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Response to Intervention/Multi-Tier System of Supports

BELIEFS ABOUT BEHAVIOR — 4" Edition
THana Browning Wright and Clayton B Coole, 372012

Thiz is an anonymous survey designed to look at one’s beliefs with regard to behavior.
(Fleaze respond by marking the box that applies to how vou honestly feel about the statement)
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il Bl Bl Ml Survey Dtems:

oo (O |0 |0 | 1. | My man responsiblity is to teach academics, not to teach students how 1o

behawve
oo (o [oa(oa

2 | A school team should assist teachers in prowiding and monitoring
interventions for students in my class who are identfied by the team as
emotionally or behavicrally at risk.

My students must respect me before | can show respect o them.

o
o
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If the student isn't succeeding, lack of motivation or lazness is likely to be
tive proglem.

| ean prevent mast behavior problemns by posting expectabions, teaching
those expectations and rewarding students when they exhibit those
expectations.

How students behave in my class s primarily related to my classroom
management strategies and the relationships | hawve with each student.
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Handout 2
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oo 7. | For students who don't behawve well in my class, punitive discipline is
effective at changing their behavior (e.g.. reprimand. office refemal
detention or suspension)

oo & | Stedents should know how to behave and be ready to leam—1 shoubd not
hawe to tesch thess behawiors

oo % | If a student has repeated behavior problems, | should refer him'her to a
team meeting o consider whether special education services are nesded

a|a I | Praise and positive recognition are powerful toods to get students to
behawve well in school.

QQ |Q |Q |3 |11 ]l use effectve behavior support strategies in my classroom, | can get

80%-20% of my students to meet behavioral expectations and maintain
emgagemsnt in lkearming.

12| Schools are responsible for teaching academics, whereas parents and
the students themsehles are responsible teaching and l2aming
behaviors.

Q|Q |Q |Q [Q [f7 ] /is unfair if some students receive individual incentives and rewands,
while others do not.

Q| |Q |2 |3 |14 | Swdents who |ack social skills andlor the ability o manage their
emotions, should be taught these skills in school.

Q|Q|Q |a |3 |15 Students should behave and study to learn the material. This is their
responsibility, not mine.

www.interventioncentral.org
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Find a link to today’s PowerPoint and other resources
at;

http://www.interventioncentral.org/Jeff Lewis BOCES

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports
MTSS for Behavior: Workshops

GOAL: Your school will have key parts of MTSS-
Behavior in place by June 2025.

f ]
Session 1: 6 Dec Session 2: 25 Feb
2024: 6 Hours 2025: 6 Hours
Topic: What is MTSS Topic: Building a Tier
for Behavior/SEL?: 1/Classroom
Reviewing Tiers 1, 2 Behavioral/SEL
& 3 Toolkit

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports
MTSS-Behavior: Agenda:

% 1. Understand the rationale for schools to
adopt a positive approach to behavior
management.

% 2. Review the 3 Tiers/Levels of the MTSS-
Behavior model, with particular emphasis
on Tier 1/School-Wide and Classroom.

3. Investigate how staff attitudes toward
positive behavior management are crucial
In promoting MTSS-Behavior in any school.

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports
Preparing for Today’s Work...

n this session, your teams will learn about and begin
nlanning an MTSS-Behavior model for your school.

This training will include:
* Information about best practices in MTSS-Behauvior.

 Time for your teams to discuss workshop content and
discuss Its application at your schools.

« Models of team discussion that you will sample today
and can take back to your schools.

» A chance to network with other schools.

To begin, appoint a recorder and spokesperson.
www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports
Today’s Schedule

 8:30-10:00 Workshop
10:00-10:15 BREAK
10:15-11:30  Workshop
e 11:30-12:30 LUNCH
e 12:30-1:45 Workshop
e 1:45-2:00 BREAK
« 2:00-2:30 Workshop

www.interventioncentral.org
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A

RTI/MTSS for
Behavior: The
Research. Why are
schools adopting the &
RTI/MTSS model for #
behavior?

www.interventioncentral.org



MTSS: ACADEMICS
Tier 3: High-Risk Students: 5%

« [Diagnostic assessment of
academic problems

« KTl Team Meetings

« (Customized/intensive
academic intervention plan

« Daily progress-maonitoring

AN

Tier 2: At-Risk Students: 15%

« 5mall-group interventions to
address off-grade-level
academic deficits

« Regular progress-monitoring -~

Tier 1: Univerzal: Core Ins;trm::li«w:m:‘”1
80%

« Effective group instruction
« Universal academic screening
«  Academic interventions for

’

struggling students .J

1

MTSS: BEHAVIOR

Tier 3: High-Risk Students: 5%

« Functional Eehavioral
Assessments (FEAs)

« Behavior Intervention Plans
(BIPs)

+ Wrap-around RTIl Team meetings

« [Daily progress-monitoring

Tier 2: At-Risk Students: 15%

« omall-group interventions for
emerging behavioral problems
+ Regular progress-monitoring

Tier 1: Universal: Classroom
Management: 80%

» (Clear behavioral expectations

» Effective class-wide
management strategies

o  Universal behavior screening

S0urce: Lroscne, ., & Volpe, K. J. (£ZU1l3). Response-to-intervenuon (K 11) as a moaei 1o racuiate inciusion 1or stuaents witn iearning ana
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452
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Why Is a Social-Emotional RTI Model Needed?:
Zero-Tolerance Discipline Policies: The Hidden
Cost

Schools that adopt a 'zero-tolerance’ policy for student
misbehavior:

* have higher rates of school suspension and expulsion
« spend a "disproportionate amount of time" on discipline
* have lower rates of schoolwide academic achievement.

Source Skiba, R. J., Reynolds, C. R., Graham, S., Shera, P., Conoley, J. C., & Garcia-Vazquez, E. (2006). Are zero tolerance policies
effective in the schools? An evidentiary review and recommendations. Report by the American Psychological Association of the Zero
Tolerance Task Force. Washington, DC: American Psychological Association. Retrieved on January 18 2015 from
http://www.apa.org/pubs/info/reports/zero-tolerance.pdf.
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“Hidden curriculum refers to the unwritten, unofficial,
and often unintended lessons, values, and
perspectives that students learn in school. ...the
hidden curriculum consists of the unspoken or implicit
academic, social, and cultural messages that are
communicated to students while they are in school.”

Source Hidden curriculum (2014, August 26). In S. Abbott (Ed.), The glossary of education reform. Retrieved from
http://edglossary.org/hidden-curriculum

www.interventioncentral.org 1



Response to Intervention/Multi-Tier System of Supports
Behavior as the “Hidden Curriculum”; Teaching

Through Punitive Consequences

In traditional classrooms, behavioral expectations are
often part of the “hidden curriculum”.

They are not explicitly taught but are instead conveyed
Indirectly through punitive disciplinary consequences, such
as:

— warning

— time-out

— phone call home

— Office Disciplinary Referral/classroom removal

Source: Leach, D., & Helf, S. (2016). Using a hierarchy of supportive consequences to address problem behaviors in the classroom.
Intervention in School and Clinic, 52(1), 29-33.
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ABA & Related Movements: A Brief History

* Early to mid-20™ century: Behaviorism. Used human

and animal models to analyze principles of behavior,

develop a methodology of ‘behavior modification’.
www.interventioncentral.org il

« Mid-20™ century to present: Applied Behavior
Analysis. Seeks to extend and apply knowledge of effective
behavior-shaping practices to address social problems.

« 1990’s to present: Positive Behavioral Interventions &
Supports (PBIS). A national movement and organization
that helps districts to improve behavioral climate through
school-wide teaching and reinforcement of expected
behaviors. PBIS uses ‘positive’ ABA tools. It regards
‘misbehavior’ as an opportunity to reteach and
encourage the student to demonstrate goal behaviors.




. Responseto Intervention/Multi-Tier System of Supports
The (Positive) Purpose of Behavior
Management...

Teachers must remind themselves of the

£ ¢ | purpose of delivering consequences "y
following problem behaviors.

This purpose should be to redirect the
student to desirable behavior as quickly as
possible to allow learning to continue for the
student and other classmates.

Leach & Helf, 2016; p. 30

Source: Leach, D., & Helf, S. (2016). Using a hierarchy of supportive consequences to address problem behaviors in the classroom.
Intervention in School and Clinic, 52(1), 29-33.



Response to Intervention/Multi-Tier System of Supports
PBIS & Behavior as the “Open Curriculum™. Teaching

Through a Hierarchy of Positive Consequences
PBIS classrooms with a positive behavior focus have

consequences that quickly reengage the student in learning with
the least effort. Ideas include:

— reinforcing desirable behaviors while not reinforcing
problem behaviors (“differential reinforcement of alternative
behavior”): e.g., planned ignoring/scheduled attention

— giving a non-verbal reminder

— giving a verbal reminder

— offering assistance or modifying the task
— providing a safe space for de-escalation

Source: Leach, D., & Helf, S. (2016). Using a hierarchy of supportive consequences to address problem behaviors in the classroom.
Intervention in School and Clinic, 52(1), 29-33.
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RTI/MTSS for Behavior: Minimizing Risk...

RTI/MTSS for behavior helps schools to reduce ‘risk'—the risk that
Instructional time will be lost because of behavioral issues like these...

« There is general and prolonged confusion @ 4 minutes
as students enter the classroom.

 The teacher stops instruction at several points @ 3 minutes
during a lesson to reprimand problem behaviors.

 During a small-group activity, the noise level

escalates until the teacher puts the class on 2.5 Minutes
‘time-out’ to restore calm.
» The class is slow to transition to productive work 5 minutes

after lunch.

« Astudent gets into a power struggle with the @ 8 minutes
teacher about independent work.

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports
2 Powerful Ideas to Inform Today’s MTSS-

Behavior Training

1. Expected classroom behaviors should be
taught explicitly as part of the ‘open’ curriculum.

2. Students usually change behaviors only after
adults first change their behaviors.

www.interventioncentral.org 1
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Positive Behavior Interventions & Supports (PBIS)

“[School-wide] PBS Is ....a prevention framework or
approach that highlights the organization of
teaching and learning environments for the
effective, efficient, and relevant adoption and
sustained use of research based-behavioral
Interventions for all students, especially those with
serious behavior challenges.” p. 228

Source: Sugai, G., & Horner, R. H. (2009). Responsiveness-to-intervention and school-wide positive behavior supports: Integration of
multi-tiered system approaches. Exceptionality, 17, 223-237.



What Supports for Students?

What Supports
Needed for Teachers?

Who Who is the
Oversees? | Target?
Intensive Individual
intervention  students
team; case

manager

TIPS Team  Groups of
(Team- students via
Initiated SWIS data
Problem-

Solving

Model)

SWPBIS: Behavior

1

Schoolwide  Entire
PBIS student
implementati  population
on team

FBA-BIP
(Customized intervention plans)

*PBIS Package:

Prevent

*Define/Teach
*Reward/reinforce

*\Withhold reward/reinforcement
Use corrective consequences
Standard Protocol Tier 2
Behavior social-emotional
programs

PBIS Package:

*Prevent

*Define/Teach
*Reward/reinforce

*Withhold reward/reinforcement

Demonstration of
strategies

Performance Feedback
Intervention Integrity
Check

Demonstration of
strategies

Performance Feedback
Intervention Integrity
Check

Refresher on Schoolwide
Behavioral expectations
Strategies to manage
low-level classroom
ISsues



Classroom Behavior Management: Eyes Open or Eyes Shut?

‘ Behavior Management: EYES OPEN  Behavior Management: EYES SHUT
LN ) & | Qe
« Knows that classroom factors * Views behavior problems as mostly
Influence student behaviors. originating within the student
o Seeks to establish personal (“Apathetic”, “Doesn’t value school”).
relationships with all students.  Fails to connect with students.
o Experiments with instructional * Views praise as ‘coddling’.
elements that boost student o Misses opportunities to select
engagement and success. motivating elements of instruction
 Views misbehavior as an opportunity (e.g., high-interest texts,
to re-teach, reinforce behavioral collaborative learning).
expectations.  Associates misbehavior with punitive
* Regards praise as a powerful consequences.
behavior-shaping tool.  Discounts the power of teacher
 Appreciates teacher interactions as a Interactions as motivational tool.
means to promote optimism &
engagement. ]
S — )
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RTI/IMTSS for
Behavior: The
Model. What do the
3 Tiers of the
RTI/IMTSS-
Behavior model look
like?

www.interventioncentral.org
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QE RTI/BATSS for Behavior: District-Wide Planning Tool B 2019 Jim Wright \ ‘ www.interventioncentralorg

RTI/MTSS for Behavior: District-Wide Planning Tool
Han dout 7 Directions: Lze this planning tool to sudit your dstrict or sdnnI.RTI.'MTES cystemn for beh.a'.iurah'sucial-emtrtianal

cupport and sedect those priority goals that should be addressed immediately. To complets if:

& appoint @ recorder.
* review each RTUMTES goal and rate on a ecale of O (low) to 3 (high), the goal's current priority for your distrct.
L]

use the Discussion Motes colurnn to record any notes from your discussion.
when you have completed this planning tool, count up the goals with pricety ratings of 2 or higher. Use this sub-
set of priorities 3= a starting point for generating an RTIMTSS-behavior plan for your school or district.

Tier 1: School-VWid

Behavioral Expecl:atluns The school has defined universal
@iaand trained the school community in

Tier 1: School-Wide Behavioral Expectations. The school has defined universal
behavioral expectations for all students and staff—and trained the school community in
those behaviors.

RTI/MTSS Element Rating: How Important? | Discussion Notes
[B.1.1] Develop School-Wide Behavioral Low Priority|High Priority
Expectations. To establish its “behavior 0...1....2....3

curriculum’, the school develops a general set of
universal behavioral expectations that apply in any

setting.
g DE TG
O [B.1.4] Reinforce Positive Behaviors. The school | Low Priarity | High Priority
adopts a building-wids system to congistently 0..1..2.3

acknowledge and reinforce positive student
behaviors. This system includzs adoption of tokens
to be distributed contingent on posstive behavior
(e.g., ‘good behavior fickets”), a mechanism to
redesm eamed tokens for individual or group
rewards, and linking of awarded tokens fo praise
for the observed positive behaviors.
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RTI/MTSS-Behavior: Quality
Indicators

.Tier 1: School-Wide .
Behavioral Expectations. i

“~ The school has defined ~ hE

- universal behavioral
expectations for all
students and staff—and
trained the school
community in those
behaviors.

www.interventioncentral.org



RTI/MTSS
for Behavior:
Pyramid of
Interventions
Tier 2: Tier 1: School-Wide
Strategic Behavioral

Expectations. The
school has defined
universal behavioral

expectations for all

_ students and staff—and
trained the school
community in those
behaviors.

www.interventioncentral.org
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o
qs RTIB ai Tier 1: A Schook-ivide Framewan for Positive Behavior © 2019 Jim Wright W AWW_inIErvenfioncenmal o

RTI for Behavior at Tier 1: Establishing a Shared Building-Wide
Framework for Positive Behavior in 5 Steps

Schools implementing RTI for behavior teach appropriate behavior explicitly at Tier 1—as its own curriculum.
Educators typically refer to these guidslines for conduct as behavioral expectations”. They are destied from the
school community's larger values and sum up the positve atiibutes we wish to see displayed by all of our students.

Schiools that successfully introduce a positive behavioral approach across all dassrooms and setings follow a 3-step
process: (1) develop schoolwide behavioral expeciations; (2) from $hose expectations. drafi specific rules for
cdassrooms and other locations; (3) teach stugents these behavioral expectations and miles; (4] reinforce students for
displaying positive behaviors; and (5) monitor staff buy-in ard behaviosal cutcomes across the buiding. Those steps
are explained below:

Sitep 1: Devalop School'Wide Behavioral Expectations. To establish its “behavior curriculum®, the school first
develops a gereral set of universal behavioral expeciations that apply in any seiing. This set showld ke
} 7 andout *  beef enough fo be easily emembered by both studerts and aduits. Try to Emit your list io between 4 and 8
individual expectations.
7 7 23 # beood v focus. Because these expeciations must apgly across numenius stuations amd setfings, soie them
pp, = gereral, student-centered terms (2.g.. ° take pride in my work™).
« phrased in positve terms whenever possible. In crafting your expectabons, state what the shudent is expected io
do [2.g9., “| concarirate om doing my best wor "), rather than actions that the student should nof do.

In framing these behavioral expectations, then, yowr school is establishing the foundation for your behavioral
curricuum. Here are addifional tigs for drafting your schoobwide expectations for stedent conduct:

« Coverthe Big 47 Schools can write expectations to cover any kind of behavior. The good news, however, 5 that
expectations can be namowed o 4 manageable categorsies that apply to most if not all stedent behaviors: (1)
SCHOOLWORK: self-management and engagement in schoohwork; (2) COMPLIANCE: compiying with adult
directives; (3) PEER INTERACTIONS: ability to get along with and work productively with pears; and (4) RULE-
FOLLOWIMNG: obsying school mules [Farmer, Reinke & Brooks, 2014).

« Link Expectations in an Acronym. Since our goal is fior both students and adults to easily rememiber yowr list of
school-wide behavioral expeciations, consider uming them inte a simple, easy-io-memaorze acronym if possile.
Here is an example:

5: | support my dassmates. [PEER INTERACTIONS]

O | obey school rules. [RIULE-FOLLOWING]

A | achieve to the kest of my ability. [SCHOOLWORK]

R: | respect my i2acher and othier aduts. [COMPLIANCE]

Gtep 2 Tranalate School-Wide Expectations into Site-3pecific Rules. Sludents encounter consiantly changing
siuations and seftings throwghout the school day. I these diferent settngs, they will need site-specific rdes o guide
fheir condwct. So, in this step, the schoal (1) eniifies the range of diferent setings in which siudenfs are expected
fo fumchion, (2] determinges the aduit{s) responsible for managing kehavior in each of these setiings, and (3) enlists
these supervising adults io ranslaie building-wide expectations for behavior into more detailed site-specific rules.

Here are details about how this process unfolds:
VW.ITTTETVETuoncentral.org
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School-Wide Behavioral Expectations: Building a Hé
Foundation: 5 Steps nE!E-

Schools implementing RTI for behavior teach appropriate
behavior explicitly at Tier 1—as its own curriculum.

Educators typically refer to these guidelines for conduct
as “behavioral expectations”.

They are derived from the school community’s larger
values and sum up the positive attributes we wish to see
displayed by all of our students.

www.interventioncentral.org 2



Response to Intervention/Multi-Tier System of Supports

RTI-Behavior at Tier 1: 5 Steps

Step 1: Develop School-Wide Behavioral
Expectations.

Step 2: Translate School-Wide Expectations into
Site-Specific Rules.

Step 3: Teach Expected Behaviors to
Students.

Step 4: Reinforce Positive
Behaviors.

Step 5: Monitor Program Implementation and
Impact.

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports
Step 1: Develop School-Wide Behavioral
Expectations.

The school first develops a general set of universal
behavioral expectations that apply in any setting. This set
should be:

* Drief enough to be easily remembered (between 4 and 8
expectations).

« sufficiently broad in focus to apply across numerous
situations and settings (e.g., “I take pride in my work”).

 phrased in positive terms. State what the student is
expected to do (e.g., “l concentrate on doing my best
work.”), rather than actions that the student should not

www.interventioncentral.org
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ACTIVITY: 3tep 1: Develop School-Wids Behiavioral Expectafions. PART 1: Review Te list of positive ‘values',
Cincla those that you foed are IACST imporiant values for vour school. PART 2 Craft 3 <et of behavioral expecistions

0 &pply acroes all seftings st your school. Sonsider cresting an acronym to maike fhem easier 1o remembar,

SCHOOLWORK:

CONPLIANCE:

FPEER INTERACTICNS:

RULE-FOLLOWIMNG:

Handout: p. 15

Esharmaral Expeclabons: "Valees" Tenmes. Reviea the e Beiow for dees e shresing poar 521 of schoobaite belevionel expecteiiom

ALTEEENCe
Arcomplishment
ArcouTiatity
ALTUECY
Achizy=ment
AHesiveree
A
Exlonging
Caireries
Camerader=
Ciardor
Ciapahilky
Cmpm
CapfiineTs
Chal=npe
Chenge
Charty
Commiimel
Communky
Comze=zion
Comnped=re
Ciamppeune
Coscenirstion
Confidence
Ciorrection
Consll=noy
Corlantment
Cortruy
Contd butian
Conto
Cooperaion

| Conligify

Coarspe Forfiude Mokisp sdfesenre | Realsm Syrrpethy
Ciosneay Friendakip Mesteny Faszon SymeEagy
Cre=fiuity Cereraty Maturey Fefacion Teaching
Cr=dbilky 240 Mindiiines Fafasiy TEATES
Curreky Beece Modd==iy Fagllesce Thensiulsess
De=pensd sbllity Artide Motheion R=siuiion Thoroughnen
Ch=jamni nstion Eroath Chbedience Feszurcefuineas Thiong hiine==
De=wolion Gakdarce CpEmees Feazedd Tilise=x
Cugricy Happinzss Gpbrken Feasoreitsity Tranguity
Dillg=rce Hamasy Crdpr Faxirmic Trazhwoeitinesy
Direrlion Heaalth Tepenizsbion Fewsrene Linder=t=reling
Ciscipliee Heart Cripis sty Figor L iquane=s
Discowery Heaipfuinaas Farireeship Smriice Uity
Difw=ralty Hone=ty Pl Zagacky Lty
D= Imaginaton Fremsion Enisferton Welor
Durly Independenre Freace Epttoonirl Wigor
Eflaciuaseas Irhisssiy FPerceriisness b= Ll Witue
ETiciency Irdusry - ] Zxlinelimnce Whkan
Empeddry Irgquis Bvenery Fersience Enttreperi ‘Volenizering
Encourspemes] Ir=ightulse=s Flaazanimess Zenaiivily 5 L ]
Endursnce Ir=ple=ion Pracicaiiy Srreaky FisicTilines
Entrumizzm Ini=priy Fregmatam b= e Wilingn=as
Exredisnos Iraerdens ean Frecsion Shadng k¥Wi=dam
Exrkement Irnvobe=meari Freparedneny Sigeliances E¥ores
Expasine Joy Fre=enos Sheree Zenl
Explorsion Adiciormess Fride Sinoerly
Exprewshasres Jetice Froachdty Srifuine
Faimaay Kndrees Frofe==josalan Zpir
Femrieaane=z Knrwiedge Frudence Zi=bliky
Flede iy Le==phpshiipi Funcissity Shengrh
Flu=acy L=aming Radanalty oo

| FLoie: Simsod
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10-Minude “Count Down” Timer

10:00

www.interventioncentral.org
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LAB WORK: ACTIVITY: Step 1: Develop School-Wide
Behavioral Expectations. PART 1: Review the |7,
list of positive ‘values'. Circle those that you feel are |
MOST important values for your school.

>

Behavioral Expectations: “Values” Terms. Review the terms below for ideas in phrasing your set of school-wide behavioral expectations.
Acceptance Courage Fortitude Making a difference | Realism Sympathy
Accomplishment Courtesy Friendship Mastery Reason Synergy
Accountability Creativity Generosity Maturity Reflection Teaching
Accuracy Credibility Giving Mindfulness Reliability Teamwork
Achievement Curiosity Grace Modesty Resilience Thankfulness
Attentiveness Dependability Gratitude Motivation Resolution Thoroughness
Awareness Determination Growth Obedience Resourcefulness Thoughtfulness
Belonging Devotion Guidance Openness Respect Tidiness
Calmness Dignity Happiness Optimism Responsibility Tranquility
Camaradernie Diligence Harmony Order Restraint Trustworthiness
Candor Direction Health Organization Reverence Understanding
Capability Discipline Heart Onginality Rigor Uniqueness
Care Discovery Helpfulness Partnership Sacrifice Unity
Carefulness Diversity Honesty Patience Sagacity Utility
Challenge Drive Imagination Passion Satisfaction Valor

Change Duty Independence Peace Self-control Vigor

Charity Effectiveness Individuality Perceptiveness Selflessness Virtue

www.interventioncentral.org
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Step 1: Develop School-Wide Behavioral
Expectations.

Here are additional tips for drafting your school-wide
expectations for student conduct:

Cover the “Big 4". Write your statements to match these 4
categories:

« SCHOOLWORK: self-management and engagement in
schoolwork

« COMPLIANCE: complying with adult directives.

« PEER INTERACTIONS: ability to get along with and
work productively with peers.

* RULE-FOLLOWING: obeying school rules
www.interventioncentral.org 33




Response to Intervention/Multi-Tier System of Supports
Step 1: Develop School-Wide Behavioral
Expectations.

Here are additional tips for drafting your school-wide
expectations for student conduct:

Link Expectations in an Acronym. Consider turning your
expectations into a simple, easy-to-memorize acronym. Here
IS an example:

 S:Isupport my classmates. [PEER INTERACTIONS]
 QO:1obey school rules. [RULE-FOLLOWING]
 A:lachieve to the best of my ability. [SCHOOLWORK]

« R:Irespect my teacher and other adults. [COMPLIANCE]

www.interventioncentral.org 4
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ACTIVITY: 3tep 1: Develop School-Wids Behiavioral Expectafions. PART 1: Review Te list of positive ‘values',
Cincla those that you foed are IACST imporiant values for vour school. PART 2 Craft 3 <et of behavioral expecistions

0 &pply acroes all seftings st your school. Sonsider cresting an acronym to maike fhem easier 1o remembar,

Handout p.15

SCHOOLWORK:

CONPLIANCE:

FPEER INTERACTICNS:

RULE-FOLLOWIMNG:

Esternaral Expeclabons: "Vakes" Tenmes. fedey T e maiow for idees e shresing poer 321 of schookaise beieiione] sapectstion
ALTHTENCS Coarspe Forfiude Mokisp sdfesenre | Realsm Syrrpethy
Arcomplishment Ciosneay Friendakip Mesteny Faszon SymeEagy
ArcouTiatity Cre=fiuity Cereraty Maturey Fefacion Teaching
ALTUECY Cr=dbilky 240 Mindiiines Fafasiy TEATES
Achizy=ment Curreky Beece Modd==iy Fagllesce Thensiulsess
Aberliverem De=pensd sbllity Artide Motheion R=siuiion Thoroughnen
A Ch=jamni nstion Eroath Chbedience Feszurcefuineas Thiong hiine==
Exlonging De=wolion Gakdarce CpEmees Feazedd Tilise=x
Caireries Cugricy Happinzss Gpbrken Feasoreitsity Tranguity
Camerader= Dillg=rce Hamasy Crdpr Faxirmic Trazhwoeitinesy
Cardar Direrlion Heaalth Tepenizsbion Fewsrene Linder=t=reling
Ciapahilky Ciscipliee Heart Cripis sty Figor L iquane=s
Cmpm Discowery Heaipfuinaas Farireeship Smriice Uity
Carsfinem Difw=ralty Hone=ty Pl Zagacky Lty
Chal=npe D= Imaginaton Fremsion Enisferton Welor
Chenge Durly Independenre Freace Epttoonirl Wigor
Charty Eflaciuaseas Irhisssiy FPerceriisness b= Ll Witue
Commiimel ETiciency Irdusry - ] Zxlinelimnce Whkan
Communky Empeddry Irgquis Bvenery Fersience Enttreperi ‘Volenizering
Comze=zion Encourspemes] Ir=ightulse=s Flaazanimess Zenaiivily 5 L ]
Conpeieree Endursnce Ir=ple=ion Pracicaiiy Srreaky FisicTilines
Ciamppeune Entrumizzm Ini=priy Fregmatam b= e Wilingn=as
Coscenirstion Exredisnos Iraerdens ean Frecsion Shadng k¥Wi=dam
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Ciorrection Expasine Joy Fre=enos Sheree Zenl
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Response to Intervention/Multi-Tier System of Supports

LAB WORK: ACTIVITY: Step 1: Develop School-Wide
Behavioral Expectations. PART 2: Draft a setof |47,
behavioral expectations to apply across all settings |
at your school. Consider creating an acronym to make

them easier to remember. (See model on handout p. 11.)
-

SCHOOLWORK:

COMPLIANCE:

FEER INTERACTIONS:

RULE-FOLLOWING:

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Step 2: Translate School-Wide Expectations into
Site-Specific Rules.

Students encounter constantly changing situations and
settings throughout the school day. Math class and the lunch-
room are very different places!

S0, the school must
translate the general
behavioral expectations into
site-specific rules to guide "
conduct in each building ability.

location. The process R: | respect my teacher and
unfolds in 3 stages... other adults.

S: | support my classmates.
O: | obey school rules.
A: | achieve to the best of my

www.interventioncentral.org 7



Response to Intervention/Multi-Tier System of Supports

Step 2: Translate School-Wide Expectations into
Site-Specific Rules.

1. ldentify the Range of Site-Specific Settings. The school
consults a building map, lists each space appearing on that
map, and identifies each space as ‘classroom’ or ‘common

area’.
— Classrooms are spaces for instruction overseen by one or
more teachers.

— Common areas (e.g., hallways, cafeteria) serve non-
academic functions for students across the school.

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

Step 2: Translate School-Wide Expectations into
Site-Specific Rules.

2. Determine Who Manages Behavior in Each Setting. The
school next lists the adults responsible for behavior
management in each of the classroom or common-area
settings.

— In common areas where supervision changes in shifts, the
school can list supervising personnel by shift.

— In common areas where supervision is fluid (e.qg.,
nallways) the school may identify all staff as potential
nehavior managers.

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

Step 2: Translate School-Wide Expectations into
Site-Specific Rules.

Location Supervising Time Location Supervising Time
Staff [Optional] Staff [Optional]
Cafeteria Principal, 11:00 am- Classrooms-Grade 5 | Abel, Smith,
Assistant 1:15 pm Renard,
Principal, LaBelle
Psychologist,

Lunch Monitors Handout p. 16

www.interventioncentral.org 4



Response to Intervention/Multi-Tier System of Supports

Handout p. 16

ACTRATY: Step 2: Tranalabs School-Wics Expectations info Sits-Specific Rulea. LSt the 52parate CIEsSmo0m
S COmmOnk-area 1ocations in your school. For each antry, recond Iocation, supenising SIS, ant [opdonally] the
imeiz) when the location is used. Ramamier i inciude nallwsys and specidl-ares ClEES00MS. 522 examyes below:

www.interventioncentral.org

Locafion Superviging Time Locafion Superviging | Time
a8aff [Cptianz] 5aff [Optianz]
Caielena Prncipal Ti00am- || Clessmoms-Grage 5 | Abd, Smin,
Aszsiant 1215 pm Fanard,
Frincipal LaEsliz
Psychologist,
LLunch Monitors
Loczfion Supeniaing Time Loczfion Buperviging | Time
stafi [Cptionai] Eafi [Cptionai]




Response to Intervention/Multi-Tier System of Supports

LAB WORK: ACTIVITY: Step 2: Translate School-Wide | *°*°°

www.interventioncentral.or

Expectations into Site-Specific Rules. List the F ) 1.

separate classroom and common-area locations in | ¢,
your school. For each entry, record location, supervising
staff, and [optionally] the time(s) when the location Is used.
Remember to include hallways and special-area classrooms.

= -

Location Supervising Time ocation Supervising Time
Staff [Optional] Staff [Optional]

www.interventioncentral.org 42



Response to Intervention/Multi-Tier System of Supports

Step 2: Translate School-Wide Expectations into
Site-Specific Rules.

3. Enlist Supervising Adults to Create Specific Rules. Adults
responsible for managing students in various settings will
translate the general, building-level behavioral expectations
Into site-specific rules.

For example, a 5"-grade teacher or cafeteria lunch monitor
will translate “I respect my teacher and other adults” into
specific rules describing what “respect” looks like for their
respective settings.

www.interventioncentral.org 4



Response to Intervention/Multi-Tier System of Supports

Step 2: Translate School-Wide Expectations into
Site-Specific Rules.

3. Enlist Supervising Adults to Create Specific Rules (Cont.).

Rule-sets for both classrooms and common areas should
be:

— few In number (e.g., between 4 and 8)
— stated in simple, clear language, and

— framed whenever possible as desired behaviors rather
than as behaviors to avoid.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Step 2: Translate School-Wide Expectations into
Site-Specific Rules.

3. Enlist Supervising Adults to Create Specific Rules (Cont.).
Here are additional considerations:

— Teachers at each grade level should work together to create
consistency in classroom rules.

— Special-area teachers (e.g., physical education, art, music,
etc.) will typically generate their own rules to accommodate
their unique activities, spaces, and materials.

— In common areas (e.g., cafeteria), support staff who help to
maintain order should assist in generating behavioral rules.

— In areas overseen by all adults (e.qg., hallways), feedback from
the entire staff is used to establish rules of conduct.

www.interventioncentral.org 4



Response to Intervention/Multi-Tier System of Supports

ACTIVITY: Step 2: Translate Schock-Wide Expectations into Site-Specific Rules. Tek= one or mors of the
schookwide behaviorl expacisione you cresbed [Sap 1) and franslste thes bekow indo sie-spssiic nles for s
bypical clesseoom i pour school.

Schocl-Mide Expectation 1: Schoolork:

Cla=enom Rule 1:

Claz=eoom Ruls I:

Claz=eoom Ruls 3:

Schocl-Mide Expectation 2: Complance:

Handoutp. 17 |eee

Claz=eoom Ruls 3:

Schocl-Mide Expectation 3: Peer Inbzractions:

Cla=enom Rule 1:

Clazmenom Rule 3

Claz=eoom Ruls 3:

Schocl-Mide Expectation 4: Rule-Faollowing

Cla=enom Rule 1:

Clazmenom Rule 3

Claz=eoom Ruls 3:

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

LAB WORK: ACTIVITY: Step 2: Translate School-Wide

Expectations into Site-Specific Rules. Take one |4, I/
or more of the school-wide behavioral expectations ’.b / }_J

you created (Step 1) and translate them below into
site-specific rules for a classroom or other setting.

e

School-Wide Expectation 1: Schoolwork:

Classroom Rule 1:

Classroom Rule 2:

Classroom Rule 3:

www.interventioncentral.org

47



Response to Intervention/Multi-Tier System of Supports

Step 3: Teach Expected Behaviors to
Students.

The school-wide behavioral expectations and site-specific
rules represents a sizable and explicit behavioral
curriculum.

Because students must master behavior rules for a variety
of settings, the Initial instruction of rules across the
building should be coordinated and completed within a
week.

* Building-Wide Introduction. As a kick-off to this
behavioral training, the collection of school-wide
behavioral expectations can be efficiently presented in a
multi-grade assembly.

www.interventioncentral.org 4




Response to Intervention/Multi-Tier System of Supports

Step 3: Teach Expected Behaviors to
Students.

Site-Specific Rules Training. Rules for each location will then
be presented in a lesson plan by the educators overseeing
those spaces.

* The educator describes and demonstrates each rule & connects
It to the relevant school-wide behavioral expectation.

« For example, a teacher may present the class rule: “I raise my
hand to be recognized before answering a question.” The
teacher then links that class rule to the school-wide behavioral
expectation: “| respect my teachers and other adults.”

 The educator next reviews examples of student behavior that
conform to the site-specific rule, then asks students to give
additional examples.

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

Step 3: Teach Expected Behaviors to
Students.

Site-Specific Rules Training (Cont.). To sustain behavioral
learning after the initial training:

 The educator reviews rules on a daily basis until
students can clearly and easily identify them.

* Both the school-wide and site-specific rules are posted
In every setting for easy reference.

o After the Initial training, the educator reinforces the rule-
set by frequently acknowledging and praising students
who observe the rules, citing their positive behavior in
specific terms.

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

L)) Step 4: Reinforce Positive
WA/ Behaviors.

Once behavioral expectations and rules are taught,
educators will want to regularly acknowledge and reinforce
positive behaviors.

While reinforcement of behaviors could be left to individual
teachers, schools are likely to see greater impact when
they coordinate a consistent, building-wide reinforcement
system consisting of praise, positive-behavior tickets, and
rewards:

www.interventioncentral.org 1



Response to Intervention/Multi-Tier System of Supports

T} Step 4: Reinforce Positive
WA/ Behaviors.

 Give Praise. At a minimum, staff should use frequent
praise that describes the positive behavior observed
and links It to the relevant rule.

These praise statements function as a positive coaching
tool, as they highlight exemplary student performance.

Because students find praise reinforcing, its regular use
will accelerate their adoption of positive behavior.

www.interventioncentral.org 2



Response to Intervention/Multi-Tier System of Supports

L)) Step 4: Reinforce Positive
WA/ Behaviors.

» Award Tickets/Rewards. While  cpson scrioor rower micen
optional, schools can increase | swdnt
student investment in a positive- - e
behavior program through use
of a school-wide ticket/reward | Awaredby
system:

1. Create Positive-Behavior Tickets. The school designs paper
slips (“tickets”) to be awarded to students recognized for
positive behaviors. The tickets can include blanks for the
adult to write in the student name, time, location, and/or an

account of the positive behavior that was observed.
_ www.interventioncentral.org 53




Response to Intervention/Multi-Tier System of Supports

T} Step 4: Reinforce Positive
WA/ Behaviors.

 Award Tickets/Rewards (Cont.).

2. Train Staff to Use Behavior Tickets. Adults throughout the
school receive a supply of tickets to award for exemplary
behavior. When awarding a ticket, the adult Is trained to:

— praise the student
— explicitly name the behavior that earned the ticket, and

— connect that behavior to the rule/behavioral expectation
that it supports.

Adults are also given a recommended quota of tickets to
award within a class period or school day.

www.interventioncentral.org 4




Response to Intervention/Multi-Tier System of Supports

L)) Step 4: Reinforce Positive
WA/ Behaviors.

« Award Tickets/Rewards (Cont.).

3. Link Tickets to Reinforcement. Each classroom will have a
system for tickets to be redeemed for rewards. Staff can
develop rewards to fit their circumstances.

— For example, a classroom teacher may promise extra recess
when the class earns a certain number of tickets. Dally ticket
totals are plotted on a class graph. Once the goal is reached, the
teacher selects a new prize activity.

— Or a special-area instructor may award tickets during classes,
deposit all earned tickets in a jar, and at the end of class draw one
or more tickets for prizes.

— Students awarded tickets in common area (e.g., hallways) can
add them to their class ticket total.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

AGTIVITY: Step 4: Rainforce Pogitive Behaviors. This step requires that school staff corsistently rooghize,
acknowledge, and reirforce positive behaviors through praise, awanding of positive-behavior icksts, and delivery of
camed rewards.

What a#e possible obstacles in your schaool to the imely, regular, ard corsistert reinforcement of positve behavioes?
“or 2ach obstacle, what are solutions?

Schook-Wide Reinforcement of Positve Behaviors
Obstache Solufion=

Handout p. 18

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

+ LAB WORK: ACTIVITY: Step 4: Reinforce Positive | *°°°

www.interventioncentral.or

Behaviors. This step requires that school staff F 11,

consistently recognize, acknowledge, and i/
reinforce positive behaviors through praise, awarding of
positive-behavior tickets, and delivery of earned rewards.

« What are possible obstacles in your school to the timely,
regular, and consistent reinforcement of positive

behaviors? For each obstacle, what are solutions?
‘ 7

N

School-Wide Reinforcement of Positive Behaviors
Obstacle Solutions

www.interventioncentral.org 7



Response to Intervention/Multi-Tier System of Supports

) Step 5: Monitor Program Implementation and
Impact.

The final step in rolling-out your “behavioral curriculum” is to
evaluate implementation and positive impact.

Staff Implementation. Your program’s success depends on
adults supervising locations to carry out the correct procedures.

Staff implementation can be measured directly through
observation—for example, viewing cafeteria personnel’s
instructing a 5™ graders in expected lunch-room behaviors.

Staff participation in the program can also be monitored by
collecting daily tallies from each supervised school location of
the number of positive-behavior tickets awarded.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

) Step 5: Monitor Program Implementation and
Impact.

Program Impact. The goal for positive behavior program is that
student academic performance will increase as behavioral
Interruptions to classroom instruction decrease.

* The school can monitor data on Office Disciplinary Referrals
(ODRs) to judge whether the teaching and reinforcement of
positive behaviors results in fewer students being removed
from the classroom.

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

ACTIVITY: Crazts an &ction Plan. Apooint & recorders. Use the anganizer below to davalop & S-sten schion plan for
e current school year to estsbish & shared framework for positive behavior 21 yaur school. For an explanation of
what aach sten entails, review the guide AT) far Befawior af Tier 1 Estabishing 3 Shaved Bulding-Wide Framewark
far Posiive Bahanar i 5 Saps.

RTI'MTSS for Behawior: Tier 1: Teaching Posifive Bshavicrs
step 1: Develop School-Wide Eehavioral Expectations.

Tagk# | Tazk Description Paraonis) Completion | Resources
Ragponsible Date Hesded

Handout
pp. 19-23

QO N OO O &~ LW N

9
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Response to Intervention/Multi-Tier System of Supports

Interventioli iCentridl

15-Hi ‘Caunt Tim

« LAB WORK: ACTIVITY: Create an Action Plan.

15:00

Appoint a recorder. Use the organizer below to [«
develop a 5-step action plan for the current # £

www.interventioncentral.org

: j
.) '*-\I| f’ ) |

school year to establish a shared framework for
positive behavior at your school.

3

N

RTI/MTSS for Behavior: Tier 1: Teaching Positive Behaviors
Step 1: Develop School-Wide Behavioral Expectations.

Responsible Date Needed

Task# | Task Description Person(s) Completion | Resources

1

2

3

www.interventioncentral.org 1



Response to Intervention/Multi-Tier System of Supports

Interventioli iCentridl

15-Hi ‘Caunt Tim

« LAB WORK: ACTIVITY: Create an Action Plan.

15:00

Appoint a recorder. Use the organizer below to [«
develop a 5-step action plan for the current # £

www.interventioncentral.org

: j
.) '*-\I| f’ ) |

school year to establish a shared framework for
positive behavior at your school.

§

~

RTI/MTSS for Behavior: Tier 1: Teaching Positive Behaviors

Step 2: Translate School-Wide Expectations into Site-Specific Rules.

Responsible Date Needed

Task# | Task Description Person(s) Completion | Resources

1

2

3

www.interventioncentral.org 2



Response to Intervention/Multi-Tier System of Supports

Interventioli iCentridl

15-Hi ‘Caunt Tim

« LAB WORK: ACTIVITY: Create an Action Plan.

15:00

Appoint a recorder. Use the organizer below to [«
develop a 5-step action plan for the current # £

www.interventioncentral.org

: j
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school year to establish a shared framework for
positive behavior at your school.

3

N

RTI/MTSS for Behavior: Tier 1: Teaching Positive Behaviors
Step 3: Teach Expected Behaviors to Students.

Responsible Date Needed

Task# | Task Description Person(s) Completion | Resources

1

2

3

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

Interventioli iCentridl

15-Hi ‘Caunt Tim

« LAB WORK: ACTIVITY: Create an Action Plan.

15:00

Appoint a recorder. Use the organizer below to [«
develop a 5-step action plan for the current # £

www.interventioncentral.org

: j
.) '*-\I| f’ ) |

school year to establish a shared framework for
positive behavior at your school.

3

N

RTI/MTSS for Behavior: Tier 1: Teaching Positive Behaviors
Step 4: Reinforce Positive Behaviors.

Responsible Date Needed

Task# | Task Description Person(s) Completion | Resources

1

2

3

www.interventioncentral.org 4



Response to Intervention/Multi-Tier System of Supports

* LAB WORK: ACTIVITY: Create an Action Plan. +9:00

develop a 5-step action plan for the current
school year to establish a shared framework for

positive behavior at your school.

Appoint a recorder. Use the organizer below to r.{, i L

RTI/MTSS for Behavior: Tier 1: Teaching Positive Behaviors e

Step 5: Monitor Program Implementation and Impact.

Task# | Task Description Person(s) Completion | Resources
Responsible Date Needed

1
2
3

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

RTI-Behavior at Tier 1: 5 Steps

Step 1: Develop School-Wide Behavioral
Expectations.

Step 2: Translate School-Wide Expectations into
Site-Specific Rules.

Step 3: Teach Expected Behaviors to
Students.

Step 4: Reinforce Positive
Behaviors.

Step 5: Monitor Program Implementation and
Impact.

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

RTI/MTSS-Behavior
Needs Assessment.
What issue(s) relating to
student behavior and
soclal-emotional functioning
present the greatest challenge(s) to
your school?

15

www.interventioncentral.org

=y




Response to Intervention/Multi-Tier System of Supports

T

RTIMTSS for Behavior and Social-Emotional Concerns
(RTI/MTSS-B): School / District Needs Assessment

Directions: Review these 10 behaviorsl chiallenges. Selectup 1o 4 that you beleve are of gresltes] concem in your
schoaoldisinicy. Rank your seieciad chalenges in tescanding order of imponance (2.9, grest challengs = ™%, 80 )

Ranking | Bshavioral Challenge: NOTES
1. Medivation. Uimnad s20den motivabon reerferes
significantly with academic parformance and lEsming

2 Bullying. Slying and ralated Roten [ covert) saaaem
Handout 1 behavices cragiz an emotionally unsafe aimasphena for
subistaniial number cf IEsMars.
% Disruptiea Clasaroom Behavioral Climate Srobkem
p . 3 1 behavioes acnass CESSOOMS commonly interfens with

effecive insTucion.

4 High-Ampifude” Behaviors. A& small numoar of
studznts with more 52vera benawiors Hes up 3 large snae
of 5Chiosd 5UpPort and inbervendon resources.

% wague Deacripfiona of Siudent Problema. Educ=os
find & dificult io define 3 student's pmary behavior
profiem in ciear and specific terms: " you can't name the
prodem, you can't fix it

% Lamibed Data on Ganavioral INbarsenons. Staf lacs an
understanaing of how B Set goals and what data o
collect when monitaring studant progress on behaviorsl
imsnantions.

7. Mo Deciaion Rules for Behavioral Mon-Rezpondars’.
The district Fias mo foemal Quitelines fior judging when 3
genera-=ducation student on & behavior-ntervendon plan
i5 & ‘nan-responder and May raquire more intensie
RTLMTSS or specia education serices.

& Diffening Philaaophies aboul Behavior Management.
Siaff are dvided betwesn reacive’punitve’ and
‘proacive’ positive’ viewpoints about how % manage
studant misbehaviar.

S wariability of Behzsor-Management Skilks. Teachars
and other educaions |E.g., paraprofessonals) vary in fer
knraledgs ai-andar wilingness o implemant-positive
behayior management pracices.

10. "SyBlem’ Greakdowna in SUpporting Students with
Intenzive Mesda. For students witn mare significant
cnalenging behaviors, here are dsoonnects amoss siaf,
proiem-soiving groups, and fime. These disconnacis
result in Isck of coordinsfion, cammunicstion, snd
consistan dziivary of DEnavor-SuUppor Serices,

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports
Needs Assessment: [dentify Your School or A

District’'s Greatest Behavioral Challenges

 Schools have limited resources to implement
RTI/MTSS for behavioral and social-emotional
ISSues.

They should, therefore, conduct an RTI-Behavior
needs assessment to better understand what
goals to work toward, how to allocate their
limited resources, and how to prioritize their
efforts.

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

Needs Assessment: Identify Your School or o
District’s Greatest Behavioral Challenges

1. Motivation. Limited student motivation interferes
significantly with academic performance and learning.

2. Bullying. Bullying and related hidden (‘covert’) student
behaviors create an emotionally unsafe atmosphere
for substantial number of learners.

3. Disruptive Classroom Behavioral Climate. Problem
behaviors across classrooms commonly interfere with
effective instruction.

www.interventioncentral.org 7



Response to Intervention/Multi-Tier System of Supports

Needs Assessment: [dentify Your School or
District’'s Greatest Behavioral Challenges (Cont.)

S

4. 'High-Amplitude' Behaviors. A small number of
students with more severe behaviors ties up a large
share of school support and intervention res

5. Vague Descriptions of Student Problems.
Educators find it difficult to define a student's primary
behavior problem in clear and specific terms: “If you
can't name the problem, you can't fix it."

6. No Data on Behavioral Interventions. Staff lack an
understanding of how to set goals and what data to
collect when monitoring student progress on
behavioral interventions.

www.interventioncentral.org 71



Response to Intervention/Multi-Tier System of Supports
Needs Assessment: Identify Your School or
fy =

District’s Greatest Behavioral Challenges (Cont.) &

7. No Decision Rules for Behavioral 'Non-
Responders'. The district has no formal guidelines for
judging when a general-education student on a
pehavior-intervention plan is a ‘non-responder' and
may require more intensive RTI/MTSS or special
education services.

8. Differing Philosophies about Behavior
Management. Staff are divided between
'reactive/punitive’ and 'proactive/ positive' viewpoints
about how to manage student misbehavior.

0

P
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Response to Intervention/Multi-Tier System of Supports

Needs Assessment: [dentify Your School or l

District’s Greatest Behavioral Challenges (Cont.)

9.

10.

Variability of Behavior-Management Skills.
Teachers and other educators (e.g.,
paraprofessionals) vary in their knowledge of--and/or
willingness to implement--positive behavior
management practices.

‘System’ Breakdowns in Supporting Students with
Intensive Needs. For students with more significant
challenging behaviors, there are disconnects across
staff, problem-solving groups, and time. These
disconnects result in lack of coordination,
communication, and consistent delivery of behavior-

|ICEeS.
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Response to |

Activity: Behavior
Needs Assessment

Review these 10
items from your
school/district
behavioral needs

Behavioral Needs-Assessment ltems:

Motivation

assessment (p. 48).
Select up to 4 items
from this list that you
feel MOST impact
your school or district.
Rank your choices in
descending order of
Importance (e.g.,
greatest

challenge ="1", etc.).

2. Bullying

3. Disruptive Classroom 05:00
Behavioral Climate oL

4. High-Amplitude Behaviors

5. Vague Descriptions of Student Problems

6. Limited Data on Behavioral Interventions

7. No Decision Rules for Behavioral ‘Non-
Responders'.

8. Differing Philosophies about Behavior
Management

9. Variability of Behavior-Management Skills

10. ‘System’ Breakdowns in Supporting Students

with Intensive Needs

- +-——



Response to Intervention/Multi-Tier System of Supports

Tier 1: Class-Wide
Management. What
checklist can help
teachers to build an
'Intervention
pathway' that
promotes effective
classroom
management?

&

www.interventioncentral.org



RTI/MTSS
for Behavior:
Pyramid of
Interventions

A

Tier 1: Class-Wide
, Management. Well-

Tier 2:_ managed classrooms are
Strategic built on a foundation that
Includes teaching

behavioral expectations
to students and using
proactive strategies to
manage group

www.interventioncentral.org




Response to lntarminntinnAiilts Tinre Cvictarny Anf Crinnarvie

Tier 1: Class-Wide Management:
MTSS-Behavior Intervention Pathways

‘Welkmanaged classmooms ane buill on 3 faundation that includes (1) sching behavional expectations o students;
12} prowiding sPong instnuciion; [3) using proactive sirategies io manage geoup behaviors; (4} bullding connections
with studenis; and [5) respending Sexiody and appropriatzly when individual behavior problems ocour.

Teacners can use this chechist i build an imenvention pathaay” that promotes eSsctive Classioom management
and emsunes thiat hey ane using the nght balance of behavior management practices with their students.

1. Behavioral Expectations. Students receive explicit training and guidance in

expected classroom behaviors—toinclude:

HandOUt pp . 25-30 O [1.1] Teaching Behavioral Expectations. Students iave been sxplicitly Bught classrom behavioral
expeciations. Those positive Dehavions ans acknowiedged and renfonced on am ongaing basis (Fairbanks,
Sugal, Guarding, & Lathrop, 2007).

ThiS TESOUICE CaN | | = L e e e o e o e e
lEaming activities withaut distracting others from iaming’). The nies are frequenty reviewed [Simensan,

be used for Pt B, Uy & Sugs 2008

O [1.3] Training Stusents in Basic Class Routinea. The tsacher Nas Clearty estaisnad routings bo deal Wit

teacher training mon st A, 558, G, L ST, Uz, e,
and as a
framework for

classroom
. 2. Instruction That Motivates. Academic instruction hokds student attention
CcO aCh | ng . and promotes engagement—fo include:

O [2.1] Delivering Effective Instruction. Tne teachers kesson and Rsfrucional activties indude thess

Gomponents (Euns, VanDerHeyden, & Boice, 2008

— Instructional maich. Shudents are placed in work that provides Sem with an aporopiate level of chalienge
(not too easy and not oo disicul).

—  Explici instruction. The teacher delivers instnuction using modeing, demonstraton, supsnised student
pracice, e,

—  High rare of siudant responaing and engagement. There are sufficent opportunides during the lesson for
students 1o be acively ENGagEd and SO wWhat Ty koW’

Tt et IiERGENGreniral g 3
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Engaging students in meaningiul academic aciviies atthe start of dass (e.g., using belringer aciviies)
Aszigning and collecing homework and dasswork

Transioning students eficientty betwesn activiies

Independant seatwork and cooperative ieaming grougs

‘Students leaving and resmaring the Casshoem

Dismissing students at the end of the period




Response to Intervention/Multi-Tier System of Supports
Tier 1: Class-Wide Management: Foundation

5. Individual Behavior
Management

Well-managed 4. Student
classrooms are built on a Relationships
foundation that includes:

3. Group Behavior
Management

2. Instruction That
Motivates

1. Behavioral
Expectations

www.interventioncentral.org 7




Response to Intervention/Multi-Tier System of Supports

1. Behavioral Expectations

Students receive explicit
training and guidance in
expected classroom
behaviors--to include:

www.interventioncentral.org 7



Response to Intervention/Multi-Tier System of Supports

 [1.1] Teaching Behavioral Expectations. Students
have been explicitly taught classroom behavioral
expectations. Those positive behaviors are
acknowledged and reinforced on an ongoing basis.

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

 [1.2] Posting Positive Classroom Rules. The
classroom has a set of 3-8 rules or behavioral
expectations posted. When possible, those rules are
stated In positive terms as ‘goal’ behaviors (e.g.
‘Students participate in learning activities without
distracting others from learning’). The rules are
frequently reviewed.

www.interventioncentral.org 1



Response to Intervention/Multi-Tier System of Supports

 [1.3] Training Students in Basic Class Routines.
The teacher has clearly established routines to deal
with common classroom activities. These routines

Include:

— engaging students in meaningful academic
activities at the start of class (e.qg., using bell-ringer

activities)
— assigning and collecting homework and classwork
— transitioning students efficiently between activities
— Independent seatwork and cooperative learning
groups
— students leaving and reentering the classroom.

www.interventioncentral.org 2




Response to Intervention/Multi-Tier System of Supports

2. Instruction That Motivates

Academic Iinstruction holds
student attention and
promotes engagement--to
Include:

www.interventioncentral.org 83



Response to Intervention/Multi-Tier System of Supports

 [2.1] Delivering Effective Instruction.
The teacher’s lesson and instructional
activities include these components:

— Instructional match. Students are placed in work
that provides them with an appropriate level of
challenge (not too easy and not too difficult).

— Explicit instruction. The teacher delivers instruction
using modeling, demonstration, supervised student
practice, etc.

— High rate of student responding and engagement.
There are sufficient opportunities during the lesson
for students to be actively engaged and ‘show what
they know’.

www.interventioncentral.org 4



Response to Intervention/Multi-Tier System of Supports

 [2.2] Maintaining a Brisk Pace of Instruction.
The teacher presents an organized lesson, with
Instruction moving briskly. There are no
significant periods of ‘dead time’ (e.g., during roll-
taking or transitioning between activities) when
student misbehavior can start.

www.interventioncentral.org 85



Response to Intervention/Multi-Tier System of Supports

 [2.3] Giving Clear Directions. When delivering
directions to the class, the teacher uses
strategies that increase the likelihood that all
students hear and clearly understand them.

For large groups, such strategies might include using
a general alerting cue (e.g., ‘Eyes and ears on me’)
and ensuring group focus before giving directions.
Multi-step directions are posted for later student
review. For individual students, the teacher may
make eye contact with the student before giving
directions and ask the student to repeat those
directions before starting the assignment.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

« [2.4] Offering Student Choice. The teacher
provides the class or individual students with
appropriate choice- opportunities when
completing in-class academic tasks.

Offering choice options to students can increase
academic motivation and focus while reducing
problem behaviors. Examples include allowing
students to choose (1) an assignment from among
two or more alternative, equivalent offerings; (2)
what books or other materials are to be used to
complete an assignment; (3) who to work with on a
collaborative task.

www.interventioncentral.org 7




Response to Intervention/Multi-Tier System of Supports

 [2.5] Avoiding Instructional ‘Dead Time’. The
teacher presents an organized lesson, with
Instruction moving briskly. There are no
significant periods of ‘dead time’ (e.g., during
attendance-taking or transitioning between activities)
when student misbehavior can start.

www.interventioncentral.org 88



Response to Intervention/Multi-Tier System of Supports

3. Group Management

The teacher uses active,
positive techniques to
manage the classroom--to
Include:

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

 [3.1] Employing Effective Verbal Commands.
The teacher delivers clear directives to students
that (1) are delivered calmly, (2) are brief, (3) are
stated when possible as DO statements rather
than as DON'T statements, (4) use clear, simple
language, and (5) are delivered one directive at a
time and appropriately paced to avoid confusing or
overloading students.

These directives are positive or neutral in tone,
avoiding sarcasm or hostility and over-lengthy
explanations that can distract or confuse students.

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

 [3.2] Providing Active Supervision. The teacher
frequently moves through the classroom--
strategically recognizing positive behaviors while
redirecting students who are off-task. As needed,
the Instructor gives behavioral reminders or
prompts, teaches or reteaches expected
behaviors , and praises examples of appropriate
student behavior.

www.interventioncentral.org 1



Response to Intervention/Multi-Tier System of Supports

« [3.3] Using Group Prompts to Hold Attention.
The teacher gives brief reminders of expected
behaviors at the 'point of performance'—the time
when students will most benefit from them.

To prevent student call-outs, for example, a
teacher may use a structured prompt such as:
"When | ask this question, | will give the class 10
seconds to think of your best answer. Then | will
call on one student."

www.interventioncentral.org 2



Response to Intervention/Multi-Tier System of Supports

4. Student Relationships

The teacher uses
strategies to promote In
students a sense of
classroom connection and
belonging--to include:

www.interventioncentral.org 93



Response to Intervention/Multi-Tier System of Supports

 [4.1] Greeting Students at the Classroom Door.
A personalized greeting at the start of a class
period can boost class levels of academic
engagement. The teacher spends a few moments
greeting each student by name at the classroom
door at the beginning of class.

www.interventioncentral.org 4



Response to Intervention/Multi-Tier System of Supports

 [4.2] Shaping Behavior Through Praise. The
teacher praises the student in clear, specific terms
whenever the student engages in that behavior.

The teacher uses praise statements at a rate
sufficient to motivate and guide the student
toward the behavioral goal: (1) The teacher se
the specific desired behavior(s) to encourage t

ects
nrough

praise; (2) The teacher sets a goal for how frec

uently

to deliver praise (e.g., to praise a student at least 3

times per class period for working on in-class

assignments). (3) The teacher makes sure that any

praise statements given are behavior-specific.

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

« [4.3] Maintaining a High Rate of Positive
Interactions Teachers promote a positive
relationship with any student by maintaining a ratio
of at least three positive teacher-student
Interactions (e.g., greeting, positive conversation,
high-five) for every negative (disciplinary)
Interaction (e.g., reprimand).

www.interventioncentral.org
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Handout pp. 25-27

Tier 1: Class-Wide Management:
MTSS-Behavior Intervention Pathways

‘Welkmanaged classmooms ane buill on 3 faundation that includes (1) sching behavional expectations o students;
12} prowiding sPong instnuciion; [3) using proactive sirategies io manage geoup behaviors; (4} bullding connections
with studenis; and [5) respending Sexiody and appropriatzly when individual behavior problems ocour.

Teacners can use this chechist i build an imenvention pathaay” that promotes eSsctive Classioom management
and emsunes thiat hey ane using the nght balance of behavior management practices with their students.

1.

O

Behavioral Expectations. Students receive explicit fraining and guidance in

expected classroom behaviors—toinclude:

[1.1] Teaching Behavioral Expectations. Students have been explicitty taught classroom behavioral
expeciations. Those positive Dehavions ans acknowiedged and renfonced on am ongaing basis (Fairbanks,
Sugal, Guarding, & Lathrop, 2007).

[1-2] Poating Positive Classroom Rukee. The chsseoom has a s of 3-8 noles or befavionl expectations
pasied. Whien possitie, Tose niles ane stated in positive t=mms as ‘goal benavions [e.g. 'Students participatz in
lEaming activities withaut distracting others from iaming’). The nies are frequenty reviewed [Simensan,
Fairbariis, Briesch, Myers, & Sugal, 2008).

[1.3] Training Students in Basic Class Routinea. The 1Sacher Nas clearty estaisnad routings to deal Wit
Commion classnoom aciiviies (Fairmanks, Sugai, Guarding, & Latheop, 2007; Marzano, Marzano, & Pickenng,
2003; Spnck, Borgmeeier, & Molet, 2D02). These mutnes include but are not imited 1o

Engaging students in meaningiul academic aciviies atthe start of dass (e.g., using belringer aciviies)
Aszigning and collecing homework and dasswork

Transioning students eficientty betwesn activiies

Independant seatwork and cooperative ieaming grougs

‘Students leaving and resmaring the Casshoem

Dismissing students at the end of the period

Instruction That Motivates. Academic instruction holds studentattention

and promotes engagement—fo include:

[2-1] Dalivering Effactive Instruction. The teachers lesson and Rsfrudional activities indude thess

Gomponents (Euns, VanDerHeyden, & Boice, 2008

— Instructional maich. Shudents are placed in work that provides Sem with an aporopiate level of chalienge
(not too easy and not oo disicul).

—  Explici instruction. The teacher delivers instnuction using modeing, demonstraton, supsnised student
pracice, e,

—  High rare of siudant responaing and engagement. There are sufficent opportunides during the lesson for
students 1o be acively ENGagEd and SO wWhat Ty koW’

3
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Response to Intervention/Multi-Tier System of Supports

PART 1. Tier 1. Class-Wide Management:
Which Practices Require More Training?

1. Look over the behavior-management
practices in the first 4 sections of the Class- ===
Wide Management handout (pp. 25-27): 1. Behavioral
Expectations; 2. Instruction That Motivates; 3. Group
Behavior Management; 4. Student Relationships.

2. ldentify up to 3 practices your group believes will
require extra support (e.g., training, modeling,
coaching) to ensure that teachers use them optimally.

3. For each selected practice, list the type(s) of training
support you think might be helpful for teachers.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

5. Individual Behavior
Management

The teacher uses flexible,
positive techniques to
manage behaviors of
particular students--to
Include:

www.interventioncentral.org
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Handout
pp. 27-28
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. Student Relationships. The teacher uses strategies to promote in students a

sense of classroom connection and belonging—fo include:

[4.1] Greating Students at the Clasarcom Door. A personalized grestng at the start of 3 class peniod can
boost class levels of academic engagement (Alkday & Pakurar, 2007). The leacher spends 3 fw moments
qgreeting each siudent by name i Te classiom door at the baginning ofdass.

[4.2] Shaping Benhavior Through Praise. To increase desined Denavior, e tsacher praises the student in clear,
specific 1ems wheneyer the student engages in that behavior (Kem & Clemens, 2007). The ieacher uses praise
sizlements at 3 Faie suSicint io mathale and quide the student imearnd Sie behaviorl goak [1) The tsacher
saliects the specic desired benavion's) o encowage through praiss; (2) The teacher sets a goal for how frequently
1z delver praise je.g., 1o praise a sudent at least 3 tmes pef class penod for woring on in-cass assignments). |3)
The teacher makes sure that any praise statements given are behavior-spedific.

[4.3] Maintaining a High Rats of Positive Interactiona Teachers promots a positive reiationsnip with any shugent
by mianizining 3 ratio of al least theee positive tsacher-student imsracions (2.g., greeting, positive conversation,

higr-five) S every negative (disciplinary) ineracion (=.g., reprimand) (Sorick, Borgmeiar, & Nsst, 2002).

. Individual Behavior Management. The teacher uses flexible, positive

technigues to manage behaviors of particular students—to include:

[5.1] Giving Pre-Comectiona as Bshavioral Reminders, The teacher Neads of a problem behavior by
proactively peompting of reminding the studant bo show approgrisie behaviors [De Pry & Sugal, 2002). Just besore
a time, situation cr seting when problem behaviors are most sy 1o oocur, the ieacher ‘pre-comects’ by reminging
the student of approprizie beravionalexpectations.

[5-2] Emphasizing the Positive in Teacher Requesta. Whensver possiie, the teacher siates requests 1
individual students in positve 1Bms [2.9., "1 will be over 1o help you on he 355gnMen just 25 5000 35 you relum
o your 52317 rather Tian Wit a negative spin (2.9, 7 Wit help you with your assignment wndl you retum % your
527 W an InSHUCIos request Nas A positive spim, that teacher is less liksy 1o tigger a power stnuggie and
mare Rty 90 gain student compliance (Braithwaite, 2001

[5.3] Askirg Opar-Ended Questions to Understand the Problem. The teacher 2sks neutal, open-ended
questions i collect more Ifemmation befone responding b 3 student who is upset or appears cordrontational
[Lancelzy, 1995). The ieacher can poce "ahe?, 'What, 'shere’, "shen’, and how® quesiions fo more fully understand
the problem situafion and identfy possikle solutions (e.g.. "What do you think made you angry when you
wera falidng with Bily™"). Teachers should avoid asiong ‘why" questions becauss they can imply that hie
teacher i blaming the student.

[5.4] Kseping Responass Calm and Brief. The 2acher responds o prowocative or confrontational students in
a neutral, business-ike, calm woice and kesps responsas brief (Sonick, Borgmeier, & Molet, 2002; Walksr &




Response to Intervention/Multi-Tier System of Supports

 [5.1] Giving Pre-Corrections as Behavioral
Reminders. The teacher heads off a problem

pehavior by proactively prompting or
reminding the student to show appropriate

behaviors.

Just before a time, situation or setting when
problem behaviors are most likely to occur,
the teacher 'pre-corrects' by reminding the
student of appropriate behavioral
expectations.

www.interventioncentral.org 101



Response to Intervention/Multi-Tier System of Supports

 [5.2] Emphasizing the Positive in Teacher
Requests. Whenever possible, the teacher
states requests to individual students in |
positive terms (e.g., " will be over to help you | l{
on the assignment just as SO0N as you return  [EE . SSuay’
to your seat") rather than with a negative spin
(e.g., "l won't help you with your assignment
until you return to your seat.").

When an instructor's request has a positive
'spin’, that teacher is less likely to trigger a
power struggle and more likely to gain
student compliance.

www.interventioncentral.org 102



Response to Intervention/Multi-Tier System of Supports

« [5.3] Asking Open-Ended Questions to
Understand the Problem. The teacher asks
neutral, open-ended questions to collect more |
Information before responding to a student
who Is upset or appears confrontational.

The teacher can pose ‘who’, ‘what’, ‘where’, ‘when’,
and ‘how’ questions to more fully understand the
problem situation and identify possible solutions
(e.g., "What do you think made you angry when
you were talking with Billy?"). Teachers should
avoid asking ‘why" questions because they can
Imply that the teacher is blaming the student.

www.interventioncentral.org 1




Response to Intervention/Multi-Tier System of Supports

 [5.4] Keeping Responses Calm and Brief.
The teacher responds to provocative or
confrontational students in a 'neutral’,
business-like, calm voice and keeps
responses brief.

The teacher avoids getting 'hooked' into a
discussion or argument with that student.
Instead the teacher repeats the request calmly
and—if necessary-- imposes a pre-determined
consequence for noncompliance.

www.interventioncentral.org 104



Response to Intervention/Multi-Tier System of Supports

« [5.5] Accessing an Array of Supportive
Responses to Problem Behavior. The
teacher employs a continuum of ascending
positive-behavior responses when problem
student behaviors occur, such as:

1. give a non-verbal reminder

2. give a verbal reminder

3. offer assistance or modify the task

4. provide a safe space for de-escalation.

www.interventioncentral.org 1



Response to Intervention/Multi-Tier System of Supports

 [5.6] Selecting Behavior Management
Strategies Matched to Student Need. The
teacher is able flexibly to match behavior
management strategies to the needs of
specific students, demonstrating their
understanding that one type of intervention
strategy cannot be expected to work with all
learners.

www.interventioncentral.org 1



Response to Intervention/Multi-Tier System of Supports

 [5.7] Employing Negative Consequences
Sparingly. The teacher makes limited use of
‘contingent’ (negative) consequences to
reduce inappropriate behavior.

The Instructor accesses negative
consequences only after first (a) trying
supportive consequences, and (b) ruling out
explanations for the misbehavior that lie
beyond the student’s control (e.q., a skill deficit
prevents the student from showing the desired
replacement behavior).

www.interventioncentral.org 107



Response to Intervention/Multi-Tier System of Supports

 [5.8] Documenting Classroom Removals.
Students may be removed from the classroom
for disciplinary reasons or to help them to calm
down or deescalate problem behaviors.

All classroom removals are recorded, including
iInformation such as date and time/duration of
the removal and a brief narrative of the event.

www.interventioncentral.org 1



Response to Intervention/Multi-Tier System of Supports

 [5.9] Holding ‘Reentry’ Conferences. Soon
after any significant in-class incident of student
non-compliance, defiance, or confrontation, the|
teacher makes a point to meet with the student
individually to discuss the behavioral incident,
Identify the triggers In the classroom environment
that may have led to the problem, and brainstorm
with the student to create a plan to prevent the
reoccurrence of such an incident.

Throughout this conference, the teacher maintains
a supportive, positive, polite, and respectful tone.

www.interventioncentral.org 1
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Handout
Worksheet
p. 30

Tier 1: Class-Wide Management: Estimate Teacher Implementation
Directiona: Review the 9 ‘capacty-building elements of individiual kehavior maragement below.
For each ilem, esimate the parcentage of dassrooms in your school that you believe consistently
use it in their behiavior management

1. Individual Behavior Management The teacher uses fexibles, positive
techniques to manage behaviors of particular students—to include:

[3.1] Giving Pre-Corrections as Behavioral Reminders.
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Response to Intervention/Multi-Tier System of Suppdg

Tier 1. Class-Wide Mgt: Estimate
Teacher Implementation

 Directions: Review the 9 ‘capacity-building’
elements of individual behavior management
below. For each item, estimate the

Interventioficentrdlb
10-Minute ‘Count Down’ Timer

10:00

www.interventioncentral.org

percentage of classrooms in your school that
you believe consistently use it in their
behavior management. (See pp. 27-28 for

1. Individual Behavior Management. The teacher uses flexible,po
techniques to manage behaviors of particular students--to include:

full explanation of elements.)

[5.1] Giving Pre-Corrections as Behavioral Reminders.

0% 0% 20% 30%. 40% o0%. 60%. 0% 80%

_____ 90%..........100%
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Response to Intervention/Multi-Tier System of Supports

Tier 1: Classroom
Interventions. Because the
teacher is the Tier 1
(classroom) RTI ‘first
responder’ who can potentially
assist any struggling student,
“= schools should prepare

necessary resources and T

define clear guidelines for how

to Implement Tier 1 behavioral

Interventions.

-

www.interventioncentral.org



RTI/MTSS
for Behavior: |
Pyramid of Tier 1; Clgssroom
. Interventions. Because
Interventions the teacher is the Tier 1

Tier 2: (classroom) RTI/MTSS
Strategic first rgsponder who can
potentially assist any
struggling student, schools
should prepare necessary
resources and define clear
guidelines for how to
implement Tier 1

l
_ .
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Response to Intervention/Multi-Tier System of Supports

Tier 1/Classroom Support Plan: 4-Step Flowchart

1.

identifies in clear &
specific terms 1-2
academic or
behavioral areas In
which the student
needs classroom
Intervention support.

IDENTIFY. The teacher > 2

PLAN. The teacher
selects intervention ideas
that will help the
student—creating a
written Classroom
Support Plan

CHECK UP. The teacher

reviews the Classroom Support
Plan in 4-8 weeks to judge Its

effectiveness.

v

MONITOR. The teacher
chooses a method for
monitoring student
progress, collecting
baseline data and setting
an outcome goal.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports
RTI Files

Russell

Problem:
Attendance and
preparedness

Intervention:
Learning Contract

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

RTI Files

* Problem: Russell is often tardy to his
science class. He Is also frequently
unprepared, not bringing work materials or
turning Iin assignments.

* Intervention: Russell’s science teacher,
Mr. Rappaport, meets with the student
during the school’s ‘extra-help’ period. In
that session, he works with Russell to

develop a learning contract.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Learning Contracts: Put Student Promises in Writing...

 Description. A learning contract is a voluntary,
student-completed document that outlines
actions the learner promises to take in a course
to achieve academic success.

 This contract Is signed by the student, the
Instructor, and (optionally) the parent.

Sources: Frank, T., & Scharff, L. F. V. (2013). Learning contracts in undergraduate courses: Impacts on student behaviors and academic
performance. Journal of the Scholarship of Teaching and Learning, 13(4), 36-53.

Greenwood, S. C., & McCabe, P. P. (2008). How learning contracts motivate students. Middle School Journal, 39(5), 13-22.
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Learning Contract:
Example

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

Russell B: Success Contract: Science 10

| am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

I hawe chosen to complete the following acbons:

‘1 | will amive to class on time.

2 | will brimg vy work matenials to class, including paper, notebook, textbook, and current
assignments.

3 | will keep my desk organized during independent work.

4 | will submit any current homework at the start of class.

Teacher Responsibilities

My teacher will help me to achieve success in this course fhwough these actions/supports:

1. Weskly reminders about any missing homework.
2. Extra-help pericd available for challenging assignmenits.
3.

4.

Length of Contract

The terms of this contract will continue unil:

April 8, 2018: At that point, teacher and student will review progress and decide whether to
continue, amend, or end this leaming contract.

Sign-Offs
Mr. Rappaport  Russell B.
Mr. Rappaport Russell B. [Parent Mame]
Teacher Student Parent

WWW.I
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Response to Intervention/Multi-Tier System of Supports

Learning Contracts: Put Student Promises in Writing...

Benefits. Learning contracts:
e provide academic structure and support,

 motivate struggling learners by having them
pledge publicly to engage in specific, positive
study and learning behaviors, and

* serve as a vehicle to bring teachers and

students to agreement on what course goals are
iImportant and how to achieve them.

Sources: Frank, T., & Scharff, L. F. V. (2013). Learning contracts in undergraduate courses: Impacts on student behaviors and academic
performance. Journal of the Scholarship of Teaching and Learning, 13(4), 36-53.

Greenwood, S. C., & McCabe, P. P. (2008). How learning contracts motivate students. Middle School Journal, 39(5), 13-22.
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Learning Contract:
Example

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

Russell B: Success Contract: Science 10

| am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

I hawe chosen to complete the following acbons:

‘1 | will amive to class on time.

2 | will brimg vy work matenials to class, including paper, notebook, textbook, and current
assignments.

3 | will keep my desk organized during independent work.

4 | will submit any current homework at the start of class.

Teacher Responsibilities

My teacher will help me to achieve success in this course fhwough these actions/supports:

1. Weskly reminders about any missing homework.
2. Extra-help pericd available for challenging assignmenits.
3.

4.

Length of Contract

The terms of this contract will continue unil:

April 8, 2018: At that point, teacher and student will review progress and decide whether to
continue, amend, or end this leaming contract.

Sign-Offs
Mr. Rappaport  Russell B.
Mr. Rappaport Russell B. [Parent Mame]
Teacher Student Parent

WWW.I
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Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10

to improve my grades and pass the course.

Date: Feb 4, 2013

htract: Science 10

| am taking part in this learning contract e pass the curse

Learning C

Statement of Purpose. The
contract opens with a
statement presenting a

rationale for why the contract

IS being implemented.

J

WWW.I

hawe chosen to complete the following acbons:

| will amive to class on time.

assignments.

| will brimg vy work matenials to class, including paper, notebook, textbook, and current

W N =

| will keep my desk organized during independent work.

4 | will submit any current homework at the start of class.

Teacher Responsibilities

My teacher will help me to achieve success in this course hrough these actions/supports:

1. Weskly reminders about any missing homework.
2. Extra-help pericd available for challenging assignmenits.
3.

4.

Length of Contract

The terms of this contract will continue unil:

April 8, 2018: At that point, teacher and student will review progress and
continue, amend, or end this leaming contract.

decide whether to

Sign-Offs
Mr. Rappaport  Russell B.
Mr. Rappaport Russell B. [Parent Mame]
Teacher Student Parent

IMCTVCTTUUTICTTIUN AT, UTY
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Learning Contract:
Example

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

Russell B: Success Contract: Science 10

| am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

I hawe chosen to complete the following acbons:

‘1 | will amive to class on time.

2 | will brimg vy work matenials to class, including paper, notebook, textbook, and current
assignments.

3 | will keep my desk organized during independent work.

4 | will submit any current homework at the start of class.

Teacher Responsibilities

My teacher will help me to achieve success in this course fhwough these actions/supports:

1. Weskly reminders about any missing homework.
2. Extra-help pericd available for challenging assignmenits.
3.

4.

Length of Contract

The terms of this contract will continue unil:

April 8, 2018: At that point, teacher and student will review progress and decide whether to
continue, amend, or end this leaming contract.

Sign-Offs
Mr. Rappaport  Russell B.
Mr. Rappaport Russell B. [Parent Mame]
Teacher Student Parent

WWW.I
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Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

Russell B: Success Contract: Science 10

I am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities--------—---mrem e

| have chosen to complete the following actions: ]

1 | will arrive to class on time. Student Actions. The\\
_ contract lists any

| will bring my work materials to class, including paper, noﬁ actions that the

Ll student is pledging to

complete to ensure

\success in the course.

-

|

3 | will keep my desk organized during independent work.

| will submit any current homework at the start of class.

Sign-Offs
Mr. Rappaport  Russell B.
Mr. Rappaport Russell B. [Parent Mame]
. Teacher Student Parent
WWW.Imerveruoreerrar ury T
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Learning Contract:
Example

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

Russell B: Success Contract: Science 10

| am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

I hawe chosen to complete the following acbons:

‘1 | will amive to class on time.

2 | will brimg vy work matenials to class, including paper, notebook, textbook, and current
assignments.

3 | will keep my desk organized during independent work.

4 | will submit any current homework at the start of class.

Teacher Responsibilities

My teacher will help me to achieve success in this course fhwough these actions/supports:

1. Weskly reminders about any missing homework.
2. Extra-help pericd available for challenging assignmenits.
3.

4.

Length of Contract

The terms of this contract will continue unil:

April 8, 2018: At that point, teacher and student will review progress and decide whether to
continue, amend, or end this leaming contract.

Sign-Offs
Mr. Rappaport  Russell B.
Mr. Rappaport Russell B. [Parent Mame]
Teacher Student Parent

WWW.I

IMCTVCTTUUTICTTIUN AT, UTY




Response to Intervent

Fg | W M F s ol a NP Y -l o PG

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

/Teacher Actions. Listing teacher
responsibilities on the contract
emphasizes that success in the
course is a shared endeavor and
can prod the student to take

Qight otherwise be overlooked.

advantage of instructor SUpPOrts that s e eoaness cuing incependent wer

\ Russell B: Success Contract: Science 10

g part in this leaming contract to improve my grades and pass the course.

Responsibilities.

hosen to complete the following acbons:

Hll arive to class on time.

il brimg oy work matenials to class, including paper, notebook, textbook, and current
ignments.

ill submit any current homework at the start of class.

N/

Teacher Responsibilities

My teacher will help me to achieve suctess in this course through these actions/supports:

Teacher Responsibilitieg--------------- \/

My teacher will help me to achieve success in this course through these actions/supports:

1. Weekly reminders about any missing homework.
2. Extra-help period available for challenging assignments.

£
4.

WWW.I

T ,vvvr/r/vvr/vl A T Vg T Ve 77F
Mr. Rappaport Russell B. [Parent Mame]
Teacher Student Parent
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Learning Contract:
Example

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

Russell B: Success Contract: Science 10

| am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

I hawe chosen to complete the following acbons:

‘1 | will amive to class on time.

2 | will brimg vy work matenials to class, including paper, notebook, textbook, and current
assignments.

3 | will keep my desk organized during independent work.

4 | will submit any current homework at the start of class.

Teacher Responsibilities

My teacher will help me to achieve success in this course fhwough these actions/supports:

1. Weskly reminders about any missing homework.
2. Extra-help pericd available for challenging assignmenits.
3.

4.

Length of Contract

The terms of this contract will continue unil:

April 8, 2018: At that point, teacher and student will review progress and decide whether to
continue, amend, or end this leaming contract.

Sign-Offs
Mr. Rappaport  Russell B.
Mr. Rappaport Russell B. [Parent Mame]
Teacher Student Parent

WWW.I
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Response to Intervent

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

Russell B: Success Contract: Science 10

I am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

I hawe chosen to complete the following acbons:

‘1 | will amive to class on time.

ng-Off. Both student and teacher
(and, optionally, the parent) sign the
learning contract. The student
signature in particular indicates a
voluntary acceptance of the learning
contract and a public pledge to
\follow through on its terms.

N

lass, including paper, motebook, textbook, and cumrent

independent work.

t the start of class.

n this course fhrough these actions/supports:

fng homework.
llenging assignments.

unfl:

t point, teacher and student will review progress and decide whether to
or end this leaming contract.

Sign-DﬁsA,l

Mr. Rappaport

Russell B.

Mr. Rappaport

Teacher

Ruszell B.
Student

[Parent Mame]
Parent

WWW.Imerveruoreerrar ury
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Learning Contract:
Example

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

Russell B: Success Contract: Science 10

| am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

I hawe chosen to complete the following acbons:

‘1 | will amive to class on time.

2 | will brimg vy work matenials to class, including paper, notebook, textbook, and current
assignments.

3 | will keep my desk organized during independent work.

4 | will submit any current homework at the start of class.

Teacher Responsibilities

My teacher will help me to achieve success in this course fhwough these actions/supports:

1. Weskly reminders about any missing homework.
2. Extra-help pericd available for challenging assignmenits.
3.

4.

Length of Contract

The terms of this contract will continue unil:

April 8, 2018: At that point, teacher and student will review progress and decide whether to
continue, amend, or end this leaming contract.

Sign-Offs
Mr. Rappaport  Russell B.
Mr. Rappaport Russell B. [Parent Mame]
Teacher Student Parent

WWW.I
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Response to Intervention/Multi-Tier System of Supports

RTI Files

« Progress-Monitoring: Mr. Rappaport decides
to measure intervention progress using a 4-item
Daily Behavior Report (DBR). Each item Is
scored YES=1/NO=0— so Russell can earn a
maximum of 4 points per day.

Russell was on-time to science class.

JdYES UNO

To monitor, the teacher calculates average daily scores
per week. At baseline, Russell earns an average rating
of 1.5 pts of 4. The outcome goal Is that Russell will
earn average weekly DBR scores of at least 3.5 pts of 4.

www.interventioncentral.org 12




Response to Intervention/Multi-Tier System of Supports
RTI Files

Russell: Grade 10: Attendance & Preparedness

Russell: Attendance & Preparedness

3.5

L

Global Score/DBR (0-4)
M
wt

P

1.5

1

WK 1 WK 2 WK 3 WK 4 WK 5 WK &

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports
RTI Files: Take-Away

 Learning Contracts are a great tool to record the
outcome of parent conferences.

The list of strategies coming out of teacher/parent
conferences to help a struggling learner are likely to
gualify as ‘RTI plans’—but only if they are written
down. The act of creating a Learning Contract
provides focus and structure to the meeting while
also resulting in a written record of the plan.

www.interventioncentral.org 131



Response to Intervention/Multi-Tier System of Supports
ROADBLOCKS: Tier 1: Individual Classroom Behavioral

Interventions

Consultant Support: Teachers do not have easy access to behavioral
consultants for help when creating classroom plans.

Intervention Bank: Teachers do not have a collection of research-based
behavior intervention ideas (‘intervention bank’) to review.

Documentation: Teachers do not write down their intervention plans,
preventing them from sharing the plans and outcomes with other school
stake-holders.

Multiple Staff: When several staff implement the same behavior-
Intervention plan for a single student, they are inconsistent in carrying out
that plan. '

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

Tler 2: Strategic

Interventions. Tier 2
.nterventlons target
tudents who need

%\ be navior and/or social-

“= which can be provided |
2 Interventions are ofter

= €motional support that goes beyond that

N the classroom. Tier
‘'standard-protocol

programs that match co

mmon student

Intervention needs In a school.

www.interventioncentral.org




RTI/MTSS

for Behavior:

Pyramid _Of Tier 2: Strategic
Interventions Interventions. Tier 2

. 5. Interventions target
el 2 - — | students who need
behavior and/or social-
emotional support (e.g.,
mentoring, counseling) that
goes beyond that which

Strategic
can be provided in the

www.interventioncentral.org




Response to Intervention/Multi-Tier Svstem af Sunnarts _

Jirm "Aaright, Pressanier o L]
'u& RTUMTES for Behavior: Tier 2 Progmmming Optiors 8 2019 Jim Wright L1 www inierverdoncental og

MT5S-Behavior: Selecting Programs to Provide Tier 2/Strategic
Support

Schocts implementing MTSS for behavior wil want to establish several intervention opticns at Tier 2 for fose
students whose emenging behavioral for sodial'emational concemns negatively importan aspect]s) of Tieir school
expenence. Students targeted for MTSS Tier 2 interventions show cument evidence of probieen Denaviers andior
negaive sacialemotional symploms that mpact school success but have manageable menia-healh nesds that can
till be approgeisiely addressed through eScient ‘slandani-freatment’ approaches such as social-skils Fainng o
mesoeing. The goal of Ther 2 serdiGes is 1 address students’ emosional disiculies 1o permil them eventually 1o drep
[k 1o Tier 1ischookwide supports— rather than escalating o require Tier 3 resource-intensive, indridual Teatment
plans [Mitchel et al., 201 1)

A building-aide sysiem of Tier 2 sodakemotionalbehavioral assistance ofes intepvenion options Tat sudents can
access quickly (e.g., within 1-2 weeks of referral), use data penodically to deferming which students should enter or

H d t 1- il Tier 2 services, and are abie b accommedaie up b 10-135 percent of the schoal population in Tier 2
a.n Ou . pengramming at any one ime [Mitchel et al, 201 1)
Schocts used a variety of sounces o ideniify students who qualky for Ther 2 senvices, including Cfice Discipinary
pp 3 1-33 Referals [O0Rs), afendance, grades, lsacheradministrator refemals, and bried nom-refierenced befhaviorrating

questionnaices [Mitchel £t al, 2011; Rodiguez & al, 2018).

Below are descriptions of 5 types of suppert most frequenty defined by schooks as Tier 2 MTSS-behavioral senices.
For each of the program opliens listsd, it is expecied that students will b ught behavioral expectations and given
cpportuniBes to practice desired behaviors with adull pesformance feedback. Furhamorne, parents should receive
rEgULE ComMUNICaens aboul Ter chikd's Tier 2 peogress [Rodiguez et al, 20ME).

Behavior Education Program/Check In-Check Out

Descrnton. The BerEvior EQUCItion PrOgramiChack In-Checs Ot (CIC0) Conmects Ji-rsk Stutems by assigned
educaters. CICO ncudes individualized student contact, Behavior raining, data collection, and parent
commRnication [Milchell et al, 2011). The shudent siarks and ends sach day by biefly checking in with their CICD
educaier contact. During the day, 1Bachers WOrking Wit the siudent complete 3 progress report rating Tat
student's cassoom behaviors. A goal of CICO0 is consistently o fsach and reimiorce positive student behavions.

Consideranans, When selecting educaiors o serve as CIC0 contacis, schoots should sirive 1o recnit adults who
Project warmE and carng.

Resourte. Hemﬂngmﬁmaehmmm Sohooks” T ﬁ&hm&mmmﬁmaHMmﬂnuﬂ
‘wTitten by the BEPICICO program crealors and avaiiable through Dooiselers: (ISSN-13; 5TB-1605236000).

Mentoring

Descaoion. Schooktased meniening programs match educatons of cther aout woiumsses with sk chidren or
youih. Through the menionng relationship, the memior can help fhe shadent to avoid nsay achities or behavioes
and to ingrease schos engagement. In a typical memieing reationship, the mentor and student meet ff atou an
hour perwesk, duning or afzr school [Semsiin et al., 2009).

Consideanans. A mentaring program is mos liksly o be successful when the school (1) designs it i meet the
needs of a speciic student risk prodle (.., academic disengagement), (2] rains mentors in echnigues: io bayild
pffecive relabionships with Tier menlees, (3 makes avalable a welcoming space and adivity matenals (eg.

www.interventioncentral.org 1




Response to Intervention/Multi-Tier System
Supplemental Behavioral

Interventions
Guiding Points for Educators...

o Tier 2 behavioral/social-emotional interventions
should be efficient to deliver, matched to student
needs, and monitored for effectiveness.

« Schools should inventory their Tier 2 behavior
services to ensure that they are research-based and
adequately address the needs of the student
population.

www.interventioncentral.org 1



Response to Intervention/Multi-Tier System of Supports |
Tier 2: Strategic Interventions.

« [B.2.1] Inventory Evidence-Based Services. The school
has inventoried its Tier 2 services and verified that all are
'evidence-based'-- I.e., supported by published research
(Hawken, Vincent & Schumann, 2008).

Tier 2 Programming Options

1. Behavior Education Program/Check In-Check Out

2. Mentoring

3. Solution-Focused Brief Counseling

4. Social Skills Training

5. Behavior Contracts

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

MTSS-Behavior: Tier 2 Intervention 3
Example

Jada: Mentor

Mentor. Jada has a sense of ‘learned helplessness’
toward mathematics. She often fails to even attempt
assignments. Jada is assigned for daily check-ins with a
school-based mentor who provides

encouragement and homework coaching and checks her
math homework for completion before she turns it in.

www.interventioncentral.org 1



Response to Intervention/Multi-Tier System of Supports %
RTI/MTSS for Behavior: Critical Issues...

Counseling Services: 3-Session Rule. Like any RTI/MTSS
resource, individual counseling should be carefully matched to
student needs and include periodic ‘check-ups’ to ensure that it is
still needed.

To maximize efficiency, schools should consider the ‘3-session’
rule: The counselor can see any student for any reason for up to
3 sessions. If, after these sessions, the counselor judges that the
student should continue in counseling, the counselor brings that
student up to the RTI/MTSS Team, creates a formal counseling
plan with outcome goals, and includes a date (e.g., in 6 weeks) to
evaluate the intervention plan.

www.interventioncentral.org 1



Response to Intervention/Multi-Tier System of Supports

Where to Find Tier 2
Behavioral Interventions:

IES * WWC Gestinghouse

What Works Select topics to Find What Works based on the evidence

: . +x] _ ) _
Clearinghouse MR ERe A T
http://ies.ed.govincee/wwc e e i
Girees  K-Demwr [@mmE. R e

This website reviews core
instruction and intervention s o

. . Joi for a WWC webi
programs in Student behaVIOr The What Waorks Clearinghause (WWC) WEBINAR MoslrrLuhs'IE.rzaﬂl'? weninar
reviews the existing research on different 0 e Finding Evidence: New e

programs, products, practices, and

and dropout prevention, as well | e sien srsa o o

educators with the information they need

Resources for Education
Researchers from the What

Works Clearinghouse
to make evidence-based decisions. We

aS number Of academlc areas. focus on the resuits from high-guality RanEankan

research to answer the question "What
waorks in education? Find more information
about the WWC

The site reviews existing A

studies and draws conclusions ©) nremvenmonseroms () enacrcecupss (@) meviewsorwonouaL suptes
about whether specific
intervention programs show
evidence of effectiveness.

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

Where to Find Tier 2

Behavioral Interventions: | I
National Center on —— f
INTENSIVE INTERVENTION
. . at American Institutes for Research B
National Center on Intensive

Resources Tools Charks Implementation Support Instructional Support About Us

Intervention Behavioral

. Behavioral Intervention Chart
Intervention Tools Chart \ T
. . ) . m udy Results rogram Informstion itional Reseanc
https://ChartS. |ntenS|Ve|ntervent|0n . This tocs chart presents information sbout stuies that have been conducted sbout behaviorsl intervention programs. The first tab, Shudy Quaily.

inchude= ratings from cwr TRC members on the technical rgor of the study de=ign. The s=cond tab, Shwdy Reswlls, inchedes information about the

findings of the studizs. The third tab, Progam Informabion, provides informatlion about the intznrention including the target Behavior it addresses and

Org/bl nterventlon? implzementation requirements. The fowrth tab, Additional Ressamch, provides information about other studies and reviews that have Besn conducted on
B

the int=ry=nticn.

PEPP e N P P
Intervention Study Study Type Participants Design Fidelity J.f M easures Measures
. Irmip | erreen bation Targebed Brosder
Sponsored by the National Center |
Sirglle-
Program (BEP) or Todd, Campls=ll, Meyer, &

Subject
Check-in / Check-out Horner {2008) e = - o & L

on Intensive Intervention, this page o

Behavior Education =
Sirgll=-

provides ratings for behavior e T . @
(CICO) :
Interventlon programs- :;_-:;:;_: F::p:;eiifn Hawkan, Maclecd, & Single-
Check-in / Chech-out Rawlings (2007) f;:j;:t - - - e
(CICO)

Users can streamline their search | ooe mrwtemes 22 @ @ o o

Behiavior BEducation

by subject and grade level oo cmpatsiess T2 L g g v o

Check-in f Check-out {2011)
[CICO)

(elementary or middle school).

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports =
Y A N

Tier 2: Strategic Interventions.
Handout 1: pp. 5,6,7

« [B.2.2] Use Data for Recruitment. At several checkpoints
during the instructional year, the school identifies students for
Tier 2 services through use of one or more objective data
sources (e.g., school-wide behavioral screening tools;
attendance records; Office Disciplinary Referrals) with
specific cut-points (Grosche & Volpe, 2013; Mcintosh, Chard,
Bolan, & Horner, 2006).

www.interventioncentral.org 142



Response to Intervention/Multi-Tier System of Supports 1=

Tier 2: Strategic Interventions.

« [B.2.3] Convene Team to Place Students in Tier 2
Services. The school convenes a team (e.g., 'Data Analysis
Team') that meets periodically (e.g., every 5 weeks) to review
school-wide behavioral, attendance, and social-emotional
data, to identify at-risk students, and to place them in
appropriate Tier 2 services (Mitchell, Stormont & Gage,
2011).

« [B.2.4] Make Timely Assignments. Once identified as
qualifying for Tier 2 services, students are placed in those
services with little or no delay (e.g., within 1-2 weeks of initial
referral) (Mitchell, Stormont & Gage, 2011).

www.interventioncentral.org 14



Response to Intervention/Multi-Tier System of Supports
Tier 2: Strategic Interventions.

« [B.2.5] Exit Students. At the start of any RTI-behavioral
Intervention, the school establishes clear outcome
goals/criteria for success to allow it to exit students whose
data indicate that they no longer require Tier 2 support
(Hawken, Vincent & Schumann, 2008).

« [B.2.6] Verify Quality of Implementation. ‘Intervention
Integrity' data are collected periodically (e.g., via direct
observation; interventionist self-rating; and/or permanent
products from the intervention) to verify that the Tier 2/3
Intervention plan is carried out as designed (Gansle & Noell,
2007; Roach & Elliott, 2008). NOTE: Student attendance Is a
key aspect of intervention integrity and should equal or
exceed 80%.

www.interventioncentral.org 144



Response to Intervention/Multi-Tier System of Supports

Tier 2: Strategic Interventions.

« [B.2.7] Track Student Progress. Every Tier 2 intervention
plan has at least one source of data (e.g., Behavior Report
Card; behavioral frequency count) to be used to track the
student's targeted behavior(s) (Grosche & Volpe, 2013). Tier
3 plans have at least 2 data sources.

Before beginning the intervention, the school establishes a
desired outcome goal that defines the minimum level of
acceptable improvement during the intervention timespan.
During the intervention, data are collected periodically (e.g.,
daily; weekly) to assess progress toward the outcome goal.

www.interventioncentral.org 14



Response to Intervention/Multi-Tier System of Suppq

RTI/MTSS-Behavior Elements: Prioritize!
 Appoint a recorder. Review each RTI/MTSS goal in this

section of the RTI/MTSS for Behavior: District-Wide Planning Tool.

 Rate each goal, using this scale:

Tier 2: Strategic Interventions. Tier 2 intervenfions target students who need behavior
andfor social-emotional support that goes beyond that which can be provided in the
clazzroom. Tier 2 interventions can take the form of small group programs, mentoring
support, or individual counzeling. Tier 2 interventions are often ‘standard-protocal’
programs that match commaon student intervention needs in a schoaol.

Low Priority|High Priority
0..1...2....3

Tier 2: Strategic
Interventions:
B.2.1-B.2.7.

verfied that all are 'sviderce-based'- e,
supported by published reseanch (Hawken, Vincent
& Schumann, J003)

This invenbory may inclede

fraining programs];

*  mentaring programs (e.g., Check & Connect);

#  individual courseling (2.0., Solufion-Focused
Sref Coursalng);

»  individualized behavior plans fo be
implementzd across at least 2 instrictional

*  growp-delivered interventions (2.g., social-skils

ATWMTES Blement Hating: How Imporant? | Discuszion Notes
O [B.2.1] inventory Evidance-Based Sarvices. The | Low Prority|High Pranty
school kas imventoned its Tier 2 semvices and 0...1..2.3

. IntiervientioficentrAl
10-Minute *Count Down’ Timer

10:00

Low Pricrity |HIgh Pricrity

0. 123

www.interventioncentral.org
DT Fa e TES T TS PRy 5.,
ayery 3 weeks) o review school-wide behasioral,
atterdance, snd socislemational data, fo idendify
at-n=k students, and to placs them in spproprate
Tier 2 senices [Mitchell, Stormant & Gage, 20111

Law Pricrity|HIgh Pricrity

0..1..2..3

O [B.2.4] Make Timely Assignments. Once
identified a5 qualifying for Tier 2 services, shadents
are placed in those serices with fite or no delay
l(eg, within 1-2 weeks of irifial referral] (Michel,
Stoernont & Gage, 2011},

Low Pricrity |HIgh Pricnity

0. 123

O [B.2.5] Exit 3tudente. Af the start of any RTI-
behavioral intervenfion, the school establishes
clear outcome goals/citena for success o allow it
i exit studients whose data indicate that they ao

www.interventioncentr

longer requirs Tier 2 support (Hawken, Vinceed &
‘Schumann, 2008).

Law Pricrity|HIgh Pricrity

0..1..2..3
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Response to Intervention/Multi-Tier System of Supports

Pivot Points. What are key
classroom competencies that ANY
student needs for school success?

www.interventioncentral.org 147



The Strugg

cupport the at-risk

ling Student in a General-Education

Setting: Pivot Points

Directions. The shudent compeiencies in the table below represent pivol pointe"—opporfuniies for educators fo

shudent to ‘pivol them toward school success. \Number in descending order the 5 competences

that you believe pose the greatest challenge fior students in your classroom or school to attain.

S

Ranking | Student Competency

A

. Basic Academic Skills. The student has sufficient mastery of basic
academic skills (e.g., reading fluency) to complete classwork.

. Academic Survival Skills. The student possesses the academic survival
skills (e.g., homework skills, time management, organization) necessary to
manage their lzarning.

Workshop

. Work Completion. The student independently completes in-class work and
homework.

Page

. Transitions. The student flexibly adapts to changing academic routines
and behavioral expectations across activities and settings (e.g., content-
area classes; specials).

. Attentional Focus. The student has a grade- or age-appropriate ability to
focus attention in large and small groups and when working independently.

o

Emotional Control. The student manages emotions across seffings,
responding appropriately to setbacks and frustrations.

. Peer Interactions. The student collaborates productively and has positive
social interactions with peers.

. Self-Efficacy. The student possesses a positive view of their academic
abilities, believing that increased effort paired with effective work practices
will result in improved outcomes (‘growth mindset’).

Self-Understanding. The student can articulate their relative pattems of
strength and weakness in academic skills, general conduct, and social-
emotional functioning.

J.

effectively with adults.

Self-Advocacy. The student advocates for their needs and negotiates
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The Struggling Student in a “ ,
General-Education Setting: Pivot Points

Successful students must be able to juggle many
competencies simultaneously as they negotiate
complex classroom demands.

The following slides present 10 such pivot points that
Include competencies in academics, behavior, self-
management, and motivation.

Teachers can play an important role in supporting the
struggling student by identifying potentially weak pivot
points and assisting the learner to attain them.

www.interventioncentral.org
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Pivot Points: Strengthening the Student Skillset

Basic academic skills

Emotional control

Academic
‘survival skills’

Work completion

Transitions

Peer interactions

Self-efficacy

Self-understanding

Attentional focus

Self-advocacy

www.interventioncentral.org
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Pivot Points: The Struggling Student in a General
Education Setting

‘ , 1. Basic Academic Skills. The student has
sufficient mastery of basic academic skills
(e.g., reading fluency) to complete
classwork.

‘ f 2. Academic Survival Skills. The student

possesses the academic survival skills (e.g.
homework skills, time management,
organization) necessary to manage their
learning.

www.interventioncentral.org

151



Response to Intervention/Multi-Tier System of Supports

3. Work Completion. The student

Pivot Points: The Struggling Student in a General
Education Setting
”f iIndependently completes in-class work
and homework.
Q , 4. Transitions. The student flexibly adapts

to changing academic routines and
behavioral expectations across activities
and settings (e.g., content-area classes;
specials).

www.interventioncentral.org
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Pivot Points: The Struggling Student in a General
Education Setting

‘ , 5. Attentional Focus. The student has a

grade- or age-appropriate ability to focus \ g
attention in large and small groups and
when working independently.

ﬁ , 6. Emotional Control. The student

manages emotions across settings,

responding appropriately to setbacks and
frustrations.

www.interventioncentral.org
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Pivot Points: The Struggling Student in a General

b4

N

/.

Education Setting

Peer Interactions. The student
collaborates productively and has
positive social interactions with peers.

Self-Efficacy. The student

possesses a positive view of

their academic abilities, believing

that increased effort paired with effective work
practices will result in improved outcomes
(‘growth mindset’).

www.interventioncentral.org
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Pivot Points: The Struggling Student in a General

9.

b4

‘, 10.

Education Setting

Self-Understanding. The student
can articulate their relative
patterns of strength and weakness in
academic skills, general conduct, and social-
emotional functioning.

Self-Advocacy. The student
advocates for their needs and
negotiates effectively with adults.

www.interventioncentral.org



Pivot Points: The Struggling Student in a General-

Education Setting: ACTIVITY

1.  Basic Academic Skills. The student has sufficient mastery of

Interventiofice ntrAl
§inute “Count Doum’ Ti

05:00

www.interventioncentral.org

DIRECTIONS. Review the 10 ‘pivot
points’ discussed today.

1. Select the one that you or your
school find most challenging.

2. Be prepared to report out.

sswork.

demic survival skills (e.g., homework
e their learning.

1-class work and homework.

mic routines and behavioral expectations
ecials).

oriate ability to focus attention in large and

, settings, responding appropriately to

as positive social interactions with peers.

8.  Self-Efficacy. The student possesses a positive view of their academic abilities, believing that
increased effort paired with effective work practices will result in improved outcomes.

9.  Self-Understanding. The student can articulate their relative patterns of strength and weakness in
academic skills, general conduct, and social-emotional functioning.

10.  Self-Advocacy. The student advocates for their needs and negotiates effectively with adults.



Interventioficentrdlb

Pivot Points: The Struggling Student in a General-
Education Setting: ACTIVITY 05:00

10.

Basic Academic Skills. The student has sufficient mastery of
basic academic skills (e.g., reading fluency) to complete classwork.

www.interventioncentral.org

Academic Survival Skills. The student possesses the academic survival skills (e.g., homework
skills, time management, organization) necessary to manage their learning.

Work Completion. The student independently completes in-class work and homework.

Transitions. The student flexibly adapts to changing academic routines and behavioral expectations
across activities and settings (e.g., content-area classes; specials).

Attentional Focus. The student has a grade- or age-appropriate ability to focus attention in large and
small groups and when working independently.

Emotional Control. The student manages emotions across settings, responding appropriately to
setbacks and frustrations.

Peer Interactions. The student collaborates productively, has positive social interactions with peers.

Self-Efficacy. The student possesses a positive view of their academic abilities, believing that
increased effort paired with effective work practices will result in improved outcomes.

Self-Understanding. The student can articulate their relative patterns of strength and weakness in
academic skills, general conduct, and social-emotional functioning.

Self-Advocacy. The student advocates for their needs and negotiates effectively with adults.
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RTI/MTSS

Tier 3: Intensive: RTI/IMTSS I

Problem-Solving Team.
\ General-education students
needing Tier 3 academic or
Tier 2: behavioral services are high-
stakes cases that require the

RTI/MTSS Problem-Solving

Team. This team follows a
_ customized ‘problem-solving’
approach. .

for Behavior:
Pyramid of
Interventions

Strategic
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RTI/MTSS Problem-Solving Team
Guiding Points for Educators...

« The RTI/MTSS Team is a crucial component of the
RTI/MTSS model for behavior.

Students with significant behavioral/social-emotional
needs require a structured, individualized problem-
solving meeting to sort out issues and develop a
customized plan.



Tier 3: Intensive Interventions: “How does a student g

to the RTI-B Team?”: 5 Referral Scenarios:

1. Tier 2 Non-Responder. The student has received Tier 2 services but has
falled to adequately improve behavior or attain social-emotional goals.

2. FBA/BIP. The student has a history of serious, escalating problem behavic
or social-emotional issues unresolved at earlier, less-intensive levels of
problem-solving. The RTI Team meets to recommend and coordinate the
conducting of a Functional Behavior Assessment (FBA) and accompanying
Behavior Intervention Plan (BIP).

3. Community Agency/School Wraparound Planning. The student receive
Intensive community-based mental health services. The school invites
parent(s) and agency personnel to an RTI Team wraparound meeting to
coordinate the student's therapy/intervention plans across settings.
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Tier 3: Intensive: RTI/MTSS
Problem-Solving Team.

Handout 1: pp. 7, 8

« [B.3.1] Establish a Tier 3 RTI/MTSS Problem-Solving Team. The
school has an 'RTI Problem-Solving Team' to create customized
Intervention plans for individual students who require Tier 3 (intensive)
social-emotional and/or behavioral interventions (Eber, Sugai, Smith &

Scott. (2002).
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Tier 3: Intensive: RTI/MTSS
Problem-Solving Team.

[B.3.1] Establish a Tier 3 RTI/MTSS Problem-Solving Team (Cont.j
The RTI/MTSS Problem-Solving Team:

has created clear guidelines for accepting a Tier 3 referral.
Identifies the function(s) that support problem behaviors of any
referred student to better select appropriate interventions.

follows a consistent, structured problem-solving agenda.
schedules (1) initial meetings to discuss student concerns and (2)
follow-up meetings to review student progress and judge whether
the intervention plan is effective.

develops written intervention plans with sufficient detail to ensure
that the intervention is implemented with fidelity across settings
people.

builds an ‘intervention bank’ of research-based intervention ideas
for common student academic and behavioral concerns.
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RTI Problem-Solving
Team Roles

o Facllitator

« Recorder

* Time Keeper

» Case Manager
 Coordinator
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Tier 3:

RTI Team: Meeting Format

| Introductions/Talking Points
m Step 1: Select Intervention Target(s)

| Step 2: Inventory Student's Strengths, Talents,
Interests, Incentives

| Step 3: Review Background/Baseline Data

| Step 4. Set Academic and/or Behavioral Outcome
Goals and Methods for Progress-Monitoring.

m Ste
m Ste
m Ste

0 5: Design an Intervention Plan
0 6: Share RTI Intervention Plan With Parent(s)

0 7: Review the Intervention and Progress-

Manitarina Planc
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The Power of Beliefs.
Staff beliefs & attitudes
toward student behavior . S@ESERE S
~act as a hidden but | mn

. powerful catalyst—either
encouraging or |
discouraging adoption of
RTI/MTSS for behavior.

-




RTI/IMTSS
for Behavior:
Pyramid of
Interventions
Tier 2:
Strategic

Staff Beliefs. Staff

across the
school/district

understand & accef

positive teaching
and managing of
student behaviors.
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The continued use of ineffective
Lc . . . 77
exclusionary practices has very little to
do with a student's behavior and very
much to do with a teacher's behavior.

-John W. Maag
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Handout1
0. 35

Jim Wiright, Pressersien

-
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b Reasons Why Teachers May Be ‘Reluctant’ to Move from
Punishment to Positive Behavior Management Strategies

Dirsctons: Read trowgh each of the possible reasons listed below for why a teacher may ke
relchat to move from puriive to posie behavior maragement sirategies. Select the 1-2
reasons that you kefieve MOST apply to your school.

1.

Teachers lack the skills to use positive behavior strategies (Bear
2013). Instructors lack the training to refocus their management
sirategies in a positive direction.

Teachers hang on to their current digciplinary procedures as
familiar, comfortable [ Thaler & Sunstein, 2009). Whenever peopls
(inchuding teachers) are acked to change imporiant aspects of their
profezsional behavior, thers iz 3 tendency fo ding to known and
comiortable routines—even when we get mediocre rezulis. This
reluctance to give up the familiar and embrace change i universal-and
ig known as the "status quo’ bias.

. Teachers are pulled into confrontational situations because

students control the interactions (Conroy et al., 2009). Teachers may
have good intentions to adopt posifive practices. However, when
studentz are defiant or noncompliant, these educators find themselves
‘pulled’ into a confrontation. So the sludent actually controls the
interacfion.

Teachers are (negatively) reinforced by use of punishment (Maag,
2012). When teachers send students with challenging behaviors to the
office, this can be ‘negafively reinforcing’ to the instructor-thus increasing
the likelihood that the teacher will uze the sirategy repeatedly.

Teachers use punishment because they see that it works—Ffor most
(Maag, 2001). In a typical student populalon, sending a student o the
principal's office iz quite efiective for the 35% who show few behavior
problems. The same disciplinary regponze iz mefiective with about 5% of
gfudentz, who either don't care or wish to escape the classroom. The
teacher, however, may assume that these recaldtrant students simply
need more of the same punishment for it to be effective—so problem
interaciions mtensify.

Teachers see zero tolerance’ of misbehavior as an important
teaching tool (Skiba =t al., 2006). The teacher beleves that having the
sfudent expenence punitive consequences such as class removal or
suspension will teach important ife lessons about consequences in the
‘real world' (Skiba ef al., 2008).
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6 Reasons Why Teachers May Be ‘Reluctant’ to
Move from Punishment to Positive Behavior
Management Strategies

There are several reasons why teachers may
continue to react to student misbehavior with
punitive responses—including removal from
the classroom—rather than adopting actions that
reinforce learning and a positive classroom
environment.
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6 Reasons Why Teachers May Be ‘Reluctant’ to
Move from Punishment to Positive Behavior
Management Strategies

1. Teachers lack the skills to use positive behavior
strategies (Bear 2013). Instructors lack the training to
refocus their management strategies in a positive
direction.

Charirra Raar 2 R (9012 Taacrhar racictanca tn franiiant rawwarde and nraica | arlr nf clvill ar a wica dAaricinn? 1niirnal nf Edriratinnal
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6 Reasons Why Teachers May Be ‘Reluctant’ to
Move from Punishment to Positive Behavior
Management Strategies

2. Teachers hang on to their current disciplinary
procedures as familiar, comfortable (Thaler &
Sunstein, 2009). Whenever people (including teachers)
are asked to change important aspects of their
professional behavior, there is a tendency to cling to
known and comfortable routines—even when we get
mediocre results. This reluctance to give up the familiar
and embrace change is universal--and is known as the
'status quo' bias.
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6 Reasons Why Teachers May Be ‘Reluctant’ to
Move from Punishment to Positive Behavior
Management Strategies

3. Teachers are pulled into confrontational situations
because students control the interactions (Conroy et
al., 2009). Teachers may have good intentions to adopt
positive practices. However, when students are defiant or
non-compliant, these educators find themselves ‘pulled’
Into a confrontation. So the student actually controls the
Interaction.
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4.

CAriren: NMAaan

6 Reasons Why Teachers May Be ‘Reluctant’ to
Move from Punishment to Positive Behavior
Management Strategies

Teachers are (negatively) reinforced by use of
punishment (Maag, 2012). When teachers send
students with challenging behaviors to the office, this can
be 'negatively reinforcing' to the instructor-thus
Increasing the likelihood that the teacher will use the
strategy repeatedly.

1 \A 9012\ <erhnnlownida Aicrinlina anAd tha intrancinancy, nf aveliicinn Childran and Vairith Cansirace Raviaww 24 2004
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6 Reasons Why Teachers May Be ‘Reluctant’ to
Move from Punishment to Positive Behavior
Management Strategies

5. Teachers use punishment because they see that it
works—for most (Maag, 2001). In a typical student
population, sending a student to the principal's office is
quite effective for the 95% who show few behavior
problems. The same disciplinary response is ineffective
with about 5% of students, who either don't care or wish
to escape the classroom. The teacher, however, may
assume that these recalcitrant students simply need
more of the same punishment for it to be effective--so
problem interactions intensify.
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6 Reasons Why Teachers May Be ‘Reluctant’ to
Move from Punishment to Positive Behavior
Management Strategies

6. Teachers see ‘zero tolerance’ of misbehavior as an
Important teaching tool (Skiba et al., 2006). The
teacher believes that having the student experience
punitive consequences such as class removal or
suspension will teach important life lessons about
consequences in the ‘real world’ (Skiba et al., 2006).

Source: Skiba, R. J., Reynolds, C. R., Graham, S., Shera, P., Conoley, J. C., & Garcia-Vazquez, E. (2006). Are zero tolerance policies
effective in the schools? An evidentiary review and recommendations. Report by the American Psychologlcal Association of the Zero
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Activity: Why the
Teacher Reluctance?

Discuss the reasons shared
here for why teachers may be
reluctant to move from
punitive to positive behavior
Intervention strategies.

Select 1-2 reasons that you
believe might be MOST
prevalent in your school .

For each reason selected,
come up with positive ideas
to address that roadblock.

Punishment to Positive Strategies

1. Teachers lack the skills to use positive
behavior strategies

2. Teachers hang on to their current
disciplinary procedures as familiar,
comfortable

3. Teachers are pulled into confrontational
situations because students control the
Interactions.

4. Teachers are (negatively) reinforced by
the use of punishment.

5. Teachers use punishment because they
see that it works—for most.

6. Teachers see ‘zero tolerance’ of
misbehavior as a teaching tool.
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Handout 2:
Beliefs About
Behavior
Survey
(BABS):
30-ltem Staff
Questionnaire

Diana Browning Wright and Clavton E. Coelz, 220112

This is an anonymons survey designed to look at one’s beliefs with regard to behavior.
(Fleaze respond by marking the box that applies to how von honestly feel about the statement)

g
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] E
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Fl=|= '# # Survey Items:

Q(Q |9 |Q |9 [ L |Mymain responsibility is to teach academics, not to teach students how to
behave.

Q0| Q (Q |39 | 2 |Aschool team should assist teachers in providing and manitzring

interventions for students in my class who are identified by the team as
emationally or behaviorally at risk.

O
O
O
O
O
[

My students must respect me before | can show respect to them.

O
e

If the student isn't succeeding, lack of motivation or laziness is likely to be
the problem.

| can prevent mast behavior problems by posting expectations, teaching
those expectations and rewarding studenis when they exhibit those
expeciations.

How students behave in my class is primarily related to my classrmoom
management strategies and the relationships | have with each student

For students who don't behave well in my class, punitive discipline is
effective at changing their behavior (e.g., reprimand, office referral,
detention or suspension

Stwdents should know how to behave and be ready to leam—! should not
have io teach these behaviors.

If & stwdent has repeated behavior problems, | should refer him/her to a
t=am meeting fo consider whether special education services are nesded.

Praise and positive recognition are powerful tocls to get students o
behave well in school.

If | use effective behavior support strategies in my classroom, | can get
B0%-80% of my students to meet behavioral expectations and maintain
engagement in leaming.

Schools are responsible for teaching academics, whereas parents and
the students themsehes are responsible teaching and leaming
behaviors.

It is unfair if some students receive individual incentives and rewards,
while others do not.

Students who lack social skills and'or the ability to manage their
emaotions, should be taught these skills in school.

Students should behave and study to leam the material. This is their

B I == T I

.1
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-

Beliefs About Behavior Staff Questionnaire:

-"C:a“_'

How to Use... !

« Research indicates that when the attitudes of ﬂ‘
80% of a group are in alignment, that group E
can reach a ‘tipping point’ where positive
change can occur across your system (e.g.,
school building).

« The BAB can provide insight into those beliefs about
student behavior held by the majority of

your staff.

0| Strongly disagree
L| Strongly agree

| Disagree
D Neutral
C Agree

1. | My main responsibility is to teach academics, not to teach students how
| Y =1
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Beliefs About
Behavior: Scoring.
* Review the optimal

answers to this
guestionnaire.
Award yourself a
point for every
response that falls in
the right direction for
a question: e.g.,
Agree/Strongly
Agree or
Disagree/Strongly
Disagree.

Total your points to

BEELIEFS ABOUT BEHAVIOR - 4™ Edition
Diana Browning Wright and Clavton E. Cool, 3/2012

This is an anonvmons survey designed to look at one’s beliefs with regard to behavior.
{(Please respond by marking the box that applies to how von honestly feel about the statement)

hisngree

Page 1 of 2

Survey Iftems:

O Agree

O Of meuwiral

(]

o

o Strongly agree

My main responsibility is to teach academics, not to teach students how to
behave.

A school team should assist teachers in providing and monitoring
interventions for students in my class who are identified by the team as
emaiionally or behaviorally at risk.

O

My students must respect me before | can show respect to them.

O ﬂl 4 I:i 4Htrun1zl_-r'dim1.{rm

O

get your final score.

a0 -

O

If the student isn't succeeding, lack of motivation or laziness is likely to be
the problem.

| can prevent most behavior problems by posting expectations, teaching
those expectations and rewarding siudents when they exhibit those
expeciations.

How students behave in my class is primarily related to my classroom
management strategies and the relationships | have with each student

For students who don't behave well in my class, punitive discipline is
effective at changing their behavior [e.g., reprimand, office referal,
detention or suspension)

Students should know how to behave and be ready to leam—I| should not
hawve fo teach these behaviors.

]

D|:|I

If a student has repeated behavior problems, | should refer him'her to a
team meeling io consider whether special education services are needed.

In

Praize and positive recognition are powerful tools to get students o
behave well in school.

11

If | use effective behavior support strategies in my classrocom, | can get
B0%-30% of my students to meet behavioral expectations and maintain
engagement in learming.

1x

Schools are responsible for teaching academics, whereas parents and
the students themseles are responsible teaching and leaming
behaviors.

13

It is unfair if some students receive individual incentives and rewards,
while others do not

14

Students whio |ack social skills and'or the ability to manage their
emaotions, should be taught these skills in school.

Tédlammtere chmaild Beblmiesm =mdd cfridu #0 la=rm the eeatmri=l Thie e Soir




Response t@

Beliefs About

Behavior: Scoring.

* Review the optimal
answers to this
guestionnaire.

« Award yourself a
point for every

response that falls in
the right direction for

a question: e.g.,
Agree/Strongly
Agree or
Disagree/Strongly
Disagree.

 Total your points to

get your final score.

Agree

St by age e

Page 2 of 2

Survey Iiems::

O] Strong by disag mee

U Disagree

Of Meutral

14

Students who do not respond well to basic classroom management
should receive evidence based interventions to address their behawvior
before evaluation for special education or more restrictive placements
is considerad.

Even without parental involvement and support, schools can effectively
teach students’ behavioral expectations and social skills.

I8

All my students are entithed to positive interactions with me, regardless
of whether they have behavior problems that disrupt my teaching.

IJ||I:| 0o O

I8

Proactive, positive behavioral interventions and strategies produce
longer lasting behavioral change than punishment based strategies.

o of of o

20,

Only students with IEPs are entitled o function-based behavior plans.

il'#

O o o o

o o of o

a1

Students with emotional and behavior disabilities should be educated
gutside of general education classes.

21

| do not have the time to implement individual interventions or behavior
plans for students who engage im behavior problems.

O

23

Adolescent students with emotional and behavioral problems can
respond well to school-based supports.

2.

The primary reason students misbehave in school is their lack of
parent support

0O O O O o O O 0 O

]

- | An incentive program is an important component to building an

effective behavior support program, so students can be provided or
earn access to items, activities, andior privileges when they engage in
deisred behaviors.

26,

Faimess is not every student getting the same treatment. Instead
fairmess is everyone getting what they need to be successful in school.

Motivational systems that provide exirinsic rewards harm infrinsic
mofivation.

I:lllll:l Dqﬂ

28

Just like we teach academics, schools should set aside time to teach
all students important social-emotional skills, such as mamaging one's
emuotions, demonstrating care and concem for others, and problem-
solving interpersonal conflicts.

3

Collecting amd reporting data to a school team on students’ behavior is
irmrmertmret = | Emliamares 1 e wmie et e firma
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Beliefs About Behavior Staff Questionnaire:

How to Score...

 Have all staff complete the 30-item BAB

survey.

e Score each survey, awarding a point for every §
response that Is ‘favorable or supportive’ of

positive behavior management. Add up all
earned points to assign the survey a global
score (max score = 30).

 Rank survey scores for all building staff in descending order

* Find the score at t
80% staff cut-off,

ne point in your school list that includes
"hat number gives you an indicator of

current staff attitides toward student behavior
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Beliefs About Behavior: School Survey Examples

School A. Staff survey shows School B. Staff survey shows
that 80% of staff responded with that 80% of staff responded with
15 or more supportive ratings. 25 or more supportive ratings.

oo N[O [ B|lW DD
O ([N OO0 | B W[IDN |-
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Action Team Activity...

Discuss either of these questions:

1.

How might you use the Beliefs
About Behavior Survey in your
school to measure staff
attitudes?

OR

What are other methods that
you could use to discover staff
beliefs about student
behavior?

BELIEFS ABOUT BEHAVIOR — 4™ Edition
Diana Browning Wright and Clayton B. Coole, 22012

This is an anonymous survey designed to look at one’s beliefs with regard to behavior.
(Flease respond by marking the box that applies to how yom honestly feel about the statement)

Survey Ttems:

My main responsibility is to teach academics, not to teach students how to
behave.

O| O Strongly dsagree

0 O pisagree

0| O Newtral

O O Agree

o o Strongly sgree

A school team should assist teachers in providing and monitoring
interventions for students in my class wheo are identified by the team as
emaotionally or behaviorally at risk.

o
o

u]

o
o

My students must respect me before | can show respect to them.

o
o

u]

]

If the student izn't succeeding, lack of motivation or laziness is likely to be
the problem.

| can prevent most behavior problems by posting expectations, teaching
those expectations and rewarding students when they exhibit those
expectations.

How students behave in my class is primarily related to my classroom
management strategies and the relationships | have with each student

For students who don't behave well in my class, punitive discipline is
effective at changing their behavior (e.g., reprimand, office referral,
detention or suspension)

Students should know how to behave and be ready to leam—I should not
have fo teach these behaviors.

If a student has repeated behavior problems, | should refer him/her to a
team meseting o consider whether special education services are nesdead.

I0. | Praise and positive recognition are powerful tocls to get students to

behave well in school.

11

If | use effective behavior support strategies in my classroom, | can gt
80%-80% of my students to meet behavioral expectations and maintain
engagement in learning.

12, | Schools are responsible for teaching academics, whereas parents and

the students themselves are responsible teaching and leaming
behaviors.

13

It is unfair if some students receive individual incentives and rewards,
while others do not.

14. | Students who lack social skills and/or the ability to manage their

emations, should be taught these skills in school.

15, | Students should behave and study to leamn the material. This is their

responsibility, not mine.
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Response to Intervention/Multi-Tier System of Supports

MTSS-Behavior: Agenda:

% 1. Understand the rationale for schools to
adopt a positive approach to behavior
management.

. Review the 3 Tiers/Levels of the MTSS-
Behavior model, with particular emphasis
on Tier 1/School-Wide and Classroom.

7 3. Investigate how staff attitudes toward
positive behavior management are crucial
In promoting MTSS-Behavior in any schoo



Response to Intervention/Multi-Tier At et

MTSS-Behavior: Next Steps

L]
L]
www.interventioncentral.org

Directi
worksr
implenr

ons: Consider the content of today’s
op. Select 2-3 ‘next steps’ to begin
entation of MTSS for behavior in your school.

Be pre

pared to report out.
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