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Workshop PPTs and handout available at:

http://www.interventioncentral.org/nyc_rti_reading

www.interventioncentral.org
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Workshop Agenda

< 1. RTI/MTSS Overview. How is the RTI/MTSS model for literacy
organized—and what supports does it offer to students?

9 2. ldentifying the Problem. What is a simple way for teachers to
define a student academic problem in clear and specific terms?

9 3. Delivering Effective Instruction & Intervention. What are
examples of classroom reading/writing instruction and interventions?

Accommodating Student Differences. What is the difference
between ‘accommodating’ and ‘modifying’ in core instruction? And

what scaffolding ideas can help students with challenging literacy
tasks?

Documenting Classroom Interventions. What is a process to
create and document Classroom Support Plans?

www.interventioncentral.org
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S =

RTI/MTSS for

Academics: An
Introduction. What does

the RTI/MTSS model
look like?

www.interventioncentral.org
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RTI vs. MTSS: What Is the Difference?

Many schools use the terms Response to intervention (RTI)
and Multi-Tier System of Supports (MTSS) interchangeably.
However, there is a difference.

« RTl usually refers to a school’s academic support system
only.

« MTSS Is more expansive, describing the systems set up in a
school to provide coordinated support for both academic and
behavioral/social-emotional needs.

« However, RTl and MTSS are similar in that each offers
several levels of intervention support, uses data to identify
students requiring services, and employs research-based
strategies to help at-risk learners.

www.interventioncentral.org
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66

For Want of a Nall (proverb) (=
For want of a nail the shoe was lost...

For want of a shoe the horse was lost...
For want of a horse the knight was lost...
For want of a knight the battle was lost...
For want of a battle the kingdom was lost...

So a kingdom was lost—all for want of a nail.

www.interventioncentral.org
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Teacher Problem-Solving: Just a Part of the Job...
Instructors regularly engage in problem-solving efforts, such as:

searching the Internet for ideas to help a struggling learner.

pulling a student aside to identify deficits in knowledge or skills
and reteach instructional content as needed.

conferencing with a student to develop an action-plan to
Improve academic performance.

brainstorming with members of the grade-level or instructional
team for ideas to support a student.

meeting with a consultant (school psychologist; reading or math
teacher, etc.) for intervention suggestions.

scheduling student-parent conferences to enlist home and
school to boost academic performance or address behaviors.

www.interventioncentral.org 10
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Teacher Problem-Solving: All the Work, Little Credit...

In this era of accountability, classroom intervention
efforts are not acknowledged unless they are
documented: “Teachers are already doing 90% of
the work. But they are often getting zero credit.”

RTI/MTSS provides a structure and toolkit for
teachers to record and share classroom
Intervention plans. With little or no extra time,
Instructors can get full credit for their problem-
solving work.

www.interventioncentral.org
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MTSS: ACADEMICS

Tier

Tier

80%

3: High-Risk Students: 3%

Ciagnostic assessment of
academic problems

RTl Team Meetings
Customized/intensive
academic intervention plan

Ciailly progress-monitoring
2: At-Risk Students: 15%

Small-group interventions to
address ofi-grade-level
academic deficits

Regular progress-monitoring

Tier 1: Univerzal: Core Ins;trm::li«w:m:“1

Effective group instruction
Universal academic screening

e Academic interventions for

struggling students

AN

=
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o

/
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MTSS: BEHAVIOR

( Tier 3: High-Risk Students: 5%

Functional Behavioral
Assessments (FEAs)

Behavior Intervention Plans
(BIPs)

Wrap-around BTl Team meetings
Daily progress-maonitoring

Tier 2: At-Risk Students: 15%

small-group interventions for
emerging behavioral problems
Regular progress-monitoring

Tier 1: Universal: Classroom
Management: 80%

Clear behavioral expectations

Effective class-wide
management strategies

Universal behavior screening

Source: Lroscne, ., & volpe, R. J. (£ZU13). Response-to-interventuon (K 11) as a moaei 1o 1aciiate mnciusion 1or stuaents witn iearning ana
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452
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Five Core Components of RTI/MTSS Service Delivery

1. Student services are arranged in a multi-tier model

2. Data are collected to assess student baseline
evels and to make decisions about student
rogress

3. Interventions are ‘evidence-based’

4. The ‘procedural integrity’ of interventions Is
measured

5. RTI/MTSS Is implemented and developed at the
school- and district-level to be scalable and
sustainable over time

Source: Glover, T. A, & DiPerna, J. C. (2007). Service delivery for response to intervention: Core components and directions
for future research. School Psychology Review, 36, 526-540.

www.interventioncentral.org 13
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Continuum of RTI: Across Grade Levels

A\
HFE e O

Elementary School Middle School High School

A AN\
i
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NYSED has defined in regulation the
¢ ¢  Minimum components of an Rtl program but | « «
does not require a specific Rtl model that
must be uniformly used by all school
districts.

School districts have discretion to make
specific decisions when designing the
structure and components of their Rtl
program. (NYSED RTI Guidance Document,
2010; p. 40).

Source: New York State Education Department. (October 2010). Response to Intervention: Guidance for New York State
School Districts. Retrieved November 10, 2010, from http://www.p12.nysed.gov/specialed/RTl/guidance-oct10.pdf; p. 40

www.interventioncentral.org
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RTI/MTSS Tiers. What
are the levels, or ‘tiers’,
of academic intervention
In RTIIMTSS?
(Handout 1; p. 1)

www.interventioncentral.org
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RTI vs. MTSS: What Is the Difference?

Many schools use the terms Response to intervention (RTI)
and Multi-Tier System of Supports (MTSS) interchangeably.
However, there is a difference.

« RTl usually refers to a school’s academic support system
only.

« MTSS Is more expansive, describing the systems set up in a
school to provide coordinated support for both academic and
behavioral/social-emotional needs.

« However, RTl and MTSS are similar in that each offers
several levels of intervention support, uses data to identify
students requiring services, and employs research-based
strategies to help at-risk learners.

www.interventioncentral.org 17




MTSS: ACADEMICS

Tier 3: High-Risk Students: 5%

Ciagnostic assessment of
academic problems

RTl Team Meetings
Customized/intensive
academic intervention plan

Ciailly progress-monitoring

Tier 2: At-Risk Students: 15%

Tier 1: Univerzal: Core Ins;trm::li«w:m:“1

Small-group interventions to
address ofi-grade-level
academic deficits

Regular progress-monitoring

80%

Effective group instruction
Universal academic screening

Academic interventions for
struggling students
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MTSS: BEHAVIOR

( Tier 3: High-Risk Students: 5%

Functional Behavioral
Assessments (FEAs)

Behavior Intervention Plans
(BIPs)

Wrap-around BTl Team meetings
Daily progress-maonitoring

Tier 2: At-Risk Students: 15%

small-group interventions for
emerging behavioral problems
Regular progress-monitoring

Tier 1: Universal: Classroom
Management: 80%

Clear behavioral expectations

Effective class-wide
management strategies

Universal behavior screening

Source: Lroscne, ., & volpe, R. J. (£ZU13). Response-to-interventuon (K 11) as a moaei 1o 1aciiate mnciusion 1or stuaents witn iearning ana
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452
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Five Core Components of RTI/MTSS Service Delivery

1. Student services are arranged in a multi-tier model

2. Data are collected to assess student baseline
evels and to make decisions about student
rogress

3. Interventions are ‘evidence-based’

4. The ‘procedural integrity’ of interventions Is
measured

5. RTI/MTSS Is implemented and developed at the
school- and district-level to be scalable and
sustainable over time

Source: Glover, T. A, & DiPerna, J. C. (2007). Service delivery for response to intervention: Core components and directions
for future research. School Psychology Review, 36, 526-540.

www.interventioncentral.org 19
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RTI/IMTSS for Academics:;
Tier 1: Classwide: 80%

The foundation of RTI/MTSS Is built upon the
strategies each teacher uses in the classroom
to promote strong core instruction.

These instructional strategies focus on the mp
whole group. They ensure that the classroom

will be orderly and that instruction will be
engaging.

www.interventioncentral.org

20




Response to Intervention/Multi-Tier System of Supports

MTSS: Tier 1: Core
Instruction: Direct
Instruction

Teachers can strengthen
their lessons by
Incorporating into them
elements of direct
Instruction.

Handout 1; p. 2

1. Incraase Access to Instruction
B [ Inssructional Match, Le=son consst = mialy raizhad o shudams’
O peopeaiely

nent Sirong Core Instruotion

I \When teachers must present chalienging academic maberial o struggling learners, they can make hat material more accessible and promeoie iasher
8 |eaming by imegrating assistance directly inlo instnuclion. Researchers use several iems 1o refer 10 this increased level of student instnictional sup-
8 port: expilicit instrucion, direct instruciion, supporied instruction (Rosenshine, 2008).

The checkiist below summarzes the essental elements of a supponied nstruction approach. When preparing lessen plars, you can use Tis dheck-

list a5 a reference o make sure that your lessons reach the wides? range of diverse leamers.

sidibes.

[ Hiah Rate of Student Success. Studerts expedence of least 50% suc-
ces in e lesson comtent fo shaps ther lsaming in e desired dimscion
sl b rrasimdsin thesr mobvation and engagemenl.

_ O Comitent Review at Lesson Start. The le=son opens with & beef review of

concepts or materisl previoushy presenied.

I} Brisk Rate of Instruction. The leszon moves ata besk mie—suficent b
hold siudent stiention.

<4 [ Preview of Lezzon Goalls). Al fre sl of mnsbuciion, e goais of Fe

current day's kesson s sharesd,

8 | Detailed Explarations & Instractions. Thesghoud the lxon, adeguaiz

Trurking of Hew Materal ew mefznal = broken mio small mansge-
sl ingrements ‘Ghunk=") or sieps.

2. Provite Scafickding Suppert

explanafions and defniled inshuctions for all concephs 2nd maierials being
{mugint sre providesd.
ink-Alou en e

Eﬁ—mm cogritis shfegies Fl
camnol be cheerved direclly, hose simiegies are described for shdents.
Vierhal epinnations inchede Salc-slouds" (2.9, the feacher describes and
expisimy sach si=p of & cognitive siralegy] and Shink-slouds® (= q., e
{zacher applie=s 8 cogqniree sirelegy in & pariciar probiem or fask and
werhales e sieps in apphving the shaiegy].

‘Work Modets. Academic amsignments j=.g., ey, compicied mek word prob-
lem=| e e s ewempiers, which are sainbie o shuderbs foruse o modes.

[] Active Eng The besmon engeges the shident in ‘acie socumkbs
responding” mien enough (o caphues shudent sthenbion and opfimize lesming.

Collaborative Assignments. Sthudent have frequent opporiunities bo work
collsborsfively—in pairs o groups.

] Checles for Undersanding. Shudenks sre requlardy checked for under-
si=rding by re=ponding b frequent questions posed 1o e group.

[ Fie-Up Swrategies. Shudents se inught fie-up strregies for use: during in-

2.9, for u n in =msignments,

deperden] waork (2.9, for defining unknown words in rending sm=ignments
=nqing math wond

Requiar Feedback. Timely snd reguiar pedormance feedback snd comeo-
fions e provided Hroughoud fhe besson as nesded o guide shudent lssming.

I} Checkiists. For muli-step cognifive strlegies, shuidents s
peovidesd checkiiske o use bo sef-moniior perfosmance.

4. Provide Dpportunities for Review & Practics

[]5pacing of Pracsce Teeoughout Leccon. The lesson inchudes peacice

schvilies spaced frroughout fe lesson (=g, eough bsecher demonste-
o Hren group peschics with tescher supenision snd feedback; fen
independent individual shudent peacice].

O Guil:hd Pﬁuic.: 'H_':n d'alm_ging maternl 5 being faught, sudents e
recrided with immedine comeciue fesdbads i mach maporse. When the
pomsbidy of an incomed resporss = anticpetsd, ol eroe i oresnled
thwough use of cues, prompks, or hinks. Shadent responding i also tecleed
o ereure sufficiend succe=s: during supervised lessons before: having
shudenits prachice the new =kills or knowledge independendy.

0 Cupport for Independent Practice Sudenk have sdequeie supsod (=0,
clzar srd explic] rvucions; bsscher monfloning) o be successful during
independent seatwork prechice adivities.

4 O Group Responding. Shxdents respond o questions in varous ways (e.g.,
[t choml responding, resporse cards, while: boands) in cder o enowe full

claz= paricpaiicn and boost levels of shident sti=ntion.

[] Destritmsted Practice. Previously inught corlent is reviewed one or more:
fimes ower s perind of seversl wesks or monlhs.

"~ How to Enoourage Whole-Group Responding: Numbered Heads T

Mumbered Heads Together is an instrucional technique buill upon peer collaboration that provides the
Supports and struciure necessary 1o promote efecive teacher queslioning and student responding. This
fecihmigque can be especially useful for students with emotionalbenavioral disorders (EBD).

' | Protedure; Dunng whale-group instuction, Numbersd Heads Together is

steps:

1. Create Teams. Divide the class into 4-persen teams. idealy, each
feam includes @ mix of high, average, and low-achieving students.
Students in each ieam assign themsaives Te numbers 1 thiough £,
Mok IF 3 feam R only 3 membars, one student Kes beo num-
pers 3 and 4.

‘| 2 State 3 Question. Pose questions 10 Te tass 3 vanous poins in

e leciurs o large-group lesson. Afier each question, tell sudents o
“put your heads iogether, think of the best anmwer you can, and make
Sure Mat everyody in your group knows Tl answen

i 3 ABow Think Time. Give Siudes 340 Sconds 10 diSCUSS an answer

in their groups.

: Tips for Lsec You may wish 1o credle standing groups for Numbered Head's Together o alkoew for
youl might post a checkdist that reminds students of appmpnate NHT behaviors and briefly review that

roresre inde Sty BRIT o g

impiemenisd wsing the foliowing

from 1-4 and say, “Al number
[1, 2, 3, or 4] students whe know he answer, rise your hand.” Then
call on one shudent with hand raised and asks him or her fo give he
answer. Next, ask, "How many [1, 2, 3, of 4] sludanis think that that
anEaer 5 cofmect? Raise your hand.? [Optibnal: Call on addtional
siudents with hand rmised io elborate on @ previous student's answer.)
5. Give Fesdback Finaly, give ssedoack about the arswer, 2.9, venfy-
ing that it s comect, i i
feediack for an inco
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How to: Implement Strong Core Instruction

1. Access to Instruction

Qinstructional Match

(Content Review at Lesson Start
Preview of Lesson Goal(s)

L Chunking of New Material

2. ‘Scaffolding’ Support
(Detailed Explanations & Instructions
(Talk Alouds/Think Alouds

(dWork Models

Active Engagement
Collaborative Assignments
1 Checks for Understanding

2. ‘Scaffolding’ Support (Cont.)
L Group Responding

L High Rate of Student Success
[Brisk Rate of Instruction

LFix-Up Strategies

3. Timely Performance Feedback
URegular Feedback

L Step-by-Step Checklists

4. Opportunities for Review/ Practice

L Spacing of Practice Throughout Lesson
L Guided Practice

U Support for Independent Practice
U Distributed Practice
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How To Implement Strong Core Instruction

Increase Access to Instruction

1.

Instructional Match. Lesson content is appropriately
matched to students' abilities (Burns, VanDerHeyden, &
Boice, 2008).

Content Review at Lesson Start. The lesson opens with
a brief review of concepts or material that have previously
been presented. (Burns, VanDerHeyden, & Boice, 2008,
Rosenshine, 2008).

www.interventioncentral.org
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How To Implement Strong Core Instruction

Increase Access to Instruction

3. Preview of Lesson Goal(s). At the start of instruction, the
goals of the current day's lesson are shared (Rosenshine,
2008).

4. Chunking of New Material. The teacher breaks new
material into small, manageable increments, ‘chunks', or
steps (Rosenshine, 2008).

www.interventioncentral.org
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How To Implement Strong Core Instruction

Provide ‘Scaffolding’ Support

1. Detailed Explanations & Instructions. Throughout the
lesson, the teacher provides adequate explanations and
detailed instructions for all concepts and materials being
taught (Burns, VanDerHeyden, & Boice, 2008).

2. Talk-Alouds/Think-Alouds. Verbal explanations are given
to explain cognitive strategies: ‘talk-alouds’ (e.g., the
teacher describes and explains each step of a cognitive
strategy) and ‘think-alouds’ (e.qg., the teacher applies a
cognitive strategy to a particular problem or task and
verbalizes the steps in applying the strategy) (Burns,
VanDerHeyden, & Boice, 2008, Rosenshine, 2008)‘

www.interventioncentral.org
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How To Implement Strong Core Instruction

Provide ‘Scaffolding’ Support

3. Work Models. The teacher makes exemplars of academic
work (e.g., essays, completed math word problems)

available to students for use as models (Rosenshine,
2008).

4. Active Engagement. The teacher ensures that the lesson
engages the student in ‘active accurate responding’
(Skinner, Pappas & Davis, 2005) often enough to capture
student attention and to optimize learning.

www.interventioncentral.org
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How To Implement Strong Core Instruction

Provide ‘Scaffolding’ Support

5. Collaborative Assignments. Students have frequent
opportunities to work collaboratively--in pairs or groups.

(Baker, Gersten, & Lee, 2002; Gettinger & Seibert, 2002).

6. Checks for Understanding. The instructor regularly
checks for student understanding by posing frequent
questions to the group (Rosenshine, 2008).

www.interventioncentral.org
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How To Implement Strong Core Instruction

Provide ‘Scaffolding’ Support

/. Group Responding. The teacher ensures full class
participation and boosts levels of student attention by
having all students respond in various ways (e.g., choral
responding, response cards, white boards) to instructor
guestions (Rosenshine, 2008).

8. High Rate of Student Success. The teacher verifies that
students are experiencing at least 80% success in the
lesson content to shape their learning in the desired
direction and to maintain student motivation and
engagement (Gettinger & Seibert, 2002).
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Response to Intervention/Multi-Tier System of Supports

How To Implement Strong Core Instruction

Provide ‘Scaffolding’ Support

9. Brisk Rate of Instruction. The lesson moves at a brisk
rate--sufficient to hold student attention (Carnine,1976;
Gettinger & Seibert, 2002).

10. Fix-Up Strategies. Students are taught fix-up strategies
(Rosenshine, 2008) for use during independent work (e.g.,
for defining unknown words in reading assignments, for
solving challenging math word problems).
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Response to Intervention/Multi-Tier System of Supports

How To Implement Strong Core Instruction

Give Timely Performance Feedback

1. Regular Feedback. The teacher provides timely and
regular performance feedback and corrections throughout
the lesson as needed to guide student learning (Burns,
VanDerHeyden, & Boice).

2. Step-by-Step Checklists. For multi-step cognitive
strategies, the teacher creates checklists for students to
use to self-monitor performance (Rosenshine, 2008).
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Response to Intervention/Multi-Tier System of Supports

How To Implement Strong Core Instruction

Provide Opportunities for Review & Practice

1. Spacing of Practice Throughout Lesson. The lesson
Includes practice activities spaced throughout the lesson.
(e.g., through teacher demonstration; then group practice
with teacher supervision and feedback; then independent,
individual student practice) (Burns, VanDerHeyden, &
Boice).
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Response to Intervention/Multi-Tier System of Supports

How To Implement Strong Core Instruction

Provide Opportunities for Review & Practice

2. Guided Practice. When teaching challenging material, the
teacher provides immediate corrective feedback to each
student response. When the instructor anticipates the
possibility of an incorrect response, that teacher forestalls
student error through use of cues, prompts, or hints. The
teacher also tracks student responding and ensures
sufficient success during supervised lessons before having
students practice the new skills or knowledge
independently (Burns, VanDerHeyden, & Boice, 2008).
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Response to Intervention/Multi-Tier System of Supports

How To Implement Strong Core Instruction

Provide Opportunities for Review & Practice

3. Support for Independent Practice. The teacher ensures
that students have adequate support (e.g., clear and
explicit instructions; teacher monitoring) to be successful
during independent seatwork practice activities
(Rosenshine, 2008).

4. Distributed Practice. The teacher reviews previously
taught content one or more times over a period of several
weeks or months (Pashler et al., 2007; Rosenshine &
Stevens, 1995).
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How to: Implement Strong Core Instruction

Activity: Direct
Instruction & Readers
(Handout 1; p. 2)

1. Review this list of elements of
strong core instruction.

2. Select 1-2 items that present
the greatest challenge in your
classroom.

3. Brainstorm with colleagues
about solutions to your
Identified challenge items.

OO0 o000 ™ 0000 *"

dChecks for Understanding

2. ‘Scaffolding’ Support (Cont.)
Group Responding

(High Rate of Student Success

M- T DG BCDh-e

02:00
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Response to Intervention/Multi-Tier System of Supports

RTI/MTSS for Academics:
Tier 1: Individualized Classroom
Support Plans

The teacher develops, implements, and documents
classroom support plans for ‘red-flag’ students
needing additional academic support.

Plans are typically put in place for several weeks =
and are delivered with consistency.

The purpose of classroom interventions is to help
the student to be successful in the grade-level
curriculum.
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Response to Intervention/Multi-Tier System of Supports

1.

IDENTIFY. The teacher > 2.

Tier 1/Classroom Support Plan: 4-Step Flowchart

Identifies in clear &
specific terms 1-2
academic areas in
which the student
needs classroom |3
Intervention support.

PLAN. The teacher
selects intervention ideas
that will help the
student—creating a
written Classroom
Support Plan

v

CHECK UP. The teacher

reviews the Classroom Support
Plan in 4-8 weeks to judge its

effectiveness.

MONITOR. The teacher
chooses a method for
monitoring student
progress, collecting
baseline data and setting
an outcome goal.

www.interventioncentral.org

36




Response to Intervention/Multi-Tier System of Supports

RTI/IMTSS for Academics: Tier 2;
Supplemental Intervention: 10-15%

Students with below-grade-level skill gaps are
Identified using school-wide academic screeners
and picked up for Tier 2 services.

=
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Response to Intervention/Multi-Tier System of Supports

Evaluating the Quality of Tier 2/3 Academic
Interventions/Programs

High-quality Tier 2/3 interventions have these 4 important
attributes. They:

are supported by research.

target off-grade-level academic skills to fill in gaps and
catch the student up with grade peers.

provide remediation in specific, clearly defined
academic skills.

are scripted in sufficient detall to allow interventionists
to carry them out with fidelity.
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Response to Intervention/Multi-Tier System of Supports

Defining High-Quality Tier 2/3 Reading
nterventions Example:
HELPS (www.helpsprogram.org)

« HELPS (Helping Early Literacy with Practice Strategies)
IS a free tutoring program that targets student reading
fluency skills.

Developed by Dr. John Begeny of North Carolina State
University, the program Is an evidence-based
Intervention package that includes several intervention
elements in a 15-minute 1:1 tutorial session.
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Response to Intg

HELPS Reading Fluency

Program
www.helpsprogram.org
LINK AVAILABLE ON
CONFERENCE WEB PAGE

One-on-One
Program Is Now
Available!

Strengths of
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Response to Intervention/Multi-Tier System of Supports

HELPS: Tier 2 Reading-Fluency Program
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Response to Intervention/Multi-Tier System of Supports

Evaluating the Quality of Tier 2/3 Reading
Interventions/Programs: Example: HELPS Program

Q: Does HELPS provide remediation in specific, clearly
defined academic skills?

A: Yes. HELPS sessions include these research-based
elements that target reading fluency:

— adult modeling of fluent reading.

— repeated reading of passages by the student.

— phrase-drill error correction.

— verbal cueing and retell check to encourage student reading
comprehension.

— reward procedures to engage and encourage the student
reader.
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Response to Intervention/Multi-Tier System of Supports

Evaluating the Quality of Tier 2/3
Interventions/Programs

Here are 3 things that high-quality Tier 2/3 academic
Interventions are NOT:

Homework help, test preparation, or reteaching of core-

Instructional content.
People. (The ‘reading teacher’ is not an intervention.)

Locations. (The ‘Learning Lab’ or ‘Academic Support
Center’ Is not an intervention.)
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Response to Intervention/Multi-Tier System of Supports

RTI/IMTSS for Academics: Tier 3;
Intensive Intervention; 1-5%

Students with more severe/chronic academic delays
who fail to respond to lesser interventions at Tiers 1 &
2 are reviewed by the Tier 3 RTI/MTSS Problem-
Solving Team. The Team develops a Tier 3
Intervention plan that:

— IS customized to the student's unique academic
needs.

=

— can include various stakeholders as interventionists
(e.g., student, teacher(s), support staff, parent, etc.)

— Is reviewed every 6-8 weeks and updated as
needed.
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Response to Intervention/Multi-Tier System of Supports

RTI Problem-Solving
Team Roles

o Facllitator

« Recorder

* Time Keeper

» Case Manager
 Coordinator
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Response to Intervention/Multi-Tier System of Supports

Tier 3: RTI Team: Meeting Format

m Introductions/Talking Points

| Step 1: Select Intervention Target(s)

| Step 2: Inventory Student's Strengths, Talents,
Interests, Incentives

| Step 3: Review Background/Baseline Data

| Step 4: Set Academic and/or Behavioral Outcome
Goals and Methods for Progress-Monitoring.

| Step 5: Design an Intervention Plan
| Step 6: Share RTI Intervention Plan With Parent(s)

| Step 7: Review the Intervention and Progress-
Monitoring Plans
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Response to Intervention/Multi-Tier System of Supports

How to Define an
Academic Problem.

How can literacy
oroblems be clearly

-

~ described and linked to a
‘root cause'?

www.interventioncentral.org




Response to Int

ervention/Multi-Tier Svstem of Supports

Handout 2, p. 22

Worksheet: |dentifying a Student Academic Problem

1. -Desnrihe the problem. 'I-'hinl-c of @ student currently or previously in your clase whose reading problem(s)
require significant amounts of your time, energy, and support. In 1-2 sentences, briefly describe the nature of
that student’s reading problem(s).

Description of student academic problem(s)

2. Write a 3-part Problem-ldentification Statement. Use this onganizer to rewrite your student's reading problem
in the: form of a 3-part Problem 1D statement. For examples, ses pp. 5-8:
| 3-Part Academic Problem 1D Statement
Environmental Conditions or Problem Description Typical or Expected Level of
Task Demands Performance

3. Write a Hypothesis Statement. Bazed on your knowledge of this student, write a “hypothesis’ statement that
pinpoints the likely ‘root cause’ of the reading problem. See pp. B-7 for a listing of possible hypotheses.

Hypothesis Statement
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Response to Intervention/Multi-Tier System of Supports

Problem-ID Worksheet: Activity 200

1. Describe the problem. Think of a student currently or
previously in your class whose reading/writing problem(s)
require significant amounts of your time, energy, and support.
In 1-2 sentences, briefly describe the nature of that student’s
academic problem(s). NOTE: See sample student skills listed

on handout 2; pp. 8-11. r T
4 ; -.-:1" .‘J flr ) I

Description of student academic problem(s)
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Response to Interven

How to Define
Academic Problems
(Handout 2; pp. 5-7)

How To: Define Academic Problems: The First Step in Effective
Intervention Planning

Studsrits who struggle with academic deficits do not do so ik isclation. Their dificulies are played out in the larger
cortext of the school ervironment and curriculum—and regresent a ‘mismatch’ betwesn the characteristics of the
student and the mstuchional demands of the dasssoom (Foorman & Torgesen, 2001).

It mary surprise educators to leam that the problem-identification siep is the most oritical for matching the student o
an effective intesvention (Bergan, 1995). Problem ideniification shtements should be defined in clear and specific
terms sufficient to pass the stranger fest’ (Howsll, Hosp, & Kums, 2008). That is, the student proklem can be juwiged
as adequatzly defined if a person with no background knowledge of the case and equipped only with the proklem-
mentfication statement can cbserve the student in the acadamic setiing and know with confidence when the proolem
kehavior is displayed and when it is not.

Hare are recommendations fior increasing teacher capacity fo describe student academic problems in specific terms,
and gensrats a hypohesis about why the prokdem is cccurning.

1. Deacribe the academic problam in specific, akill-based tarma with a3 meaningful instructional context
{Batsche et al,, 2008; Upah, 2008). Write a clear, brief desceplion of the academic skill or pedfomance deficit
that focuses on a specific skill or performance area. Inchude infiormation about the conditions under which the
academic problem is coserved and typecal or expected level of performance.

* Conditions. Describe the environmental conditions or task demands in place when the academic prollem is
okserved.

*  Probiem Desonphion. Descrike the actual ckhservakle academic behavior with which the student has
difficutty. If availalble, incude specifics about student performance, such as rabe of work, accuracy, o other
relevant quaniitative informabon.

*  Typical or Expected Level of Performance. Provide a typical or expectsd performance criterion for this skill
ar behaviar. Typical or expected academic perfomance can be calculated using a variety of sowrces, such
as benchmark noms, local (cassroom) norms, of expert opinion.

Academic Problams: Sampls Definitiona
Environmental Gondifions or | Problem Deacription Typical or Expectad Leval of
Task Demanda Parformance
When showr flashcards with Arnnka can name 38 of 32 while most peers in her class can
mimed-case letizrs for 3 correciy name all letiers correcty.
seconds
When ashed bo blend [ Thomas (grade 1) is while this is a Kindergarten
segment onsets and rimes of | inconsisient in this skil ELA/Reading sandard.
single-syllakle spoken words
When shown CVC words from | Terrance requires adult while classmates perioem the task
all vowe! families via prompling, kints, and with prompting only.
flashcards occasional direchion fo sourd

out and lelend the womds
When reading alowd from a 1- | Benjamin reads an average of | while the
minute 4*-grade passage 43 words peroentle) at 4 i5 58 words

pSF mindte.




Response to Intervention/Multi-Tier System of Supports

1. Phonemic Awareness: 2. Alphabetic Principle: The ability
The ability to hear and to associate sounds with letters
manipulate sounds in and use these sounds to form
words. words.

3. Fluency with Text: The effortless,
automatic ability to read words in
connected text.

Five Components of Reading

4. Vocabulary: The ability to
understand (receptive) and use
(expressive) words to acquire and
convey meaning.

) \ ’ H
.\‘- \ \ » \
\ “ ) \‘ 4 - 3
o - \ |
% P \ . k- -

¥ - 5. Comprehension: The complex
cognitive process involving the
Intentional interaction between
reader and text to convey meaning.

Source: Big ideas in beginning reading. University of Oregon. Retrieved September 23, 2007, from http://reading.uoregon.edu/index.php



Response to Intervention/Multi-Tier System of Supports

Academic Problem Identification: The Goal...

The goal Is for the teacher to describe clearly and
accurately the nature of a student’s academic
problem. Here Is a simple “short-cut” approach

o that guides instructors to develop a descriptive
3-part ‘problem ID’ statement, and

o that links that student problem to a likely
underlying cause.
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Response to Intervention/Multi-Tier System of Supports

Academic Problem Identification: 3 Steps

Format the problem description as a 3-part
problem-identification statement.

The process of writing this statement can help to
make the description of the academic behavior
more specific and also prompts the teacher to think
about an appropriate performance goal.
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Response to Intervention/Multi-Tier System of Supports

3-Part Problem ID Statement: Examples

Conditions Problem Typical/Expected
Description Level of Performance

When shown Annika can while most peers

flashcards with name 38 of 52 In her class can

mixed-case letters | correctly name all letters

for 3 seconds correctly. AN
Classroom
peer
performance

General Problem: Annika doesn't know alll
of her letters.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

3-Part Problem ID Statement: Examples

Conditions

Problem
Description

Typical/Expected
Level of Performance

General Problem: Thomas has limited
phonics/alphabetics skills.

When asked to Thomas (grade while this is a

blend / segment 1)is Kindergarten

onsets and rimes | inconsistent in ELA/Reading

of single-syllable | this skill standard. AN

spoken words Common
Core State
Standard
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Response to Intervention/Multi-Tier System of Supports

3-Part Problem ID Statement: Examples

Conditions Problem Description  Typical/Expected
Level of
Performance
When shown CVC | Terrance requires while
words from all adult prompting, classmates
vowel families via | hints, and occasional | perform the
flashcards direction to sound task with
out and blend the prompting only.
words S

Classroom

General Problem: Terrance still needs | peer

h6|p In decoding CVC words. performance
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Response to Intervention/Multi-Tier System of Supports

3-Part Problem ID Statement: Examples

Conditions Problem Typical/Expected
Description Level of Performance
When reading Benjamin reads while the fall norm
aloud froma 1- an average of (20th percentile) at
minute 4th-grade 45 words Grade 4 is 68
passage words per minute.
NN
Benchmark

NOrms

General Problem: Benjamin is a slow

reader.
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Response to Intervention/Multi-Tier System of Supports

3-Part Problem ID Statement: Examples

Conditions

When completing
sets of 5 short-
answer guestions

Problem
Description

Neda scores an
average of 40%
(2 of 5 correct)

Typical/Expected
Level of Performance

while classmates
score an average
of 80%.

based on assigned S

readings Classroom
peer
performance

General Problem: Neda does not retain
important information from readings.
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Response to Intervention/Multi-Tier System of Supports

3-Part Problem ID Statement: Examples

Conditions Problem
Description

Typical/Expected
Level of Performance

When directed to Lucy can
match terms and correctly match
definitions for 20 10 items
social-studies

while this entry-
level vocabulary is

a prerequisite f(K

the course.

terms C|aSSI‘OOm
peer
performance

General Problem: Lucy lacks basic social-

studies vocabulary.
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Response to i

Handout 2, p. 22

Worksheet: Identifying a Student Academic Problem

1. Deacribe the problam. Think of 2 stwdent currently or previously in your class whose academic problemi =)
require significant amownts of youwr time, energy, and support. In 1-2 seriences, briefy descrke the nature of
that siwdart's academic problamis )L

Deacription of studant academic problem(a)

. Write a 3-part Problem-ldentification Statement. se this organizer bo rewritz your studant's academic prok emi
in the form of 3 3-part Proklem D statemeni. For examples, see pp. 3-8 of handout

[ TFart Academic Problem D Statemant
Environmental Conditions or Problem Deacription Typical or Expactad Level of
Task Damands Parformance

3. Write a Hypothesia Statemant. Based on your knowledge of tis stwdeni, wiite a hypothesss’ statement that
pirpoinis the likely ‘root cause’ of the academic problem. See the next page for a listng of possisle hypotheses.

Hypothasia Statamant
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Response to Intervention/Multi-Tier System of Supports

Problem-ID Worksheet: Activity

jce nE el
Count Doun’ Ti

05:00

2. Write a 3-part Problem-ldentification Statement. Use this
organizer to rewrite your student’s academic problem in the

form of a 3-part Problem ID statement. For examples, see pp.

5-6 of handout;

et

3-Part Academic Problem ID Statement

‘ /
f\'cfa.)a

Environmental Conditions or
Task Demands

Problem Description

Typical or Expected Level of
Performance

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Academic Problem Identification: 3 Steps

Choose a hypothesis for what Is the most likely
cause of the problem.
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Response to Intervention/Multi-Tier System of Supports

Academic Problems: Hypotheses & Recommendations

(Adapted from the ‘Instructional Hierarchy’; Haring et al., 1978; Martens et al, 2004)
Hypothesis Recommendation

o Skill Deficit. The student has < Provide direct, explicit
not yet acquired the skill(s). Instruction to acquire the
skill. Reinforce the student
for effort and accuracy.

Sources: Haring, N.G., Lovitt, T.C., Eaton, M.D., & Hansen, C.L. (1978). The fourth R: Research in the classroom. Columbus, OH: Merrill.

Martens, B. K., & Witt, J. C. (2004). Competence, persistence, and success: The positive psychology of behavioral skill instruction.
Psychology in the Schools, 41(1), 19-30.




Response to Intervention/Multi-Tier System of Supports

Academic Problems: Hypotheses & Recommendations

(Adapted from the ‘Instructional Hierarchy’; Haring et al., 1978; Martens et al, 2004)

Hypothesis Recommendation
e Fluency Deficit. The student < Provide opportunities for the
has acquired the skill(s) but student to practice the skill
IS not yet proficient. and give timely performance
feedback. Reinforce the
student for fluency as well

dS accuracy.
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Response to Intervention/Multi-Tier System of Supports

Academic Problems: Hypotheses & Recommendations

(Adapted from the ‘Instructional Hierarchy’; Haring et al., 1978; Martens et al, 2004)

Hypothesis Recommendation

e Retention Deficit. « Give the student frequent opportunities
The student can for practice to entrench a skill and help
acquire the the student to retain it over time. Begin
skill(s) but has by scheduling more numerous practice
difficulty retaining ~ episodes within a short time (‘massed
It over an review') to promote initial fluency and
extended period. then strengthen longer-term skill

retention by scheduling additional
periodic review ('distributed review')
across longer spans of several weeks or
more.
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Response to Intervention/Multi-Tier System of Supports

Academic Problems: Hypotheses & Recommendations

(Adapted from the ‘Instructional Hierarchy’; Haring et al., 1978; Martens et al, 2004)
Recommendation

Hypothesis

e Endurance
Deficit. The
student can
perform the
academic
task(s), but
only for brief
periods.

Provide scaffolding supports to help the
student to perform the academic task.

In structuring lessons or independent
work, gradually lengthen the period of
time that the student spends in skills
practice or use.

Have the student self-monitor active
engagement in skill-building activities--
setting daily, increasingly ambitious work
goals and then tracking whether he or she
successfully reaches those goals.
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Response to Intervention/Multi-Tier System of Supports

Academic Problems: Hypotheses & Recommendations

(Adapted from the ‘Instructional Hierarchy’; Haring et al., 1978; Martens et al, 2004)
Hypothesis Recommendation

e Generalization Deficit.  « Enlist adults to prompt and remind
The student possesses  the student to use the target skills

the skill(s) but fails to when needed.
use across appropriate ¢ Train the student to identify
situations or settings. relevant characteristics of

situations or settings when the
skill should be used—and to self-
monitor skill use.

* Provide incentives (e.g., praise,
rewards) for the student to use the
skill in the appropriate settings.
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Response to Intervention/Multi-Tier System of Supports

Academic Problems: Hypotheses & Recommendations

Hypothesis Recommendation

e Learned  Adjust the work to the student’s ability
Helplessness. level.
The student  Use scaffolding and accommodation
lacks strategies to make the academic work
confidence in more manageable, e.g., breaking larger
his or her tasks into smaller increments (“‘chunking”),
academic allowing the student to take brief breaks
abilities and— during work sessions, etc.
as aresult— < Use positive communication technigues to

withholds effort. build student motivation and optimism,

Including praise, growth-mindset
statements. and wise feedback. ]




Academic Problems: Possible Hypotheses & Recommendations

Hypothesis

Fecommendation

Fluency Defi

Retention De

Skall Deficit. The student
has not yet acquired the

Frovide direct, explicit instruction to acquirs the shill.
Fenforcs the student for ffort and accuracy.

shillis).

student has 2
the =kll(s) bu
proficient.

dent to practice the skill

Handout 2, PP. Liback Reinforce the

CCUFECY.

Worksheet: Identifying a Student Academic Problem

== Handout 2, p. 22

irusly in your class whose acadsmic problemis)

6-7 riunities for practice fo

student can acguire the
kill(s) but has difficulty
refaining it over an
extended period.

entrench a shill and help the student to retain it over
time. Begin by scheduling more numerous practice
episodes within a ghort tme (massed review’) to
promate initial fluency and then strengthen longer-term
ckill retention by scheduling additional periodic review
(‘distributed review') across longer spans of several
wesks or more.

reguire it In 1-2 seriences, briefy describe the natwe of
that s 5 ACIETG probem|s .
Description of studsnt academic problem(a)

Endurance Deficit. The
student can perform the
academic taskis), but
aonly for brief penods.

» Provide scafiolding supports to help the student fo
perform the academic task.

s | structuring lessons or independent work,
gradually lengthen the penod of time that the
student spends i shills practice or uze.

s Have the student selff-monitor active engagement in
skill-building activities—setting daily, mcreasingly
ambitious work goals and then tfracking whether he
or she successfully reaches those goals.

2. Write 3 3-part Problem-ldentification Statement. |ise this organizer o reweie your student's academic problam
i the form of a 3-part Prollem |0 statement. For examples, see pp. 3-6 of handout

[ T-Fart Academic Problem I Statemeant

Envirenmental Conditions or
Task Demanda

Problem Description

Typical or Expactad Lavel of
Parformance

Generalzation Deficit:
The student poszesses
the chill(z) but fails to
USE ACrOSS approphate
siuaiions or settings.

» Enlist adults to prompt and remind the student to
uze the target ckills when nesded.

s Train the student to entify relevant charactenstics
of situations or settings when the =hll should be
used—and to self-monitor skill use.

» Provide incentives (e.g., praise, rewards) for the
student to wse the skill in the approprate sethings.

3. Write a Hypotheaia Statement. Based on your knowledge of this shudent, write a hypothesis’ statement that
pirpaoinis the likely ‘root cause’ of the academic problem. See the next page for a listing of possivle hypotheses.

Hypothasia Statsmant

Ezcapafdvoidance. The
student sesks to escape
or avoid the academic
tazk. MOTE: Thiz
category includes
“leamed helplessness”

s Adjust the work to the student's ability level.

» |Jze scaffolding and accommodation strategies to
make the academic work more manageable, 2.,
breaking larger tasks into smaller mcrements
[*chunking”), allowing the student fo take brief
breaks dunng work sessions, etc.
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e ntrHl
Minute ‘Count T

Response to Intervention/Multi-Tier System of Supports

Problem-ID Worksheet: Activity 200

3. Write a Hypothesis Statement. Based on your knowledge of
this student, write a ‘hypothesis’ statement that pinpoints the
likely ‘root cause’ of the academic problem.

(

/!
. ‘\i/r? I

I 2

Hypothesis Statement
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Response to Intervention/Multi-Tier Sys§

Lab Work: Describe the
Academic Problem

Review the framework presented here (3-
part problem-ID statement/hypothesis).

Discuss how you might use this

Hypotheses for
Academic Problems

framework to define literacy problems Skill Deficit
requiring classroom reading interventions. i
Fluency Deficit
Conditions Problem Description  Typical/Expected _ —
Level of Retention Deficit
Performance
When shown CVC | Terrance requires while Endurance DefICIt
words from all adult prompting, classmates . . .
vowel families via | hints, and occasional | perform the Generalization Deficit
flashcards direction to sound task with
out and blend the prompting only. | | earned He|p|wess
words
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Response to Intervention/Multi-Tier System of Supports

Effective Literacy

Instruction &
Interventions. What

are examples of
assroom Instruction

nd interventions that
Upport literacy?

- Ill!mhl
v VD O
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Response to Interv

EDUCATOR'S PRACTICE GUIDE

WWC Practice Guide:
Foundational Skills to
Support Reading for
Understanding in
Kindergarten Through
3rd Grade (Online)

Sources: Foorman, B., Beyler, N.,
Borradaile, K., Coyne, M., Denton,
C. A., Dimino, J., Furgeson, J.,
Hayes, L., Henke, J., Justice, L.,
Keating, B., Lewis, W., Sattar, S.,
Streke, A., Wagner, R., & Wissel, S.
(2016). Foundational skills to support
reading for understanding in
kindergarten through 3rd grade
(NCEE 2016-4008). Washington,
DC: National Center for Education
Evaluation and Regional Assistance
(NCEE), Institute of Education
Sciences, U.S. Department of
Education. Retrieved from the NCEE

website: http://whatworks.ed.gov.

A set of recommendations to address challenges in clazssrcomsa and schools

WHAT WORKS CLEARINGHOUSE™

Foundational Skills to Support
Reading for Understanding in
Kindergarten Through 3rd Grade

L. L P

The What Works Clearlnghouse IS
an impartial, government-funded
website whose mission is to bring
high-quality educational practices
to public, charter, and private
schools across the country.

MATIOMAL CEMTER For
EDUCATION EVALUATION
AN I.EEIEI'H.M. ASSISTANCE

Vq ™ awf Education Scisncaes
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Response to Intervention [ES Practice Guide (July 2016): Foundational @
Skills to Support Reading for Understanding in K-3

H an d O ut ' Recommendation 1 {Grades K, 1, 2, 3], Teach students academic language skills, including the use of
' inferential and narrative language, and vocabulary knowledge.
FO u n d ati O n al S ki | |S 1. Engage students in conversations that suppaort the use and comprehension of inferential language.
to S u p p O rt R e ad I n g 2. Explicitly engage students in developing narrative language skills.
in K-3 (Handout 2;
1

pp. 20-21)

.  Teach academic vocabulary in the contest of other reading activities.

Recommendation 2 (Grades K, 1).. Develop awareness of the sezments of sounds in speech and how
they link to letters.

1. Teach students to recognize and manipulate segments of sound in spesch.

Contains 4 major
recommendations
for COre reading | s ons e o s s

Instruction and
ideas fOr Carrying | ey e o s e o

1. Teach students to blend letter sounds and sound—spelling patterns from left to right within a word to

O ut e aC h produce a3 recognizable pronuncation.
| |

2. Teach students [etter-sound relations.
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Response to Intervention/Multi-Tier System of Supports

WWC Practice Guide: Foundational Skills to
Support Reading for Understanding in
Kindergarten Through 3rd Grade: Mission
Statement

“This guide provides teachers, reading coaches,
principals, and other educators with actionable
recommendations for developing the foundational
reading skills of students in kindergarten through
3rd grade.” p. 1

Sources: Foorman, B., Beyler, N., Borradaile, K., Coyne, M., Denton, C. A., Dimino, J., Furgeson, J., Hayes, L., Henke, J., Justice, L.,
Keating, B., Lewis, W., Sattar, S., Streke, A., Wagner, R., & Wissel, S. (2016). Foundational skills to support reading for understanding in
kindergarten through 3rd grade (NCEE 2016-4008). Washington, DC: National Center for Education Evaluation and Regional Assistance
(NCEE), Institute of Education Sciences, U.S. Department of Education. Retrieved from the NCEE website: http://whatworks.ed.gov.




TN a e oAl Y Foundation Skills: Reading: K | 1 | 2 | 3
Rec 3.5. Teach irregular high-frequency words.

Recommendation 3. Teach students to decode words,
analyze word parts, and write and recognize words.

5. Teach regular and irregular high-frequency words so that
students can recognize them efficiently.

Example: Create a Word Wall (Foorman et al., 2016).
Make a word wall containing high-frequency words. Partner
students to read the word wall

together. Challenge students to
find specific words on the wall. L@ Ce &
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TSN g e e Foundation Skills: Reading:] K | 1 | 2 | 3

Rec 3.6. Introduce important non-decodable words
as ‘whole words'.

Recommendation 3. Teach students to decode words, analyze
word parts, and write and recognize words.

6. Introduce non-decodable words that are essential to the
meaning of the text as whole words.

Example: Star-Words Activity (Foorman et al., 2016)

The teacher writes 3-5 high frequency words onto flashcards
for the student, connected with a ring. Through the week,
adults—other teachers, aids, parents—ask the student to
read the words. The adult writes a star next to each correctly
read word. When the student has 3 or more stars for each
word, more words are added to the ring.

www.interventioncentral.org 78




| AW i (N1 [ Foundation Skills: Reading:\ K| 1 \ 2 \ 3
Rec 4.2. Teach readers to self-monitor, self-correct.
Recommendation 4. Ensure that each student reads connected

text every day to support reading accuracy, fluency, and
comprehension.

2. Teach students to self-monitor their understanding of the text
and to self-correct word-reading errors.

Example: The Fix-It Game (Foorman et al., 2016)

— The teacher reads a series of sentences aloud. Some
contain a word that does not belong and does not make
sense, while other sentences do make sense.

— If a sentence does not make sense, students must say ‘fix
It' and explain why It does not make sense.
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Response to Intervention/Multi-Tier System of Supports

TREErvEntioMceneran
' Timer

Lab Work: Build Teacher| ™
Capacity in Reading 10:00

I n St r U Ct | O n www.interventioncentral.org

Identify 1-2 numbered instructional goals
from this WWC practice-guide summary
that you believe address the greatest
challenges among your student readers.
For each goal selected, EITHER:

1. Dbrainstorm ideas to expand your
skills to accomplish this goal
OR

2. discuss ‘look-fors’ in any classroom
that would indicate to an observer
that the teacher is accomplishing
this goal.

(e

IES Practice Guide (July 2016): Foundational @
Skills to Support Reading for Understanding in K-3

Recommendation 1 {Grades K, 1, 2, 3). Teach students academic language skills, including the use of
inferential and narrative language, and vocabulary knowledge.

1. Emgage students in conversations that support the use and comprehension of inferential language.

“"l Handout2; [*
_— pp 20-21 pe—

Recommendation 2 [Grades K, 1).. Develop awareness of the segments of sounds in speech and how

they link to letters.

1. Teach students to recognize and manipulate segments of sound in speech.

2. Teach students letter—sound relations.

3. Use word-building and other activities to link students’ knowledge of letter—sound relationships with
phonemic awareness.

Recommendation 3 (Grades 1, 2, 3).. Teach students to decode words, analyze word parts, and write and

1. Teach students to blend letter sounds and sound—spelling patterns from left to right wit
produce a recognizable pronunciation.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

1. Phonemic Awareness: 2. Alphabetic Principle: The ability
The ability to hear and to associate sounds with letters
manipulate sounds in and use these sounds to form
words. words.

3. Fluency with Text: The effortless,
automatic ability to read words in
connected text.

Five Components of Reading

4. Vocabulary: The ability to
understand (receptive) and use
(expressive) words to acquire and
convey meaning.

) \ ’ H
.\‘- \ \ » \
\ “ ) \‘ 4 - 3
o - \ |
% P \ . k- -

¥ - 5. Comprehension: The complex
cognitive process involving the
Intentional interaction between
reader and text to convey meaning.

Source: Big ideas in beginning reading. University of Oregon. Retrieved September 23, 2007, from http://reading.uoregon.edu/index.php



Response to Intervention/Multi-Tier System of Supports

Kindergarten: Problem: “Erica has
trouble connecting word sounds to their
alphabetic equivalent.”

Intervention: Word Boxes/Word Sort

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Word Boxes & Word Sort

Young children must master phonics--the mapping of the
sounds of speech to the symbols of the alphabet--before
they can become accomplished readers.

Word boxes/word sort IS a one-to-one Iintervention that can
strengthen essential phonics skills through work on CVC
words (Joseph, 2002).

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Word Boxes & Word Sort

Materials. To use word boxes and word sort, the
teacher will need these additional materials:

Word Boxes: Recording Form (attached)

Word Boxes: Phonics Practice Sheet (attached)
Word Sort: Practice Sheet (attached)

Counters (e.g., pennies, poker chips)

Moveable letters (e.qg., magnet letters, cut-out
letters)

Markers for student use

www.interventioncentral.org
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Word Boxes: Phonics Practice Sheet

Word 1
Boxes: | = —L—L
Phonics
Practice 2
Sheet - I
3
4

: e




Response to Intervention/Multi-Tier System of Supports

Word Sort: Practice Sheet

mamamionist

Dai2:

rug

top

sif

red

had

Word Sort Practice Sheet
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Respo

Word
Boxes:
Recording
Form

Word Boxes: Recording Form

Shudart Dgla: manantionist

Directiona: Write up %0 10 wonds below to be reviewed using wond BoEes. Than use this sm to racoed the
shudent's perfommance in identfying e iefer-sound campanents of the selected tEnget wonds. The frm hias
=space for up 90 3 drials for each woed. Record ¥ in 8 tial if the student is abie o

1

placa 3 counber in each box of the wond-bax fomm whila correctty siating tha malching |eter-sound.

2 plata e approprizfe movable lefter into 2ach boE of the waond box form while comacty stsfing the
makching letter-sound.
3 write the appropriste lsbar o 23ch boe of the waord box fam winile camecty stating the matching lether-
sound.
4. proncuncs e antirs word &5 wiitizn in 2 wond B form.
Domta: Demta: Domta: KOTES
WDRD Trial 1 Trial 2 Trial 3
1 ¥ _M —f_M ¥ _M
2 ¥ _M —¥_M —_¥_M
3 ¥ _M —T_M ¥ _M
4 —T_M —T_M _Y_H
5 ¥ _M —f_M ¥ _M
& I i _M —T_M
7 T _M —T_M ¥ _M
2 ¥ _M —¥_M —_¥_M
0 ¥ _M —¥_M ¥ _M
10 ¥ _M —T_M ¥ _M
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Response to Intervention/Multi-Tier System of Supports

Word Boxes & Word Sort

Preparation. The teacher selects up to 10
consonant-vowel-consonant (CVC) words each
tutoring session and writes them into the Word
Boxes: Recording Form.

The teacher also writes these 10 words onto index
cards--one word per card. NOTE: These CVC
words can be any mix from the five vowel groups:
a,e,l,o,u.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Word Boxes: Recording Form

Student: R ' c ky

Date: Interventionist:

Directions: Write up to 10 words below to be reviewed using word boxes. Then use this form to record the

student's performance in idenftifying the letter-sound components of the selected target words. The form has
space for up to 3 trials for each word. Record "Y' in a trial if the student is able to:

1.
2

3.

place a counter in each box of the word-box form while correctly stating the matching letter-sound.
place the appropriate movable letter into each box of the word box form while correctly stating the
matching letter-sound.

write the appropriate letter into each box of the word box form while correctly stating the matching letter-
sound.

pronounce the entire word as written in the word box form.

PIg

tan

Diate: Diate: Date__ MOTES
WORD Trial 1 Trial 2 Trial 3
1 p | 9 Y N | _¥Y N | _Y_N
) Tan Y N | _¥Y_ N | _Y_N
3 p0-|- Y N | _¥Y_ N | _Y_N

pot
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Response to Intervention/Multi-Tier System of Supports

Word Boxes & Word Sort

Part 1: Word Box: Procedures.

1. The teacher sounds out word and puts counters into word
boxes. The teacher places counters under the blanks of the
appropriate word box.The teacher next reads aloud a word from
the CVC word list (‘p-1-g’), sounds out each letter sound in the
word, and slides a counter into the corresponding word box.

Word Boxes: Phonics Practice Sheet

student: R IC ky Date: Interventionist:

1
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Response to Intervention/Multi-Tier System of Supports

Word Boxes & Word Sort

Part 1: Word Box: Procedures.

2. The teacher sounds out word and the student puts
counters into word boxes. The teacher directs the
student to put counters into the word boxes while the

teacher pronounces the letter sounds of the CVC word.

Word Boxes: Phonics Practice Sheet

student: R IC ky Date: Interventionist:

1
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Response to Intervention/Multi-Tier System of Supports

Word Boxes & Word Sort

Part 1: Word Box: Procedures.

3. The student sounds out word, puts letters into word
boxes. The teacher lines up magnetic/cut-out letters for the
target word under each of the appropriate blanks on the Word
Boxes: Phonics Practice Sheet. The student sounds out each

etter sound while sliding the letter counter into its word box.

Word Boxes: Phonics Practice Sheet

Student: R IC ky Date: Interventionist:

1 |
Pi ¢
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Response to Intervention/Multi-Tier System of Supports

Word Boxes & Word Sort

Part 1: Word Box: Procedures.

4. The student writes letters of word into word boxes. The
student is given a marker and directed to write the letters of
the target word into the appropriate word boxes. The student
IS then prompted to read the word aloud.

Word Boxes: Phonics Practice Sheet

Student: R IC ky Date: Interventionist:

1plilg
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Response to Intervention/Multi-Tier System of Supports

Word Boxes & Word Sort

Part 1: Word Box: Procedures.

5. [Optional] The teacher records student responses. The
Instructor may want to keep a record of student performance
on the word-box activity—using the Word Boxes: Recording
Form.

Directions: Write up to 10 words below to be reviewed using word boxes. Then use this form to record the
student's performance in identifying the letter-sound components of the selected target words. The form has
space for up to 3 trials for each word. Record "Y' in a trial if the student is able to:

1. place a counter in each box of the word-box form while correctly stating the matching letter-sound.
place the appropriate movable letter into each box of the word box form while correctly stating the
matching letter-sound.

3. write the appropriate letter into each box of the word box form while correctly stating the matching letter-
sound.

4. pronounce the entire word as written in the word box form.

WO R D Date:11/7/17| Date:_Same | Date._Same NOTES
Trial 1 Trial 2 Trial 3
: P'g _YXN | XY_N | XY_N |Trial1:R. needed prompts
for steps 3,4.




Response to Intervention/M

=

Word Boxes & Word Sort| P'9 || Tan pot

Part 2: Word Sort: Procedures.

1. The student completes a word sort. At the end of the
session, the student uses the Word Sort Practice Sheet to sort
the word flashcards under their CVC ‘family’. If a word Is
Incorrectly sorted, the teacher points to that word and asks, "Is
this word In the right place?"

Word Sort: Practice Sheet
Student: R l C ky Date:

Interventionist:

_____________________________________________________________________________
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Response to Intervention/Multi-Tier System of Supports

Grade 1: Problem: “Roy doesn’t know
his letter names.”

Intervention: Incremental Rehearsal

www.interventioncentral.org

96




Response to Intervention/Multi-Tier System of Supports

| etter Names: Incremental Rehearsal

K P

Step 1: The tutor writes

down on a series of flash
cards the letters that the t m

student needs to learn.

D
W G
N C

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Incremental Rehearsal of Letter Names

'‘KNOWN' Letters ‘UNKNOWN' Letters

Step 2: The tutor reviews
the letter identification b P K
cards with the student.
Any card that the student
can answer within 2 Y C N
seconds is sorted into
the ‘KNOWN’ pile. Any
card that the student h 4 W
cannot answer within two
seconds—or answers D a |
Incorrectly—is sorted into
the ‘UNKNOWN ' pile.

m t C

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Incremental Rehearsal of Letter Names

Step 3: The tutor is now ready to follow a nine-step incremental-rehearsal
sequence: First, the tutor presents the student with a single index card
containing an ‘unknown’ letter. The tutor reads the letter aloud, then prompts
the student to read off the same unknown letter.
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Response to Intervention/Multi-Tier System of Supports

Incremental Rehearsal of Letter Names

Step 3 (Cont.): Next the tutor takes a letter from the ‘known’ pile and pairs it
with the unknown letter. When shown each of the two letters, the student is
asked to identify It.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Incremental Rehearsal of Letter Names

Step 3 (Cont.): The tutor then repeats the sequence--adding yet another

known letter card to the growing deck of flash cards being reviewed and each

time prompting the student to answer the whole series of letter names. This

process continues until the review deck contains a total of one ‘unknown’ letter

and eight ‘known’ letters (a high ratio of ‘known’ to ‘unknown’ material ).

K b P
Y C h
g D a

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Incremental Rehearsal of Letter Names

Step 4: At this point, the last ‘known’ letter that had been added to the
student’s review deck is discarded (placed back into the original pile of ‘known’
items) and the previously ‘unknown’ letter name is now treated as the first
‘known’ letter in new student review deck for future drills.

K ) b P

o D]
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Response to Intervention/Multi-Tier System of Supports

Incremental Rehearsal of Letter Names
Step 4: The student is then presented with a new ‘unknown’ letter to identify-

and the review seqguence Is once again repeated each time until the ‘unknown’
letter is grouped with nine ‘known’ letters—and on and on. Dally review
sessions are discontinued either when time runs out or when the student
answers an ‘unknown’ letter incorrectly three times.

N K b
p Y C
h Q D
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Response to Intervention/Multi-Tier System of Supports

Grade 1: Problem: “Karim needs to
develop ‘word attack’ skills for CVC
words.”

Intervention: Letter Cube Blending

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Letter Cube Blending d Il | 1

 The Letter Cube Blending intervention targets alphabetic
(phonics) skills. The student is given three cubes with
assorted consonants and vowels appearing on their sides.
The student rolls the cubes and records the resulting letter
combinations on a recording sheet. The student then
judges whether each resulting ‘word’ composed from the
letters randomly appearing on the blocks is a real word or
a nonsense word. The Intervention can be used with one
student or a group. (Florida Center for Reading Research,
2009; Taylor, Ding, Felt, & Zhang, 2011).

Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from
http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdfTaylor, R. P., Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1
intervention on letter-sound correspondence in a Response-to-Intervention model in first graders. School Psychology Forum,
5(2), 54-73.
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Response to Intervention/Multi-Tier System of Supports

Letter Cube Blending

INTERVENTION STEPS: At the start of the intervention, each student
IS given a Letter Cube Blending Recording Sheet. During the Letter
Cube Blending activity:

1. Each student takes a turn rolling the Letter Cubes. The student
tosses the cubes on the floor, a table, or other flat, unobstructed

surface. The cubes are then lined up in 1-2-3 (green: blue: red) order.

2. The student is prompted to sound out the letters on the cubes.
The student is prompted to sound out each letter, to blend the letters,
and to read aloud the resulting ‘word'.

Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from
http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdfTaylor, R. P., Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1

intervention on letter-sound correspondence in a Response-to-Intervention model in first graders. School Psychology Forum,

5(2), 54-73.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Letter Cube Blending

INTERVENTION STEPS (Cont.):

3. The student identifies and records the word as ‘real’ or
‘nonsense’. The student then identifies the word as ‘real’ or ‘nonsense
and then writes the word on in the appropriate column on the Letter
Cube Blending Recording Sheet.

4. The activity continues to 10 words. The activity continues until
students in the group have generated at least 10 words on their
recording sheets.

Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from
http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdfTaylor, R. P., Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1

intervention on letter-sound correspondence in a Response-to-Intervention model in first graders. School Psychology Forum,
5(2), 54-73.

www.interventioncentral.org
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Response to Intervention/

Letter Cube Blending
Sample Recording Sheet

di| 1|

Sources: Florida Center for Reading
Research. (2009). Letter cube blending.
Retrieved from
http://www.fcrr.org/SCAsearch/PDFs/K-
1P_036.pdf

Taylor, R. P., Ding, Y., Felt, D., & Zhang, D.
(2011). Effects of Tier 1 intervention on
letter—sound correspondence in a Response-
to-Intervention model in first graders. School
Psychology Forum, 5(2), 54-73.

08 ‘How RTI Works’ Series © 2011 Jim Wright
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Letter Cube Blending Activity (Fiorida center for Reading Ressarch, 2009)

Directions: Have the student toss the Letter Cubes. Line up the Cubes in GREEN-BLUE-RED (G-B-R) order. Have the student
sound out each of the letters on the Cubes in G-B-R order. Have the student read the ‘word' spelled out on the Cubes. Then
have the student decide whether the ‘word' is real or nonsense and write the word under the appropriate column below. Continue
until at least 10 ‘words’ have been generated by this gruu%activiiy.

Student Name

Real Word

Nonsense Word

bar

dir

Fun




Response to Intervention/Multi-Tier System of Supports

Grade 2: Problem: “Luis needs to
strengthen his sight-word vocabulary
before he can move up to his next book.”

Intervention: Reading Racetrack
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Response to Intervention/Multi-Tier System of Supports

Reading Racetrack

The teacher selects 28 words from a sight word list
(e.g., Dolch, Fry) to create ‘Reading Racetracks'.

* In one session, the student reads through four target
Racetracks with 7 words each and one review
Racetrack with all 28 words.

 The student reads words aloud from a ‘Reading
Racetrack’ sheet for 1 minute.

 The student engages in repeated readings from that
Racetrack wordlist until reaching a 90-word criterion
or having read the list five times in a row.

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.




;cﬁh en
%ive
® five ' some
3 Reading
stop then
‘ Racetrack .a
know were
Student: JAKE
: Diate: oept 17, 2014 7
then ‘.“.i-trdlist: - had
- Circle List T*,.I or Review .
were know
I 3
some stop
five étup w:n.rere had I;:nuw some then

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.



Response to Intervention/Multi-Tier System of Supports

Reading Racetrack Score Sheet  stugent Wordiist Date:

TARGETLIST1 | #Words | #Errors | Practice Words TARGETLIST 3 | #Words | #Errors | Practice Words
Correct Correct

First Read First Read

Second Read Second Read

Third Read Third Read

Fourth Read Fourth Read

Fifth Read Fifth Read

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency o‘
elementary students. Journal of Behavioral Education, 7, 219-233.




Response to Intervention/Multi-Tier S

Lab Work: Create a Tier 1
Reading Intervention ‘Bank’

Teachers need easy access to effective
reading intervention ideas.

o Discuss how your school(s) might
develop a bank of reading
Interventions for teachers to access.

Important Qs:

1 Who would participate in this project?

J How would interventions be stored and
shared with others?

J What is a timeline for getting a reading
bank into the hands of teachers in your
school(s)?

Sample Interventions:

1. Word Boxes & Word Sort
(Phonics/ Alphabetics)

2. Incremental Rehearsal
(Phonics/ Alphabetics)

3. Letter Cube Blending
(Phonics/ Alphabetics)

4. Reading Racetrack
(Vocabulary)
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Response to Intervention/Multi-Tier System of Supports

Grade 3: Problem: “Terrence IS not a
fluent reader.”

Interventions:
 Paired Reading
« Group-Based Repeated Reading
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Response to Intervention/Multi-Tier System of Supports

Classroom Academic Interventions: Reading Fluency

« PAIRED READING: INCREASE READING FLUENCY. Teacher
and student begin the session reading aloud in unison.

During the session, at the student’s choosing, he/she gives a silent
signal (e.g., lightly tapping the teacher's wrist); at this signal, the
teacher stops reading aloud and instead follows along silently
while the student continues to read aloud. Whenever the student
commits a reading error or hesitates for 3 seconds or longer
(during either unison or independent reading), the teacher corrects
the error and resumes reading in unison.

Source: Homan, S. P, Klesius, J. P, & Hite, C. (1993). Effects of repeated readings and nonrepetive strategies on students'
fluency and comprehension. Journal of Educational Research, 87(2), 94-99. 115




Response to Intervention/Multi-Tier System of Supports

Group-Based Repeated Reading

(Available on Conference Web Page)

An effective group repeated reading intervention
(Klubnik & Ardoin, 2010) has been developed that
allows a tutor to work on reading fluency with up to 3
students in a group format. This tutoring package
Includes several components, with repeated reading as
the ‘engine’ that drives student growth in reading
fluency. A tutoring session using this group intervention
will last about 15 minutes.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention/Multi-Tier System of Supports

Group-Based Repeated Reading

Preparation. To prepare for each tutoring session, the
tutor creates or obtains these materials:

« 1 student reading passage: This passage should be 150
words or longer and at students' instructional level.
Instructional as defined here means that students are able
to correctly read at least 90% of the words in the passage.

Copies of the passage are made for each student and the
tutor.

1 copy of the Group Repeated Reading Intervention
Behavior Rating Scale (two versions of which appear later
in this document).

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention/Multi-Tier System of Supports

Group-Based Repeated Reading

Procedure. The group repeated reading intervention has 4
components: passage preview, repeated readings, phrase-
drill error correction, and contingent reward:

1. Passage Preview. The tutor reads the practice passage
aloud once while students follow along silently, tracking
their place with an index finger. During this initial read-
through, the tutor stops several times at unpredictable
points and asks a student selected at random to read the
next word in the passage. (NOTE: This ‘assisted cloze'
strategy -- Homan, Klesius, & Hite,1993--ensures that
students pay close attention to the tutor's modeling of text.)

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention/Multi-Tier System of Supports

Group-Based Repeated Reading

Procedure.

2. Repeated Readings. The tutor next has the students read
the practice passage aloud 3 times . For each read-aloud,
the students engage in sequential reading, with the process
continuing in round-robin fashion until the passage Is
completed. When a student misreads or hesitates in
reading a word for 3 seconds or longer, the tutor states the
correct word. At the beginning of each repeated reading, the
tutor selects a different student, to ensure that by the end of
the 3 readings, each student will have read each sentence
In the passage once.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention/Multi-Tier System of Supports

Group-Based Repeated Reading

Procedure.

3. Phrase Drill Error Correction. At the end of each reading, the
tutor reviews error words (misreads or hesitations for 3
seconds or longer) with students. The tutor points to each error
word, ensures that students are looking at the word, and asks
them to read the word aloud in unison.

If students misread or hesitate for 3 seconds or longer, the
tutor pronounces the error word and has students read the
word aloud together (choral responding). Then the tutor has
students read aloud a phrase of 2-3 words that includes the
error word--performing this action twice.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention/Multi-Tier System of Supports

Group Repeated Reading Intervention Behavior Rating Scale

Student Mame: Beading Groupn Stydants Ciate:

Rater: Tutor Classroom:

Directions: Review each of the Behavior Heport Card items below. For each item, rate the degree to which the student showed the
behavior or met the behavior goal.

Student 1 Student 2 Student 3
When asked fo read aloud, | did my best
readimng.
The degree to which Reading Group Students met @ @ @
this behawior goal 1 ) 3 1 3 3 1 2 3
® © ©
1 1 ]
When others were reading, [ paid close
atfentiomn.
The degree to which Reading Group Students met L L L
thiis behawior goal {? {;jl {?

@& @ ©
1 i E

I showed good behawviors and followed all
directions gquickly.

The degree to which Reading Group Students met @ @ @
3

this behavior goal 1 2 3 i 2 3 1 2

® ® ©
1 a
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Resnonse to Intervention/Multi-Tier Svstem of Supports

Group Repeated Reading Intervention Behavior Rating Scale

Student Mame: _Beading Group Shidents Digte-

Rater: Tutor Classroom:

Directions: Review each of the Behavior Report Card itemns below. For each item, rate the degree to which the student showed the
behavior or met the behavior goal.

Student 1 Student 2 Student 3
When ashed fo read aloud, I did my best
reading.
How well Reading Group Students did in meeting P F G P F G P F G
the behavior goal? 1....2..3 1.2 1. .23
1 s K|
Foar Far  Good
When others were reading, | paid close
atferntiomn.
How well Reading Group Students did in meeting P F G P F G P F G
the behavior goal? 1....2..3 1.2 1. .23
1 s 3
Pogr Far  Good
| showed good behaviors and followed all
directions gquickly.
How well Reading Group Students did in meeting P F G P F G P F G
the behavior goal? 1....2..3 1.2 1. .20
1 s K|
Foor Far  Good

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Group-Based Repeated Reading

Procedure.

4. Contingent Reward (Cont.) At the end of the session, the tutor
rates each student's behavior on the Group Repeated Reading
Intervention Behavior Rating Scale. Any student who earns a
top score (3 points) on all rating items receives a nickel
(Klubnik & Ardoin, 2010), sticker, or other modest reward.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention/Multi-Tier System of Supports

Grade 4: Problem: “Malik doesn'’t closely
monitor his understanding of what he
reads.”

Intervention: Click-or-Clunk
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Response to Intervention/Multi-Tier System of Supports

Reading Comprehension: Self-Management Strategies
CLICK OR CLUNK: MONITORING COMPREHENSION

 The student continually checks understanding of sentences,
paragraphs, and pages of text while reading.

« |f the student understands what is read, he/she quietly says
‘CLICK’ and continues reading.

« [f the student encounters problems with vocabulary or
comprehension, he/she quietly says ‘CLUNK’ and uses a checklist
to apply simple strategies to solve those reading difficulties.

Source: Babbs, P. J. (1984). Monitoring cards help improve comprehension. The Reading Teacher, 38(2), 200-204.
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Response to Interventmn/MuIn Tier Svstem of Siinnorts

‘Click or Clunk’
Check Sheet

he Sy

Teosnr's Gt Foades o et Tht
TLIET 3 lwamn Mmaaey e |

]

e — e e e e ey

Tt ., =rinism

MY READING CHECK SHEET”

Hame: Class:

+

Sentence Check... “Did I underrtand thir

221
TEHTERCES
. . - L. .
L ___.-n g trawil nu:rr:sumésw:u: a5 2Es = e .‘-_:-_'_. . -'t-
o Reading the senisncs oer o

- !
o MeEsding e fad senence )

o Lookng wo the word in the glossary (i the book or sriicls has
.:.re:.
o Asking someone

If yow Bad trowvl: wwdirsawdsy e mmpnies of the smiovcs, iy

o Reading the senience oner
o Reading the whols paragraph agairn
o Readng on

o Asking somsons

Paragraph Check... “What did the

paragraph sqy?”

If yow Esd trowel: wwdirzswdsy whar e parsprapk samg oy,
o Resdieg the paragranh oves

Page Check... “What do I remermber?”

a...-i-\'.'Su ?‘";'-ﬂﬁ W.ﬂ"".ﬁ'd""k-"a.-«'.’#...-\s\. iaﬂv.{ .-\5""'
o Ae-resdeg eath pasgEDn on the Dage, and sﬁ-(fgx:-.-'s-:{ Wt

.-I.-Ini_s;},-‘;l'

* Adegesd Eom Asdemes (UEY), Bablba Ll 334)
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Response to Intervention/Multi-Tier System of Supports

Grade 4: Problem: “Dominic struggles to
retain the ‘gist'’/main ideas of
Informational passages.”

Interventions:

« Repeated Reading with Oral/\Written
Retell

« Read-Ask-Paraphrase

www.interventioncentral.org 127




Response to Intervention/Multi-Tier System of Supports

Repeated Reading with Oral/Written Retell

Teachers can combine repeated reading and oral
or written retell as a package to boost student
fluency and retention of text details (Schisler,
Joseph, Konrad, & Alber-Morgan, 2010).

Source: Schisler, R., Joseph, L. M., Konrad, M., & Alber-Morgan, S. (2010). Comparison of the effectiveness and efficiency of oral and
written retellings and passage review as strategies for comprehending text. Psychology in the Schools, 47(2) 135-152.




Response to Intervention/Multi-Tier System of Supports

Repeated Reading with Oral/Written Retell

Materials. To use repeated reading with oral or
written retell, the tutor will need these materials:

« Tutor and student copies of an informational
passage of at least 200 words.

 Stopwatch
* Lined paper (for written-retell procedure)

Source: Schisler, R., Joseph, L. M., Konrad, M., & Alber-Morgan, S. (2010). Comparison of the effectiveness and efficiency of oral and
written retellings and passage review as strategies for comprehending text. Psychology in the Schools, 47(2) 135-152.




Response to Intervention/Multi-Tier System of Supports

Informational Passage: Written Retell

Student: Date: Passage Title:

Directions: Write everything that you remember about the passage you have just read. Keep writing until you are
directed to stop.

Source: Schisler, R., Joseph, L. M., Konrad, M., & Alber-Morgan, S. (2010). Comparison of the effectiveness and efficiency of oral and
written retellings and passage review as strategies for comprehending text. Psychology in the Schools, 47(2) 135-152.



Response to Intervention/Multi-Tier System of Supports

Repeated Reading with Oral/Written Retell

Procedures. Below are guidelines for conducting repeated
reading and oral or written retell of a passage.

1. The student reads the passage twice with error
correction. The tutor gives a copy of the passage to the
student and says, "Read this passage aloud. Do your best
reading. If you come to a word you don't know, try your
best to read it. | will help you If needed. Begin reading."

Source: Schisler, R., Joseph, L. M., Konrad, M., & Alber-Morgan, S. (2010). Comparison of the effectiveness and efficiency of oral and
written retellings and passage review as strategies for comprehending text. Psychology in the Schools, 47(2) 135-152.



Response to Intervention/Multi-Tier System of Supports

Repeated Reading with Oral/Written Retell

1. The student reads the passage twice with error
correction.(Cont.) The student reads the passage aloud,
while the tutor follows along silently. Whenever the student
misreads a word or hesitates for at least 3 seconds, the
tutor uses the phrase-drill error correction technique.

The tutor directs the student to read the passage once
more, using the same procedures.

Source: Schisler, R., Joseph, L. M., Konrad, M., & Alber-Morgan, S. (2010). Comparison of the effectiveness and efficiency of oral and
written retellings and passage review as strategies for comprehending text. Psychology in the Schools, 47(2) 135-152.




Response to Intervention/Multi-Tier System of Supports

Repeated Reading with Oral/Written Retell

2. The student engages in oral or written retell. When the
student has read the passage twice, the tutor directs the
student to use either the oral or written retell method:

Written retell. The tutor gives the student a lined sheet of
paper and a pen or pencil. The tutor starts the timer and
says, "Write about the passage you just read. Write down
everything you remember. You will have 3 minutes--I will tell
you when the time Is up. Begin."

Source: Schisler, R., Joseph, L. M., Konrad, M., & Alber-Morgan, S. (2010). Comparison of the effectiveness and efficiency of oral and
written retellings and passage review as strategies for comprehending text. Psychology in the Schools, 47(2) 135-152.




Response to Intervention/Multi-Tier System of Supports

Repeated Reading with Oral/Written Retell

2. The student engages in oral or written retell (Cont.)

At the end of the 3 minutes, the tutor tells the student to
stop.

If the student pauses during the 3 minutes, the tutor says,
"Write more about what you read", and repeats this prompt
as needed until either the student has no more detalils to
share or the 3-minute period ends. The tutor then collects
the retell worksheet.

Source: Schisler, R., Joseph, L. M., Konrad, M., & Alber-Morgan, S. (2010). Comparison of the effectiveness and efficiency of oral and
written retellings and passage review as strategies for comprehending text. Psychology in the Schools, 47(2) 135-152.




Response to Intervention/Multi-Tier System of Supports

Reading Comprehension: Self-Management Strategies

« RETAIN TEXT INFORMATION WITH PARAPHRASING (RAP).
The student is trained to use a 3-step cognitive strategy when
reading each paragraph of an informational-text passage: (1)

PARAPH
own word
acronym

READ the paragraph; (2) ASK oneself what the main idea of the
paragraph is and what two key details support that main idea,; (3)

RASE the main idea and two supporting detalls into one's
S. This 3-step strategy is easily memorized using the

RAP (read-ask-paraphrase). OPTIONAL BUT

RECOMMENDED: Create an organizer sheet with spaces for the
student to record main idea and supporting details of multiple
paragraphs—to be used with the RAP strategy-to be used as an
organizer and verifiable work product.

Source: Hagaman, J. L.,

Casey, K. J., & Reid, R. (2010). The effects of the paraphrasing strategy on the reading

comprehension of young students. Remedial and Special Education, 33, 110-123. 135




Res ponse to Interve| Read-Ask-Paraphrase (RAP) Sheet

Mame: Dot THePages of Reading

Siuden| Directions: For 2act paragapiifom your sesigred reading, (1) READ fhe peragraph; (2] A3K yoursel whet the main
ides of the paregreph = and wherl b ey delsils support Shaft main ides; (3) PARAPHRASE the main ides snd beo supporfing
dedmily in your own word= and weile fhem inthe Hank provided.

Paragraph 1

Read-Ask-Paraphrase:

STEPS:
1. Read: Read the /

paragraph closely. //F'aragrapnz

2. Ask: What is the main
idea and 2 supporting

details? Paragraph 3

3. Paraphrase: Write
key idea and details in

your own words. Paragraph

Page)

Paragraph 5




Response to Intervention/Multi-Tier S*;.{ /

Lab Work: Develop a Plan to e

Train Tier 1 Interventionists

When your school has developed a
reading intervention bank, staff will

Sample Interventions:
5. Paired Reading (Fluency)

need to be trained in its use. 6. Group-Based Repeated
 Brainstorm ideas for you and your Re.adlng (Fluency)
teaching colleagues to become 7. Click or Clunk
familiar with items in your (Comprehension)
‘Intervention bank’. 8. Repeated Reading
 Consider such methods as: large- with Oral/Written Retell
group or small-group demonstration, (Comprehension)

Intervention fairs, teacher
‘testimonials’, peer coaching,
classroom visitations, intervention
‘book clubs’, ‘piloting’ of
Interventions.

9. Read-Ask-Paraphrase
(Comprehension)
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Response to Intervention/Multi-Tier System of Supports

Grade 5: Problem: “Neda ‘gets lost’ In
difficult informational passages.”

Intervention:
Linking Pronouns to Referents

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Reading Comprehension ‘Fix-Up’ Skills: A Toolkit

Linking Pronouns to Referents (Hedin & Conderman, 2010).

Some readers lose the connection between pronouns and the
nouns that they refer to (known as ‘referents’)—especially
when reading challenging text. The student is encouraged to
circle pronouns in the reading, to explicitly identify each
pronoun’s referent, and (optionally) to write next to the pronoun
the name of its referent. For example, the student may add the
referent to a pronoun in this sentence from a biology text: “The
Cambrian Period is the first geological age that has large

numlgers of multi-celled organisms associated with it ambrian
Period »

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Grade 5: Problem: “Wade does not
create a reading plan before starting an
assigned reading.”

Intervention:
Ask-Read-Tell
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Response to Intervention/Multi-Tier System of Supports

Reading Comprehension: Self-Management Strategies

« A means to develop self-monitoring skills in comprehension is to teach
students a cognitive strategy : ART: Ask-Read-Tell (McCallum et al., 2010).
For challenging passages, the student is trained to apply a 3-step ART
sequence, which maps to the pre-reading/reading/post-reading timeline:

1. ASK: Before reading the text, the student looks over the title of the passage,
asks what the topic is likely to be, considers what he or she already knows
about that topic, and generates 2 questions that the student hopes to
answer through reading.

2. READ: While reading, the student stops after each paragraph to query
whether he or she has adequately understood that section of the passage
and, if necessary, applies comprehension fix-up skills.

3. TELL: After reading, the student attempts to answer the 2 questions posed
earlier based on the content just read.

Source: McCallum, R. S., Krohn, K. R., Skinner, C. H., Hilton-Prillhart, A., Hopkins, M. Waller, S., & Polite, F. (2010). Improving

reading comprehension of at-risk high-school students: The art of reading program. Psychology in the Schools, 48(1), 78-86. 141




Response to Intervent ow oean e aom seres wreemt s o
Step 2: Goal While Reading: | READ the passage carefully for full understanding:

While reading, | stop after each paragraph to ask, "Did | understand what | just read?"

If | do understand the paragraph, | mark it with a plus sign (+) and continue reading.

If | do not understand the paragraph, | mark it with a minus (-) sign and:

- reread the paragraph;

- slow my reading;

- focus my full attention on what | am reading;

- underline any words that | do not know and try to figure them out from the reading (context).

Comprehenm ; -:ammn!m Trm—

While: resadling, | slop ofter pach: peesgraph fo 2sic Thd | unoerstand whet | pes wead™

Cognltlve Strategy i | 00 under=iand the pamgragh, | merk 'I'n'i:_hc phus =ign [+] and conbnue rending.
(Avallable on | | "
- zhowr Ty rensdling; _
Conference Web :{r'jl::fi:u:;f-ardb::'::udﬂlx’:;ﬁightfg.mﬁrﬂmhﬂﬁrm:ln;[mnﬂ.
P&g@) I:l Siep 1: Goal Afer Resding: | TELL what | leamed from the passage:

Based om my reading, ke are arewers fo my 180 questions from Sk 1

When | mest wilh my peer padner, we TELL each olher whial e TR from e passsge. sharing our
quieshons and armeee. Then we il shout any ofver inbere=ifing infioemation from e meding.

WWW.I




Response to Intervention/Multi-Tier System of Supports

Grade 5: Problem: “Rodrigo skims text
and does not note iImportant
Information.”

Intervention:
Phrase-Cued Text Lessons
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Response to Intervention/Multi-Tier System of Supports

Phrase-Cued Text Lessons

« Phrase-cued texts are a means to train students to
recognize the natural pauses that occur between
phrases in their reading. Because phrases are units that
often encapsulate key ideas, the student’s ability to
Identify them can enhance comprehension of the text
(Rasinski, 1990, 1994).

Sources: Rasinski, T.V. (1990). The effects of cued phrase boundaries on reading performance: A review. Kent, Ohio: Kent
State University. (ERIC Document Reproduction Service No. ED313689).

Rasinski, T. V. (1994). Developing syntactic sensitivity in reading through phrase-cued texts. Intervention in School and Clinic,

29, 165-168.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Phrase-Cued Text Lessons

MATERIALS:

« Two copies of a student passage: One annotated with
phrase-cue marks and the other left without annotation.

Sources: Rasinski, T.V. (1990). The effects of cued phrase boundaries on reading performance: A review. Kent, Ohio: Kent
State University. (ERIC Document Reproduction Service No. ED313689).

Rasinski, T. V. (1994). Developing syntactic sensitivity in reading through phrase-cued texts. Intervention in School and Clinic,

29, 165-168.

www.interventioncentral.org

145




Response to Intervention/Multi-Tier System of Supports

Phrase-Cued Text Lessons

PREPARATION: Here are guidelines for preparing phrase-cued
passages:

1. Select a Passage. Select a short (100-250 word) passage that
IS within the student’s instructional or independent level.

2. Mark Sentence Boundaries. Mark the sentence boundaries of
the passage with double slashes (//).

3. Mark Within-Sentence Phrase-Breaks. Read through the
nassage to locate ‘phrase breaks’ —naturally occurring pause
noints that are found within sentences. Mark each of these
phrase breaks with a single slash mark (/).

Sources: Rasinski, T.V. (1990). The effects of cued phrase boundaries on reading performance: A review. Kent, Ohio: Kent
State University. (ERIC Document Reproduction Service No. ED313689).

Rasinski, T. V. (1994). Developing syntactic sensitivity in reading through phrase-cued texts. Intervention in School and Clinic,
29,
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Response to Intervention/Multi-Tier System of Supports

Example: Passage With Phrase-Cued Text Annotation

Phrase-Cued Text

For animals that drift through the sea without the benefit of eyesight, [jellyfish have
managed to survive remarkably well. [l In fact, [ in areas where overfishing and
habitat destruction have reduced fish populations, [ jellyfish are now becoming the

dominant predators. Il

It turns out that jellyfish, /despite their sluggish looks, /arejust as effective at hunting
and catching meals as their competitors with fins. [/ They may not move as quickly, /
but in a study published in the journal Science, [ researchers found that many jellyfish
use their body size to increase their hunting success. /] With their large, watery bodies

and long tentacles, /thev conserve enerqy by letting currents quide them into their
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Response to Intervention/Multi-Tier System of Supports

Phrase-Cued Text Lessons

INTERVENTION STEPS: Phrase-cued text lessons should be carried out In

1.

10 minute sessions 3-4 times per week. Here are steps to carrying out this
Intervention:

[When first using this strategy] Introduce Phrase-Cued Texts to the
Student. Say to the student: “Passages are made up of key ideas, and
these key ideas are often contained in units called ‘phrases’. Several
phrases can make up a sentence. When we read, it helps to read phrase
by phrase to get the full meaning of the text.”

Show the student a prepared passage with phrase-cue marks inserted.
Point out how double-slash marks signal visually to the reader the longer
pauses at sentence boundaries and single slash marks signal the shorter
phrase pauses within sentences.

Sources: Rasinski, T.V. (1990). The effects of cued phrase boundaries on reading performance: A review. Kent, Ohio: Kent
State University. (ERIC Document Reproduction Service No. ED313689).

Rasinski, T. V. (1994). Developing syntactic sensitivity in reading through phrase-cued texts. Intervention in School and Clinic,
29,
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Response to Intervention/Multi-Tier System of Supports

Phrase-Cued Text Lessons
INTERVENTION STEPS (Cont.):

2. Follow the Phrase-Cued Text Reading Sequence: The tutor prepares a
new phrase-cued passage for each session and follows this sequence:

a) The tutor reads the phrase-cued passage aloud once as a model,
while the student follows along silently.

b) The student reads the phrase-cued passage aloud 2-3 times. The
tutor provides ongoing feedback about the student reading, noting the
student’s observance of phrase breaks.

c) The session concludes with the student reading aloud a copy of the
passage without phrase-cue marks. The tutor provides feedback
about the student’s success in recognizing the natural phrase breaks
In the student’s final read-aloud.

Sources: Rasinski, T.V. (1990). The effects of cued phrase boundaries on reading performance: A review. Kent, Ohio: Kent
State University. (ERIC Document Reproduction Service No. ED313689).

Rasinski, T. V. (1994). Developing syntactic sensitivity in reading through phrase-cued texts. Intervention in School and Clinic,
29,
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Response to Intervention/Multi-Tier System of Supports

Phrase-Cued Text Lessons

Additional Ideas for Using Phrase-Cued Texts. Educators might consider
these additional ideas for using this strategy (Rasinski, 1994):

« Use Phrase-Cued Texts in a Group-Lesson Format. The teacher would
modify the intervention sequence (described above) to accommodate a
group or class. The teacher models reading of the phrase-cued passage;
the teacher and students next read through the passage chorally; then
students (in pairs or individually) practice reading the phrase-cued text
aloud while the instructor circulates around the room to observe. Finally,
students individually read aloud the original passage without phrase-cue
marks.

« Encourage Parents to Use the Phrase-Cued Text Strategy. Parents
can extend the impact of this strategy by using it at home, with training and
materials provided by the school.

Sources: Rasinski, T.V. (1990). The effects of cued phrase boundaries on reading performance: A review. Kent, Ohio: Kent
State University. (ERIC Document Reproduction Service No. ED313689).

Rasinski, T. V. (1994). Developing syntactic sensitivity in reading through phrase-cued texts. Intervention in School and Clinic,
29,
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Phrase Cued Text Generator

Step 1 of 3

Fill out the title, author, and copy & paste a passage of text into the form below:

Title
Jellyfish Are Effective Pre

Buthor
MY Times

Passage

For animals that drift through the =sea without the benefit of =yesight,
jellyfish have managed to surviwe remarkably well. In fact, in areas
where overfishing and habitat destruction hawve reduced fish populations,
jellyfish are now becoming the dominant predators.

It turn=s out that jellyfish, despite their slnggish looks, are just as=
effertive at hunting and catching meals as their competitors with fins.
They may not move a9 guickly, but in a study published in the journal
Joience, ressarchers found that many jellyfish use their body size to
increass their hunting =success. With their large, watery bodies and long
tentacles, they conserve energy by letting currents guide them into their
prey, =aid Jo=& Luis Acufa, an author of the paper and a biologis=t at the
Tniversity of Criedo in Spain.

“To our surprise, jellyfish were a=s good predators as visually predating
fish in =spite of being =slow and blind, becauss they play an entirely
differsnt hydromechanical trick,”™” he said in an e—mail.

Word Count: 163 (Mim: 20 Mace: 500)

[C] Remowve all line breaks to creste s single-paragraph passage

| »

m




Response to Intervention/Multi-Tier System of Supports

Intervention Sources: WWC Practice Guides

« The What Works Clearinghouse is a federally sponsored
site that includes a series of ‘practice guides’: summaries
of current best practices in classroom instruction.

All guides are written for teachers and are free for
download.

IES * WWC Cicatinghouse

Select topics to Find What Works based on the evidence

+| X
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Response to Intervention/Multi-Tier System of Supports

Intervention Sources: Florida Center for Reading Research

 This website is a product of a research center at Florida
State University.

 The site includes free lesson plans for reading across
grades K-5. (Many of the grade 4-5 resources are
appropriate for secondary students with reading delays.)

FLORIDA CENTER FOR READING RESEARCH

HOME ABOUT NEWS FROJECTS FEOPLE RESOURCES LIBRARY

Student Center Activities

From 2004 to 2008, a team of teachers at FCRR collected ideas and created Student Center Activities for usg
fifth grade classrooms. Accompanying these Student Center Activities is a Teacher Resource Guide that offel

differentiated instruction and how to use the Student Center materials.
Grades K-1 Student Center Activities

Grades 2-3 Student Center Activities

Grades 4-5 Student Center Activities 153




Response to Intervention/Multi-Tier System of Supports

Intervention Sources: Intervention Central

* The Intervention Central website includes a number of

Intervention write-ups to address common academic
concerns.

« The course webpage
(http://www.interventioncentral.org/bedford) includes a
look-up table of academic intervention strategies:

0' INTERVENTION CENTRAL Your source for RTl resources /&

Home  Academic Interventions Behavior Interventions Videos Products Workshops CBM/Downloads Blog Contact

ACADEMIC INTERVENTION IDEAS

General Academic Skills

Acquisition of Academic item-Set

« Flash Cards with Constant Time Delay. This high-success flashcard intervention can be used to teach letter and number names, sight words, spelling words, and
vocabulary definitions

Reading: Phonics/Alphabetics

+« Word Boxes/Word Sort
» Incremental Rehearsal: Letter Identification
« Letter Cube Blending

WWW.Interventioncentral.org 15/




Response to Intervention/Multi-Tier System of Supports

Intervention Sources: Evidence-Based Intervention Network

 This site Is co-sponsored by school psychology programs
at East Carolina University and University of Missouri.

e |t contains research-based ideas for reading, math, and
behavior interventions.

M ¥ i Wiico 1 " s " " S,
w University of Missouri School Psychology at Mizzou U ECU Special Education at Mizzo

Evidence Based
Intervention Network

Welcome to the EBI Network! Enter Keyword..

To support the use of evidence based interventions (EBI) in schools, the Evidence Based Navigation and More
Intervention Netwark (EBIN) was developed to provide guidance in the selection and Honia

implementation of EBIl in the classroom setting. The EBIN has an extensive resource base Overview of Hie BBl Nebwork
including evidence based intervention briefs, video modeling of EBls, information on History of the EBI Nebwork
selecting and using EBI. Each of these resources has been developed in collaboration with Othier Res tciices

faculty and students from a variety of universities. We hope you find the information useful Projecs Contribution
to help children whao are struggling.




Classroom Reading/Writing Interventions

Lab Work: Select

nterventions to Pilot.
Review this list of
sample classroom reading/writing d Reading with Oral/Written
Intervention ideas.

sion

lunk

k-Paraphrase
Select 1-2 ideas that you would MOST like

" <
to pilot in your classroom and/or share with [ronouns to Referents
others in your school or district. d-Tell

Fluency
 Paired Reading

 Group-Based Repeated Reading ‘

| www.interventioncentral.org |




Classroom Reading/Writing Interventions

Phonics/Alphabetics Comprehension 05:00

«  Word Boxes & Word Sort e Click or Clunk —

* Incremental Rehearsal * Repeated Reading with Oral/Written
Retell

* Letter Cube Blending » Read-Ask-Paraphrase

Vocabulary * Linking Pronouns to Referents

* Reading Racetrack * Ask-Read-Tell

Fluency

 Paired Reading

 Group-Based Repeated Reading ‘

| www.interventioncentral.org |




Response to Intervention/Multi-Tier System of Supports

deas for Monitoring

Progress on
nterventions. What

are ways for teachers

to collect data on
classroom literacy

Interventions?

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Classroom Data Collection: The Basics...

Here are important guidelines: Tier 1/classroom data collection methods
should:

« measure skill(s) targeted by the intervention. The teacher wants to
know whether the student is improving specific academic skills or
behaviors. The data-collection method is selected to track growth in that
skill or behavior.

 Dbe sensitive to short-term gains. Progress-monitoring should reveal in
weeks—not months— whether the intervention is effective.

« yield a specific number value. The teacher selects progress-
monitoring tool(s) that can be converted to numeric data—and charted.

e Include both baseline and goal. Prior to the intervention, the teacher
collects up to several data points to determine the student’s baseline
performance (starting point) and uses that information to calculate an
outcome goal.

www.interventioncentral.org 159




o
ﬁg ‘How RTIMTSS for Academics Works' Sedies @ 2017 Jim Wright \ ' wWW_intenventioneentral.arg

Response to Ir

How to Track Classroom
Reading Interventions
(Handout 2; pp. 16-19)

How to Track Classroom Reading Interventions

VWhen students ane on MTSS Tier 1/classroom academic mtervention plans, the teacher must monitor those leamers’
progress io judge if the intervention is effective. Becauss instructional time is precious, instruciors want b lmow in
wesks—not months—whether interventions are working. The goal, then, i fior teachers to have at their fingerips a
shart st of data-collection methods fo provide a steady stream of information on student progress toward reading
goals. These measures should ke feasikle fo use in busy classrooms and sensiive to shor-tem gains ik student
reading skills (Howell, Hosp, & Kums, 2008)

Thi=s handout reviews teacher-friendly approaches to rack inial acquesition of reading skils, growth in skil fluency,
mproved retention of information from assigned readings, and student indzpendent use of reading sfrategies.

Acquisition: Meazure mastery. In the acquisition stage of lzaming, the stedent is in the process of acguinng a new
skill but cannot yet perform & with accuracy. Examples of reading skils that young leamers must acouire are:

# Lether maming/sounds
#  Sight words
o Vocabulary terms and definitions

The simglest way to measwe stedent progress on acauisition-stage goals is repeated assessment wsing fashcards.
Hare ane the steps for carrying out this assessment:

1. Prepare fiasheards. Create a flasheard deck with all fems in the collection that the student is working fo masier
{e.g., letter-naming).

2. Define mastery. Develop criteria io define mastery pesformance for any ifem: e g., *Masiery Criteria; When
showm a letter, the shedent names it correctly within 3 seconds. The student is able to repeat this performance 3
timas without esror.”

3. Collect baseline data. At the start of the nterveniion, conduct a baseine assessment o determine which of the
t=ms the student already knows. Show the studert each flashcard and ask the student to respond. Applying the
mastery cnitena, sort the cards info “known” and “unimown” pies. For example, if a sudent hesitates for longer
than 3 seconds to identify a letter name, that flashcard would k2 placed on the “unknown” ple. Log the fasheard
fzms that the student knows and the date of the baseline assessment. The remaming wknowm items becoms
the focus of the acquistion intercention.

4 Monitor pogress. During the acquesition intervention, penodically (e.g., weekly) review the flashcards with the
student. Whenever the student masters an addiional kem [according bo yvour mastery citeda), log the masiessd
tem and date.

5. Graph cumulative progress. Often at the acquisiion stage, the student & working to master a fived Aumber of
acadsmic fiems, such as letier names. A logical way to gragh the student's progress is fo creale a cumulative
graph. This graph will display from week to week how many items the student has masiered from the start of the
mtervention to the curent date.

NOTE: Teachers can access a free form, the Cumulative Mastery Record, to organize and collect acquisition-stage
reading data ak:
hiipciinterventioncentral org/sites/defaultfesimorcshop_fes/alifilesicumulative_mastery_record_interactive pdf




Interventiofficentrfdl
10-Minute ‘Count Down’ Timer

Response to Intervention/Multi-Tier System of Sup

How to Track Classroom

Reading Interventions 10:00

www.interventioncentral.org

Review Handout 2 pp. 16-19.

Select one of the sections from the handout that
Interests you. Review & discuss with your colleagues:

 Acquisition: Measure mastery.
 Fluency: Measuring proficiency.

« Comprehension: Measuring retention of assigned
readings.

 Generalization: Measuring applied use of literacy
skills.

www.interventioncentral.org 161




Response to Intervention/Multi-Tier System of Supports

~How to individualize
“instruction. What are

Ideas to differentiate/
scaffold instruction for

. academic success?

www.interventioncentral.org




Response to Intervention/Multi-Ti ( '

Lab Work: How Do You oy (

Provide Individualized
Support? Part 1

Jot down strategies that you use to provide
Individualized academic support (e.qg., differentiation;
scaffolding) to struggling students in your classroom.

www.interventioncentral.org Q




Interventions, Instructional Adjustments & Modifications:
Sorting Them Out (Handout 2; p. 15)

Academic Intervention. An academic intervention is a strategy used to
teach a new skill, build fluency in a skill, or encourage application of an
existing skill to new situations or settings. Example: Read-Ask-
Paraphrase.

Instructional Adjustment/ Accommodation. An instructional adjustment
(also known as an 'accommodation’) helps the student to fully access and
participate in the general-education curriculum without changing the
Instructional content or reducing the student’s rate of learning. Examples:
Chunking larger tasks into smaller sub-tasks; keyboarding a writing
assignment in lieu of handwriting.

Modification. A modification changes the expectations of what a student
IS expected to know or do—typically by lowering the academic standards
against which the student is to be evaluated. Example: Open book test for
one.

www.interventioncentral.org 164




Differentiation vs. Scaffolding: Two Kinds of Support

Differentiation & scaffolding share similarities. Both require

individualization and are used to increase student engagement
and academic success. However, they also differ...
Scaffolding. The student is given

supports that allow them to meet the
demands of the original academic task.

Differentiation. The academic
task itself Is altered to match
student abilities.

_—7

—
Easier _/\
assigned Different
readings assignment
format (e.g.,
Shorter multiple-

Independent choice vs.
work periods short-answer)

Pre-
teaching
vocabulary

Chunking of tasks into
smaller increments

N

Use of
organizers to
highlight key
Information
from text

Source: Alber, R. (2014). 6 scaffolding strategies to use with your students. Edutopia. Retrieved from
https://www.edutopia.org/blog/scaffolding-lessons-six-strategies-rebecca-alber

www.interventioncentral.org
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Response to Intervention/Multi-Ti ( ‘

Lab Work: How Do You il M
Provide Individualized :

Support? Part 2

Review the list you just generated of individualized classroom
supports that you provide.

For each item listed, decide whether it falls under the category
of ‘differentiation’ (task changed to match student ability) or
‘'scaffolding’ (student given support to tackle original task).

www.interventioncentral.org Q




Response to Intervention/Multi-Tier System of Supports

Individualized Student Support:
Scaffolding

www.interventioncentral.org 167




Response to Interventiop/\

§ Srugging students Can appear quite Smilar on e surace. They might be reuciant 10 engage in acatemic Esks, seem i work more skafy than |8
§ pe=s, and lack the range of academic skills expected for Teir grade level. In fact, there are difening explana@ions forwhy a student might encoun- &
o 1er roadNiocis 10 leaming. The e beiow lists Te most frequent fool causes of 2 SIdent’s leaming probiems. When you Selecl 3 Speciic cause

a5 being the mast lkely explianation o 2 shident's scademic difcuties, thal ypofess acis 35 4 Compass nesdle, pointing fowan imerventions
that most logicaly address the Sudent's academic problems.

:: . A

I8+ Skill Daficit. The student has not | Peowide direct, explict instnuction 1o acquire the siill. Reindoece e student for effort and accuracy:

[ yet acquired me skl
] »Fluency Defict. The stugeri fas | Peovide opportunities for he: sudsn 1o practice e skill and give imaly performance feedback. Reisece
acuired the skil but is not yet the stuient for Suency as well 25 acourany.

&l prohcient.

8l « Retenbon Deficit. The sudent can | Gve he student frequent epporunities for prachice i enirench a il and heip the saudent i fetin it over
d  acquire the skl but has dificulty | time. Bagin by scheduling more mumenus pracice episodes witin a short time (Fmassed reviewt) b pro-
refaining if ower an exended matis initial fluency and Ten strengthen longes-term skl retendion by scheduling addiienal periodic revies
| period. [Roisiricuied review”) across Knger Spans of several wesks of mone.

B =Endurance Deficit The sudent | = Provide scaloiding Supports 10 help he student perfonm he academic k.

B = persom the amdemicEsE, | - In stuciring lessons or independent work, gradually lengihen the period of Sime that the student spends
but onity for brief peniods. n skills pracice or use.

» Hae the student sef-monitor active engagement in skil-building activies—setting dally, increasingly

Scaffolding the Task to

amiitious work goals and then racking whether e or She SUCCESSRly reaches those gaals.
Em Ower St dent |+ Generalization Deficit. The - Enfist aduts 1o prompt and remind T2 shugent 1o use e et skl when nesded.
p u S || sudentposzessesihe sKllBAl | . Tiin the suden 1o identiy reevan carcienistics of Stuations or setlings when the skil should be used,
fails 10 Use il acss appropriae and 1o set-monitor sl use.
Situatons of s2fngs. - Prowie inpeniives =g prafse, Tewands) for the student o use e skilin he appropriate sesings.

* Brger tasiks into smaller increments (“chunking™), aliow the Student 1o tEie bhef Breaks Auring work
= Lise posifive commmunicaSon techniques o tuild shudent mothation and cplimism, including praise, growthi
mingsel sEtements, and wise feedoack.

+ u = o = L J"

. ; »Laamed Helplkssnass. The * Adjusi T2 wark o e stugenl's abiity level,
(H andout 1 pp 3'4) || sutent lacks confidence MRS oF | « Use scaffolding and accommedation strafegies i make e academic work more manageabls, &g beeak
] ' lf| her academic abities and, as 2

Students often sruggle 1o fully paricipate in grade-level leaming acthilies Decause ey lack
prerequisie sk, Thess leamers may bensst from scafoiding sraegies. A good defintion of
scaffoiding a5 an insruciional process is that e teacher first breaks a challenging leaming goal
o SEQments or “Chunks,” and then ssiects an smacional strategy &t sach siage 1o help the
student achizve success [Alber, 2014).

Scaffokiing techniques Gan be used with indiiduats, small grouges, of even the entire class.
Scaffolding provides: supports Tiat allow leamers o fully engage in and benefil from academic
1Esks Tt omeraise would be beyond their abiifies. And teacners should Nave consoence Tt
when welkmaiched o students' needs, scaffsiding can help even those leamers with lange
acdemin; =kill gaps [Shanahan, 2015).

When you hae Stodems who need scaffolding support, use your judgment 1o divide the ambiious task inke smaler, mofe manageable increments.
Then consider these ideas o pair each stage of the task with scafciding support:

1. Pre-teach vocabutary, Studsnts ane typicaly assigned 3 diverse 2. Activats Prior Knowisdgs. Sudents’ capscty o eam skills o con-
range of readings Tiat often contain spedalzed tems. Pre-tzaching fent increases wihen they are abie to nk that new material o what
wocabulary i & ed-and-tnee method b reduce the difcuty—and Ty alfeay KN A ey wery 10 make novel Mstucion mors aces
increase suent understanding—of assigned readngs. To prepare, sidie 10 siudenis, Men, i by explicity activating thei prior knowiedge
seiept T2 KEy vocatuiany 1ems from the reading o pre-tssch. o the- iopic.. The: 3-coimn WL chart & one chssroom mehod hat
Devise o find appeophiate desnifons for each eem. Then review ilusTates how i acivate prior Knowisdge 10 suppon relenion. Sefore
print pusiications, websies, of oMer SIUNCES 10 locate severl Compieting 3 reading of other isaming acivity, the student fls out
ExGmples of 30N e used approprizisly in conkext Teach shdens ol 1 What | KNOW about s iopic. The shudent nes Sis out
the paired s and definitians, En have them review he contexts] COIUTIN 2 WWhat | WRINT 10 RO MOPe 0t this fopic. Afer
e@mples 10 befler grasp each tenm's appiied meaning. ing e reading or other lsaming activity, the shudent Sis

WWhat | Feave: LEARNED aiout this togic. ——
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Response to Intervention/Multi-Tier System of Supports f l
Using Scaffolding to Promote Literacy \

Students can struggle with grade-level literacy activities
because they lack prerequisite skills. These learners may
benefit from “scaffolding” strategies.

Scaffolding is the use of supports that prepare the student to
successfully engage in the original, unaltered academic task—
which otherwise might be beyond their abilities.

Scaffolding techniques can be used with individuals, small
groups, or even the entire class.

Here are scaffolding examples for literacy:

www.interventioncentral.org 169




Response to Intervention/Multi-Tier System of Supports f l
Literacy: Scaffolding Strategies \

Pre-teach Vocabulary. Pre-teaching vocabulary reduces
the difficulty—and increases student understanding—of
assigned readings.

To prepare, select the key vocabulary terms from the
reading to be pre-taught. Devise or find appropriate
definitions for each term. Then review print publications,
websites, or other sources to locate several examples of
each term used appropriately in context.

www.interventioncentral.org ‘ 170




Response to Intervention/Multi-Tier System of Supports f l
Literacy: Scaffolding Strategies \
Activate Prior Knowledge. A key way to make novel
Instruction more accessible to students is by explicitly

activating their prior knowledge of the topic. The 3-column
KWL chart is one example:

 Pre-reading: The student fills out column 1: What |
KNOW about this topic.

 Pre-reading: The student next fills out column 2: What |
WANT to know more about this topic.

 Post-reading: The student fills out column 3: What |
have LEARNED about this topic.

www.interventioncentral.org ‘
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Res

Source: ReadWriteThink.org (2017). Retrieved from http://www.readwritethink.org/classroom-resources/printouts/cha

30226.html#teaching

Hame:

(IR R R RN R R RN R N R NN RN NN N NN REE RN NN N

KWL Chart

Select a topic you want fo research. In the first column, write what you already know
about the topic. In the second colurnn, write what you want o know about the topic.
After you have completed your research, write what you learned in the third colummn.

Date:

DIts

What | Kniow

What | Want to Know

What | Learned

& L*
ertEJiJ"l[n.[{ L e T, . QRS SO P P S S —
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Response to Intervention/Multi-Tier System of Supports f l
Literacy: Scaffolding Strategies \
Share Models Paired with Evaluation Criteria. To
prepare students for assignments in which they are to
actively take part and/or create a product, have them first
review and discuss models or exemplars. Pair those

models with the guidelines that students will use to judge
the quality of their own work.

If students are assigned a research paper, for example,
they might review:

« sample papers and
e arubric used to grade them.

www.interventioncentral.org 173




Response to Intervention/Multi-Tier System of Supports f l
Literacy: Scaffolding Strategies \
Use ‘Think-Alouds’. With “think-alouds”, the teacher

engages in an academic task while verbally modeling the
appropriate problem-solving or other thinking steps.

When demonstrating reading-comprehension fix-up
strategies, for example, the instructor might

e read part of an information passage aloud

* say, “That did not make sense. Let me use my
strategies to figure out what | just read,”

« then demonstrate how to use those strategies.

www.interventioncentral.org ‘
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Response to Intervention/Multi-Tier System of Supports f l
Literacy: Scaffolding Strategies \
Ask Preview Questions. Before students begin an
iIndependent reading assignment, focus them by providing
one or more preview questions. Such guestions can nudge
students to attend to particular aspects of the reading or

discussion and not to be distracted by extraneous
information.

NOTE: You may discover that the student’s own prior
knowledge of a topic is limited. If so, consider expanding
that student’s fund of topic knowledge by explicitly pre-
teaching important information required for the academic

task.
www.interventioncentral.org ‘
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Response to Intervention/Multi-Tier System of Supports f l
Literacy: Scaffolding Strategies \
Focus Learning with Guides and Organizers.

Organizers streamline tasks and allow learners to
concentrate on the most important content. For example:

« Handouts prior to a lecture highlight key concepts.

 Guided notes (notes with strategically located blanks
Into which students copy important terms) reduce the
cognitive load, allow learners to attend more closely to
the lecture.

« Specialized organizers (e.g., comparison/contrast
charts) prompt students to narrow their inquiry to a
manageable scope and maintain attention.

www.interventioncentral.org ‘
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Response to Intervention/Multi-Tier System of Supports f l
Literacy: Scaffolding Strategies \
Read Aloud to the Student. Before tackling a passage
independently, challenged readers may benefit from first

hearing part or all of the selection read aloud by an adult
or classmate while following along silently in the text.

This rehearsal stage familiarizes the student with the
passage, reduces the effort of reading it on their own, and
can increase text comprehension.
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Response to Intervention/Multi-Tier System of Supports f l
Literacy: Scaffolding Strategies \
Work Collaboratively. Collaborative learning activities tend

to boost motivation while also encouraging students to help
one another to navigate challenging academic tasks.

For example, students who are analyzing a challenging
passage might use Think-Pair-Share: students are

o directed by the teacher to ‘think’ about a problem or task
or question,

o then to ‘pair off with another student and ‘share’ their
thinking.

Finally, the instructor then directs a whole-group discussion

to explore students’ shared thinking.

www.interventioncentral.org ‘
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Response to Intervention/Multi-Tier System of Supports ‘

Motivating Students Through Collaboration:
Numbered Heads Together Handout 1; p.2

The Need. Teacher questioning during whole-group instruction is
a key way for instructors to monitor student understanding of
content. When questioning:

— Instructors should use a mix of closed-response queries (i.e.,
limited number of correct responses) and open-response
questions (i.e., wide range of acceptable answers, opinions,
or judgments).

— students should have enough wait-time to formulate an
adequate answer.,

— the teacher should provide targeted performance feedback
(Maheady et al., 2006).

www.interventioncentral.org ‘




Response to Intervention/Multi-Tier System of Supports '
n.

Motivating Students Through Collaboratio
Numbered Heads Together

 Solution. Numbered Heads Together is an instructional
technique build upon peer collaboration that provides
the supports and structure necessary to promote
effective teacher questioning and student responding
(Maheady et al., 2006). This technigue can be useful for
students with emotional/behavioral disorders (EBD)
(Hunter & Haydon, 2013).

www.interventioncentral.org ‘




Response to Intervention/Multi-Tier System of Supports ‘

Motivating Students Through Collaboration:
Numbered Heads Together

Procedure: During whole-group instruction, Numbered
Heads Together is implemented using the following
steps:

1. Create teams. The teacher divides the class into 4-
person teams. Ideally, each team includes a mix of
high, average, and low-achieving students. Students in
each team assign themselves the numbers 1 through
4. (Note: If a team has only 3 members, one student
takes two numbers: 3 and 4.)

www.interventioncentral.org .




Response to Intervention/Multi-Tier System of Supports ‘

Motivating Students Through Collaboration:
Numbered Heads Together

2. State a question. The teacher poses separate
queries to the class. After each question, the instructor
tells students to "put your heads together, think of the
best answer you can, and make sure that everybody in
your group knows that answer.*

3. Allow think-time. The teacher gives students 30
seconds to discuss an answer in their groups.

www.interventioncentral.org ‘




Response to Intervention/Multi-Tier System of Supports ‘

Motivating Students Through Collaboration:
Numbered Heads Together

4. Elicit student responses. The teacher randomly
selects a number from 1-4 and says, "All number [1, 2,
3, or 4] students who know the answer, raise your
hand." The teacher then calls on one student with
hand raised and asks him or her to give the answer.
The teacher next says, "How many [1, 2, 3, or 4]
students think that that answer is correct? Raise your
hand." [Optional: The teacher can call on additional
students with hand raised to elaborate on a previous
student's answer.]

www.interventioncentral.org ‘




Response to Intervention/Multi-Tier System of Supports f /
Literacy: Scaffolding Strategies \
Provide Sufficient Wait Time. When posing questions,

be sure to allow sufficient wait-time before calling on
students.

Adeguate wait-time can increase the confidence of
learners with reading or language delays in joining the
discussion—while sometimes also restraining over-eager
students who want to answer without adequate thought.

www.interventioncentral.org ‘
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Response to Intervention/Multi-Tier System of Supports f /
Literacy: Scaffolding Strategies \

Provide a Skills Checklist. For complex academic tasks
requiring several cognitive steps to complete, provide the
student with a checklist that lists each step and
Instructions for completing it.

Before the activity, the student can be prompted to
preview the checklist; after the activity, the student uses
the same checklist to review the work.
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Response to Intervention/Multi-Tier System of Supports f /
Literacy: Scaffolding Strategies \

Paraphrase and Expand Responses. During discussion,
student statements provide an excellent starting point for
you to model the further exploration and elaboration of

Ideas.

Consider paraphrasing and expanding individuals’
responses, adding additional ideas or vocabulary as
appropriate.
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Response to Intervention/Multi-Tier System of Supports

Differentiation & Scaffolding: Enabling Strategies
Assisted Reading Level: Gr 8 Zone of
Assignment Gr8 RDNG Proximal
Development
Providing a Gr 7 RDNG
reading guide -
Providing Gr 6 RDNG r % |
easier text R
Pre-teaching Gr5 RDNG W& ‘ﬁ_’l
vocabulary -
Zone of
Independent Reading Level: Gr 4 Gr4 RDNG Independence
Assignment
Gr 3 RDNG

Source: Clark, K. F., & Graves, M. F. (2004). Scaffolding students' comprehension of text. The Reading Teacher, 58(6), 570-580.




Literacy: Scaffolding

Strategies: Teachers...
1. pre-teach vocabulary.

Lab Work:

. 2. activate prior knowledge.
Scaffolding oo |

. 3. share models paired with evaluation
Strategies criteria

use “think-alouds”.

ask preview questions.

focus lessons with guides & organizers.
read aloud to the student.

work collaboratively (pairs/groups).
provide sufficient wait-time.

10. provide skills checklists.

11. paraphrase & expand responses. ‘

Review this sampling
of scaffolding
strategies that promote
literacy skills.

Select 1-2 strategies
that you might like to
use more often. Share
Ideas for doing so.
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Response to Intervention/Multi-Tier System of Supports

Free Online App:
Accommodations
. . If you have any suggestions or comments about this tool, please mail me.
Finder. Browse this app e o e |
for ideas on how to
. Standards while holding those students to the same learning expectations as peers. Accommodations are grouped
p rOVI d e Classroo m under six categories: Communication, Environment, Instruction, Motivation, Self-Management, and Task. Teachers can

browse the 60+ strategies in this collection to create a custom checklist with ideas suitable for a specific class, small

m m d t' n f r group, or individual student. Each teacher-made accommodations checklist can be saved to a free account for later
aCCO O a |O S O retrieval--and can also be downloaded or emailed in text or PDF format

Accommodations Finder:::::;::;a?;::?ans

to support ambitious learning

Accommodations Finder is a free database of accommodation ideas to help students to attain the Common Core

groups or individuals.

https://www.interventioncentral.org/teacher-resources/learning-
disability-accommodations-finder
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Intervention

- Writing Instruction Meta-
Analysis

- Cover-Copy-Compare:
Spelling

- Sentence Combining
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'(‘ L/ . e ion/Multi-Tier System of Supports
o |
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Lab Work: What Works in Writing
Instruction?

List elements of writing instruction that you have
found to be most effective...
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Elements of Effective Wrifing Instruction

The Common Core State Standards place a heavy emphasis on writing skdls. et weiting instructon in schools often
fall= short in training students to be accomplished writers [Graham, McKeown, Elukare, & Harris, 2042). A= 3 help o
ieachers, this article identifies nine elements of writing nstruction found o be effective in classrooms ranging from
later elementary to high school.

Several meta-analyses are the source for these mstructional recommendations [Graham, Mcieown, Kubare, &
Harris, 201 2; Geaham & Hesert, 2011 0; Graham & Perrin, 2007). M=ta-analysis is a statisbical procedure that
aggregates the findings of various individual studies—all focusing on one wriing-iRstruction comporent—io calculate
for that comporent a single, global estimate of effectivensss. The resulis of these meta-analyses are calculated as
‘effect sizes'. An effect size = the estmate of the difference n academic pesrformance bebween a reatment group (in
fhis case, students receiving 3 specific whling-insiruction treatmend) and a conirol growp that does not receive the
reatment (Graham & Pesrin, 2007). The larger the effect size, the more effective is the treatment. Below is a scale

E | e I I l e ntS Of that can be used o evaluaie the mportance of the effect-sizes that appear with each writing-nsructon element
{Cohen, 1992; Grakam & Hedeert, 2010):

e 020 Small effect size

Effe Ctlve s 050 Madium sfiect size

» (B0 Large effect sze

141 Teachers are encouraged fo wse his listng of effective writing-insiruchion practices as a checkist against which fo
rl I n g evakate the gualily of their own writing programs. Howewer, the following considerations should be kept in mind:

. 1. Recommendabons are general—nof speciic. Descripions of these elements of writing instruction are quite
general, because they are summarized from a colecton of varied studies. Nonetheless, t2achers can have
n S ru C I O n confidence that, so long as their own dassroom practice incorporates these gemeral wrifing recommendafions,

they are mors likely to deliver high-guality writing mstruction.

H d t 2 u 2. Ordering and weighting of wiiing stategies is unknown. While the instrucional sirategies presented here have
an O u y demonsirated effectiveness in improving shudent writing, researchers do not yet know the relative importance
that each component has in developing student writing skills or in what order the components should appear
(Graham & Hebest, 2010). Teacher jpdgment in the weighting and ordering of each component is requirsd.
p p x 1 2 = 14) 3. Wrtng companents showld be explictly taught. Struagling writers will need explict instruction in the various
writing comporents (2.9, i how to work effectively on collaborative writing projects) in onder to enjoy the
maramum benefit from them (Graham & Hekert, 2010).

Racommended Writing-Inatruction Components

Listed in descending onder of effectivensss are these components of effective writing instruction:

-| Students follow a multi-step writing process. Sfizc: sizes: 1.2 (Graham, Mckeown,
Kivhare & Hams 2017): 0.82 | Graham & Perrin. 2007].

Shudents are trained bo use (and can produce evidence of) a mulE-step writing process, including the
elemenis of planning, drafling, revision, and editing (e.g9., Robinson & Howell, 2008). They maks use of
thi= process for all wiling assignments.

2 Students work collaboratively on their writing. Sfect sizes: 0,88 [Graham, McKeownm, A
Kiuhare, & Harris, 2012); 0.75 (Graham & Perrin, 2007). 192
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Meta-analysis: A Way to Draw Powerful @
Conclusions about Best Practices

This segment identifies 9 elements of effective writing
Instruction.

Several meta-analyses are the source for these
Instructional recommendations. Meta-analysis is a
statistical procedure that aggregates the findings of
various individual studies--all focusing on one writing-
Instruction component--to calculate for that
component a single, global estimate of effectiveness.

F+8+68 = 0.4ES
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Meta-analysis: Effect-Size Explained...
The results of these meta-analyses are calculated as 'effect
sizes'. An effect size Is the estimate of the difference in
academic performance between a treatment group (in this
case, students receiving a specific writing-instruction
treatment) and a control group that does not receive the

treatment. The larger the effect size, the more effective Is the
treatment.

Here is a scale that to evaluate the importance of effect-sizes:
— 0.20: Small effect size

— 0.50: Medium effect size

— 0.80: Large effect size
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Students follow a multi-step writing process
Students are trained to use (and can produce evidence of)

a multi-step writing process, including the elements of
planning, drafting, revision, and editing (e.g., Robinson &

Howell, 2008). They make use of this process for all
writing assignments.

Effect sizes:
« 1.2 (Graham, McKeown, Kiuhare, & Harris, 2012)
« (.82 (Graham & Perrin, 2007).
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Students work collaboratively on writing.
Students work on their writing in pairs or groups at various

stages of the writing process: planning (pre-writing),
drafting, revising, editing.

Effect sizes:
(.89 (Graham, McKeown, Kiuhare, & Harris, 2012)
« (.75 (Graham & Perrin, 2007)
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Students receive timely feedback about the

quality of their writing.

Learners receive regular performance feedback about the
quality of a writing product from adults, peers, or through

self-administered ratings (e.g., using rubrics). It should be
noted that the impact of timely teacher feedback on young

writers Is especially large (effect size = 0.80).

Effect sizes:
* (.80 for adult feedback

(.37 for student feedback (Graham, McKeown,
Kiuhare, & Harris, 2012).

www.interventioncentral.org

197




Response to Intervention/Multi-Tier System of Supports @
Students set writing goals.

At various points in the writing process (planning, drafting,
writing, revising), students are encouraged to formulate
specific goals; they later report out (to the teacher or a peer)
whether they have actually accomplished those goals.

Examples of goal-setting: locating at least 3 sources for a
research paper, adding 5 supporting details during revision of
an argumentative essay, writing the first draft of an
Introductory paragraph during an in-class writing period.

Effect sizes:
0.76 (Graham, McKeown, Kiuhare, & Harris, 2012)
0.70 (Graham & Perrin, 2007). ‘
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Students use word-processors to write.
Students become fluent in keyboarding and have regular
access to word-processing devices when writing.

Effect sizes:
« 0.47 (Graham, McKeown, Kiuhare, & Harris, 2012)
e 0.55 (Graham & Perrin, 2007).
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Students write about what they have read.
Students are explicitly taught how to summarize and/or reflect

In writing on texts that they have recently read, e.g., by

= paraphrasing the original text as a condensed student
summary

= analyzing the text, attempting to interpret the text's
meaning, or describing the writer's reaction to it

= Writing notes (e.g., key words or phrases) that capture the
essential text information

Effect sizes:
(.40 (Graham & Herbert, 2010)
 0.82 (Graham & Perrin, 2007). ‘
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Students engage In pre-writing activities.
Before beginning a writing assignment, students take part in

structured tasks to plan or visualize the topic to be written
about, e.qg., by:

o drawing pictures relevant to the topic

* developing a writing plan independently or in pairs or
groups;

e reading articles linked to the writing topic and discuss
them before developing a writing plan.

Effect sizes:
0.54 (Graham, McKeown, Kiuhare, & Harris, 2012)
0.30 (Graham & Perrin, 2007). ‘
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Students produce more writing.

Students have more writing included in their daily instruction
(e.g., through daily journaling).

Effect size:
(.30 (Graham, McKeown, Kiuhare, & Harris, 2012).
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Response to Intervention/Multi-Tier System of Supports @
Students study writing models.

Students are given models of the kinds of writing that they
will be asked to produce: e.g., argumentative or informational
essays.

Students closely study the structure of these models and
attempt to incorporate the important elements of each model
Into their own writing.

Effect size:
 0.30 (Graham & Perrin, 2007).
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Grade 3: Problem: “Emma Is not
mastering grade-level spelling words.”

Intervention: Cover-Copy-Compare
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Cover-Copy-Compare: Spelling

« DESCRIPTION: In this intervention to promote
acquisition of spelling words, the student is given a
spelling sheet with the target words correctly spelled.
The student looks at each correctly spelled word,
covers the word briefly and copies it from memory, then
compares the copied word to the original correct model
(Skinner, McLaughlin & Logan, 1997).

« GROUP SIZE: Whole class, small group, individual
student

« TIME: Variable up to 15 minutes per session

www.interventioncentral.org
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Cover-Copy-
Compare Spelling
Student
Worksheet

www.intery

Workzheet: Cove r-Copy-Compare
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Response to Intervention/Multi-Tier System of Supports

Grade 5: Problem: “Madison sticks to
simple subject-verb-object sentence
structure in her writing.”

Intervention:
Sentence Combining
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Sentence Combining (Online)

Students with poor writing skills often write sentences that lack
‘syntactic maturity’. Their sentences often follow a simple,
stereotyped format. A promising approach to teach students use of
diverse sentence structures is through sentence combining.

In sentence combining, students are presented with kernel sentences
and given explicit instruction in how to weld these kernel sentences
Into more diverse sentence types either

— by using connecting words to combine multiple sentences into
one or

— by isolating key information from an otherwise superfluous
sentence and embedding that important information into the base
sentence.

Sources: Saddler, B. (2005). Sentence combining: A sentence-level writing intervention. The Reading Teacher, 58, 468-471.

Strong, W. (1986). Creative approaches to sentence combining. Urbana, OL: ERIC Clearinghouse on Reading and
Communication Skill & National Council of Teachers of English.

www.interventioncentral.org
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Formatting Sentence Combining Examples

‘Connecting words’ to be used as a sentence-combining tool appear in parentheses at the end
of a sentence that is to be combined with the base clause.

Example:

Base clause: The car stalled.
Sentence to be combined: The car ran out of gas. (because)
Student-Generated Solution: The car stalled because it ran out of gas.

The element(s) of any sentence to be embedded in the base clause are underlined.

Example:

Base clause: The economic forecast resulted in strong stock market gains.
Sentence to be embedded: The economic forecast was upbeat.
Student-Generated Solution: The upbeat economic forecast resulted in strong
stock market gains.
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Table 1: Sentence-combining types and examples (Saddler, 2005; Strong, 1986)

Type of Sentence

Sentence Combining Example

Multiple (Compound) Sentence
Subjects or Objects:

Two or more subjects can be
combined with a conjunction

(e.g., or, and).

Two or more direct or indirect
objects can be combined with a
conjunction (e.g., or, and).

Skyscrapers in the city were damaged in the hurmcane.
Bridges in the city were damaged in the humcane.
Skyscrapers and bridges in the city were damaged in the
hurmicane.

When they travel, migratory birds need safe habitat.
When they travel, migratory birds need regular supplies of
food.

When they travel, migratory birds need safe habitat and
regular supplies of food.

Adjectives & Adverbs: When a
sentence simply contains an
adjective or adverb that modifies
the noun or verb of another
sentence, the adjechive or adverb
from the first sentence can be
embedded in the related
sentence.

Dry regions are at nsk for chronic water shortages.
Overpopulated regions are at nsk for chronic water
shortages.

Dry and overpopulated regions are at risk for chronic
water shortages.

Health care costs have nsen nationwide.
Those health care costs have nsen quickly.
Health care costs have nisen quickly nationwide.
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Table 1: Sentence-combining types and examples (Saddler, 2005; Strong, 1986)

Type of Sentence

Sentence Combining Example

Connecting Words: One or
more sentences are combined
with connecting words.

Coordinating conjunctions (e g,
and, but) link sentences on an
equal basis.

Subordinating conjunctions (e.q.,
after, until, unless, before, while,
because) link sentences with one
of the sentences subordinate or
dependent on the other.

¢ The house was falling apart.
No one seemed to care. (but)

¢ The glaciers began to melt.
The earth’'s average temperature increased. (because)
The glaciers began to melt because the earth’s average
temperature increased.

The house was falling apart, but no one seemed to care.

Relative Clauses: Sentence
contains an embedded,
subordinate clause that modifies
a noun.

¢ The artist was the most popular in the city.
The artist painted watercolors of sunsets. (who)
The artist who painted watercolors of sunsets was the
most popular in the city.

Appositives: Sentence contains
two noun phrases that refer to the
same object. When two
sentences refer to the same
noun, one sentence be reduced
to an appositive and embedded

in the other sentence.

¢ The explorer paddled the kayak across the raging nver.
The explorer was an expert in handling boats.

The explorer, an expert in handling boats, paddled the
kayak across the raging river.
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Table 1: Sentence-combining types and examples (Saddler, 2005; Strong, 1986)

Type of Sentence Sentence Combining Example

Possessive Nouns: A sentence | «  Some historians view the Louisiana Purchase as the most
that descnbes possession or important expansion of United States temtory.

ownership can be reduced to a The Louisiana Purchase was President Jefferson’s
possessive noun and embedded achievement.

In another sentence.
Some historians view President Jefferson’s Louisiana
Purchase as the most important expansion of United
States temitory.
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Sl \\riting Instruction:Effective
Components: Students...

follow a multi-step
writing process.

Writing Support 2. work collaboratively on their

Discuss one question: writing. _

1. How might you 3. recerl:/e t]lr?hely feef_back about the
Incorporate these writing- quat y 9 cIFWHting.
component ideas in your |4. setwriting goals.
classroom? 5. use word processors to write.

2. How could you use 6. write about what they have read.
sentence-combining In - 17 engage in pre-writing activities.
nstruction or as an 8. produce more writin
individual intervention? P — J ‘

o 9. study writing models.
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How to Document

Classroom
Interventions. When

should a teacher
choose to write down

tervention plans—
nd what should be

recorded?

I

d
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How to Create a
Written Record
of Classroom
Interventions
Handout 2;

pp. 2-4

How To: Create a Written Record of Classroom Interventions

Whien gencral-educaton students begin bo strusgle with academic or behaviceal issues, the classsoom teacher will
fypécally select and imglement one or more evidencebased imtervention sirategies to assist those students. Buta
strong inbervention plan needs more than just well-chosen interventions. It also requires 4 additional components
(Witt, VarDerHeyden, & Gibertson, 2004 (1) student concarms should ke cleary and specifically definad; (2] one or
mare mathods of formative assessment should be wsed to track the effeciivensass of the infervention; (3] baseline
shadent data showd ke collected prior io the intervartion; and (£) a goal for student improvemsant shoud k=
calculaizd before the start of the intesvention to judge whether that intervention is Wimately successiul. If a single
one of these essenfial 4 components is missing, the intesvention is io ke judged as fatally fawed (Wi,
VanDerHeyden & Gikerison, 2004) and as not mezfing minimum Response to Intzrvention standards.

Teachers nead a standard format to use in documenting their classroom intervention plans. The Classroom
Intersention Planning Sheet that appears later in this asticle is designed to include all of the essential documentation
elemenis of an effiectve intemvention plan. The form includes space fo document:

#  Case information. In fis first section of the foem, the feacher nofes general information, such as the name of the
target shedent, the aduli{s) responsible for carrying owt the intervention, the date the intesvention plar is being
created, the expected start and end dates for the intervention plan, and the total number of instructional weeks
that the intervention will b2 in place. Most mportantly, this section incledes a description of the student proklem;
reseanch shows that fie most significant siep in selecting an effective classroom mbervention is fo comectly
idzpitify the target shudent concem(s) in deas, specific, measurzalble ferms (Bargan, 1995).

#  [nfervendion The teacher descrlbes the evidence-based mtervention(s) that will b2 used to address the dentfizd
student concemi(s). As a shostcut, the instruchar can simgly write the intesvention name in this section and attach
a more defailed intervention scriptideseaption to the intervention plan.

o Maferals. The teacher ksis any maizrials (2.9., flashcards, wosdlists, woskshests) or other resources (ea,
Intemet-connecied computer) necessary for the imtervention.

o Trzining. If aduts and'ce the trget stadent require any training prior bo the intervention, the f2acher records
those training needs in this section of the form.

#  Progress-Monfonng. The teacker selects a mefhod o maritor student progress duning the intervention. For fie
method selechzd, the instructor recosds what type of data is to be used, colects and enters shadent baseline
(starting-point) information, caloulates an intzrvention cutcome goal, and rotzs how freauenty he or she plans fo
monitar the intervention.

A completed example of the Glassroom intervention Planning Sheet that includes 3 math computation ntervention
can ke found later in this arSde.

While a simple nbzrvention documertation form is a helpful planning tool, schools showld remember that f2achers will
need other resources and types of assistance as well to ke successful in selecting and w=ing dassrom
imterventions. For example, teachers should kave access fo an finfzrvenfion menu’ that contains evidenca-based
strafegies to address the most common acagemic and kehavioral concams and should ke alsle to get coaching
support as they leam how to implement new classsoom intervention ideas.

Raferances
Bergan,_ J. R. (1995). Evolulon of a problem-soling model of consuliation. Joumal of Educationa! and Psychalogical
Consultation, 5(2), 111-123.

Witt, J. C., VanDerHeyden, A M., & Gilkertson, 0. [2004). Troubleshooting kshavioral inferventions. A systemafic
process for finding and eliminating prollems. School Pspchalogy Rleview, 33, 363-383.
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The Individualization Continuum: When Should
Classroom Intervention Efforts Be Documented?

Individualization: Reteaching, Differentiation, Scaffolding >
Tier 1:Core Instruction :

Rayshawn. Typical
student making
expected progress with
core instruction alone.
No intervention plan
needed.
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The Individualization Continuum: When Should
Classroom Intervention Efforts Be Documented?

Individualization: Reteaching, Differentiation, Scaffolding >
Tier 1:Core Instruction :

Sara. Requires occasional

reteaching, reinforcement of
— . .

O core instructional content. No

O
‘ ' Intervention plan needed.
@ ® :
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The Individualization Continuum: When Should
Classroom Intervention Efforts Be Documented?

Individualization: Reteaching, Differentiation, Scaffolding >
Tier 1:Core Instruction :

' ‘ ‘ ‘ Tomas. Needs sustained ‘
O

teacher attention across

‘ ‘ several instructional weeks.
‘ Benefits from intervention

‘ ‘ plan (e.g., Read-Ask-

. ‘ ‘ Paraphrase) to fully access

‘ ‘ ‘ ‘ core instruction. Intervention

plan recommended.
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Teachers & Classroom Support Plans: Finding the Balance

When helping teachers to plan Tier 1/classroom interventions, what
IS the right balance between too little and too much support?

Teacher & RTI
Teacher & Grade-| | Problem-Solving
Teacher Alone Teacher & _
Consultant Level/Instructional Team
Team
(
Too Little Support “Sweet Spot”: Appropriate Support Too Much Support

www.interventioncentral.org
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Tier 1 Intervention Plans: Essentials...

m At Tier 1, problem-solving occurs when the teacher
meets briefly with a team (e.g., grade-level team,
instructional team, department) or a consultant.

m The teacher defines the student problem(s), selects
intervention(s), decides how to monitor the
Intervention, and documents the intervention plan—
with the guidance of the team or consultant

m The teacher meets again with team or consultant
several weeks later to check on the status of the
Intervention.
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Question: What Does a Teacher Write into a
Tier 1/Classroom Intervention Plan?

Teachers can document any elements of support that
address the identified student academic deficit or

de

ay, Including:
esson plans targeting the individual student
teracy interventions

o differentiation strategies
o scaffolding technigues

This documentation allows others to replicate
successful instructional elements and avoid ineffective
strategies.
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This worksheet is designed 1o help teachess to guickly create classroom plans for academic and kehaviosal

ntervertions.
Case Information
‘What to Write: Recond the ITFIII“E"I’ Case indonmatian, II'H:I..IZII"l; =i I.I{IEF DErson ﬂElI‘-'l:-'1"rg ihe FI:E"'JEI‘LE[‘ dale of plam, stan and
Case
end dales for hie inersemntion Flill'l and the todal numbssr of i Sinamaiuiin will .
. Naie Interyentio [ .
Information -7 s =5 ey PTODIEM o weer |25 278
[
3 " " P ——————— |
menemion |02 2208 | FTE DESCHIPLION ™ ranion [P ==
is 10 Start 1 T T Wigics;
Description of the Student Froblem: %:;Enﬁt?sﬁafi;iﬂa%\ ng essential information from assigned
Intervention 1

Intervention Planning |[=E=eizd Listing of [ remereve

Repeated Reading

Sheet PP. 2.4 | [eEe Intervention  kse s stateay whenever sancra i assigned a
Elements

Materials Training Training ]

Wwhat bo Write: Jot oown matesials (e, S3shcands) o Whiat bo Wirite: Noas
"ESIUNCES (2.0, Intemet-connectad computer) nesded 1o adultjs) andior the student 1o camy out the |-r97 /

Materials | o s s isenson

_>p;.' of reading retell shy* . andra fo use the RR strategy § V5e-55 OIS .

Plan to
Monitor

Progress-Monitoriy

‘What bo Write: Select a meth P ro reSS prention. For the method selecied, recond what type of data

5 to D2 used, enter student b £ an inbervention oulcome goal, and note how frequendy

you plan 1o monitor e inlerd =T G colleciion appear on e Aght side of this fable.

Type of Data Used to Monitor o o dinace Acce Test [Quiz) —_ =
: = Exiziing data: grades, Homewosr s, eic.

Sassline oucome Gy /' = Cumulative mastery log

J-wk quiz average: 2.8 (of Einfl whk qulz average:- 4.0 or : E“mlumbaseﬂ e

possible 5 points) gher J S ——

How often will data be collecied? (2.9., daily, every oher day, wesidy): =  Behawvior checkdist

W [Weekly
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Creating a Written Record of Classroom Interventions: Form

 Case information. The opening section of the form
Includes general information about the case, including:

— Target student — Start and end dates for the
— Teacher/interventionist Intervention

— Date of the intervention plan — Description of the student
problem to be addressed

Case Information

What to Write: Record the important case information, including student, person delivering the intervention, date of plan, start and
end dates for the intervention plan, and the fotal number of instructional weeks that the intervention will run.

Sandra S. Mrs. Thomas Date Intervention [pec 5 2016
Student: Interventionist(s): Plan Was Written:
Dg_aie Dec 12. 2016 Date Intgwentioﬁ Jan 20 2017 Total Number of 5 weeks
Intervention is to End: Intervention
is to Start: Weeks:

Sandra has difficulty retaining essential information
from assigned informational passages.

Description of the Student Problem:
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Creating a Written Record of Classroom Interventions: Form

 |ntervention. The teacher describes the evidence-based
Intervention(s) that will be used to address the identifiec

student concern(s).

Intervention

What to Write: Write a brief description of the intervention(s) to be used with this student. TIP: If you have a script for this
intervention, you can just write its name here and attach the script to this sheet.

Repeated Reading with Written Retell. The teacher and other
adults working with Sandra will use this strategy whenever Sandra

Is assighed a challenging passage to read.
224
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Creating a Written Record of Classroom Interventions: Form

« Materials. The teacher lists any materials (e.g.,
flashcards, wordlists, worksheets) or other resources

(e.g., Internet-connected computer) necessary for the
Intervention.

Materials

What to Write: Jot down materials (e.g., flashcards) or
resources (e.g., Internet-connected computer) needed fo

carry out this intervention.

Copy of reading retell student

recording sheet.

225
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Creating a Written Record of Classroom Interventions: Form

 Training. If adults and/or the target student require any
training prior to the intervention, the teacher records
those training needs in this section of the form.

Training
What to Write: Note what training--if any--is needed to prepare
adult(s) and/or the student to carry out the intervention.

Teach Sandra to use the RR
strategy (1-2 sessions).

226
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Creating a Written Record of Classroom Interventions: Form

 Progress-Monitoring. The teacher selects a method to
monitor student progress during the intervention, to include:
— what type of data is to be used
— collects and enters student baseline (starting-point) information
— calculates an intervention outcome goal
— The frequency that data will be collected.

Progress-Monitoring

What to Write: Select a method to monitor student progress on this intervention. F
is to be used, enter student baseline (starting-point) information, calculate an inter
you plan to monitor the intervention. Tip: Several ideas for classroom data collectic

Type of Data Used to Monitor:

Readiness Assessment Test (Quiz)

Baseline Qutcome Goal
3-wk quiz average: 2.8 Final wk quiz average: 227
(of possible 5 points) 4.0 or higher

How often will data be collected? (e.g., daily, every other day, weekly):

Weekly




Response to Interv

How To: Create a Written
Record of Classroom
Interventions

Classroom Intervention Planning Sheet

This worksheet is designed 1o help teachess to guickly create classroom plans for academic and kehaviosal
mtervertions.

Case Information

‘What bo Write: Record the imporant case indommation, induding siudend, person delivering the inbervention, dale of plan, star and
end dales for e imersention plan, and the folal number of insirucbional weeis that the intervention will rn.

Sandra 5. _ Mrs. Thomas Date Intesvention (ec 5 2016
Student: Imerdentonists): Flan Was Writien:
Date ;
: o Dec 12, 2018
is #o Start:
. Sandra has difficulty retaning essential information from assigned
PEsCiphon of g SIaent Fratlem: |t emational :-355;;&5. | ?

Intervention

‘What bo Write: Wrile a twief description of the inbervention(s) to be used with this student. TIF: 1§ you have a script sor Tis
MMEMVENIIGN, you Can just wiits its name here and atiach Me ol o Fis sheel

Repeated Reading with Written Reted
The teacher and cther adults working with Sandra will uss this strategy whenever Sandra s assigned a
challenging passage to read.

Matenals Training

what bo write: Jot doam matesials (e.g, Sashcands) or What bo Wrrite: Note whal training—if any—-is nesded 1o prepare
"ESIUNCES (2.0, Intemet-connectad computer) nesded 1o adultjs) andor the student o camy out the intenventon.

carmy oa this internventon.

Copy of reading retell student recornding sheet. Teach Sandra to use the RR strategy (1-2 sessions).

Progress-Monitoring

‘What bo Write: Select a method to monitor sbudent peogress on this intervention. For the method selecied, recond what type of data
5 o b2 used, emier student bassline (slaring-point) information, caloulsie an inbervention cuicome goal, and nole how frequendy
yoil plan o monitor e intersantion. Tip: Several ideas for classroom data colleciion appear on e g side of this fabie.

Type of Data Used to Monitor| oo o inece Assessment Test (Cuiz) —
: = Exiziing data: grades, Homewosr s, eic.

Sassling Jucome Goal = Cumulative masteny g

- . - . =  FRubnc
vk qufﬁmgﬁgﬁ. 28 (o Emfl whk quiz average: 4.0 or . Cumculum-based measurement
possible 5 points) gher = Betniorrepor can
How often will data be collecied? (2.9., daily, every oher day, wesidy): =  Behawvior checkdist
Veekly




Response to Intervention/Multi-Tier System of Supports

RTI/MTSS Classroom Intervention Plan: ‘Message in a
Bottle’: Who might benefit?

Next year’s teacher(s). The Parent(s). The plan documents

plan allows them to build on the | | clearly the strategies that the teacher
current teacher’s hard-won has put in place to support their child.
knowledge about the student.

‘ / RTI/MTSS Problem-Solving
Team. The classroom intervention
plan helps the team to make better

recommendations, based on the
teacher’s findings.

CSE/Special Education Eligibility Team.
Evidence of a classroom intervention plan is often
a requirement when attempting to diagnose a
learning disability or other IEP condition.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Lab Work: Classroom [ et ‘
Intervention Plan as 05:00 ke
‘Message in a Bottle’

www.interventioncentral.org

« The Tier 1/Classroom Intervention Plan is a great way to share
essential information with other educators about what works
for an at-risk student.

 Discuss what kinds of information you might want to include in
this documentation (e.g., lesson plans or interventions tried;
scaffolding or differentiation techniques that are effective).

www.interventi &




Response to Intervention/Multi-Tier System of Supports

Workshop Agenda

< 1. RTI/MTSS Overview. How is the RTI/MTSS model for literacy
organized—and what supports does it offer to students?

9 2. ldentifying the Problem. What is a simple way for teachers to
define a student academic problem in clear and specific terms?

9 3. Delivering Effective Instruction & Intervention. What are
examples of classroom reading/writing instruction and interventions?

Accommodating Student Differences. What is the difference
between ‘accommodating’ and ‘modifying’ in core instruction? And

what scaffolding ideas can help students with challenging literacy
tasks?

Documenting Classroom Interventions. What is a process to
create and document Classroom Support Plans?

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Su

Activity: What Are Your Next Steps?

* Review the key
points shared at
today’s workshop.

 Select ‘next steps’
for using ideas
and/or resources
from this training In
your classroom or
school.

www.interventioncentral.org




