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Workshop PPTs and handout available at:

http://www.interventioncentral.org/ONC_BOCES
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23-24 Aug 2022 RTI/MTSS Training 
Agenda: Team Tasks

1. Review ‘best practices’ in Tiers 1, 2, and 3 of 
RTI/MTSS.

2. Consider your school’s RTI/MTSS model; 
identify areas for change in 2022-2023.

3. Create an updated draft of your MTSS District 
Plan.
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• Assign a recorder.
• Go to the workshop page: 

http://www.interventioncentral.org/ONC_BOCES
• Click on the link ‘Sample MTSS Plan Template’ to open a 

Google Doc version of the MTSS-A Plan template.
• Save a copy to your Google Drive or download a copy to your 

hard-drive.
• This will be the electronic document that you will edit through 

these two days of MTSS work.

Lab Work: Save a Copy of the 
District MTSS-A Plan Template

9
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MTSS for Academics: 
A Preview of the Multi-
Tier Support Model

10
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RTI vs. MTSS: What is the Difference?
Many schools use the terms Response to intervention (RTI) 
and Multi-Tier System of Supports (MTSS) interchangeably. 
However, there is a difference. 
• RTI usually refers to a school’s academic support system 

only.  
• MTSS is more expansive, describing the systems set up in a 

school to provide coordinated support for both academic and 
behavioral/social-emotional needs. 

• However, RTI and MTSS are similar in that each offers 
several levels of intervention support, uses data to identify 
students requiring services, and employs research-based 
strategies to help at-risk learners.

11
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Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and 
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452
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Continuum of MTSS: Across Grade Levels

13

Elementary School Middle School High School
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RTI/MTSS: Decision Rules: Identifying the ‘Non-
Responding’ Student in Academics

The student:
• received interventions in current classroom to address concerns.
• has completed a combination of 3 or more ‘intervention trials’ at 

Tiers 2 & 3 (with at least one at Tier 3)—each lasting 6-8 weeks.
• continues to show a large academic ‘performance deficit’.
• has failed to close the academic gap with peers (as measured by 

school-wide screening tools).
The RTI/MTSS ‘evidence trail’ shows the interventions were:
• research-based.
• appropriately matched to the student concern.
• carried out with integrity.

14
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1. Early intervention is cost-effective. Small academic 
problems are easier and less costly to fix than big problems.

2. Interventions are put into writing. Teachers write down 
individual interventions so that other educators can know what 
strategies do or do not benefit those learners. 

3. Data determines who needs interventions. The school uses 
academic data to move students into / out of intervention services.

4. Interventions are monitored. Teachers collect progress-
monitoring data for any RTI/MTSS intervention that ‘counts’ –so 
they can judge whether it is actually helping the student.

5. RTI/MTSS is everyone’s responsibility. Every educator in the 
school has a defined role and toolkit of resources to participate in 
RTI/MTSS for academics.

RTI/MTSS for Academic Support: Key Ideas

15
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RTI/MTSS Continuum of Services: 
Tiers 1-3

Tier 3: Intensive Intervention (1-5%). Students who 
failed to respond to lesser interventions are reviewed 
by the RTI/MTSS problem-solving team and receive an 
individualized intervention plan. Groups are capped at 
3 students and meet daily for at least 30 minutes.

Tier 2: Strategic Intervention (10-15%). Students 
receive small-group intervention (group size of 5-7) at 
least 3 times weekly for 30 minutes. The focus is on 
finding and fixing off-grade-level skill gaps.

Tier 1: Classroom Instruction (100%). The teacher 
provides strong core instruction, differentiates as 
needed for individual students.

1

2

3



Response to Intervention

www.interventioncentral.org

MTSS: Tier 1: Whole-Group Instruction
• Strong core instructional practices are the foundation of 

MTSS. They underlie and strengthen classroom 
instruction.

When teachers are able successfully to teach across the 
full range of classroom ability levels, individualized 
interventions may not be needed.

Strong instruction includes making optimal use of 
instructional time, integrating direct-instruction 
elements into lessons, and providing accommodations 
& supports as appropriate.

17
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Tier 1: Core Instruction. The teacher’s whole-
group instruction...
…incorporates essential 
elements of explicit and 
systematic instruction into 
lessons.

…uses strategies to promote 
student engagement.

…provides differentiated 
instruction matched to 
student needs.

…includes frequent 
assessment to gauge student 
mastery in real time.
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MTSS: Tier 1: Classroom Intervention
• Teachers sometimes need to put academic 

interventions in place for 'red flag' students. These 
are students whose academic delays or 
difficulties require a sustained remediation plan 
that will last at least several weeks. 

Tier 1 interventions take place in the classroom, 
typically during core instruction. 

Tier 1 interventions are often modest in scope but 
can still have strong positive outcomes. They 
follow the full MTSS problem-solving 
approach--adapted to the realities of a busy 
classroom environment.

19
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Tier 1: Classroom Intervention. The teacher...

…has access to a bank 
of academic intervention 
ideas and data-collection 
methods accessible by 
all staff.

…uses standardized form(s) 
to record classroom interventions.

…chooses appropriate 
academic intervention(s) 
supported by research.

…selects method(s) to 
monitor student progress, setting a 
goal and collecting baseline data.

…defines the student’s 
presenting academic 
problem(s) in clear and 
specific terms.
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Read-Ask-Paraphrase:
During independent 
reading, the student: will:
1. Read: Read the 

paragraph closely.
2. Ask: What is the main 

idea and 2 supporting 
details?

3. Paraphrase: Write 
key idea and details in 
your own words.

Reading Comprehension: 
Text Summarization
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MTSS: Tier 2: Supplemental Intervention
• When students have moderate academic delays that 

cannot be addressed by classroom support alone, they 
are placed in Tier 2 (supplemental) intervention. About 
10-15% of students may qualify for Tier 2 services. 

Tier 2 academic interventions are typically delivered in 
small-group format. Students are recruited for Tier 2 
services based upon data. Enrollment in these 
intervention groups is dynamic. At several points 
during the school year, students' progress is 
evaluated. Those who have made progress sufficient 
to no longer need supplemental help are exited
from Tier 2 services, while new students at-risk for 
academic failure are recruited.

2222
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Tier 2: Supplemental Intervention. At Tier 2,...
…students enter and exit 
Tier 2 services based 
primarily on objective 
academic data (e.g., 
school-wide screening 
tool(s): 20-25th% or 
below).

…interventions are documented in 
writing before Tier 2 services begin,
and Tier 2 plans are archived 
electronically for easy access.

…interventions seek to fix ‘off-
grade-level’ academic deficits—
and are not simply a reteaching 
of classroom instruction .

…the interventionist 
collects progress-monitoring 
data at least twice per month to 
monitor the success of the 
intervention.

…the interventionist employs 
academic programs or practices 
supported by research.
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MTSS: Tier 3: Intensive Intervention
• Students with substantial academic (and/or behavioral) deficits 

who do not respond to lesser interventions may need a Tier 3 
intervention. In a typical school, 1-5% of students may need Tier 
3 support in a given year. The MTSS Problem-Solving 
Team designs and implements the Tier 3 intervention 
plan.

The Team identifies the most important blockers to 
student success and develops a customized 
intervention plan to address those concerns. 

Tier 3 stands apart from lesser Tiers because of the 
intensity of intervention and customized, 
problem-solving focus.

242424
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Tier 3: Intensive Intervention. The MTSS Problem-
Solving Team…
…meets on referred 
students within 1-2 weeks 
of initial referral.

…follows a standardized problem-solving 
meeting format, with defined meeting roles 
and steps.

…expects that providers of Tier 3 
interventions will collect data at least 
weekly to monitor student progress.

…routinely schedules follow-up 
meetings 6-8 instructional 
weeks after the initial meeting 
to evaluate intervention 
outcomes.

…produces a written record of RTI /MTSS 
Team meeting discussion, including a 
customized intervention plan.
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Tier 3 Interventions Are Developed With Assistance 
from the School’s MTSS (Problem-Solving) Team
Effective MTSS Teams:
• Are multi-disciplinary and include classroom teachers among 

their members
• Follow a structured ‘problem-solving’ model
• Use data to analyze the academic or behavioral problem and 

match the student to effective, evidence-based interventions
• Develop a detailed research-based intervention plan to help 

staff with implementation
• Check up on teachers’ success in carrying out the 

intervention (‘intervention integrity’)
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Tier 1 Tier 2 Tier 3
Purpose: To provide the 
student with classroom 
supports to ‘get through the 
next lesson’. 

Purpose: To find & fix off-
grade-level skill gaps.

Purpose: To create an 
individualized intervention 
plan for intensive-need 
students. 

Team: Classroom teacher 
meets with Tier 1 Team: 
consultant or grade-level 
team.

Team: Data Analysis 
Team screens students 3 
times per year and places 
them using data-based 
entrance criteria.

Team: Multi-disciplinary 
MTSS Problem-Solving 
Team meets on students 
who fail to succeed with 
lesser interventions.

Progression: Tier 1 
continues as long as 
needed. The student may 
also advance to Tier 2 if 
Tier 1 is unsuccessful—but 
only if student is borderline 
or qualifies for Tier 2. 

Progression: If 
unsuccessful at Tier 2, the 
student is referred to Tier 3 
MTSS Team.

Progression: If 
student has met ‘decision 
rules’ for non-responder in 
MTSS, the Team may refer 
to CSE.
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4. Update Your District MTSS Plan.  What 
specific details of your MTSS-A model will 
you include in your new/updated district 
MTSS plan?

3. Select Key MTSS-A ‘Next Steps’. What 
are steps that your school will take in the 
coming year to tune-up your MTSS-A 
model?

MTSS-Academics (MTSS-A): Workshop Goals
1. Understand the MTSS-A Model. What do 

the 3 Tiers of MTSS-A intervention look like?
2. Q&A.  What questions do you have about 

MTSS-A?
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Today’s Schedule
• 8:30-9:15 Tier 2: Supplemental Interventions
• 9:15-10:00 Teams: MTSS Plan-Writing
• 10:00-10:45 Tier 2>Tier 3: Intensive Interventions
• 10:45-11:30 Teams: MTSS Plan-Writing
• 11:30-12:15 LUNCH
• 12:15-1:00 Tier 3/Data Collection
• 1:00-1:45 Teams: MTSS Plan-Writing
• 1:45-2:15 Bringing MTSS Change to Your 

School: Next Steps
• 2:15-3:00 Teams: MTSS Plan-Writing

29
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Pivot Points.  What are key 
classroom competencies that ANY 
student needs for school success? 

30
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Handout 1 
p. 2
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The Struggling Student in a 
General-Education Setting: Pivot Points
Successful students must be able to juggle many 
competencies simultaneously as they negotiate 
complex classroom demands.
The following slides present 10 such pivot points that 
include competencies in academics, behavior, self-
management, and motivation.
Teachers can play an important role in supporting the 
struggling student by identifying potentially weak pivot 
points and assisting the learner to attain them.

32
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Pivot Points: Strengthening the Student Skillset

33

Basic academic skills

Academic 
‘survival skills’

Work completion

Transitions

Attentional focus

Emotional control

Peer interactions

Self-efficacy

Self-understanding

Self-advocacy
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Pivot Points: The Struggling Student in a General 
Education Setting

34

1. Basic Academic Skills. The student has 
sufficient mastery of basic academic skills 
(e.g., reading fluency) to complete 
classwork.

2. Academic Survival Skills. The student 
possesses the academic survival skills (e.g., 
homework skills, time management, 
organization) necessary to manage their 
learning.
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Pivot Points: The Struggling Student in a General 
Education Setting

35

3. Work Completion. The student 
independently completes in-class work 
and homework.

4. Transitions. The student flexibly adapts 
to changing academic routines and 
behavioral expectations across activities 
and settings (e.g., content-area classes; 
specials).
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Pivot Points: The Struggling Student in a General 
Education Setting

36

5. Attentional Focus. The student has a 
grade- or age-appropriate ability to focus 
attention in large and small groups and 
when working independently. 

6. Emotional Control. The student 
manages emotions across settings, 
responding appropriately to setbacks and 
frustrations.
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Pivot Points: The Struggling Student in a General 
Education Setting

37

7. Peer Interactions. The student 
collaborates productively and has 
positive social interactions with peers.

8. Self-Efficacy. The student 
possesses a positive view of 
their academic abilities, believing 
that increased effort paired with effective work 
practices will result in improved outcomes 
(‘growth mindset’).



Response to Intervention

www.interventioncentral.org

Pivot Points: The Struggling Student in a General 
Education Setting

38

9. Self-Understanding. The student 
can articulate their relative 
patterns of strength and weakness in 
academic skills, general conduct, and social-
emotional functioning.

10. Self-Advocacy. The student 
advocates for their needs and 
negotiates effectively with adults.
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Pivot Points: The Struggling Student in a General-
Education Setting: ACTIVITY
1. Basic Academic Skills. The student has sufficient mastery of 

basic academic skills (e.g., reading fluency) to complete classwork.
2. Academic Survival Skills. The student possesses the academic survival skills (e.g., homework 

skills, time management, organization) necessary to manage their learning.

3. Work Completion. The student independently completes in-class work and homework.
4. Transitions. The student flexibly adapts to changing academic routines and behavioral expectations 

across activities and settings (e.g., content-area classes; specials).

5. Attentional Focus. The student has a grade- or age-appropriate ability to focus attention in large and 
small groups and when working independently. 

6. Emotional Control. The student manages emotions across settings, responding appropriately to 
setbacks and frustrations.

7. Peer Interactions. The student collaborates productively, has positive social interactions with peers.

8. Self-Efficacy. The student possesses a positive view of their academic abilities, believing that 
increased effort paired with effective work practices will result in improved outcomes.

9. Self-Understanding. The student can articulate their relative patterns of strength and weakness in 
academic skills, general conduct, and social-emotional functioning.

10. Self-Advocacy. The student advocates for their needs and negotiates effectively with adults.

DIRECTIONS. Review the 10 ‘pivot 
points’ discussed today.

1. Select up to 3 that you or your school 
find most challenging.

2. Number those selected in order from 
greatest (‘1’) to least (‘3’) importance.

3. Be prepared to report out.
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Pivot Points: The Struggling Student in a General-
Education Setting: ACTIVITY
1. Basic Academic Skills. The student has sufficient mastery of 

basic academic skills (e.g., reading fluency) to complete classwork.
2. Academic Survival Skills. The student possesses the academic survival skills (e.g., homework 

skills, time management, organization) necessary to manage their learning.

3. Work Completion. The student independently completes in-class work and homework.
4. Transitions. The student flexibly adapts to changing academic routines and behavioral expectations 

across activities and settings (e.g., content-area classes; specials).

5. Attentional Focus. The student has a grade- or age-appropriate ability to focus attention in large and 
small groups and when working independently. 

6. Emotional Control. The student manages emotions across settings, responding appropriately to 
setbacks and frustrations.

7. Peer Interactions. The student collaborates productively, has positive social interactions with peers.

8. Self-Efficacy. The student possesses a positive view of their academic abilities, believing that 
increased effort paired with effective work practices will result in improved outcomes.

9. Self-Understanding. The student can articulate their relative patterns of strength and weakness in 
academic skills, general conduct, and social-emotional functioning.

10. Self-Advocacy. The student advocates for their needs and negotiates effectively with adults.
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CLOSE-UP: Tier 1: 
Delivering Strong 
Instruction to All 
Students

41
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Tier 1: Core Instruction

Tier 1: Classroom 
Academic Interventions

Tier 2: 
Strategic

Tier 3: 
Intensive

RTI/MTSS for 
Academics: 
Pyramid of 
Interventions

Tier 1: Core Instruction 
(100%). Teachers in all 
classrooms deliver 
effective instruction to 
reach the widest range of 
learners. 
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MTSS: Tier 1: Core Instruction
• Strong core instructional practices are the foundation of 

MTSS. They underlie and strengthen classroom 
instruction.

When teachers are able successfully to teach across the 
full range of classroom ability levels, individualized 
interventions may not be needed.

Strong instruction includes making optimal use of 
instructional time, integrating direct-instruction 
elements into lessons, and providing accommodations &
supports as appropriate.

43
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The Challenge of Learning Differences…
Students often bring learning differences to their general-
education classrooms that significantly impact their success. 

One positive step is to have an efficient toolkit of research-
based instructional strategies appropriate for the entire class.

Language
Issues

Behavior

Attention
Learning
Problems
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MTSS: Tier 1: Core Instruction: Direct 
Instruction
Teachers can strengthen 

their lessons by 
incorporating into them 
elements of direct 
instruction.
Handout 1: pp. 3-4
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How to: Implement Strong Core Instruction
1. Access to Instruction 2. ‘Scaffolding’ Support (Cont.)
Instructional Match Group Responding

Content Review at Lesson Start High Rate of Student Success

Preview of Lesson Goal(s) Brisk Rate of Instruction

Chunking of New Material Fix-Up Strategies

2. ‘Scaffolding’ Support 3. Timely Performance Feedback

Detailed Explanations & Instructions Regular Feedback

Talk Alouds/Think Alouds Step-by-Step Checklists

Work Models 4. Opportunities for Review/ Practice

Active Engagement Spacing of Practice Throughout  Lesson

Collaborative Assignments Guided Practice

Checks for Understanding Support for Independent Practice
Distributed Practice
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How To Implement Strong Core Instruction
Increase Access to Instruction
1. Instructional Match. Lesson content is appropriately 

matched to students' abilities (Burns, VanDerHeyden, & 
Boice, 2008).

2. Content Review at Lesson Start. The lesson opens with 
a brief review of concepts or material that have previously 
been presented. (Burns, VanDerHeyden, & Boice, 2008, 
Rosenshine, 2008).

47
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How To Implement Strong Core Instruction
Increase Access to Instruction
3. Preview of Lesson Goal(s). At the start of instruction, the 

goals of the current day's lesson are shared (Rosenshine, 
2008).

4. Chunking of New Material. The teacher breaks new 
material into small, manageable increments, 'chunks', or 
steps (Rosenshine, 2008).

48
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How To Implement Strong Core Instruction
Provide ‘Scaffolding’ Support
1. Detailed Explanations & Instructions. Throughout the 

lesson, the teacher provides adequate explanations and 
detailed instructions for all concepts and materials being 
taught (Burns, VanDerHeyden, & Boice, 2008).

2. Talk-Alouds/Think-Alouds. Verbal explanations are given 
to explain cognitive strategies: ‘talk-alouds’ (e.g., the 
teacher describes and explains each step of a cognitive 
strategy) and ‘think-alouds’ (e.g., the teacher applies a 
cognitive strategy to a particular problem or task and 
verbalizes the steps in applying the strategy) (Burns, 
VanDerHeyden, & Boice, 2008, Rosenshine, 2008).

49
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How To Implement Strong Core Instruction
Provide ‘Scaffolding’ Support
3. Work Models. The teacher makes exemplars of academic 

work (e.g., essays, completed math word problems) 
available to students for use as models (Rosenshine, 
2008).

4. Active Engagement.  The teacher ensures that the lesson 
engages the student in ‘active accurate responding’ 
(Skinner, Pappas & Davis, 2005) often enough to capture 
student attention and to optimize learning.

50
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How to: Implement Strong Core Instruction
1. Access to Instruction 2. ‘Scaffolding’ Support (Cont.)
Instructional Match Group Responding

Content Review at Lesson Start High Rate of Student Success

Preview of Lesson Goal(s) Brisk Rate of Instruction

Chunking of New Material Fix-Up Strategies

2. ‘Scaffolding’ Support 3. Timely Performance Feedback

Detailed Explanations & Instructions Regular Feedback

Talk Alouds/Think Alouds Step-by-Step Checklists

Work Models 4. Opportunities for Review/ Practice

Active Engagement Spacing of Practice Throughout  Lesson

Collaborative Assignments Guided Practice

Checks for Understanding Support for Independent Practice
Distributed Practice
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Motivating Students Through Collaboration: 
Numbered Heads Together (Online)

The Need. Teacher questioning during whole-group instruction is 
a key way for instructors to monitor student understanding of 
content. When questioning:
– instructors should use a mix of closed-response queries (i.e., 

limited number of correct responses) and open-response 
questions (i.e., wide range of acceptable answers, opinions, 
or judgments). 

– students should have enough wait-time to formulate an 
adequate answer., 

– the teacher should provide targeted performance feedback 
(Maheady et al., 2006). 



Response to Intervention

www.interventioncentral.org

Motivating Students Through Collaboration: 
Numbered Heads Together

• Solution. Numbered Heads Together is an instructional 
technique build upon peer collaboration that provides 
the supports and structure necessary to promote 
effective teacher questioning and student responding 
(Maheady et al., 2006). This technique can be useful for 
students with emotional/behavioral disorders (EBD) 
(Hunter & Haydon, 2013). 
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Motivating Students Through Collaboration: 
Numbered Heads Together

Procedure:  During whole-group instruction, Numbered 
Heads Together is implemented using the following 
steps: 

1. Create teams. The teacher divides the class into 4-
person teams. Ideally, each team includes a mix of 
high, average, and low-achieving students. Students in 
each team assign themselves the numbers 1 through 
4. (Note: If a team has only 3 members, one student 
takes two numbers: 3 and 4.)
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Motivating Students Through Collaboration: 
Numbered Heads Together

2. State a question. The teacher poses separate 
queries to the class. After each question, the instructor 
tells students to "put your heads together, think of the 
best answer you can, and make sure that everybody in 
your group knows that answer.“

3. Allow think-time. The teacher gives students 30 
seconds to discuss an answer in their groups.
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Motivating Students Through Collaboration: 
Numbered Heads Together

4. Elicit student responses. The teacher randomly 
selects a number from 1-4 and says, "All number [1, 2, 
3, or 4] students who know the answer, raise your 
hand." The teacher then calls on one student with 
hand raised and asks him or her to give the answer. 
The teacher next says, "How many [1, 2, 3, or 4] 
students think that that answer is correct? Raise your 
hand." [Optional: The teacher can call on additional 
students with hand raised to elaborate on a previous 
student's answer.]
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How to: Implement Strong Core Instruction
1. Access to Instruction 2. ‘Scaffolding’ Support (Cont.)
Instructional Match Group Responding

Content Review at Lesson Start High Rate of Student Success

Preview of Lesson Goal(s) Brisk Rate of Instruction

Chunking of New Material Fix-Up Strategies

2. ‘Scaffolding’ Support 3. Timely Performance Feedback

Detailed Explanations & Instructions Regular Feedback

Talk Alouds/Think Alouds Step-by-Step Checklists

Work Models 4. Opportunities for Review/ Practice

Active Engagement Spacing of Practice Throughout  Lesson

Collaborative Assignments Guided Practice

Checks for Understanding Support for Independent Practice
Distributed Practice
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How to: Implement Strong Core Instruction
1. Access to Instruction 2. ‘Scaffolding’ Support (Cont.)
Instructional Match Group Responding

Content Review at Lesson Start High Rate of Student Success

Preview of Lesson Goal(s) Brisk Rate of Instruction

Chunking of New Material Fix-Up Strategies

2. ‘Scaffolding’ Support 3. Timely Performance Feedback

Detailed Explanations & Instructions Regular Feedback

Talk Alouds/Think Alouds Step-by-Step Checklists

Work Models 4. Opportunities for Review/ Practice

Active Engagement Spacing of Practice Throughout  Lesson

Collaborative Assignments Guided Practice

Checks for Understanding Support for Independent Practice
Distributed Practice

Activity: Strong Direct 
Instruction 
1. Review this list of elements of 

direct instruction.
2. Discuss how your school 

might use this or a similar 
checklist to create school-
wide expectations for strong, 
consistent Tier 1 (core) 
instruction to benefit 
struggling learners.
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CLOSE-UP: Tier 1: 
Helping the Classroom 
Teacher to Become an 
Intervention ‘First 
Responder’

59
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Tier 1: Core Instruction

Tier 1: Classroom 
Academic Interventions

Tier 2: 
Strategic

Tier 3: 
Intensive

RTI/MTSS for 
Academics: 
Pyramid of 
Interventions

Tier 1: Classroom 
Intervention. The 
classroom teacher provides 
Tier 1 interventions to 
those individual students 
with academic difficulties 
who need additional 
classroom support to 
achieve success in core 
instruction. 
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MTSS: Tier 1: Classroom Intervention
• Teachers sometimes need to put reading (or other 

academic) interventions in place for 'red flag' students. 
These are students whose delays or difficulties require a 
sustained remediation plan that will last at least several 
weeks. 

Tier 1 interventions take place in the classroom, typically 
during core instruction. 

Tier 1 interventions are often modest in scope but can still 
have strong positive outcomes. They follow the full 
MTSS problem-solving approach--adapted to the 
realities of a busy classroom environment.
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Case 1: Tomás: Grade 7: 
Reading Comprehension

Case 2: Jacqueline: 
Grade 1: Letter Knowledge

Case 4: Neda: Grade 4:
Math-Fact Fluency

Case 3: Russell: Grade 10: Attendance 
& Preparedness

RTI Files…
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Tomás
Grade 7
Problem: Reading 
comprehension
Intervention: Read-
Ask-Paraphrase

RTI Files: Case 1
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• Problem: When Tomás reads assigned 
informational passages independently, he 
does not always retain the key ideas.

• Intervention: His Social Studies 
instructor, Mr. Garber, decides to teach 
Tomás to use Read-Ask-Paraphrase
(RAP), a self-managed reading 
comprehension strategy. The student will 
then use RAP on all assigned readings. 

64

RTI Files: Case 1
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Reading Comprehension: Self-Management Strategies
• RETAIN TEXT INFORMATION WITH PARAPHRASING (RAP). 

The student is trained to use a 3-step cognitive strategy when 
reading each paragraph of an informational-text passage: (1) 
READ the paragraph; (2) ASK oneself what the main idea of the 
paragraph is and what two key details support that main idea; (3) 
PARAPHRASE the main idea and two supporting details into one's 
own words. This 3-step strategy is easily memorized using the 
acronym RAP (read-ask-paraphrase). OPTIONAL BUT 
RECOMMENDED: Create an organizer sheet with spaces for the 
student to record main idea and supporting details of multiple 
paragraphs—to be used with the RAP strategy-to be used as an 
organizer and verifiable work product.

Source: Hagaman, J. L., Casey, K. J., & Reid, R. (2010). The effects of the paraphrasing strategy on the reading 
comprehension of young students. Remedial and Special Education, 33, 110-123.
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READ-ASK-
PARAPHRASE 

(RAP) Sheet: 
Reading 

Comprehension: 
Cognitive Strategy 

(Available on 
Conference Web 

Page)

Read-Ask-Paraphrase: 
STEPS:
1. Read: Read the 

paragraph closely.
2. Ask: What is the main 

idea and 2 supporting 
details?

3. Paraphrase: Write 
key idea and details in 
your own words.
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• Progress-Monitoring: Mr. Garber already 
assesses class-wide comprehension of 
assigned readings once per week with a 
brief bell-ringer quiz (5-item: short-
answer).

At baseline, Tomás is earning quiz grades 
averaging 40 percent (2 of 5 correct). The 
outcome goal in 6 weeks is for Tomás to 
earn quiz grades of 80 percent or higher.

67

RTI Files: Case 1
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Tomás: Bell-Ringer Quiz Grades

Tomás: Grade 7: Read-Ask-Paraphrase
RTI Files: Case 1

Goal
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• With many middle- and high-school classroom academic 
interventions (such as Read-Ask-Paraphrase), the 
student is the interventionist and the teacher is the 
coach. 

• That is, students are encouraged to become self-
managing learners, mastering and using effective 
strategies on their own.
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RTI Files: Case 1: Take-Away
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Jacqueline
Grade 1
Problem: Limited 
letter knowledge
Intervention: 
Incremental 
Rehearsal

RTI Files: Case 2
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• Problem: Jacqueline cannot identify all 
mixed-case letters.

• Intervention: Her teacher, Mrs. Sampson, 
decides to use incremental rehearsal, a 
high-success intervention to help her to 
master all letter names.  This intervention 
will be delivered 3 times per week in 12-
minute sessions—and will last for 6 
weeks.

71

RTI Files: Case 2
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Letter Names: Incremental Rehearsal

P
Step 1: The tutor writes 
down on a series of flash 
cards the letters that the 
student needs to learn.

m

l

q

C

b

c

a

h

Y

K

t

D

w

N
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Incremental Rehearsal of Letter Names

P
Step 2: The tutor reviews 
the letter identification 
cards with the student. 
Any card that the student 
can answer within 2 
seconds is sorted into 
the ‘KNOWN’ pile. Any 
card that the student 
cannot answer within two 
seconds—or answers 
incorrectly—is sorted into 
the ‘UNKNOWN’ pile.

K

a

t

C

h q

b

Y

D

m

N

c

l

w

‘KNOWN’ Letters ‘UNKNOWN’ Letters
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Incremental Rehearsal of Letter Names
Step 3: The tutor is now ready to follow a nine-step incremental-rehearsal 
sequence: First, the tutor presents the student with a single index card 
containing an ‘unknown’ letter. The tutor reads the letter aloud, then prompts 
the student to read off the same unknown letter.

K
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Incremental Rehearsal of Letter Names

b

Step 3 (Cont.): Next the tutor takes a letter from the ‘known’ pile and pairs it 
with the unknown letter. When shown each of the two letters, the student is 
asked to identify it.

K
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Incremental Rehearsal of Letter Names

P

a

hC

q

Y

D

b

Step 3 (Cont.): The tutor then repeats the sequence--adding yet another 
known letter card to the growing deck of flash cards being reviewed and each 
time prompting the student to answer the whole series of letter names. This 
process continues until the review deck contains a total of one ‘unknown’ letter 
and eight ‘known’ letters (a high ratio of ‘known’ to ‘unknown’ material ).

K
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Incremental Rehearsal of Letter Names

P

a

hC

q

Y

D

bK

Step 4: At this point, the last ‘known’ letter that had been added to the 
student’s review deck is discarded (placed back into the original pile of ‘known’ 
items) and the previously ‘unknown’ letter name is now treated as the first 
‘known’ letter in new student review deck for future drills.
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Incremental Rehearsal of Letter Names
Step 4: The student is then presented with a new ‘unknown’ letter to identify-
and the review sequence is once again repeated each time until the ‘unknown’ 
letter is grouped with nine ‘known’ letters—and on and on. Daily review 
sessions are discontinued either when time runs out or when the student 
answers an ‘unknown’ letter incorrectly three times.

P

h

C

Q

Y

D

bKN
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• Progress-Monitoring: During the 
intervention, Mrs. Sampson keeps a 
cumulative record of any additional letter-
names that Jacqueline masters, entering 
them on a log sheet. 

At baseline, Jacqueline can identify 21 
letters correctly. The outcome goal for 
Jacqueline is to name all 52 mixed-case 
letters accurately and quickly.

79

RTI Files: Case 2
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Jacqueline: Grade 1: Incremental Rehearsal
Jacqueline: Letter Names

Goal

RTI Files: Case 2
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• Interventions are not…
– an object (‘flashcards’)
– a person (‘the Reading Teacher’)
– a place (‘The Learning Center’).

• Instead, interventions are the actual instructional 
strategies/steps used to teach the struggling learner.

• So while ‘flashcards’ are not an intervention, 
‘incremental rehearsal using mixed-case letter ID 
flashcards’ is an intervention.

81

RTI Files: Case 2: Take-Away
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Russell
Grade 10
Problem: 
Attendance and 
preparedness
Intervention: 
Learning Contract

RTI Files: Case 3
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• Problem: Russell is often tardy to his 
science class. He is also frequently 
unprepared, not bringing work materials or 
turning in assignments.

• Intervention: Russell’s science teacher, 
Mr. Rappaport, meets with the student 
during the school’s ‘extra-help’ period. In 
that session, he works with Russell to 
develop a learning contract.

83

RTI Files: Case 3
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Learning Contracts: Put Student Promises in Writing…
• Description. A learning contract is a voluntary, 

student-completed document that outlines 
actions the learner promises to take in a course 
to achieve academic success. 

• This contract is signed by the student, the 
instructor, and (optionally) the parent. 

84

Sources: Frank, T., & Scharff, L. F. V. (2013). Learning contracts in undergraduate courses: Impacts on student behaviors and academic
performance. Journal of the Scholarship of Teaching and Learning, 13(4), 36-53.

Greenwood, S. C., & McCabe, P. P. (2008). How learning contracts motivate students. Middle School Journal, 39(5), 13-22. 
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Learning Contract: 
Example

85

Russell B. Mr. Rappaport
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Learning Contracts: Put Student Promises in Writing…
Benefits. Learning contracts:
• provide academic structure and support, 
• motivate struggling learners by having them 

pledge publicly to engage in specific, positive 
study and learning behaviors, and

• serve as a vehicle to bring teachers and 
students to agreement on what course goals are 
important and how to achieve them.

86

Sources: Frank, T., & Scharff, L. F. V. (2013). Learning contracts in undergraduate courses: Impacts on student behaviors and academic
performance. Journal of the Scholarship of Teaching and Learning, 13(4), 36-53.

Greenwood, S. C., & McCabe, P. P. (2008). How learning contracts motivate students. Middle School Journal, 39(5), 13-22. 
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Learning Contract: 
Example

87

Russell B.Mr. Rappaport
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Learning Contract: 
Example

88

Statement of Purpose. The 
contract opens with a 
statement presenting a 
rationale for why the contract 
is being implemented.

Russell B.Mr. Rappaport
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Learning Contract: 
Example

89

Russell B.Mr. Rappaport
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Student Actions. The 
contract lists any 
actions that the 
student is pledging to 
complete to ensure 
success in the course.  

Russell B.Mr. Rappaport
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Learning Contract: 
Example
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Russell B.Mr. Rappaport
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Russell B.Mr. Rappaport

Teacher Actions. Listing teacher 
responsibilities on the contract 
emphasizes that success in the 
course is a shared endeavor and 
can prod the student to take 
advantage of instructor supports that 
might otherwise be overlooked.
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Learning Contract: 
Example

93

Russell B.Mr. Rappaport
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Sign-Off. Both student and teacher 
(and, optionally, the parent) sign the 
learning contract. The student 
signature in particular indicates a 
voluntary acceptance of the learning 
contract and a public pledge to 
follow through on its terms.

Russell B.Mr. Rappaport
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Learning Contract: 
Example

95

Russell B.Mr. Rappaport
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• Progress-Monitoring: Mr. Rappaport decides 
to measure intervention progress using a 4-item 
Daily Behavior Report (DBR). Each item is 
scored YES=1/NO=0— so Russell can earn a 
maximum of 4 points per day.

96

RTI Files: Case 3

To monitor, the teacher calculates average daily scores 
per week. At baseline, Russell earns an average rating 
of 1.5 pts of 4. The outcome goal is that Russell will 
earn average weekly DBR scores of at least 3.5 pts of 4.
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Russell: Grade 10: Attendance & Preparedness 

Goal

RTI Files: Case 3
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• Learning Contracts are a great tool to record the 
outcome of parent conferences. 

The list of strategies coming out of teacher/parent 
conferences to help a struggling learner are likely to 
qualify as ‘RTI plans’—but only if they are written 
down. The act of creating a Learning Contract 
provides focus and structure to the meeting while 
also resulting in a written record of the plan.

98

RTI Files: Case 3: Take-Away
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Neda
Grade 4
Problem: Limited 
math-fact fluency
Intervention: 
Cover-Copy-
Compare

RTI Files: Case 4
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• Problem: Neda is slow in solving basic 
multiplication facts.

• Intervention: Neda’s math teacher, Ms. 
Tanger, decides to use Cover-Copy-
Compare (CCC), a student-directed 
strategy that relies on short-term memory 
retrieval to memorize math facts. The 
student will use CCC during daily 
deskwork.

100

RTI Files: Case 4
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In this intervention to promote acquisition of 
math facts, the student is given a sheet with the 
math facts with answers. The student looks at 
each math model, covers the model  briefly and 
copies it from memory, then compares the 
copied version to the original correct model 
(Skinner, McLaughlin & Logan, 1997).

101

Cover-Copy-Compare: Math Facts
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Cover-Copy-
Compare Math 

Fact Student 
Worksheet

9 x 7 = 63

9 x 2 = 18
9 x 4 = 36

9 x 1 = 9

9 x 9 = 81
9 x 6 = 54
9 x 3 = 27

9 x 5 = 45
9 x 10 = 90

9 x 8 = 72

9 x 7 = 63
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• Progress-Monitoring: Ms. Tanger will assess 
Neda’s math-fact fluency once per week with 
a timed (2-minute) worksheet of randomly 
selected basic multiplication facts. The sheet 
will be scored for number of correct digits.
At baseline, Neda scores 28 correct digits/2 
minutes. According to Grade 4 benchmark 
norms, the outcome goal after 6 weeks is for 
Neda to score at least 49 correct digits/2 
minutes.

103

RTI Files: Case 4
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Neda: Grade 4: Math-Fact Fluency

Goal

RTI Files: Case 4
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• Cover-Copy-Compare is an example of an intervention 
that is simple to use and to supervise.

• Schools can use a wide range of personnel to deliver 
interventions: classroom teachers, support staff 
(including teacher assistants/aides, adult volunteers, and 
cross-age (older) peer tutors—even parents!

• Interventions like Cover-Copy-Compare are perfect for 
non-instructional personnel to administer or oversee.

105

RTI Files: Case 4: Take-Away
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Case 1: Tomás: Grade 7: 
Reading Comprehension

Case 2: Jacqueline: 
Grade 1: Letter Knowledge

Case 4: Neda: Grade 4:
Math-Fact Fluency

Case 3: Russell: Grade 10: Attendance 
& Preparedness

RTI Files…
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Teacher Problem-Solving: Just a Part of the Job… 
Instructors regularly engage in problem-solving efforts, such as:

107

 searching the Internet for ideas to help a struggling learner.
 pulling a student aside to identify deficits in knowledge or skills 

and reteach instructional content as needed.
 conferencing with a student to develop an action-plan to 

improve academic performance.
 brainstorming with members of the grade-level or instructional 

team for ideas to support a student.
 meeting with a consultant (school psychologist; reading or math 

teacher, etc.) for intervention suggestions.
 scheduling student-parent conferences to enlist home and 

school to boost academic performance or address behaviors.
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Teacher Problem-Solving: All the Work, Little Credit…
In this era of accountability, classroom intervention 
efforts are not acknowledged unless they are 
documented: “Teachers are already doing 90% of 
the work. But they are often getting zero credit.”

RTI/MTSS provides a structure and toolkit for 
teachers to record and share classroom 
intervention plans. With little or no extra time, 
instructors can get full credit for their problem-
solving work.

108
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Individualization: Reteaching, Differentiation, Scaffolding
Tier 1:Core Instruction

The Individualization Continuum: When Should 
Classroom Intervention Efforts Be Documented?
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Individualization: Reteaching, Differentiation, Scaffolding
Tier 1:Core Instruction

The Individualization Continuum: When Should 
Classroom Intervention Efforts Be Documented?

Rayshawn. Typical 
student making 
expected progress with 
core instruction alone. 
No intervention plan 
needed.
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Individualization: Reteaching, Differentiation, Scaffolding
Tier 1:Core Instruction

The Individualization Continuum: When Should 
Classroom Intervention Efforts Be Documented?

Sara. Requires occasional
reteaching, reinforcement of 
core instructional content. No 
intervention plan needed.
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Individualization: Reteaching, Differentiation, Scaffolding
Tier 1:Core Instruction

Tomás. Needs sustained 
teacher attention across 
several instructional weeks. 
Benefits from strategy to 
boost comprehension (i.e., 
Read-Ask-Paraphrase). 
Documentation of 
intervention plan 
recommended.

The Individualization Continuum: When Should 
Classroom Intervention Efforts Be Documented?
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When helping teachers to plan Tier 1/classroom interventions, what 
is the right balance between too little and too much support?

Teachers & Classroom Support Plans: Finding the Balance

113

Teacher Alone Teacher & 
Consultant

Teacher & Grade-
Level/Instructional 

Team

Teacher & RTI 
Problem-Solving 

Team

Too Little Support Too Much Support“Sweet Spot”: Appropriate Support
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At Tier 1, problem-solving occurs when the teacher 
meets briefly with a team (e.g., grade-level team, 
instructional team, department) or a consultant.
The teacher defines the student problem(s), selects 
intervention(s), decides how to monitor the 
intervention, and documents the intervention plan—
with the guidance of the team or consultant
The teacher meets again with team or consultant 
several weeks later to check on the status of the 
intervention.

114

Tier 1 Intervention Plans: Essentials…
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RTI/MTSS Classroom Support Plan: ‘Message in a Bottle’: 
Who might benefit?

115

Colleagues. Your intervention 
efforts can be read by your 
fellow teachers and future 
educators

Parents & Student. You can make 
the creation of the Classroom Support 
Plan the focus of student and parent 
conferences. 

RTI/MTSS Problem-Solving 
Team. Your classroom intervention 
plan helps the team to make better 
recommendations.

Special Education Eligibility Team. Evidence of 
a classroom intervention plan is often a 
requirement when attempting to diagnose a 
learning disability or other IEP condition.
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Activity: What Are Your 
Expectations of the Teacher 
as Academic ‘First 
Responder’? (Handout 1; p. 15)

• Imagine a teacher who has a student 
experiencing ongoing, serious 
academic difficulty in a class or 
course. 

• Which of the responsibilities on the 
right do you feel would not be 
appropriate to 
expect of that
classroom teacher 
to support this 
struggling student?

Elements of Effective Classroom 
Academic Intervention
1. Describe the student academic 

problem(s) clearly and 
specifically

2. Find/use effective academic-
intervention strategies.

3. Use instructional adjustments/ 
accommodations as appropriate.

4. Record (write down) intervention 
efforts.

5. Collect data on whether 
academic performance improves

6. Communicate with the student.
7. Communicate with parent(s).
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Teacher skills: Teachers do not identify and prioritize 
student concerns in clear and specific terms.

System: Teachers lack an easily accessible intervention bank with 
sufficient ideas to address most common classroom concerns.

System: Schools lack objective risk profiles to ensure equity in identifying 
students eligible for Tier 1/classroom interventions (e.g., being considered 
for retention; failing a course in second consecutive marking period).

System: Teachers lack a supportive setting (e.g., consultant, instructional 
team meeting, etc.) to discuss interventions.

System: Schools lack a single, shared form/format to document (put into 
writing) Tier 1/classroom interventions.

System: Tier 1/classroom interventions are not routinely archived for 
long-term storage, indexing, and retrieval.

Classroom
Intervention
Roadblocks
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Teacher skills: Teachers do not identify and prioritize 
student concerns in clear and specific terms.

System: Teachers lack an easily accessible intervention bank with 
sufficient ideas to address most common classroom concerns.

System: Schools lack objective risk profiles to ensure equity in identifying 
students eligible for Tier 1/classroom interventions (e.g., being considered 
for retention; failing a course in second consecutive marking period).

System: Teachers lack a supportive setting (e.g., consultant, instructional 
team meeting, etc.) to discuss interventions.

System: Schools lack a single, shared form/format to document (put into 
writing) Tier 1/classroom interventions.

System: Tier 1/classroom interventions are not routinely archived for 
long-term storage, indexing, and retrieval.

Classroom
Intervention
Roadblocks

Activity: Tier 1: 
Intervention 
Roadblocks
1. Look over this list of potential 

classroom intervention 
roadblocks.

2. Pick one that you feel is most 
important to address at your 
school.
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RTI/MTSS Elements: Prioritize!

119

• Open Handout 4 to p. 3: Tier 1: Classroom Intervention: Building Capacity.
• Review each RTI/MTSS goal in this section:(items A.1.5-A.1.9 only) . Rate 

each goal, using this scale: The goal is:
– ‘0’= accomplished.
– ‘1’= a priority to work on this year (2022-23).
– ‘2’= to be postponed until next year (2023-24).
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Tier 1: Classroom Intervention: Building Capacity (5). The 
school has prepared a ‘toolkit’ of resources and procedures to 
assist teachers in carrying out classroom (Tier 1) interventions. 
The school has:

[A.1.5] created a bank of academic intervention ideas 
accessible by all staff. 
[A.1.6] created a bank of classroom data-collection methods 
accessible by all staff.
[A.1.7] defined the ‘essentials’ of Tier 1 intervention-planning 
meetings, including an agenda and setting (e.g., grade-level 
or instructional-team meetings; 1:1 meetings with 
consultants).

120
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Tier 1: Classroom Intervention: Building Capacity (Cont.). 
The school has prepared a ‘toolkit’ of resources and procedures 
to assist teachers in carrying out classroom (Tier 1) 
interventions. The school has:

[A.1.8] developed standardized form(s) to record classroom 
interventions.
[A.1.9] developed at-risk profiles of students requiring Tier 1 
intervention plans (e.g., elementary: candidate for retention; 
middle/high school: failing 2 consecutive marking periods).

121
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Reading 
Interventions. What 
are examples of 
classroom interventions 
in reading?
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1. Phonemic Awareness: 
The ability to hear and 
manipulate sounds in 
words. 

Source: Big ideas in beginning reading. University of Oregon. Retrieved September 23, 2007, from http://reading.uoregon.edu/index.php

2. Alphabetic Principle: The ability 
to associate sounds with letters 
and use these sounds to form 
words. 

3. Fluency with Text: The effortless, 
automatic ability to read words in 
connected text. 

4. Vocabulary: The ability to 
understand (receptive) and use 
(expressive) words to acquire and 
convey meaning. 

5. Comprehension: The complex 
cognitive process involving the 
intentional interaction between 
reader and text to convey meaning.

Five Components of Reading



Response to Intervention

www.interventioncentral.org

Grade 1: Problem: “Karim needs to 
develop ‘word attack’ skills for CVC 
words.”

Intervention: Letter Cube Blending

124
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Letter Cube Blending
• The Letter Cube Blending intervention targets alphabetic 

(phonics) skills. The student is given three cubes with 
assorted consonants and vowels appearing on their sides. 
The student rolls the cubes and records the resulting letter 
combinations on a recording sheet. The student then 
judges whether each resulting ‘word’ composed from the 
letters randomly appearing on the blocks is a real word or 
a nonsense word. The intervention can be used with one 
student or a group. (Florida Center for Reading Research, 
2009; Taylor, Ding, Felt, & Zhang, 2011).

125

Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from 
http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdfTaylor, R. P., Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1 
intervention on letter–sound correspondence in a Response-to-Intervention model in first graders. School Psychology Forum, 
5(2), 54-73.
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Letter Cube Blending

126

Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from 
http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdf
Taylor, R. P., Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1 intervention on letter–sound correspondence in a 
Response-to-Intervention model in first graders. School Psychology Forum, 5(2), 54-73.

PREPARATION: Here are guidelines for preparing Letter Cubes:
• Start with three (3) Styrofoam or wooden blocks (about 3 inches in 

diameter). These blocks can be purchased at most craft stores.
• With three markers of different colors (green, blue, red), write the 

lower-case letters listed below on the sides of the three blocks--with 
one bold letter displayed per side. 
- Block 1: t,c,d,b,f,m: green marker
- Block 2: a,e,i,o.u,i (The letter I appears twice on the block.): blue 
marker
- Block 3: b,d,m,n,r,s: red marker

• Draw a line under any letter that can be confused with letters that have 
the identical shape but a different orientation (e.g., b and d).



Response to Intervention

www.interventioncentral.org

Letter Cube Blending

127

Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from 
http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdfTaylor, R. P., Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1 
intervention on letter–sound correspondence in a Response-to-Intervention model in first graders. School Psychology Forum, 
5(2), 54-73.

INTERVENTION STEPS: At the start of the intervention, each student 
is given a Letter Cube Blending Recording Sheet. During the Letter 
Cube Blending activity:

1. Each student takes a turn rolling the Letter Cubes. The student 
tosses the cubes on the floor, a table, or other flat, unobstructed 
surface. The cubes are then lined up in 1-2-3 (green: blue: red) order. 

2. The student is prompted to sound out the letters on the cubes.
The student is prompted to sound out each letter, to blend the letters, 
and to read aloud the resulting ‘word’. 



Response to Intervention

www.interventioncentral.org

Letter Cube Blending

128

Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from 
http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdfTaylor, R. P., Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1 
intervention on letter–sound correspondence in a Response-to-Intervention model in first graders. School Psychology Forum, 
5(2), 54-73.

INTERVENTION STEPS (Cont.):
3. The student identifies and records the word as ‘real’ or 

‘nonsense’. The student then identifies the word as ‘real’ or ‘nonsense’ 
and then writes the word on in the appropriate column on the Letter 
Cube Blending Recording Sheet.

4. The activity continues to 10 words. The activity continues until 
students in the group have generated at least 10 words on their 
recording sheets.
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Letter Cube Blending
Sample Recording Sheet
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Sources: Florida Center for Reading 
Research. (2009). Letter cube blending. 
Retrieved from 
http://www.fcrr.org/SCAsearch/PDFs/K-
1P_036.pdf

Taylor, R. P., Ding, Y., Felt, D., & Zhang, D. 
(2011). Effects of Tier 1 intervention on 
letter–sound correspondence in a Response-
to-Intervention model in first graders. School 
Psychology Forum, 5(2), 54-73.

d i r
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Grade 2: Problem: “Luis needs to 
strengthen his sight-word vocabulary 
before he can move up to his next book.”

Intervention: Reading Racetrack

130
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Reading Racetrack
• The teacher selects 28 words from a sight word list 

(e.g., Dolch, Fry) to create ‘Reading Racetracks’.
• In one session, the student reads through four target 

Racetracks with 7 words each and one review 
Racetrack with all 28 words.

• The student reads words aloud from a ‘Reading 
Racetrack’ sheet for 1 minute.

• The student engages in repeated readings from that 
Racetrack wordlist until reaching a 90-word criterion 
or having read the list five times in a row.

131
Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of 
elementary students. Journal of Behavioral Education, 7, 219-233.
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Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of 
elementary students. Journal of Behavioral Education, 7, 219-233.
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Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of 
elementary students. Journal of Behavioral Education, 7, 219-233.
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Grade 3: Problem: “Terrence is not a 
fluent reader.”

Interventions: 
• Paired Reading
• Group-Based Repeated Reading

134
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Classroom Academic Interventions: Reading Fluency
• PAIRED READING: INCREASE READING FLUENCY. Teacher 

and student begin the session reading aloud in unison. 

During the session, at the student’s choosing, he/she gives a silent 
signal (e.g., lightly tapping the teacher's wrist); at this signal, the 
teacher stops reading aloud and instead follows along silently 
while the student continues to read aloud. Whenever the student 
commits a reading error or hesitates for 3 seconds or longer 
(during either unison or independent reading), the teacher corrects 
the error and resumes reading in unison. 

Source: Homan, S. P., Klesius, J. P, & Hite, C. (1993). Effects of repeated readings and nonrepetive strategies on students' 
fluency and comprehension. Journal of Educational Research, 87(2), 94-99.
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Group-Based Repeated Reading
(Available on Conference Web Page)

An effective group repeated reading intervention
(Klubnik & Ardoin, 2010) has been developed that 
allows a tutor to work on reading fluency with up to 3 
students in a group format. This tutoring package 
includes several components, with repeated reading as 
the 'engine' that drives student growth in reading 
fluency. A tutoring session using this group intervention 
will last about 15 minutes. 

136
Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.
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Group-Based Repeated Reading

Preparation. To prepare for each tutoring session, the 
tutor creates or obtains these materials:

• 1 student reading passage: This passage should be 150 
words or longer and at students' instructional level. 
Instructional as defined here means that students are able 
to correctly read at least 90% of the words in the passage. 
Copies of the passage are made for each student and the 
tutor.

137
Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.
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Group-Based Repeated Reading

Procedure. The group repeated reading intervention has 4 
components: passage preview, repeated readings, phrase-
drill error correction, and contingent reward:

1. Passage Preview. The tutor reads the practice passage 
aloud once while students follow along silently, tracking 
their place with an index finger. During this initial read-
through, the tutor stops several times at unpredictable 
points and asks a student selected at random to read the 
next word in the passage. (NOTE: This 'assisted cloze' 
strategy -- Homan, Klesius, & Hite,1993--ensures that 
students pay close attention to the tutor's modeling of text.) 

138
Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention

www.interventioncentral.org

Group-Based Repeated Reading

Procedure.
2. Repeated Readings. The tutor next has the students read 

the practice passage aloud 3 times . For each read-aloud, 
the students engage in sequential reading, with the process 
continuing in round-robin fashion until the passage is 
completed.  When a student misreads or hesitates in 
reading a word for 3 seconds or longer, the tutor states the 
correct word. At the beginning of each repeated reading, the 
tutor selects a different student, to ensure that by the end of 
the 3 readings, each student will have read each sentence 
in the passage once.

139
Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.
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Group-Based Repeated Reading
Procedure.

3. Phrase Drill Error Correction. At the end of each reading, the 
tutor reviews error words (misreads or hesitations for 3 
seconds or longer) with students. The tutor points to each error 
word, ensures that students are looking at the word, and asks 
them to read the word aloud in unison.

If students misread or hesitate for 3 seconds or longer, the 
tutor pronounces the error word and has students read the 
word aloud together (choral responding). Then the tutor has 
students read aloud a phrase of 2-3 words that includes the 
error word--performing this action twice.

140
Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention

www.interventioncentral.org

Grade 4: Problem: “Malik doesn’t closely 
monitor his understanding of what he 
reads.”

Intervention: Click-or-Clunk

141
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CLICK OR CLUNK: MONITORING COMPREHENSION
• The student continually checks understanding of sentences, 

paragraphs, and pages of text while reading. 
• If the student understands what is read, he/she quietly says 

‘CLICK’ and continues reading. 
• If the student encounters problems with vocabulary or 

comprehension, he/she quietly says ‘CLUNK’ and uses a checklist 
to apply simple strategies to solve those reading difficulties. 

Source: Babbs, P. J. (1984). Monitoring cards help improve comprehension. The Reading Teacher, 38(2), 200-204.

Reading Comprehension: Self-Management Strategies
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‘Click or Clunk’ 
Check Sheet
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Teachers need easy access to effective 
intervention ideas.
• Discuss how your school(s) might develop a bank of academic 

interventions for teachers to access.
Important Qs: 
 Who would participate in this project? 
 How would interventions be stored and shared with others? 
 What is a timeline for getting an intervention bank into the hands of  

teachers in your school(s)?

Lab Work: Create a Tier 1
Academic Intervention ‘Bank’

144
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Grade 5+: Problem: “Dominic struggles to retain 
the ‘gist’/main ideas of passages.”

Interventions: 
• Linking Pronouns to Referents
• Mark It/Jot It
• Double Entry Journal
NOTE: As the student self-manages these 
interventions, they tie up minimal instructional time.

145
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Reading Comprehension: Tween Tribune
• Text samples used in this part of the workshop are from 

Tween Tribune (www.tweentribune.com). 
• Sponsored by the Smithsonian, the site is free to 

schools and contains articles on science, entertainment, 
culture, and other topics of interest to students. 

• Alternative versions of each article are written at 
different Lexile levels, making this site an excellent 
source for passages to engage challenged older 
readers.
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• Linking Pronouns to Referents (Hedin & Conderman, 2010). 
The student circles circle in the reading, explicitly identifies each 
pronoun’s referent, and writes next to the pronoun the name of 
its referent.

147

Reading Comprehension: Annotation

relationship
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Reading Comprehension: Annotation
• Mark It/Jot It prompts text interaction by marking up & annotation.

Source: Mariage, T.V., Englert, C. S., & Mariage, M. F. (2020). Comprehension instruction for Tier 2 early learners: A scaffolded 
apprenticeship for close reading of informational text. Learning Disability Quarterly, 43(1), 29-42.

How many people in 
the world eat 
insects?

?

!

Gastronomic: Means 
cooking and eating 
good food

It’s weird to have 
insects in a fancy 
meal.
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Reading Comprehension: Annotation
• Double-Entry Reading Journal directs students to select relevant 

quotes from the reading, write reflective comments. 

Source: Poch, A.L., & Lembke, E.S. (2018). Promoting content knowledge of secondary students with learning disabilities 
through comprehension strategies. Intervention in School and Clinic, 54(2), 75-82.

Tim S. Feb 24, 2021
Would You Eat Soup Made from Crickets?

In Thailand alone, there are 200 species of 
insects eaten as food.

This reminds me of how people eat 
shrimp in the USA.

It's not clear if serving insects is legal in all 
Western countries. Proper hygiene needs to be 
ensured at insect farms. 

I would not want to eat insects if 
they are not safe as food.



Response to Intervention

www.interventioncentral.org

Websites with Research-Based Intervention 
Ideas

150



Response to Intervention

www.interventioncentral.org

• The What Works Clearinghouse is a federally sponsored 
site that includes a series of ‘practice guides’: summaries 
of current best practices in classroom instruction. 
All guides are written for teachers and are free for 
download.

Intervention Sources: WWC Practice Guides

151
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• This website is a product of a research center at Florida 
State University.

• The site includes free lesson plans for reading across 
grades K-5. (Many of the grade 4-5 resources are 
appropriate for secondary students with reading delays.)

Intervention Sources: Florida Center for Reading Research
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• This site is co-sponsored by school psychology programs 
at East Carolina University and University of Missouri.

• It contains research-based ideas for reading, math, and 
behavior interventions.

Intervention Sources: Evidence-Based Intervention Network

153



Response to Intervention

www.interventioncentral.org

CLASSROOM SUPPORT PLAN WRITER

154
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Classroom Support Plan Writer: Free Educator Tool
The Classroom Support Plan Writer (CSP Writer) is a free 
web-based tool that educators can use on a computer OR 
smart phone to:

155

• browse collections of reading, math, writing, behavior, 
and accommodation ideas.

• select specific intervention ideas matched to particular 
groups or individuals.

• add personal notes to the plan to clarify implementation.
• label, download, and print the resulting customized 

‘Classroom Support Plan’.
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The Classroom 
Support Plan Writer. 
Use this FREE web-
based app to write 
and print classroom 
intervention plans with 
academic and/or 
behavioral 
components.

URL: https://interventioncentral-vue.firebaseapp.com/
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1. Go to the workshop page: 
http://www.interventioncentral.org/ONC_BOCES

2. Find the links under the heading Free Intervention 
Websites/Resources.

3. Review any of these links to find at least 1 intervention 
strategy that you believe could address a common student 
concern at your school.

4. Share this intervention idea with your table.

Lab Work: Intervention Scavenger Hunt

157
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Running Effective Tier 1 
Meetings: The Role of 

Consultant
(Handout posted on 

workshop page)

158
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When helping teachers to plan Tier 1/classroom interventions, what 
is the right balance between too little and too much support?

Teachers & Classroom Support Plans: Finding the Balance

159

Teacher Alone Teacher & 
Consultant

Teacher & Grade-
Level/Instructional 

Team

Teacher & RTI 
Problem-Solving 

Team

Too Little Support Too Much Support“Sweet Spot”: Appropriate Support
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Tips for Teacher Consultation…

The goal of consultant and teacher is to reach shared 
agreement in developing a Tier 1/classroom 
intervention plan. 

Consultants can use an array of communication 
strategies to engage and motivate teachers to serve as 
classroom ‘first responders’.
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Tips for Teacher Consultation…

Here are several ideas to encourage positive 
interactions and outcomes during Tier 1/classroom 
intervention-planning conversations:
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Tips for Teacher Consultation…

• Classroom interventions address classroom problems. 
When a teacher has a student requiring a Tier 1/classroom 
intervention, the instructor’s goal is to create a plan that will 
help the student to ‘get through the next lesson’ (i.e., achieve 
success in the classroom). 

The teacher is NOT expected to fill in the student’s off-
grade-level skill gaps—as that is the responsibility of Tier 2.

1
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Tips for Teacher Consultation…

• Intervention-planning is negotiation. The consultant is co-
equal with the teacher—able to suggest strategies but not 
dictate them. Tier 1 problem-solving meetings represent a 
process of negotiation, with consultant and classroom 
teacher reaching agreement on:
o the cause(s) and degree of severity of the student’s 

presenting deficits(s).
o what key 1-2 problems to focus on at the meeting.
o what intervention strategies to include in the Tier 1 plan.
o how to monitor intervention progress. 2
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Tips for Teacher Consultation…

• Limit conversation to ‘the fixable’. Whenever discussion 
veers toward factors that educators cannot change (such as 
patterns of parenting), the consultant should be quick to 
steer it back to goals that can be achieved within the school 
setting. 

3
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Tips for Teacher Consultation…

• Focus on the needs of the ‘struggling learner’. The 
consultant can increase teacher acceptance of intervention 
recommendations by framing those recommendations as 
matching the unique needs of the struggling student. 

For example, instead of saying “You should pre-teach 
vocabulary for Ricky to prepare for challenging reading 
assignments”, the consultant might say, “Ricky is a halting 
reader. He would benefit from having difficult vocabulary 
terms pre-taught before a challenging reading assignment.”4
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Tips for Teacher Consultation…

• Redefine ‘successful intervention’. Teachers can be 
reluctant to try a classroom intervention because they worry 
that—if the student fails to respond—this will reflect badly on 
the instructor. 

Teachers should be reassured, however, that if an 
intervention is implemented with care and yet the student 
fails to respond, that outcome actually represents valuable 
new information about what attempted intervention 
strategies the student did NOT respond to. 5
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Tips for Teacher Consultation…

• The teacher remains responsible for the intervention.  
The consultant assists the teacher in the process of creating 
a viable intervention plan. That assistance may even include 
the consultant visiting the classroom to demonstrate specific 
intervention strategies. 

However, the teacher is the classroom ‘first responder’ and 
retains ultimate responsibility for carrying out the 
intervention.

6
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The Structure of a Tier 1/
Classroom Intervention Meeting

Talking Points: Introduce meeting expectations.
1. Problem ID: Agree on target problem areas.
2. Intervention: Select interventions to match problems.
3. Data: Choose progress-monitoring method(s). 
4. Follow-Up: Select check-in date.
5. Obstacles: Identify & plan to address roadblocks. Before 

adjourning, teacher and consultant briefly review the 
intervention plan and identify any likely roadblocks / 
problems that may arise. They then brainstorm ideas to 
address each potential roadblock.
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Review the tips shared today for 
consulting with your teacher 
colleagues.

Pick ONE idea from this list that 
you feel is especially important for 
teaching staff to remember.

Lab Work: Consulting with
Teachers…

169

Consultation Tips:
1. Classroom interventions 

address classroom problems.
2. Intervention-planning is 

negotiation.
3. Limit conversation to ‘the 

fixable’.
4. Focus on the needs of ‘the 

struggling learner’.
5. Redefine ‘successful 

intervention’.
6. The teacher remains 

responsible for the intervention.
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Update your MTSS 
Building/District 
Plan.
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• Getting your current MTSS vision down in writing is a 
crucial first step in revising your MTSS model.

• Your MTSS Leadership Team meets to reach 
consensus on how Tiers 1, 2, and 3 will operate.

• Your plan ‘locks in’ those expectations as a shared 
roadmap for everyone to follow.

• Your district plan can also include realistic timelines 
for implementation (e.g., Tier 2 changes will be made 
during the 2022-23 school year) to avoid taking on 
too much change at one time.

Your District MTSS Plan: Updating the Roadmap

171
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Your District MTSS 
Plan: Updating the 
Roadmap
Jim Wright
www.interventioncentral.org
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Handout 4



Response to Intervention

www.interventioncentral.org

Handout 4: 
pp. 12-28
Sample 
MTSS-A 

District Plan
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RTI/MTSS Continuum of Services: 
Tiers 1-3

Tier 3: Intensive Intervention (1-5%). Students who 
failed to respond to lesser interventions are reviewed 
by the RTI/MTSS problem-solving team and receive an 
individualized intervention plan. Groups are capped at 
3 students and meet daily for at least 30 minutes.

Tier 2: Strategic Intervention (10-15%). Students 
receive small-group intervention (group size of 5-7) at 
least 3 times weekly for 30 minutes. The focus is on 
finding and fixing off-grade-level skill gaps.

Tier 1: Classroom Instruction (100%). The teacher 
provides strong core instruction, differentiates as 
needed for individual students.

1

2

3



Response to Intervention

www.interventioncentral.org

• The handout is a sample MTSS plan that your 
district is welcome to use or borrow from as you 
construct your own updated plan.

• This sample plan contains verbal descriptions of 
how the 3 intervention Tiers operate and are 
interlinked, along with additional attachments that 
give more detail.

• The sample plan also includes relevant questions to 
guide schools as they develop their own MTSS 
plans.

Reviewing a Sample District MTSS Plan

176
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How the Sample MTSS Plan is Organized…

177

Text on a white background 
is the plan narrative (which 
you are welcome to edit).

BOLD text are those 
sections that are most likely 
to be customized by each 
district.

Text on a gray 
background 
includes guiding 
questions to 
consider when 
writing your plan.

You can use the 
‘NOTES’ column 
to record your 
group’s running 
discussion notes 
about the plan.
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How the Sample MTSS Plan is Organized…

178

The ‘Additional Resources’ 
section of the plan contains 
reference documents such 
as this Direct-Instruction 
Checklist that the school has 
decided to include in their 
plan.
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Tier 1: Classroom 
Intervention
pp. 13-14
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The classroom teacher provides Tier 1 interventions to 
those individual students with academic difficulties who 
need additional support to achieve success in core 
instruction. Tier 1 interventions are typically provided 
during core instruction. 

RTI/MTSS Plan: Tier 1: Classroom Intervention 
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RTI/MTSS Plan: Tier 1: Classroom Intervention (Cont.)
Essential Element Questions for your MTSS 

Plan

Teachers are encouraged to provide Tier 1 
interventions to any student who, in their 
judgment, appears to need sustained 
assistance to master core instructional 
material. At minimum, however, it is an 
expectation that teachers will provide Tier 1 
interventions to those students who:
• are failing a class, course, or subject 

area.
• are receiving Tier 2 or Tier 3 

supplemental intervention services.
• are being considered for possible 

grade-retention

• What are your school’s 
‘non-negotiable’ 
indicators that a 
student requires Tier 1 
intervention?
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RTI/MTSS Plan: Tier 1: Classroom Intervention (Cont.)
Essential Element Questions for your 

MTSS Plan

Teachers in our schools have two options to 
meet with colleagues to plan Tier 1 classroom 
interventions and to schedule follow-up 
meetings to evaluate student progress: 
• Consultant. Our schools have compiled a list 

of consultants available to meet with 
individual teachers to help them to create 
and to document an intervention plan.

• Team. Teachers can bring students to their 
regularly-scheduled grade-level, 
instructional, or department teams to 
conduct intervention-planning meetings with 
their instructional colleagues. 

• What is your 
school’s solution to 
the requirement that 
teachers talk with 
colleague(s) as they 
put together a 
classroom 
intervention plan?
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RTI/MTSS Plan: Tier 1: Classroom Intervention (Cont.)
Essential Element Questions for your 

MTSS Plan

All teachers have access to a ‘toolkit’ of 
research-based academic-intervention and 
accommodation ideas to use in assembling 
their Tier 1/classroom intervention plans. In 
addition, teachers are encouraged to consult 
Table 2: Tiers 1-3: Internet Sources for 
Research-Based Interventions for additional 
district-approved internet sources of quality 
research-based intervention ideas.

• What is your 
school’s timeline 
and workplan to 
create and deploy a 
classroom 
intervention ‘toolkit’?
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Table 2: Tiers 1-3: 
Internet Sources for 
Research-Based 
Interventions p. 21
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RTI/MTSS Plan: Tier 1: Classroom Intervention (Cont.)
Essential Element Questions for your 

MTSS Plan

Tier 1 interventions are typically implemented 
for 4 to 8 instructional weeks. Student groups 
for Tier 1 interventions are capped at 5 
students. Tier 1 interventions are monitored at 
least bi-weekly to allow the teacher to judge 
quickly whether interventions are effective or 
should be changed. A listing of tools 
appropriate for classroom progress-monitoring 
for a variety of student concerns appears in 
Table 3: Methods to Monitor Tier 1 (Classroom) 
Interventions. 

• What are your 
school’s minimum 
expectations for 
high-quality 
classroom 
interventions?
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Table 3: Methods to 
Monitor Tier 1 
(Classroom) 
Interventions 
pp. 22-24
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Tier 1: Classroom 
Intervention
pp. 13-14
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Lab Work: Sample District Plan:
Tier 1: Classroom Intervention

188

In your group:
1. Appoint a recorder.
2. Look over the narrative describing Tier 1: 

Classroom Intervention on Handout 4: pp. 13-
14 of the sample MTSS Plan.

3. Edit/add to the wording of this section to match 
the Tier 1 MTSS goals for your own school or 
district.

4. [If time allows] Continue to edit other plan 
sections to match your group’s MTSS goals.
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CLOSE-UP: Tier 2: 
Targeting Off-Grade-
Level Deficits with 
Supplemental 
Interventions

189
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Tier 1: Core Instruction

Tier 1: Classroom 
Academic Interventions

Tier 2: 
Strategic

Tier 3: 
Intensive

RTI/MTSS for 
Academics: 
Pyramid of 
Interventions

Tier 2: Strategic 
Intervention (10-15%). 
Students with off-grade-
level skill deficits receive 
supplemental small-group 
interventions outside of 
core instruction to fill in 
those gaps. Interventions 
used are research-based.
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• Tier 2 interventions should target off-grade-level 
academic skill deficits. They are not simply reteaching 
of classroom content, homework, or test preparation.

• Tier 2 interventions should be dynamic—students 
can enter or exit Tier 2 at several checkpoints during 
the school year.

• Schools should inventory their current range of Tier 2 
academic interventions to verify quality and note any 
gaps in service.

191

RTI/MTSS for Academics: Tiers 2: 
Strategic Interventions
Guiding Points for Leadership…
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“ ”The perfect is the 
enemy of the good.
-Italian Proverb
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Tier 2 services are about using data 
to identify the right learners and providing 
them with effective academic interventions 
matched to student need.

View the following slides for recommendations
on how MTSS: Tier 2 services should be structured 
at your school…

193

Tier 2: Strategic Intervention 
Services: Essentials
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Use Interventions Supported by Research. 
Intervention plans for Tier 2 students contain 
programs or practices supported by research.

1

Tier 2: Strategic Intervention Services: Interventions
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• HELPS (Helping Early Literacy with Practice Strategies) 
is a free tutoring program that targets student reading 
fluency skills. 

Developed by Dr. John Begeny of North Carolina State 
University, the program is an evidence-based 
intervention package that includes several intervention 
elements in a 15-minute 1:1 tutorial session.

195

Intervention Example 3: 
HELPS (https://www.helpseducationfund.org/
programs-services/helps-one-on-one/)
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HELPS Reading Fluency 
Program

www.helpsprogram.org
LINK AVAILABLE ON 

CONFERENCE WEB PAGE
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HELPS: Tier 2 Reading-Fluency Program

197
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Q: Does HELPS provide remediation in specific, clearly 
defined academic skills?
A: Yes. HELPS sessions include these research-based 
elements that target reading fluency: 

– adult modeling of fluent reading.
– repeated reading of passages by the student.
– phrase-drill error correction.
– verbal cueing and retell check to encourage student reading 

comprehension.
– reward procedures to engage and encourage the student 

reader.

HELPS Program
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MTSS: Tier 2: Supplemental Intervention
Q: Where can schools find good Tier 2 programs to 

match different areas of academic need?
• The What Works Clearinghouse (WWC) is the best source 

of impartial information about effective Tier 2/3 programs:
http://ies.ed.gov/ncee/wwc/ 
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Lab Work: Complete a 
Tier 2/3 program inventory 
(Handout 2: p. 7)
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Lab Work: Investigate 
additional Tier 2/3 programs. 
(Handout 2: p. 8)

201

1. Go to the workshop webpage:
https://www.interventioncentral.org/ONC_BOCES

2. Click on ‘What Works Clearinghouse’ to open this website.
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Cap Group Size. Tier 2 services are 
delivered in small-group format to allow 
enough adult attention to close the gap in 
academic skills or performance. Tier 2 
groups are capped at 7 students.
(Tier 3 groups are capped at 3 students.)

2

Tier 2: Strategic Intervention Services: Interventions
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Schedule Adequate Time. The schedule 
allocates sufficient time outside of core 
instruction for the delivery of Tier 2 
interventions to promote accelerated student 
learning. Tier 2 services meet at least 3 times 
weekly for 30 minutes.
(Tier 3 services meet daily for at least 30 
minutes.)

3

Tier 2: Strategic Intervention Services: Interventions
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Scheduling Elementary Tier 2/3 Interventions

Source: Burns, M. K., & Gibbons, K. A. (2008). Implementing response-to-intervention in elementary and secondary schools: 
Procedures to assure scientific-based practices. New York: Routledge. 

Classroom 1 Classroom 2 Classroom 3Grade K

Classroom 1 Classroom 2 Classroom 3Grade 1

Classroom 1 Classroom 2 Classroom 3Grade 2

Classroom 1 Classroom 2 Classroom 3Grade 3

Classroom 1 Classroom 2 Classroom 3Grade 4

Classroom 1 Classroom 2 Classroom 3Grade 5

Anyplace Elementary School: MTSS Daily Schedule

Option 3: ‘Floating MTSS’:Gradewide Shared Schedule. Each grade has a scheduled 
MTSS time across classrooms. No two grades share the same MTSS time. Advantages are 
that outside providers can move from grade to grade providing push-in or pull-out services and 
that students can be grouped by need across different teachers within the grade. 

9:00-9:30

9:45-10:15

10:30-11:00

12:30-1:00

1:15-1:45

2:00-2:30
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MTSS: Tier 2/3: Supplemental Intervention
• Secondary schools have explored these scheduling ideas:

– Schoolwide MTSS period. The school sets aside a period per day 
(e.g., 35-45 minutes) for Tier 2/3 support.

– ‘Zero’ period. Students attend electives before the official start (or 
after the end) of the school day—freeing up time for MTSS help.

– Core course with extended time. Students attend a double period 
of English or math, allowing additional time for MTSS support.

– Study hall coordinated with MTSS services. 4-6-week MTSS mini-
courses run opposite a study hall. Students can be recruited for a 
mini-course based on need.

– Credit recovery. Students can take a core course online (via 
credit recovery) to allow time for MTSS support during the school 
day.

205
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Put Plans in Writing. Tier 2 intervention 
plans are written down before the 
intervention begins.

4

Tier 2: Strategic Intervention Services: Interventions
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Tier 2/3 Written Plan: Minimum Elements
A written Tier 2/3 small-group intervention plan 
should include:

207

1. Name of interventionist
2. The shared academic 

deficit(s) to be the focus of 
the intervention group.

3. The total contact time for the 
intervention (e.g., start and 
end dates; frequency of 
sessions; length of 
sessions)

4. Names of students in the 
group, with baseline 
performance and outcome 
goal for each.

5. Intervention(s) to be used. 
6. A progress-monitoring plan 

(to include data collection 
method and frequency of 
assessment).
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Sample Tier 2/3 
Intervention 

Documentation 
Form (Online)

208

Interventionist
Targeted 
Academic Skills

Contact Time 
(e.g., length and 
frequency of 
sessions, etc.)

Student List with 
Baseline and Goal

Intervention 
Program or 
Practice(s)

Progress-
Monitoring Plan
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Tier 2: Small-Group 
Intervention Plan 
Form: Example: 

Reading Fluency
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Tier 2: Small-Group 
Intervention Plan 
Form: Example: 

Reading Fluency
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Tier 2: Small-Group 
Intervention Plan 
Form: Example: 

Reading Fluency
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Tier 2: Small-Group 
Intervention Plan 
Form: Example: 

Reading Fluency
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Tier 2: Small-Group 
Intervention Plan 
Form: Example: 

Reading Fluency
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Tier 2: Small-Group 
Intervention Plan 
Form: Example: 

Reading Fluency
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Tier 2: Small-Group 
Intervention Plan 
Form: Example: 

Reading Fluency

215
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Lab Work: Task: Standardize
Tier 2/3 Small-Group Plan
Documentation Form

216

1. Go to the workshop webpage:
https://www.interventioncentral.org/ONC_BOCES 

2. Click on the link ‘Tier 2: Small-Group Intervention Plan’ to 
open the sample Tier 2 documentation form.

3. Using this form as a model, discuss what essential intervention 
information you would like your Tier 2/3 providers to record. 
(HINT: Think of downstream consumers such as the MTSS 
Team & CSE.)

4. [If time allows] Discuss how your school/district could 
archive completed Tier 2/3 intervention plans for easy 
future retrieval.
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Tier 2: Strategic Intervention Services: Data

217

Monitor the Intervention. Student progress 
is measured throughout the intervention 
period. Tier 2 data collection occurs at least 
twice per month. (Tier 3 data collection 
occurs at least weekly.)

5

Measure Intervention Integrity. Information 
is collected (e.g., student attendance, direct 
observation of Tier 2 sessions) to verify that 
the intervention is being delivered with 
adequate integrity to be effective. 

6
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Adopt Entrance/Exit Criteria. Enrollment in 
Tier 2 services is dynamic: students can 
enter or exit at several points during the 
school year, depending on measured 
academic need.

7

Use Objective Data Sources. Students are 
identified for Tier 2 services based on 
objective data sources. School-wide 
screenings are the primary data source and 
are carried out at least 3 times per year with 
all students.

8

Tier 2: Strategic Intervention Services: Data
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Data for Tier 2 Eligibility: Weight It, Don’t 
Triangulate It…

MTSS School-Wide Screener: 
iReady/Star/NWEA MAPS, etc.

PRIMARY Data Source

Classroom Data:
Fountas & Pinnell Reading BAS, 

Developmental Reading Assessment, etc.
SUPPLEMENTAL Data Source

Teacher Concern/Nomination
SUPPLEMENTAL Data Source

Valid, 
reliable risk-
prediction 

tool

Instructional 
information: 
not normed

Subjective, 
not 

independent 
of ‘classroom 
data’ source
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Applying Tier 2 School-Wide Screener Eligibility Cut-
Points: 4 Possible Outcomes

FALSE POSITIVE (+). 
The student possesses grade-
appropriate academic ability but
the screening shows that they
qualify for Tier 2 intervention.

TRUE POSITIVE (+). 

The student is in the ‘at-risk’ range 
for academic ability and the 
screening shows that they qualify 
for Tier 2 intervention.

TRUE NEGATIVE (-) . 
The student possesses grade-
appropriate academic ability and
the screening shows that they do 
NOT qualify for Tier 2 
intervention.

FALSE NEGATIVE (-). 
The student is in the ‘at-risk’ range 
for academic ability but the 
screening shows that they do NOT 
qualify for Tier 2 intervention.

NOTE: POSITIVE = QUALIFIES FOR TIER 2 SERVICES
NEGATIVE=DOES NOT QUALIFY FOR TIER 2 SERVICES
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Setting Screening-Data Cut-Points: Setting 
Eligibility Criteria While Controlling for Error

Cut-points are applied to screening data to serve as the 
‘gates’ that admit  students or block them from Tier 2 services.

• A ‘relaxed’ cut-point for Tier 2 (e.g., 30th percentile) will 
increase FALSE-POSITIVE errors—admitting more 
students for services whose skills DO NOT require 
remediation—while minimizing FALSE-NEGATIVE errors.

• A stringent cut-point for Tier 2 (e.g., 15th percentile) will 
increase FALSE-NEGATIVE errors—blocking more 
students from services whose skills DO require 
remediation—while minimizing FALSE-POSITIVE errors.
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Lab Work: List 
important data-screening
data sources (Handout 2: p. 10)

222

NOTE: If your school does not have a screening battery in place, brainstorm 
local data sources (e.g., attendance, grades, office referrals, etc.) that you could 
use in the meantime to identify students at risk for academic failure.
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Select Screeners that Identify the Right 
Students. Data sources used for Tier 2 
accurately highlight areas of academic deficit 
and assess degree of academic risk among 
the student population.

9

Appoint a Data Analysis Team. The Data 
Analysis Team is the decision-maker to 
decide whether and when students move into 
or out of Tier 2 services.

10

Tier 2: Strategic Intervention Services: Data
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Tier 2: MS/HS Essentials for Academic Intervention…
• Identification. Students qualify for Tier 2 academic support using 

reliable data sources.
• Matching Services to Need. Tier 2 students are matched to 

appropriate intervention services based on academic need.
• Contact Time. Students get sufficient time in Tier 2 services to 

make a positive difference in skills.
• Group Size. Students are grouped to allow adequate educator 

contact time for instruction/ supervision (e.g., computerized 
interventions: staff monitor, check in regularly).

• Data. Student-performance data is collected to monitor progress.
• Documentation. There is a written record of the Tier 2 supports 

that students have received that is archived and accessible.
224
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RTI/MTSS Elements: Prioritize!

225

• Open Handout 4 to pp. 4 & 5: Tier 2/3: Strategic/Intensive Intervention.
• Review each RTI/MTSS goal in this section:(items A.2.1-A.2.4 only) . Rate 

each goal, using this scale: The goal is:
– ‘0’= accomplished.
– ‘1’= a priority to work on this year (2022-23).
– ‘2’= to be postponed until next year (2023-24).
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Tiers 2/3: Strategic/Intensive Intervention: Building Capacity 
(4). Students needing academic support at Tiers 2 and 3 receive 
high-quality interventions that target their specific academic 
deficit(s). The school:

[A.2.1] verifies that Tier 2/3 academic services target off-
grade-level skills gaps – rather than reteaching course content 
or providing homework help or test preparation.
[A.2.2] has inventoried its Tier 2/3 programs and practices to 
ensure that they sufficiently address areas of need and are 
supported by research.
[A.2.3] provides sufficient contact time (Tier 2: at least 3 times 
per week for 30 minutes; Tier 3: daily for 30 minutes) and a 
cap on group size (Tier 2: 7 students; Tier 3: 3 students).

226
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Tiers 2/3: Strategic/Intensive Intervention: Building 
Capacity (Cont.). Students needing academic support at Tiers 
2 and 3 receive high-quality interventions that target their 
specific academic deficit(s). The school:

[A.2.4] has a process to periodically measure intervention 
integrity via direct observation, educator self-rating, work 
products, and/or attendance.

227



Response to Intervention

www.interventioncentral.org 228

System: Tier 2/3 interventionists primarily 
reteach/reinforce classroom instruction rather than 
identifying and fixing off-grade-level skill deficits. 

System: Tier 2/3 interventionists do not use programs or practices 
supported by research.

System: Tier 2/3 interventionists do not put their student academic-
intervention plans in writing—or fail to adequately document those plans.

System: The school uses a range of data sources of uneven quality to 
recruit students for Tier 2/3 services.

System: The school does not evaluate Tier 2/3 performance
every 6-10 weeks to prevent students from spending too long in 
ineffective interventions.

Tier 2 Services
Roadblocks
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System: Tier 2/3 interventionists primarily 
reteach/reinforce classroom instruction rather than 
identifying and fixing off-grade-level skill deficits. 

System: Tier 2/3 interventionists do not use programs or practices 
supported by research.

System: Tier 2/3 interventionists do not put their student academic-
intervention plans in writing—or fail to adequately document those plans.

System: The school uses a range of data sources of uneven quality to 
recruit students for Tier 2/3 services.

System: The school does not evaluate Tier 2/3 performance
every 6-10 weeks to prevent students from spending too long in 
ineffective interventions.

Tier 2 Services
Roadblocks

Activity: Tier 2: 
Intervention 
Roadblocks
1. Look over this list of potential 

roadblocks to Tier 2 
services.

2. Pick one that you feel is most 
important to address at your 
school.
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Tier 2: Strategic 
Intervention
Handout 4: p. 14
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Our schools provide Tier 2 (strategic) interventions outside 
of core instruction. Students are recruited based on 
measures of academic performance (local data and 
school-wide screeners), grouped according to shared 
intervention needs, and assigned to research-based 
intervention programs that address those needs.

RTI/MTSS Plan: Tier 2: Strategic Intervention 
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RTI/MTSS Plan: Tier 2: Strategic Intervention

Essential Element Questions for your MTSS Plan

Groups for Tier 2 interventions are 
capped at 7 students. Tier 2 
interventions are implemented for at 
least 6 to 8 instructional weeks.  At 
minimum, Tier 2 interventions are 
delivered at least 3 days per week in 
30-minute sessions but may meet for 
longer sessions or more frequently 
depending on student need and 
availability of intervention staff.

• What would your school 
define as the minimum 
expectations at Tier 2 for 
group size, length of 
session, frequency of 
session, and duration of 
intervention (in weeks).
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RTI/MTSS Plan: Tier 2: Strategic Intervention (Cont.)

Essential Element Questions for your MTSS Plan

Our schools use intervention programs 
and practices in Tier 2 that have 
research evidence of their 
effectiveness. Table 4: Tier 2/3 
Intervention Programs at a Glance 
presents a list of the current evidence-
based Tier 2 academic-intervention 
programs available at our schools.

• How will your school 
inventory your existing 
programs and practices? 

• What standard are you 
adopting for ‘evidence-
based’ or ‘research-based’?
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Tier 4: Tier 2/3 
Intervention 
Programs at a 
Glance 
Handout 4:
p. 25
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MTSS: Tier 2: Supplemental Intervention
Q: Where can schools find good Tier 2 programs to 

match different areas of academic need?
• The What Works Clearinghouse (WWC) is the best source 

of impartial information about effective Tier 2/3 programs:
http://ies.ed.gov/ncee/wwc/ 
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RTI/MTSS Plan: Tier 2: Strategic Intervention (Cont.)

Essential Element Questions for your MTSS Plan

Intervention providers at Tier 2 monitor 
students’ academic progress at least 
twice per month using appropriate 
instructional assessments. 

• What is the minimum 
schedule of progress-
monitoring for your Tier 2 
programs?
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Review the Tier 2: Strategic 
Intervention section (Handout 
4: p. 14) of your model plan.
• Discuss and note any edits 

or changes your team 
would like to make to this 
section.

• Also attempt to fill out the 
table of Tier 2 programs in 
Handout 4: p. 25.

RTI/MTSS Plan: Tier 2: 
Strategic Intervention

237237
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CLOSE-UP: Tier 3: 
Creating a Strong MTSS 
Problem-Solving Team 
to Help Students with 
Intensive Needs

238
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Tier 1: Core Instruction

Tier 1: Classroom 
Academic Interventions

Tier 2: 
Strategic

Tier 3: 
Intensive

RTI/MTSS for 
Academics: 
Pyramid of 
Interventions

Tier 3: Intensive 
Intervention (1-5%). 
Students with intensive 
academic gaps are 
reviewed by the RTI/MTSS 
Problem-Solving Team and 
receive a customized 
intervention plan. Most 
students at Tier 3 are still
general-education.
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• Schools need a well-functioning RTI/MTSS Team at Tier 
3—because students who come to that team require an 
intensive ‘problem-solving’ approach to figure out why they 
are struggling.

• In districts fully implementing RTI/MTSS, a student is 
seldom referred to the Special Education Team to 
investigate a reading disability without first having gone 
through a Tier 3 MTSS Team meeting and intervention 
plan to verify that all reasonable general-education 
supports were provided.

240

RTI/MTSS for Academics: Tier 3: 
Intensive Intervention: RTI/MTSS 
Team: Guiding Points for Leadership…
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MTSS: Tier 3: Intensive Intervention
• Students with substantial reading deficits who do not 

respond to lesser interventions may receive a Tier 3 
intervention. In a typical school, 1-5% of students may 
need a Tier 3 intervention in a given year.

The group that designs and implements the Tier 3 
intervention plan is the MTSS Problem-Solving Team.

The MTSS Team develops customized intervention 
plans. The Team identifies the most important blockers to 
student success and develops a unique intervention plan 
to address those concerns.

241
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MTSS Team: A Multi-Disciplinary Group
The MTSS Problem-Solving Team functions best 
when it has a mix of disciplines serving on it. 
Possible members include general and special-
education teachers, support staff (e.g., counselors, 
school psychologists), related-service providers, 
and administrators.
While a school may want to recruit a large pool of 
MTSS Team talent, a smaller number (e.g., 4-6 
Team members) would typically be invited to a 
particular student meeting. 

242
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RTI  Problem-Solving 
Team Roles

• Facilitator
• Recorder
• Time Keeper
• Case Manager
• Coordinator
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RTI Teams: The 
Role of the Case 

Manager

245
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Handout 3: 
pp. 4-5
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Case Manager: Role
• Meets with the referring teacher(s) briefly (15-20 

minutes) prior to the initial RTI Team meeting to 
review the teacher referral form, clarify teacher 
concerns, decide what additional data should be 
collected on the student.

• Touches base briefly with the referring 
teacher(s) after the RTI Team meeting to check 
that the intervention plan is running smoothly.

248
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Case Manager: Pre-Meeting Steps
Here is a recommended agenda for the case 

manager-teacher pre-meeting:
1. Explain the purpose of the upcoming RTI Problem-

Solving Team meeting: The case manager explains 
that the RTI Team meeting goals are to (a) fully 
understand the nature of the student’s academic 
and/or behavioral problems; (b) develop an evidence-
based intervention plan for the student; and (c) set a 
goal for student improvement and select means to 
monitor the student’s response to the intervention 
plan.

249
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Case Manager: Pre-Meeting Steps
2. Define the student referral concern(s) in clear, 

specific terms. The case manager reviews with 
the teacher the most important student referral 
concern(s), helping the teacher to define those 
concern(s) in clear, specific, observable terms. 
The teacher is also prompted to prioritize his or 
her top 1-2 student concerns.  

250
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Case Manager: Pre-Meeting Steps
3. Decide what data should be brought to the RTI 

Team meeting. The case manager and teacher 
decide what student data should be collected 
and brought to the RTI Team meeting to 
provide insight into the nature of the student’s 
presenting concern(s). 
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Case Manager: Pre-Meeting Steps

252
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Team Activity: Defining Case Manager & 
the RTI Team ‘Pre-Meeting’
At your table, discuss:

• who might serve as case managers at your school, 
and

• when these ‘pre-meetings’ might take place.
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RTI/MTSS Problem-Solving Team: Challenges 
Focus on the ‘fixable’. At RTI Team meetings, the discussion 
can easily veer toward factors contributing to student failure that 
are outside of the school’s direct control—e.g., lack of structure at 
home, etc. 
Because the RTI Team is focused on creating a plan to positively 
address the student’s school issue(s), the facilitator and other 
Team members should be quick to nudge the conversation back 
to those factors that the school does have influence over. 

Of course, if a parent contact is warranted to share school 
concerns, that can be written into the RTI Plan. However, the 
Team should then move briskly on to discuss fixable factors.

255
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Worksheet: Tier 3:Problem-Solving Team: Handout 3: p.19
Describe Tier 3 ‘Non-Negotiables’. Problem-Solving 
Teams should have clear expectations for teacher 
referrals. 

256
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Introductions/Talking Points 
Step 1: Select Intervention Target(s)
Step 2: Inventory Student's Strengths, Talents, 
Interests, Incentives
Step 3: Review Background/Baseline Data
Step 4: Set Academic and/or Behavioral Outcome 
Goals and Methods for Progress-Monitoring.
Step 5: Design an Intervention Plan
Step 6: Share RTI Intervention Plan With Parent(s)
Step 7: Review the Intervention and Progress-
Monitoring Plans

257

Tier 3: RTI Team: Meeting Format
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Introductions/Talking Points
Step 1: Select Intervention Target(s)
Step 2: Inventory Student's Strengths, Talents, 
Interests, Incentives
Step 3: Review Background/Baseline Data
Step 4: Set Academic and/or Behavioral Outcome 
Goals and Methods for Progress-Monitoring.
Step 5: Design an Intervention Plan
Step 6: Share RTI Intervention Plan With Parent(s)
Step 7: Review the Intervention and Progress-
Monitoring Plans
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Tier 3: RTI Team: Meeting Format
Creates a shared 
understanding among 
participants about 
meeting purpose and 
each person’s role.
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Introductions/Talking Points 
Step 1: Select Intervention Target(s)
Step 2: Inventory Student's Strengths, Talents, 
Interests, Incentives
Step 3: Review Background/Baseline Data
Step 4: Set Academic and/or Behavioral Outcome 
Goals and Methods for Progress-Monitoring.
Step 5: Design an Intervention Plan
Step 6: Share RTI Intervention Plan With Parent(s)
Step 7: Review the Intervention and Progress-
Monitoring Plans
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Tier 3: RTI Team: Meeting Format

Requires team/teacher 
to prioritize/select no 
more than 2 areas of 
student concern and to 
define each concern 
clearly and specifically.
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Introductions/Talking Points 
Step 1: Select Intervention Target(s)
Step 2: Inventory Student’s
Strengths, Talents, Interests, Incentives
Step 3: Review Background/Baseline Data
Step 4: Set Academic and/or Behavioral Outcome 
Goals and Methods for Progress-Monitoring.
Step 5: Design an Intervention Plan
Step 6: Share RTI Intervention Plan With Parent(s)
Step 7: Review the Intervention and Progress-
Monitoring Plans
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Tier 3: RTI Team: Meeting Format

Provides ideas to 
motivate student. Can 
also contribute to a 
positive ‘solution focus’ 
in the meeting.
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Introductions/Talking Points 
Step 1: Select Intervention Target(s)
Step 2: Inventory Student’s 
Strengths, Talents, Interests, Incentives
Step 3: Review Background/Baseline Data
Step 4: Set Academic and/or Behavioral Outcome 
Goals and Methods for Progress-Monitoring.
Step 5: Design an Intervention Plan
Step 6: Share RTI Intervention Plan With Parent(s)
Step 7: Review the Intervention and Progress-
Monitoring Plans
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Tier 3: RTI Team: Meeting Format

Requires 1 or 
more objective 
data sources to 
demonstrate the 
magnitude of the 
student 
concern(s).
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Introductions/Talking Points 
Step 1: Select Intervention Target(s)
Step 2: Inventory Student’s 
Strengths, Talents, Interests, Incentives
Step 3: Review Background/Baseline Data
Step 4: Set Academic and/or Behavioral
Outcome Goals and Methods for Progress-Monitoring.
Step 5: Design an Intervention Plan
Step 6: Share RTI Intervention Plan With Parent(s)
Step 7: Review the Intervention and Progress-
Monitoring Plans
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Tier 3: RTI Team: Meeting Format

Creates a clear 
goal defining 
student success 
for the follow-up 
meeting, along 
with methods to 
monitor 
intervention 
progress.
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Introductions/Talking Points 
Step 1: Select Intervention Target(s)
Step 2: Inventory Student’s 
Strengths, Talents, Interests, Incentives
Step 3: Review Background/Baseline Data
Step 4: Set Academic and/or Behavioral 
Outcome Goals and Methods for Progress-Monitoring.
Step 5: Design an Intervention Plan
Step 6: Share RTI Intervention Plan With Parent(s)
Step 7: Review the Intervention and Progress-
Monitoring Plans
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Tier 3: RTI Team: Meeting Format

Contains 
strategies, etc., 
selected to help 
improve student 
concern(s). (Any 
stakeholder in the 
school setting can 
be written into the 
intervention plan.)
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Introductions/Talking Points 
Step 1: Select Intervention Target(s)
Step 2: Inventory Student’s 
Strengths, Talents, Interests, Incentives
Step 3: Review Background/Baseline Data
Step 4: Set Academic and/or Behavioral 
Outcome Goals and Methods for Progress-Monitoring.
Step 5: Design an Intervention Plan
Step 6: Share RTI Intervention Plan With Parent(s)
Step 7: Review the Intervention and Progress-
Monitoring Plans
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Tier 3: RTI Team: Meeting Format

Ensures that the 
school keeps the 
parent(s) informed 
about the student’s 
continuing 
RTI/MTSS support 
plans.
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Introductions/Talking Points 
Step 1: Select Intervention Target(s)
Step 2: Inventory Student’s 
Strengths, Talents, Interests, Incentives
Step 3: Review Background/Baseline Data
Step 4: Set Academic and/or Behavioral 
Outcome Goals and Methods for Progress-Monitoring.
Step 5: Design an Intervention Plan
Step 6: Share RTI Intervention Plan With Parent(s)
Step 7: Review the Intervention and Progress-
Monitoring Plans
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Tier 3: RTI Team: Meeting Format

Prevents misunderstandings 
about the intervention and 
progress-monitoring plans. 
Also, allows a final check for 
understanding and 
agreement among 
participants.
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Introductions/Talking Points 
Step 1: Select Intervention Target(s)
Step 2: Inventory Student’s 
Strengths, Talents, Interests, Incentives
Step 3: Review Background/Baseline Data
Step 4: Set Academic and/or Behavioral 
Outcome Goals and Methods for Progress-Monitoring.
Step 5: Design an Intervention Plan
Step 6: Share RTI Intervention Plan With Parent(s)
Step 7: Review the Intervention and Progress-
Monitoring Plans
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Tier 3: RTI Team: Meeting Format
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RTI/MTSS Problem-Solving Team: Challenges 
Uphold the non-negotiables in the Team process.
These ‘non-negotiable’ principles guide the Team:

• The Team’s purpose is to create high-quality intervention plans 
for general education…NOT to fast-track students for special 
education services.

• Any stakeholder connected with the referred student can be 
written into a Tier 3 plan: classroom teacher(s), Tier 2 service 
provider(s), special-area teachers, support staff, 
paraprofessionals, the student, and parent(s).

• Compliance with Tier 3 plans is mandatory. Staff have a say in 
the plan’s development. Once done, all stakeholders written in 
the plan are expected to carry out their responsibilities. 
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Tier 3: Intensive 
Intervention
Handout 4:
pp. 15-16
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Students with significant academic delays who have not 
responded to lesser levels of academic support receive 
Tier 3 (intensive) interventions. Tier 3 intervention plans 
are delivered individually or in small groups, consist of 
research-based elements, and are evaluated periodically 
to ensure that students are making adequate progress.
At our school, an MTSS Problem-Solving Team ('MTSS 
Team') has been established to develop and oversee Tier 
3 intervention plans. This team uses the problem-solving 
model, in which a particular student's unique intervention 
needs are analyzed and a customized intervention 
program is developed to match that student's needs.

RTI/MTSS Plan: Tier 3: Intensive Intervention 
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RTI/MTSS Plan: Tier 3: Intensive Intervention
Essential Element Questions for your 

MTSS Plan

The MTSS Team is multi-disciplinary, made up of both 
teachers and support staff. The team:
• follows a consistent, structured problem-solving 

model during its meetings.
• schedules initial meetings to discuss student 

concerns and follow-up meetings to review student 
progress and judge whether the intervention plan is 
effective.

• develops written intervention plans with sufficient 
detail to ensure the intervention is implemented with 
fidelity across settings and people.

• builds an ‘intervention bank’ of research-based 
intervention ideas for common student academic 
and behavioral concerns.

• Does your school’s 
MTSS Team have a 
multi-disciplinary 
membership and 
follow a structured 
problem-solving 
process?
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RTI/MTSS Plan: Tier 3: Intensive Intervention
Essential Element Questions for your 

MTSS Plan

The MTSS Team follows clear guidelines for when to 
accept a Tier 3 student referral. Generally, the MTSS 
Team reserves its meetings for any student with 
serious academic and/or behavioral challenges that 
has failed previously to make appropriate progress 
with Tier 1 (classroom) and Tier 2 (strategic) 
intervention services. However, the MTSS Team can 
also take referrals for students in sudden crisis or 
otherwise requiring immediate attention.

• Does your MTSS 
Team have 
guidelines for 
determining when to 
accept a referral?
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RTI/MTSS Plan: Tier 3: Intensive Intervention
Essential Element Questions for your 

MTSS Plan

Tier 3 interventions are implemented for 6 to 8 
instructional weeks.  At minimum, Tier 3 
interventions are delivered in 30-minute sessions, 
4-5 days per week but may meet for longer 
sessions depending on student need and availability 
of intervention staff.

• What capacity does 
your school have to 
deliver interventions 
at the ‘intensive’ 
level?
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Review the Tier 3: Intensive 
Intervention section (pp. 15-
16) of your model plan.
• Discuss and note any edits 

or changes your team 
would like to make to this 
section.

• Explore what would be 
needed to actually 
implement these elements.

• Develop a timeline for 
implementation.

RTI/MTSS Plan: Tier 3: 
Intensive Intervention

273273
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Data Collection: 
Monitoring Student 
Progress on 
Classroom 
Interventions
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How to Succeed with Tricky Data 
Collection
What are ways to measure basic academic 
skills?
• Curriculum-Based Measurement: 

– Letter Knowledge
– Reading Fluency
– ‘Number Sense’/Early Math Fluency
– Math Fact Fluency
– Written Expression
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Classroom Data Tool: Curriculum-Based 
Measurement/Assessment
• What It Is: A series of brief measures of basic 

academic skills given under timed conditions and 
scored using standardized procedures. 

CBM/CBA measures often include research-derived 
benchmark norms to assist in evaluating the student’s 
performance.
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• CBM: Letter Knowledge: Letter Name Fluency (LNF) [1 
minute]: The student is given a random list of upper- and 
lower-case letters and identifies the names of as many letters 
as possible.
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Accessing Materials: 
• easyCBM.com offers free 

printable letter-knowledge 
assessments and norms.
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Accessing Materials: 
• Intervention Central 

has a free letter-
knowledge probe 
generator and 
directions for 
administration and 
scoring.
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• CBM: Oral Reading Fluency [1 Minute]. The student reads aloud 
from a passage, with the reading sample scored for words read 
correctly (WRC) and errors.

NOTE: The speed and accuracy of a child reading aloud is 
correlated with increased comprehension and overall reading skill.



Response to Intervention

www.interventioncentral.org

Accessing Materials: 
• easyCBM.com offers 

free printable ORF 
probes and norms.
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Accessing Materials: 
• Acadiencelearning.org 

offers free printable 
ORF probes and 
benchmark goals/cut-
points.
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Early Math Fluency: Measuring ‘Number Sense’
• Early Math Fluency measures track primary-

grade students’ acquisition of number sense 
(defined as mastery of internal number line)

283
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• CBM: Early Math Fluency: Quantity Discrimination [1 
minute]: The student is given a worksheet with number pairs 
and, for each pair, identifies the larger of the two numbers. 

Source: Chard, D. J., Clarke, B., Baker, S., Otterstedt, J., Braun, D., & Katz, R. (2005). Using measures of number sense to screen for 
difficulties in mathematics: Preliminary findings. Assessment for Effective Intervention, 30(3), 3-14.

• CBM: Early Math Fluency: Missing Number [1 minute]: The 
student is given a worksheet with 4-digit number series with 
one digit randomly left blank and, for each series, names the 
missing number. 

• CBM: Early Math Fluency: Number Identification [1 
minute]: The student is given a worksheet randomly 
generated numbers and reads off as many as possible within 
the time limit. 
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Numberfly Early Math 
Fluency Generator
http://www.interventioncentral.org

Use this free online application to 
design and create Early Math 
Fluency Probes, including:

•Quantity Discrimination
•Missing Number
•Number Identification
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CBM: Math Fact Fluency

• Students should have fluent recall of basic-
operation math facts to prepare them for 
demanding math courses in middle and high 
school.
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Benefits of Automaticity of ‘Arithmetic Combinations’
(Gersten, Jordan, & Flojo, 2005)

• There is a strong correlation between poor retrieval of 
arithmetic combinations (‘math facts’) and global math 
delays

• Automatic recall of arithmetic combinations frees up 
student ‘cognitive capacity’ to allow for understanding of 
higher-level problem-solving

• By internalizing numbers as mental constructs, students 
can manipulate those numbers in their head, allowing for 
the intuitive understanding of arithmetic properties…

Source: Gersten, R., Jordan, N. C., & Flojo, J. R. (2005). Early identification and interventions for students with mathematics 
difficulties. Journal of Learning Disabilities, 38, 293-304.
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• CBM: Math Fact Fluency [2 minutes]: The student is given a 
math-fact worksheet and completes as many problems as 
possible. The worksheet is scored for number of correct digits.

Example: Student Worksheet Example: Answer Key
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• CBM: Math Fact Fluency [2 minutes]: The student is given a 
math-fact worksheet and completes as many problems as 
possible. The worksheet is scored for number of correct digits.
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Free materials can be 
created using 
Superkids.com Math 
Worksheet Generator

URL: http://www.superkids.com/aweb/tools/math/
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How to Succeed with Tricky Data 
Collection
What are ways to measure 
behavior?
• Behavior Report Cards
• Behavior Checklists
• Behavior Logs
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Classroom Data Tool: Behavior Report Cards
• What It Is: A teacher-created rating scale that 

measures student classroom behaviors. A behavior 
report card contains 3-4 rating items describing goal 
behaviors. Each item includes an appropriate rating 
scale (e.g., YES/NO). At the end of an observation 
period, the rater fills out the report card as a summary 
snapshot of the student’s behavior.
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Classroom Data Tool: Behavior Report Card
• What It Can Measure:

General behaviors (e.g., complies with teacher 
requests; waits to be called on before responding)
Academic ‘enabling’ behaviors (e.g., has all 

necessary work materials; writes down homework 
assignment correctly and completely, etc.)
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Behavior 
Report Card
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Free Online App:
Behavior Report Card Maker. 
Teachers can use this free app 
to create and download (in PDF 
format) customized Behavior 
Report Cards.



Response to Intervention

www.interventioncentral.org

RTI &Teacher Reluctance: What are 
reasons why teachers may be 
reluctant to support RTI in the 
classroom?
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RTI & ‘Teacher Reluctance’
The willingness of teachers to implement interventions is 
essential in any school to the success of the RTI model. Yet 
general-education teachers may not always see themselves 
as ‘interventionists’ and indeed may even resist the 
expectation that they will provide individualized interventions 
as a routine part of their classroom practice (Walker, 2004).  

It should be remembered, however, that teachers’ reluctance 
to accept elements of RTI may be based on very good 
reasons. Here are some common reasons that teachers might 
be reluctant to accept their role as RTI intervention ‘first 
responders’…
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Engaging the Reluctant Teacher: 7 Reasons Why 
Instructors May Resist Implementing Classroom RTI 

Interventions
1. Lack of Skills. Teachers lack the skills necessary to 

successfully implement academic or behavioral 
interventions in their content-area classrooms.

2. Not My Job. Teachers define their job as providing 
content-area instruction. They do not believe that 
providing classwide or individual academic and 
behavioral interventions falls within their job 
description.
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Engaging the Reluctant Teacher: 7 Reasons Why 
Instructors May Resist Implementing Classroom RTI 

Interventions(Cont.)

3. No Time. Teachers do not believe that they have 
sufficient time available in classroom instruction to 
implement academic or behavioral interventions.

4. ‘Status Quo’ Bias. Teachers are comfortable with the 
current situation and do not sense a need to change 
their professional routines.
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Engaging the Reluctant Teacher: 7 Reasons Why 
Instructors May Resist Implementing Classroom RTI 

Interventions (Cont.)

5. Loss of Classroom Control. Teachers worry that if 
they depart from their standard instructional practices 
to adopt new classwide or individual academic or 
behavior intervention strategies, they may lose control 
of the classroom.

6. ‘Unmotivated Students’. Teachers are unwilling to 
invest the required effort to provide academic or 
behavioral interventions for unmotivated students 
because they would rather put that time into providing 
additional attention to well-behaved, motivated 
students who are ‘more deserving’.
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Engaging the Reluctant Teacher: 7 Reasons Why 
Instructors May Resist Implementing Classroom RTI 

Interventions (Cont.)

7. The Magic of Special Education. Content-area 
teachers regard special education services as ‘magic’. 
According to this view, interventions provided to 
struggling students in the general-education 
classroom alone will be inadequate, and only special 
education services have the power to truly benefit 
those students.
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Engaging the Reluctant Teacher: Seven Reasons Why Instructors 
May Resist Implementing Classroom RTI Interventions

1. Lack of Skills. Teachers lack the skills necessary to successfully implement academic or 
behavioral interventions in their content-area classrooms.

2. Not My Job. Teachers define their job as providing content-area instruction. They do not 
believe that providing classwide or individual academic and behavioral interventions falls 
within their job description.

3. No Time. Teachers do not believe that they have sufficient time available in classroom 
instruction to implement academic or behavioral interventions.

4. ‘Status Quo’ Bias. Teachers are comfortable with the current situation and do not sense a 
need to change their professional routines.

5. Loss of Classroom Control. Teachers worry that if they depart from their standard 
instructional practices to adopt new classwide or individual academic or behavior 
intervention strategies, they may lose control of the classroom.

6. ‘Unmotivated Students’. Teachers are unwilling to invest the required effort to provide 
academic or behavioral interventions for unmotivated students because they would rather 
put that time into providing additional attention to well-behaved, motivated students who are 
‘more deserving’.

7. The Magic of Special Education. Content-area teachers regard special education 
services as ‘magic’. According to this view, interventions provided to struggling students in 
the general-education classroom alone will be inadequate, and only special education 
services have the power to truly benefit those students.
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Establish an MTSS 
District 
Leadership Team.



Response to Intervention

www.interventioncentral.org

Handout 4
pp. 10-11:

Establishing 
an MTSS 
District 

Leadership 
Team
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What is the Purpose of the MTSS Leadership Team?
The MTSS Leadership Team guides the overall MTSS 
process.

The group meets periodically (e.g., monthly) on an 
ongoing basis to evaluate the MTSS project, shape its 
future direction, determine what resources the project 
requires, and allocate those resources. 

The MTSS Leadership Team also ensures that a 
standard MTSS process is followed across individual 
schools.
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What is the Purpose of the MTSS Leadership Team?
• The MTSS Leadership Team has several functions: (1) to draft and 

update a district MTSS plan, (2) to keep all schools throughout the district 
in compliance with good MTSS practices, and (3) to identify and make 
available to schools the resources required to implement MTSS 
successfully. The MTSS Leadership Team’s duties include:

• Drafting a multi-year plan that will guide the district in the implementation 
of MTSS while using existing resources. The team’s MTSS Plan should 
encompass a three-year rollout schedule. 

• Supervising MTSS implementation. The MTSS Leadership Team 
oversees that MTSS is implemented in a uniform manner throughout the 
school district. 

• One caution: Be sure not to overlook ‘dissident’ voices when select 
MTSS Leadership Team members. Members who may have some 
reservations about MTSS but also possess experience and knowledge 
that would be valuable to the team. 
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RTI Leadership Team ‘Action Steps’
• Generate a recruitment list. Create a list of positions and/or personnel 

from school buildings and at the district level to be recruited for the MTSS 
Leadership Team. Review the list to ensure that no important district 
department, school/ program, or stakeholder group has been overlooked.

• Schedule meetings. Create a schedule of MTSS Leadership Team 
meetings for the full school year—and ensure that those meeting dates 
are shared with all team members.

• Draft a standing meeting agenda. Select topics to be put onto a standing 
meeting agenda for the MTSS Leadership Team. Set time aside 
occasionally at team meetings to discuss items should be removed from 
or added to the agenda.

• [Optional] Develop a list of work groups. Divide the duties of the full 
MTSS Leadership Team into work groups. For each subcommittee, 
select a descriptive name, define its duties, and recruit members from the 
larger team.
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RTI Leadership Team ‘Action Steps’
• Conduct an inventory of MTSS resources. As one of its first acts, the 

MTSS Leadership Team should conduct a thorough inventory of 
resources available to support MTSS at the district level and at each 
school. This inventory should be updated yearly.
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Activity: Put Together an MTSS 
Leadership Team

At your table:

• Generate a list of the building/district 
people and/or positions that you 
believe should be represented on your MTSS 
District Leadership Team.

• Talk about how your team will function: e.g., 
how often will it meet? How will the team 
communicate with stakeholders in the district 
about MTSS?
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Decide on the 
MTSS PD content 
to share with staff 
this year and 
develop a training 
calendar.
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Preparing Teachers for MTSS: 4 Steps
1. Offer MTSS information to teachers in a series 

of short presentations or discussion forums.
2. Present MTSS as a coordinated, schoolwide 

approach to address long-standing teacher 
concerns about struggling students.

3. Solicit teacher input when building your 
school’s MTSS model.

4. Link all significant school and district initiatives 
to RTI.
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1. Offer MTSS information to teachers in a series 
of short presentations or discussion forums

• ACTION STEP: Create a year-long MTSS 
information-sharing plan. Determine what MTSS 
information your school would like to present to 
staff, as well as the degree of faculty input and 
discussion needed. Then draft a year-long plan 
to communicate with staff about RTI. Each year, 
update the plan to keep faculty updated about 
implementation of the MTSS model. 
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• ACTION STEP: Get feedback from teachers about their 
classroom concerns. Find opportunities to engage 
teachers in productive discussions about what they see 
as the greatest challenges facing them as instructors. 
Note the teacher concerns that surface most often. For 
each teacher concern, generate ideas for how an MTSS 
model in your school might help teachers with that 
issue.  Craft these ideas for instructor support into 
‘talking points’ and include them in your school’s MTSS 
presentations. 

2. Present MTSS as a coordinated, schoolwide 
approach to address long-standing teacher 
concerns about struggling students
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• ACTION STEP: Include teachers on the MTSS 
Leadership Team. One of the best ways to 
ensure that teachers have input into the MTSS 
development process is to include teacher 
representatives on the MTSS Leadership Team, 
the group that oversees the district’s 
implementation of RTI. 

3. Solicit teacher input when building your 
school’s MTSS model
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• ACTION STEP: Organized all school programs under 
the MTSS framework. Schools should present MTSS as 
an elastic multi-tier problem-solving framework.  First, 
the school lists all of its significant current programs or 
initiatives intended to assess or intervene with students 
with academic or behavioral needs. The school then 
assigns each of the programs or initiatives to Tier 1, 2, 
or 3 in the MTSS framework. The message for staff is 
that, while specific programs may come and go, the 
overarching MTSS model is both adaptable and 
durable--and that much of the power of MTSS rests on 
its potential to integrate a series of isolated programs 
into a larger unified and coordinated continuum of 
student support. 

4. Link all significant school and district 
initiatives to RTI
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Lab Work: Create an MTSS 
Professional Development Plan
for Your Staff

321

In your group:
1. Appoint a recorder.
2. Write a summary of the minimum essential MTSS 

information you would like to share with your staff before 
your target date (e.g., the end of December 2022).

3. List potential large- and small-group opportunities across 
the year when you can present MTSS information. 
(Consult a school calendar, if available.)

4. Next to each PD opportunity/date, list the MTSS topic(s) to 
be presented.
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