strengths, Talents, Interests, INC¢ preyents misunderstandings

B Step 3: Review Background/Bas( about the intervention and

m Step 4: Set Academic and/or Bef Progressmonttoring plans.
Also, allows a final check for

Outcome Goals and Methods for understanding and

m Step 5: Design an Intervention P| agreement among

: : participants.
| Step 6: Share RTI Intervention Plecl"" arermoey

| Step 7: Review the Intervention and Progress-

Monitoring Plans




. Responsetolnterventon
Tier 3: RTI Team: Meeting Format

| Introductions/Talking Points
m Step 1: Select Intervention Target(s)

| Step 2: Inventory Student’s
Strengths, Talents, Interests, Incentives

| Step 3: Review Background/Baseline Data

| Step 4. Set Academic and/or Behavioral
Outcome Goals and Methods for Progress-Monitoring.

| Step 5: Design an Intervention Plan
| Step 6: Share RTI Intervention Plan With Parent(s)

| Step 7: Review the Intervention and Progress-

Monitoring Plans




RTI/MTSS Problem-Solving Team: Challenges

Uphold the non-negotiables in the Team process.
These ‘non-negotiable’ principles guide the Team:

« The Team’s purpose Is to create high-quality intervention plans
for general education...NOT to fast-track students for special
education services.

 Any stakeholder connected with the referred student can be
written into a Tier 3 plan: classroom teacher(s), Tier 2 service
provider(s), special-area teachers, support staff,
paraprofessionals, the student, and parent(s).

« Compliance with Tier 3 plans is mandatory. Staff have a say in
the plan’s development. Once done, all stakeholders written in
the plan are expected to carry out their responsibilities.
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Respt programs?

Tier 3: Intensive Intervention

Students with significant academic dalays who have not responded B0 lassar levels of academic support recaive Ther
3 [intensive] inberventions. Tier 3 intenention plans are delivered individually or in small growps, consist of research-
Dased elements, and are evaluated pesiodically i ensure st shudants are making adequals progress.

T' 3 . | t 1 &1 our school, an MTSS Problem-Solving Team (MTSS Team') has been asisblished fo develop and oversea Tier 3
Ier . n e nS Ive intarvention plans. This beam wses the problem-soiving moded, in which & particular shudant's unigue inaroentian
| t t n2eds are analyzad and & cusiamizad inferention program s develaped 10 malch that student's neads.
n erven Ion Ezzential Element Quastions for Your MTSS Plan | MOTES
H and Out 4: The MTS5 Team i= muli-discplinary, made up of both | =+ Dioes pour school's MTSS
t2achers and support skaf. The team: Taan have § mui-

15- 16 . . - . - afrmm -

p p . = foliras il::l:l'h.EI:E'ﬂ., s.trucluren peobiem-zoving [ e ——
medal during its mestings. prabiem-saiving process?

= schedules initial mestings to discuss student
cancerns and falkoa-up meedngs 10 review
student pragrass and judge whemer the
mzreentian pian is efective.

= develops wiithen intervention plans with suficent
detail o ensure that the imereention is
mplementzd with Sdelity acrass ssttings and
people.

= [builds an ‘intervention Sank’ of reseanch-based

riereantion ideas for common shedant academic
and behawicral COnCErNs.

The MTS5 Team folloas clesr guidelines sorwhento | = Does pour MTSS Team

accent & Tier 3 studant referral. Ganesslly, the MTSS have guidedines ior
Team rassrves its maetings sor any student with detamainimg When i 3coept
sengus ecedemic sndor behaviorsl chalenges that 7 refemal?

nias failed previously fo make sppropnsie progress
with Tier 1 [classroom) and Tier 2 (stralzgic)
inteniention services. However, the MTS5 Team can
al=o 13ke referrals for shedents in sudden oiss o

otherwise requiriig immadiate Sttention.
WWV
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 PResponsetolnterventon
RTI/MTSS Plan: Tier 3: Intensive Intervention

Students with significant academic delays who have not
responded to lesser levels of academic support receive
Tler 3 (Intensive) interventions. Tier 3 intervention plans
are delivered individually or in small groups, consist of
research-based elements, and are evaluated periodically
to ensure that students are making adequate progress.

At our school, an MTSS Problem-Solving Team (‘MTSS
Team') has been established to develop and oversee Tier
3 Intervention plans. This team uses the problem-solving
model, in which a particular student's unique intervention
needs are analyzed and a customized intervention
program is developed to match that student's needs.

www.interventioncentral.org 2



 PResponsetolnterventon
RTI/MTSS Plan: Tier 3: Intensive Intervention

Essential Element Questions for your
MTSS Plan
The MTSS Team is multi-disciplinary, made up of both | Does your school’s
teachers and support staff. The team: MTSS Team have a
» follows a consistent, structured problem-solving multi-disciplinary
model during its meetings. membership and
 schedules initial meetings to discuss student follow a structured
concerns and follow-up meetings to review student problem-solving
progress and judge whether the intervention plan is process?
effective.

 develops written intervention plans with sufficient
detail to ensure the intervention is implemented with
fidelity across settings and people.

* Duilds an ‘intervention bank’ of research-based
Intervention ideas for common student academic

n and behavioral concerns. .




 PResponsetolnterventon
RTI/MTSS Plan: Tier 3: Intensive Intervention

Essential Element Questions for your
MTSS Plan

The MTSS Team follows clear guidelines for whento | ¢ Does your MTSS
accept a Tier 3 student referral. Generally, the MTSS |  Team have

Team reserves its meetings for any student with guidelines for
serious academic and/or behavioral challenges that determining when to
has failed previously to make appropriate progress accept a referral?

with Tier 1 (classroom) and Tier 2 (strategic)
Intervention services. However, the MTSS Team can
also take referrals for students in sudden crisis or
otherwise requiring immediate attention.

271
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 PResponsetolnterventon
RTI/MTSS Plan: Tier 3: Intensive Intervention

Essential Element Questions for your
MTSS Plan

Tier 3 interventions are implemented for 6 to 8 o What capacity does

Instructional weeks. At minimum, Tier 3 your school have to

Interventions are delivered in 30-minute sessions, deliver interventions

4-5 days per week but may meet for longer at the ‘intensive’

sessions depending on student need and availability level?

of intervention staff.

272
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Respor programe?

RTI/MTSS Plan: Tier 3. oo
Intensive Intervention St i) ot o o et om0 e et o ot o e T

basad elements, and are avaluabed periodically to ansure Mat shudants are making edaquate progress.

&1 gur scnhool, an MT5S Problem-Soling Team (TS5 Team') has been esisblished fo develion and gverses Tier 3

ReVI eW the Ti er 3 : | nte n S ive inszriention plans. This beam wses the probdem-solving moded, in which & particular student's unigue imerventian

n2gds are analyzad and & cusfomized inberiension program 5 developed 10 maich that student’s needs=.

Intervention section (pp. 15- | === T e =
16) Of your model plan. The WTSS Team i multi-disciplinary, made up of both |« Doas pour school's WTSS

feachers and support siadf. The beam: Taan have g muin-

discipiinary membershio

° DlSCUSS and note any edlts +  folkows & consisbent, structurad protdem-soiving R

model during fis mestngs. [probiem-5aiwing process?

Or Changes your team = zchedules initial mestings to discuss sludsnt

CONGerns anid follow-up meetings f review

would like to make to this s e e e
Interventioficentr@lb

SeCtI O n . *  develops waritien intervs 15-flinute ‘Count Down’ Timer
detal bo ensure that the

mplamented with fidei)

 Explore what would be e 15:00
needed to actually e e .
implement these elements. g v itervntioncantrators. E
« Develop a timeline for e e s mesige oy s | onarig e e

. . serigus scademic andior behavioral chalengas that 3 refermal?
I m p | e m e nta‘tl O n has failed previously 1o make spprapriste progress

- with Tier 1 [classnoam) and Tier 2 (strategic)
inszriention senvices. Howevar, the MTS5 Team can
al=n t3ke referrals for shedents in sudden orisis o

- otheraise reguiring immadiate attention.
WWW.II 2712




Response to Intervention

Data Collection:
Monitoring Student
Progress on
Classroom
Interventions
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Response to Intervention
How to Succeed with Tricky Data

Collection

What are ways to measure basic academic
skills?
 Curriculum-Based Measurement:

— Letter Knowledge

— Reading Fluency

— ‘Number Sense’/Early Math Fluency

— Math Fact Fluency

— Written Expression

www.interventioncentral.org 27



 PResponsetolnterventon
Classroom Data Tool: Curriculum-Based

Measurement/Assessment
o What It Is: A series of brief measures of basic

academic skills given under timed conditions and
scored using standardized procedures.

CBM/CBA measures often include research-derived

benchmark norms to assist in evaluating the student’s
performance.



Response to Intervention

« CBM: Letter Knowledge: Letter Name Fluency (LNF) [1
minute]: The student is given a random list of upper- and
lower-case letters and identifies the names of as many letters
as possible.
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Response ta Intervention

Assessor Copy Form K-2
Student Name: Date:

Letter Names

Procedures
Place the probe marked “Letter Namies Student Copy® in front of the student. Read

the directicns to the student. When you are finished administering the test, enter
the student results on the website for sconng and recond  keeping.

Directions
“When I say begin, say the name of each letter. I will stop you after 60

Accessing Materials:
« easyCBM.com offers free DeeRlroN Uy Sefing rour Shagor b WA 10 right st Bt vow. “Mows

your marker down after each row.” Demonstrate. “Any questions?...
Ready?...Begin.” At 60 seconds, say “Stop.” Mark the last better with a bracket. |

printable letter-knowledge Note:Ti 60 second e st

assessments and norms. oMMy @ es.C.shove etter e and count g5 crrect

«  Spvs incorrect better nome, slash through letter name, and count s
nooamect.

Hesitates more than 3 seconds, supply the ketter name and count 2=
nooaTect.

& Skipe |etter, cirde the letter and count as incomect.

Clearty lases his/her place, point to the next letber.

X o 5 A B 0O E a K 1 10
r B 5 z t L ] R [ P 0
o m n P f I K F C M 0
k G z v u W o] h i 44
u | W d il b ) q i A S0
o E T X 5 A a x B a &0
[ R t c L r G B L] i il
n E K i ] f C m I I &0
z u h w ] v 1] W k Call
d W u b | i & q ) ¥ 100
# Correct

WWW.interVE £ 2009 University of Oregan




Response to Intervention

Letter Naming Fluency Probe Generator

ACCGSSIng Materlals " Indicates a required field
* Intervention Central | asphabet

English

nas a free letter- Lotter Case
|L|:|'.'.'er|::ase *-"|

Knowledge probe |,

:

ont Famil

:

generator and F:j:ji‘zz v
directions for
. . Total number of letters to appear in the probe™ (Max: 400)
administration and
Scorlng ] B4 Add letters as needed to fill out final line of probe

Name of this list (7)

| Download PDF || Email PDF |

www.interventioncentral.org



Response to Intervention

« CBM: Oral Reading Fluency [1 Minute]. The student reads aloud
from a passage, with the reading sample scored for words read
correctly (WRC) and errors.

NOTE: The speed and accuracy of a child reading aloud Is
correlated with increased comprehension and overall reading skill.

www.interventioncentral.org



Respo An ta lndkav ianmtran

Assessor Copy Form 5-4

Student Name: ) Date:

1. Place the Student Copy in front of the stedent. Point o the names on the
Student Copy as you read them:

“Thiz is a stary aboul Gaby. I waml you b read this story D me. You'll have
1 minwte 0o read as moch a5 you can,. When I say "Begin, ™ start resding
abnisd at the top of the page. Do ywour best reading. IT you hawe irouble with
& weoard, I tell it to you. Do you have any Questions T Begin.™

Start the timer.

‘While the student & resding, mark arrors with a slash [F).

At 1 minute, mark the last word resd with & brackst ]}

Accessing Materials:
* easyCBM.com offers oo e s 7 She o e o Clterna a3

iR & ki

f . | growing up in Mexice. She didn't speak Emglish very well and kode't met any other 28
ree prl ntab e O R F girls in her neighborhood whe were her age. She had seen a few of them playing in | 45
b d thieir yards, but she wos foo nervous to go and talic with them, She had so many B2

pro eS an no rmS . friends back in Mewics who were in her closs in scheal, But she had left that all -
behind to come and live in California &

Her dod had goften o new job im Les Argeles, and Gaby had e move with o2

him. At first she wos angry that she would have te kave ker schoed and all of her 1240

i N L

Her parents comvimced her that mabing new friends would be a good | 134
G radE' 4 phdes, she weuld be able o spend time with some of her cousins who | 149

e fa the U5, She told herself that everything wauld be cloy 143
FE rﬂenti IE Fa II WI me r Spri ng_ irst doy of schoel, she waited all alone ot the bus stop, She sow a 183
1 uth E g E,5 E? ey ip the sicewalk and approaching ker, Gaby was extremely 192

prould she sy if the giel tried ta talk ta her? ‘When the girl orrived, | 209

25th 87 112 T 12 | ety cnc s her i she wes new Gy st been procticing for | 226
Euth 'I ﬂ ? 1 BB 1 EE that she wosld know what to say, She said hi back and tredeced 242

this wouldnt be 5o bad after all 251

Tsth 132 1 59 15? 5 Read: - # of Errors: = CWPM:_
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Response to Intervention

Acadience Oral Reading Fluency

Grade 4/Benchmark 2.2
e ——
P Now read this story to me. Tatal wards:
Please do your best reading.
] ] Ready, begin. Errors (include skipped words): —
. e —
Accessing Materials:
. . The Story Tree
i Acad Ie n Ce | earn I n g . O rg 0 When you have a lot of relatives vou've never met, it's hard to keep 14
14 them all straight. At least, that's how it seemed to Joseph as he listened 26

Offe rS free p ri ntab | e 28 o his grandfather’s stories. The stories were about Joseph's ancestors 38

38 [from long age. Many had come to America from Eastern Europe. Some s
O R F ro beS an d 50  had sailed on the Mayflower! Others faced dangers as they went westin -~ 63

p 63 covered wagons. Even though their names were unfamiliar, Joseph loved 73
73 hearing about their adventures. Ll

b e n C h m ark g Oal S/C ut- 77 One day, Joseph decided to record the names of the people in the a0

80 stories. Each time Grandpa mentioned a relative, he wrote the name on~ 102

po I ntS \ o2 an index card. If Grandpa knew when the person was bom or died, he 118
116 recorded that, too. On the back, he added interesting details from the 128
128 person’s life. 130
130 “¥ou know, we could lay out those cards so you could see how all 144
144  these people are connected,” suggested Grandpa. He helped Joseph 153
153 maltch cards that named husbands and wives or brothers and sisters. 164

164  Soon, there were clusters of cards scattered evervwhere. [t scemed very 175

175 complicated, and it was clear that Joseph felt more confused than ever! 187

187 Grandpa laughed. “Maybe you should make a card for yourselfand 198
188 arrange the rest o show how everyone is related o youw™ he said. 21
21 “That's a great idea!™ said Joseph. “T"ll lay out the cards to show our 225
oo family tree” 297
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Response to Intervention

Early Math Fluency: Measuring ‘Number Sense’

 Early Math Fluency measures track primary-
grade students’ acquisition of number sense
(defined as mastery of internal number line)

www.interventioncentral.org 2



Response to Intervention

« CBM: Early Math Fluency: Quantity Discrimination [1
minute]: The student Iis given a worksheet with number pairs
and, for each pair, identifies the larger of the two numbers.

4 12

« CBM: Early Math Fluency: Missing Number [1 minute]: The
student Is given a worksheet with 4-digit number series with
one digit randomly left blank and, for each series, names the

missing number. | 1 4 16 17

« CBM: Early Math Fluency: Number Identification [1
minute]: The student is given a worksheet randomly
generated numbers and reads off as many as possible within

thetimelmit. |34 37 50 38 1

Source: Chard, D. J., Clarke, B., Baker, S., Otterstedt, J., Braun, D., & Katz, R. (2005). Using measures of number sense to screen for
difficulties in mathematics: Preliminary findings. Assessment for Effective Intervention, 30(3), 3-14.




Response to Int

Numberfly Early Math

Fluency Generator
http://www.interventioncentral.org

Use this free online application to
design and create Early Math
Fluency Probes, including:

Quantity Discrimination

The applicaton o creste CBIW Early Math Fluency probes anline

Quantity Discrimination (QD)

Description: The student is given a sheet of number pairs and
mustverbally identify the larger of the two values far each pair.

Select the lowest and highest numbsrs to
be s=lected in the guantity-discrimination items:

FROM o TO 20 -

How many guantify discrimination items should appear in each row?:
3 w items

How many rows of items should appear on the student workshest?:

3 v

] @D Directions: Cownboad directions for administering and scoring Guantity
Dizcnmination probes, test statistics, & brief guidelines for us2 in an RTI process

] @D Graph: Acoess a time-series graph to chart student progress using Quantity
Dézcnmination probes

*Missing Number
*Number Identification

www.interventiond

Missing Number (MN)

Description: The student is given a sheet that contains a series of
3-ar 4-number sequences. In each sequence, one numberis
missing. The student must verbally identify the missing number.

Select the lowest and highest numbsrs to be selected in the missing numbsr items:
FROM g - TO 20 =

How many missing number items should appear in each row?:
o

3w jtems

How many numbers should sppear in each numbser senies?

3w it=ms




.~~~ Responsetolnterventon
CBM: Math Fact Fluency

o Students should have fluent recall of basic-
operation math facts to prepare them for
demanding math courses in middle and high
school.
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Response to Intervention

Benefits of Automaticity of ‘Arithmetic Combinations’
(Gersten, Jordan, & Flojo, 2005)

 There IS a strong correlation between poor retrieval of
arithmetic combinations (‘math facts’) and global math
delays

 Automatic recall of arithmetic combinations frees up
student ‘cognitive capacity’ to allow for understanding of
higher-level problem-solving

By internalizing numbers as mental constructs, students
can manipulate those numbers in their head, allowing for
the intuitive understanding of arithmetic properties...

Source: Gersten, R., Jordan, N. C., & Flojo, J. R. (2005). Early identification and interventions for students with mathematics
difficulties. Journal of Learning Disabilities, 38, 293-304.
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. Responsetolnterventon
« CBM: Math Fact Fluency [2 minutes]: The student is given a

math-fact worksheet and completes as many problems as
possible. The worksheet is scored for number of correct digits.

Example: Student Worksheet Example: Answer Key
6 6
x8 x 8
48

www.interventioncentral.org



. Responsetolnterventon
« CBM: Math Fact Fluency [2 minutes]: The student is given a
math-fact worksheet and completes as many problems as

possible. The worksheet is scored for number of correct digits.

Curriculum-Based Measurement: Math Computation

(Adapted from Deno & Mirkin, 1977)
Grade Digits Correct in 2 Minutes

1-3 Frustration 20 or less
Instructional  21-40
Mastery 41 or higher
4 & Up Frustration 40 or less
Instructional  41-80
Mastery 81 or higher

Comments: These math computation norms are still widely
referenced. They are best regarded as a rough indicator of ‘typical
student math computation skills.

www.interventioncentral.org



Response to Intervention

Education for the Future
el educational tools = = = math
I .
Free materials can be i SuperKids Math Worksheet Creator
Created US|ng Have you ever wondered where to find math drill worksheets? Make your
. problem, the maximum and minimum numbers to be used in the problems.
Su perklds .com M ath specifications, ready to be printed for use.
Worksheet Generator .
roole e Addition
leets
wilders ¢ Subtraction
2pps
o Mixed Addition and Subtraction
= o Multiplication
2oes e Division
=5
e Order of Operations
? e Pre-Aloebra

URL: http://lwww.superkids.com/aweb/tools/math/

www.interventioncentral.org



Response to Intervention
How to Succeed with Tricky Data

Collection

What are ways to measure
behavior?

« Behavior Report Cards
 Behavior Checklists
 Behavior Logs
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.~~~ Responsetolnterventon
Classroom Data Tool: Behavior Report Cards

« What It Is: A teacher-created rating scale that
measures student classroom behaviors. A behavior
report card contains 3-4 rating items describing goal
behaviors. Each item includes an appropriate rating
scale (e.g., YES/NO). At the end of an observation
period, the rater fills out the report card as a summary
snapshot of the student’s behavior.




Response to Intervention

Classroom Data Tool: Behavior Report Card

« What It Can Measure:

1 General behaviors (e.g.

requests; waits to be ca
JAcademic ‘enabling’ be

, complies with teacher
led on before responding)

naviors (e.g., has all

necessary work materia

S: writes down homework

assignment correctly and completely, etc.)



Response to Intervention

Ricky: Daily Report Card

Student Name: Date

Rater: Wright Classroom:

Directions: Feview each of the Behavior Report Card dems below. For each item, rate the degree o which the student showed the
behawior or met the behavior goal.

Total YES Score:_ Total NO Score:

Language Arts Math Soience Social Studies Study Ha

Follows class rules with no more tham 2 rule
viclations per session.

Cid the student succeed i this behavior goal? _T _H _T_“ _v _H T_“ T_H
QYES QNG

Compleres assignments within the allocared
fime.

Cid the student succeed i this behavior goal? _T _H _T_“ _v _H _T_“ _T _H
O YES QNO
Compleres assignments with 800 accuracy.

Cid the student succeed in this behavior goal? ¥ N ¥ N ¥ N ¥ N ¥ N
U YES QANO

Complies with teacher reguests. (2 or fewer
noncompliance per period)

Did the student succeed m this behavior goal? _T _H _T_“ _1Ir _H T_“ T_H
U YES ANO




Response to Intervention

Ricky: Daily Report Card

Student Name: Date:

Rater: Wright Classroom:

Directions: Feview each of the Behavior Report Card dems below. For each item, rate the degree o which the student showed the
behawior or met the behavior goal.

Follows class rules--no more than 1 rule
violation per session.

Total YES Score._ Total NO S

Follows class rules with no m
viclations per session.

Did the student succeed in this behavior goal?

< YES QNO y

Did the student succeed inth
dYES QN

Compleres assignments within the 3
fime.

Cid the student succeed i this behavior goal? _T _H _T_“ _v _H _T_“ _T _H
O YES QNO
Completes assignments with 8022 accuracy.

Cid the student succeed in this behavior goal? T_H T_“ ‘f_H T_“ T_H
U YES QANO

Complies with reacher requests. (2 or fewer
noncompliance per period)

Did the student succeed m this behavior goal? T_H T_“ v_H T_“ T_H
U YES ANO




Response to Intervention

Ricky: Daily Report Card

Student Name: Date:

Rater: Wright Classroom:

Directions: Feview each of the Behavior Report Card dems below. For each item, rate the degree o which the student showed the
behawior or met the behavior goal.

Total YES Score:_ Total NO Score:
Language Arts Math Soience Social Studies Study Hall
Follows class rules with no more than 2 rule
viclations per session.
Did the student succeed in this behaviggaasia Y N Y N Y N Y N Y N

Completes independent assignments within
time allocated.

QYES QNG

Compleres assignments within
fime.

Did the student succeed n
O YES QNO

Completes assignments with 802

Did the student succeed in this behavior goal?

J YES UNO

Cid thie student succesd m this behaw
O YES ANO

Complies with reacher requests. (2 or fewer
noncompliance per period)

Did the student succeed m this behavior goal? T_H T_“ v_H T_“ T_H
U YES ANO




Response to Intervention

Ricky: Daily Report Card

Student Name: Date:

Rater: Wright Classroom:

Directions: Feview each of the Behavior Report Card dems below. For each item, rate the degree o which the student showed the
behawior or met the behavior goal.

Total YES Score:_ Total NO Score:

Language Arts Math Soience Social Studies Study Hall

Follows class rules with no more tham 2 rule
viclations per session.

Cid the student succeed i this behavior goal? _T _H _T_“ _v _H _T_“ _T _H
QYES QNG

Compleres assignments within the allocared
fime.

Completes assignments with at least 80%
accuracy.

Did the student succesd i this beh
O YES QNO

Completes assignments with

Cid the student succesd m

U YES ANO

Did the student succeed in this behavior goal?
Complies with reacher requests. |

: : < YES LNO
noncompliance per period)

Did the student succeed in this behavior goal? _T_N _T_N _T_N _T_N _T_N
O YES QNC




Response to Intervention

Ricky: Daily Report Card

Student Name: Date:

Rater: Wright Classroom:

Directions: Feview each of the Behavior Report Card dems below. For each item, rate the degree o which the student showed the
behawior or met the behavior goal.

Total YES Score:_ Total NO Score:

Language Arts Math Soience Social Studies Study Hall

Follows class rules with no more tham 2 rule
viclations per session.

Cid the student succeed i this behavior goal? _T _H _T_“ _v _H _T_“ _T _H
QYES QNG

Compleres assignments within the allocared
fime.

Cid the student succeed i this behavior goal? _T _H _T_“ _v _H _T_“ _T _H
O YES QNO

Completes assignments with 802 a

Complies with teacher requests--no more than
1 incident of noncompliance per period.

Oid thie student succesd m this
O YES ANO

Complies with reacher reg
noncompliance per period)

Oid thie student succesd m this
O YES ANO

Did the student succeed in this behavior goal?

J YES UNO




Response to Intervention

Behavior
Report Card

Charlene: Behavior Report Card

Student Name: Charene Date:

Rater: Mr. Wright Classroom: Classroom 345

Directions: Review each of the Behavior Report Card items below. For each item, rate the
degree to which the student showed the behavior or met the behavior goal.

Charlene brought all necessary work materials to class.

Charlene brought all necessary work materials to class.

How well Charlene did in meeting the behavior goal?

Poor Fair Good

| have reviewed this completed Behavior Report with my child.

Parent Signature: Date:

Comments:
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Response Behavior Report Card Maker K

If you hawve any suggeshions or comments sbout this fool, plesse mai me.

Roy's Report Card & Switch to Expert Mode
S

Enter the baszic form information

Behavior Regort Cards are customized behavior rating forms that educators can use to evaluate the student's globa
behaviors on a dailly basis or even more frequently. Use this application to create your own Behawior Report Card with
rating items unigue fo the student that you are rating. Complete the fields below as the first step in creating your Behavior

I . . Report Card.
F ree O n I n e Ap p " Report card tithe l@l Perean to Nl out the report card l@l
= Roy's Behavior Report Card Mr. Wright
Behavior Report Card Maker. | ....c st creron ©
. scvicw each of the EFhevio: E:pn:t.ca:d Room 245
Teachers can use this free app S e T e e e e Sttt ot et e @
behavior or met the behavior goal. Roy Atkins

to create and download (in PDF oo @ 555

Fnrltfsmllyl.ﬂ.l T 5erif|E| Font al:nl.ﬂ.l 10 |::'.|E|

format) customized Behavior B
Report Cards. | o

Beport with my child.

Previous
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Response to Intervention

RTI &Teacher Reluctance: What are
<. | reasons why teachers may be
reluctant to support RTI in the
classroom?
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 PResponsetolnterventon
RTI & ‘Teacher Reluctance’

The willingness of teachers to implement interventions Is
essential in any school to the success of the RTI model. Yet
general-education teachers may not always see themselves
as ‘Interventionists’ and indeed may even resist the
expectation that they will provide individualized interventions
as a routine part of their classroom practice (Walker, 2004).

It should be remembered, however, that teachers’ reluctance
to accept elements of RTI may be based on very good
reasons. Here are some common reasons that teachers might
be reluctant to accept their role as RTI intervention ‘first

responders’...




Response to Intervention

Engaging the Reluctant Teacher: 7 Reasons Why
Instructors May Resist Implementing Classroom RT!
Interventions
1. Lack of Skills. Teachers lack the skills necessary to

successfully implement academic or behavioral
interventions in their content-area classrooms.

2. Not My Job. Teachers define their job as providing
content-area instruction. They do not believe that
providing classwide or individual academic and
behavioral interventions falls within their job
description.
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Response to Intervention

Engaging the Reluctant Teacher: 7 Reasons Why
Instructors May Resist Implementing Classroom RT!
Interventions(cont,)
3. No Time. Teachers do not believe that they have

sufficient time available in classroom instruction to
Implement academic or behavioral interventions.

4. ‘Status Quo’ Bias. Teachers are comfortable with the
current situation and do not sense a need to change
their professional routines.

www.interventioncentral.org 4



Response to Intervention

Engaging the Reluctant Teacher: 7 Reasons Why
Instructors May Resist Implementing Classroom RT!
Interventions (cont)

5. Loss of Classroom Control. Teachers worry that if
they depart from their standard instructional practices
to adopt new classwide or individual academic or
behavior intervention strategies, they may lose control
of the classroom.

6. ‘Unmotivated Students’. Teachers are unwilling to
Invest the required effort to provide academic or
behavioral interventions for unmotivated students
because they would rather put that time into providing
additional attention to well-behaved, motivated
students who are ‘more deserving'.
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. Responsetolnterventon
Engaging the Reluctant Teacher: 7 Reasons Why

Instructors May Resist Implementing Classroom RT!
Interventions (cont)

7. The Magic of Special Education. Content-area
teachers regard special education services as ‘magic’.
According to this view, interventions provided to
struggling students in the general-education
classroom alone will be inadequate, and only special
education services have the power to truly benefit
those students.
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Response to Intervention T e

Engaging the Reluctant Teacher: Seven Reasons Why Instructors | 05:00

May Resist Implementing Classroom RTI Interventions

Lack of Skills. Teachers lack the skills necessary to successfully implement academic or
behavioral interventions in their content-area classrooms.

Not My Job. Teachers define their job as providing content-area instruction. They do not
believe that providing classwide or individual academic and behavioral interventions falls
within their job description.

No Time. Teachers do not believe that they have sufficient time available in classroom
instruction to implement academic or behavioral interventions.

‘Status Quo’ Bias. Teachers are comfortable with the current situation and do not sense a
need to change their professional routines.

Loss of Classroom Control. Teachers worry that if they depart from their standard
Instructional practices to adopt new classwide or individual academic or behavior
intervention strategies, they may lose control of the classroom.

‘Unmotivated Students’. Teachers are unwilling to invest the required effort to provide
academic or behavioral interventions for unmotivated students because they would rather
put that time into providing additional attention to well-behaved, motivated students who are
‘more deserving'.

The Magic of Spemal Education. Content-area teachers regard special education
services as ‘magic’. According to this view, interventions provided to struggling students in
the general-education classroom alone will be Inadequate, and only special education
services have the power to truly benefit those students.
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Response to Intervention

Establish an MTSS
District
Leadership Team. |
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Response to Intervention

Handout 4
op. 10-11;
Establishing
an MTSS
District
Leadership
Team

Establishing and Running a District-Level MTS5 Leadership Team:

Frequently Asked Questions
Frequently Asied QUesion Amm Sieps
What is the purpose of the WTSS Leadership Team? The MTSE d Mhmnr;wgrd
Leadership Team has sevemsl funchion=: (1) bo deait snd upd=ie = distict A5 the diskict

WTSE implemeniation plse, [2] i kees ol schools Broughout the distid s
complisnce wih good MTES pmciices, and (3 bo idznffy and make susilabie
{0 schooks the resources required to implement MT3E mmes:ﬁl_'.'

»  Dmifng & mubi-yesr oo trat wil guide Bse dizbid in e implamenisfion
of MTES while using exisbng rescurces. The beam's MTES Plan zhould
encompass & threepear rolout schedule. Each year, ol plan &
updalesd b sccommodste changes in disteic funds and resouwrces,
changes in siale and federl guidefines and requisfons, and new
findings in MT3E research.

¢ Supenizing MTSS implemerdation The MTES Lesdemisi Tesm
cversees that MTES i implemenisd in 8 unifiorm manner Broughout the:
school diskic For example, the feam ensures tat the same procedures
and measures aee umed bo comphete unasersal scraenings in [iemcy
e all deszmoms or schools ot each elemeninwy gede, St MTES
Problem-Eolving Teams in each buiding uze & sirriiar meeting procezs,
and that msch school obsemes fie same decision Pules in detzemining &
& gznersl-educaton siudent o rlesenbos i & rom-responder.

One cauton: Be: sure not o ovesook desdent wices when sdlect MTES
Liendership Team members. Members who may have some resesmtion
sbouf MTES bul also pozzess expefiznce and inowiedge el would e
walusble o fhe feam.

leanl, decide on what e soope,
euthory, and rezponsibiies of
the MTEE Leadership Team o
in be. Be mr= In confront

lly dfficuk questicns
much me WEl e Lenadership
Team's MTEE recommendafons
ke binding on individual schools
Revew sixle guideines fixd may
impact poor MT3S Leadership
Team. Review any relevant
quitelines o requilstions from
your shris depasment of
eduaation i defermine whether
the stale offers quidance on e
maiczup and funchioning of fe
MTEE Lesdermsi Tesm o
wonient of an MTES districl plan.

Whe should sere on e MTSS Leadership Team? Your distict should
smzemble s mult-disciplinany t=am fo sene =3 pour MTES Lesderhip Team.
The: fzam should include influsnbal distict sdministriors such ae those who
corir] rescurces (2.3, Saff development funds; refrucicnal budgets] or
superime siaff (e.g., school paychologisis, nen:ing Irachers] aones e
district frerl will parbicipate in RTL Addiionally, fe feam should have
represerisfives fom school buddings b help the tesm o keep Ines of
commenicaiion open wilh s campuses. Finaly, the membership on the tesm
shoukil be balancesd o incude: represeniafives from imporant stakeholder
groups |2, bulding sdministwiors, geneml sducation feachers, afc)

Cenerale & recrutmet b=t
Creste a fist of posifons and'or
pemonne] from school buldings
and ol Bue district level o be
recruilesd for the MTES
Lesdership Team. Revew fe
sk b mnsure Bl mo imporsst
distd depatmend, school’
progeam, or stakeholder group
ke baen ovedonied.

Hiow showld MTSS Leadership Team meetings be omganized? Team
meefngs should foliow & fwed schedule, with & =land=rd 5ot of mesting
sqenda tems requlady brougst up for fesm disosion:

*  Reguisnly scheduled meefngs. The MTES Lesdership Team should
et o fmmat il b mlkow E o effeciively overses the MTSS
implemenisficn process scmes e defici—ard fc me=pond fo peobleme.
or challenges &= they ememe.

*  Sbwnding meefing sgends. In addibon fo those fopice beoughi up for
discuzsion: by t=am members, the MTES Lesdemkis Tesm should
exinblish a smeall 2=t of “slanding ngenda’ dem=— ey d=qu=sion fopics
that are revisiled af mach mesting. Examples of lopics el might ke
inciudad o & feam's ssnding mesting sgenda mighl inciude 'schoal-
wide FHeracy screenings’, ‘resowrces for dezsroom inlesrenfions’, and

Schecule meedings. Cresie 8
schedule of MTSE Leadesship
Team mestings fior e full
school year—and ensure fhet
those mesting dates ape sharsd
wits sl tmsm members.

Draft & sanding ;

egenda. Select topics (o be put
oo a sianding mesting agends
forthe MTSE Lesdership Team.
Sef bme aside occasionally of
fesm merings in dsmss iems
should ke remowed from or
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. Responsetolnterventon
What is the Purpose of the MTSS Leadership Team?

The MTSS Leadership Team guides the overall MTSS
process.

The group meets periodically (e.g., monthly) on an
ongoing basis to evaluate the MTSS project, shape its
future direction, determine what resources the project
requires, and allocate those resources.

The MTSS Leadership Team also ensures that a
standard MTSS process Is followed across individual
schools.
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.~~~ Responsetolnterventon
What is the Purpose of the MTSS Leadership Team?

« The MTSS Leadership Team has several functions: (1) to draft and
update a district MTSS plan, (2) to keep all schools throughout the district
In compliance with good MTSS practices, and (3) to identify and make
available to schools the resources required to implement MTSS
successfully. The MTSS Leadership Team’s duties include:

« Drafting a multi-year plan that will guide the district in the implementation
of MTSS while using existing resources. The team’s MTSS Plan should
encompass a three-year rollout schedule.

« Supervising MTSS implementation. The MTSS Leadership Team
oversees that MTSS Is implemented in a uniform manner throughout the
school district.

« One caution: Be sure not to overlook ‘dissident’ voices when select
MTSS Leadership Team members. Members who may have some
reservations about MTSS but also possess experience and knowledge
that would be valuable to the team.
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.~~~ Responsetolnterventon
RTI Leadership Team ‘Action Steps’

« Generate a recruitment list. Create a list of positions and/or personnel
from school buildings and at the district level to be recruited for the MTSS
Leadership Team. Review the list to ensure that no important district
department, school/ program, or stakeholder group has been overlooked.

 Schedule meetings. Create a schedule of MTSS Leadership Team
meetings for the full school year—and ensure that those meeting dates
are shared with all team members.

« Draft a standing meeting agenda. Select topics to be put onto a standing
meeting agenda for the MTSS Leadership Team. Set time aside
occasionally at team meetings to discuss items should be removed from
or added to the agenda.

« [Optional] Develop a list of work groups. Divide the duties of the full
MTSS Leadership Team into work groups. For each subcommittee,
select a descriptive name, define its duties, and recruit members from the
larger team.
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.~~~ Responsetolnterventon
RTI Leadership Team ‘Action Steps’

« Conduct an inventory of MTSS resources. As one of its first acts, the
MTSS Leadership Team should conduct a thorough inventory of
resources available to support MTSS at the district level and at each
school. This inventory should be updated yearly.
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Response to Interve

Activity: Put Together an MTSS
Leadership Team

At your table:

« Generate a list of the building/district
neople and/or positions that you
nelieve should be represented on your MTSS
District Leadership Team.

 Talk about how your team will function: e.g.,
how often will it meet? How will the team
communicate with stakeholders in the district
about MTSS?
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Response to Intervention

Decide on the
MTSS PD content
to share with staff
this year and
develop a training
calendar.
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.~~~ Responsetolnterventon
Preparing Teachers for MTSS: 4 Steps

1. Offer MTSS information to teachers in a series
of short presentations or discussion forums.

2. Present MTSS as a coordinated, schoolwide
approach to address long-standing teacher
concerns about struggling students.

3. Solicit teacher input when building your
school's MTSS model.

4. Link all significant school and district initiatives
to RTI.
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Response to Intervention

1. Offer MTSS information to teachers in a series
of short presentations or discussion forums

« ACTION STEP: Create a year-long MTSS
information-sharing plan. Determine what MTSS
Information your school would like to present to
staff, as well as the degree of faculty input and
discussion needed. Then draft a year-long plan
to communicate with staff about RTI. Each year,
update the plan to keep faculty updated about
Implementation of the MTSS model.
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 PResponsetolnterventon
2. Present MTSS as a coordinated, schoolwide

approach to address long-standing teacher
concerns about struggling students

« ACTION STEP: Get feedback from teachers about their
classroom concerns. Find opportunities to engage
teachers in productive discussions about what they see
as the greatest challenges facing them as instructors.
Note the teacher concerns that surface most often. For
each teacher concern, generate ideas for how an MTSS
model in your school might help teachers with that
Issue. Craft these ideas for instructor support into

‘talking points’ and include them in your school’'s MTSS
presentations.
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 PResponsetolntervention
3. Solicit teacher input when building your
school’s MTSS model

« ACTION STEP: Include teachers on the MTSS
Leadership Team. One of the best ways to
ensure that teachers have input into the MTSS
development process is to include teacher
representatives on the MTSS Leadership Team,
the group that oversees the district’s
implementation of RTI.
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Response to Intervention

4. Link all significant school and district
Initiatives to RTI

« ACTION STEP: Organized all school programs under
the MTSS framework. Schools should present MTSS as
an elastic multi-tier problem-solving framework. First,
the school lists all of its significant current programs or
Initiatives intended to assess or intervene with students
with academic or behavioral needs. The school then
assigns each of the programs or initiatives to Tier 1, 2,
or 3 in the MTSS framework. The message for staff is
that, while specific programs may come and go, the
overarching MTSS model is both adaptable and
durable--and that much of the power of MTSS rests on
Its potential to integrate a series of isolated programs
Into a larger unified and coordinated continuum of
student support.
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Intervientiof

Response to Interve

Lab Work: Create an MTSS
Professional Development Plan
for Your Staff

In your group:

1. Appoint a recorder.

2. Write a summary of the minimum essential MTSS
Information you would like to share with your staff before
your target date (e.g., the end of December 2022).

3. List potential large- and small-group opportunities across
the year when you can present MTSS information.
(Consult a school calendar, if available.)

4. Nextto each PD opportunity/date, list the MTSS topic(s) to
be presented.

www.interventioncentral.org 21
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