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Response to Intervention

Workshop Information

Here are some points to review about today’s
training:

1.1f you have questions during the workshop,
type them into the chat bar and | can review at
the end of the session.

2 The PowerPoint/recorded webinar for today’s
training is posted at this URL:

http://www.interventioncentral.org/
goalacademy

www.interventioncentral.org
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Response to Intervention

About Jim Wright

Jim Wright is a presenter, trainer
and author on topics that cover the
essentials and beyond of Response
to Intervention and Multi-Tiered
System of Supports.

He has worked for 17 years in
public education as a school
psychologist and school
administrator. Jim has published
"The RTI Toolkit: A Practical Guide for
Schools" and is the creator of the
InterventionCentral.org website.

www.interventioncentral.org



.~~~ Responsetolnterventon
Thoughts Before We Begin...

 Nothing changes in your current classroom practice
based on today'’s training.

« Today’s session will give you additional ideas to consider
for intervention and data collection. While all of these
ideas can work at the high-school level, there is only
limited research about how to apply them in a remote
learning environment.

* Your goal Is to reflect on the resources shared today and
select any ideas that might be useful for you.

www.interventioncentral.org 7



RTI/MTSS Continuum of Services:
Tiers 1-3
Tier 3: Intensive Intervention (1-5%). Students who

failed to respond to lesser interventions are reviewed
by the RTI/MTSS problem-solving team and receive an

individualized intervention plan. Groups are capped at

3 students and meet daily for at least 30 minutes. A
Tier 2: Strategic Intervention (10-15%). Students -
receive small-group intervention (group size of 5-7) at -

least 3 times weekly for 30 minutes. The focus is on
finding and fixing off-grade-level skill gaps. /L- 1 5

Tier 1: Classroom Instruction (100%). The teacher
provides strong core instruction, differentiates as
needed for individual students.



Response to Intervention

RTI First Responder: The Classroom
Interventionist is Able to:

1. Provide Strong

Core Instruction to s>

the Whole Class

2.

6.

Collect Data to
Monitor & Judge
Student Progress

Intervention Plan
Before Implementing

Understand & Accept
Role as Intervention
‘First Responder’

5. Write Down the

3. Define the Academic
Problem(s) in Clear &
Specific Terms

v

Locate Appropriate
Intervention Ideas from
‘Intervention Bank’

www.interventioncentral.org




. Responsetolnterventon
Classroom Data Collection: Agenda

% 1. Data Collection: Case Studies. What are
examples of data collection (and
Intervention) for common concerns?

% 2. Data Collection: Big Ideas. What key
concepts can give better results from data?

% 3. How to Monitor Student Progress on
Classroom Interventions. What are the 7
steps to creating a strong monitoring plan?

94 Q&A. What questions do you have about
data collection?

www.interventioncentral.org



Response to Intervention |

The Struggling Student: Data Tells a Story... =

Whenever a student has academic or behavioral challenges,
you look to data to tell a coherent story. If any of these
elements are missing, the ‘data story’ can become garbled:

“+ What academic/behavior problem(s)
IS the student experiencing?

+»» What is the student’s current
performance?

“» What goal will you set to show
that the behavior has improved?

» How will you use data as
feedback to judge your
Intervention’s effectiveness?

Cameron does not retain key
Information from assigned readings.

On a written-retell rubric, Cameron
scores only 7 of 16 possible pts.

On a written-retell rubric, Cameron’s
goal s to score at least 12 of 16 pts.

The teacher will collect a written retell
from Cameron at least weekly to score
using the rubric.

www.interventioncentral.org 11



 PResponsetolnterventon
RTI Files: Cameron

Problem: Does not retain key
ideas from assigned readings.

Interventions:
Read-Ask-Paraphrase
Linking Pronouns to Referents

Mark It/Jot It
Double Entry Journal pp.

Progress-Monitoring:
Readiness Assessment Test
Written-Retell Rubric

www.interventioncentral.org




Response to Intervention

RTI Files

* Problem: When Cameron completes
assigned readings, he often fails to recall
important detalls.

* Intervention: His English teacher, Mr.
Tyne, considers several intervention
choices, all of which are student-
managed...

www.interventioncentral.org 1



Re Sp Read-Ask-Faraphrase -:'H.i.F'E Tﬁ.heet

Mame: THePages of Reading

Studen| Directions: For 2ach maragaEniifom your assigred reading, (1) READ fhe peragraph; (2] A3K yoursel what the main
des of the paregreph = and whert bes ey delsis support Shaf main ides; (3) PARAPHRASE the main ides and beo supporfng
defnily in your own wond= and weile fhem in the Sank provided.

Reading Comprehension; [Fss

Text Summarization

Read-Ask-Paraphrase:

Paragraph 2

During independent
reading, the student; will /

1. Read: Read the e

paragraph closely. /{ [Paragraph3

2. Ask: What Is the main

Idea and 2 supporting

details? Paragraph 4

3. Paraphrase: Write
key idea and details in

your own words. Paragraph’s

WW



Response to Intervention

™ ._
I ween I rl b u n e GRADE K-4 GRADE 5-6 GRADE 7-8 GRADE 9-12 SPANISH TECH TEACHER

Reading Comprehension: Tween Tribune

« Text samples used in the next few slides are from
Tween Tribune (www.tweentribune.com).

« Sponsored by the Smithsonian, the site is free to
schools and contains articles on science, entertainment,
culture, and other topics of interest to students.

« Alternative versions of each article are written at
different Lexile levels, making this site an excellent
source for passages to engage older students with
reading delays.

www.interventioncentral.org



Response to Intervention
Reading Comprehension: Annotation

 Linking Pronouns to Referents (Hedin & Conderman, 2010).
The student circles circle in the reading, explicitly identifies each
pronoun’s referent, and writes next to the pronoun the name of

its referent. | Exploring the amazing world of
lichens

By: Maggy Benson, Q%rus

Lichens are a symbiotic relationship between algae and fungus. They have been

nn oarth for millinnes of vwoaare livinm on rnecelee freooe and eoal in sl Aifferont

fungus come together to form this house, we ?ge:oangﬁhen This partnership is

called a symbiotic relationship, becaus@\elps both the fungus and algae

survive. Research has shown that lichens are not a natural biological group,

ae and

fung e a lichen. This partnership is

survive. Research has shown that lichens are not a natural biological group,
meaning they do not all come from a single common ancestor, in other words,
lichens have many origins. Currently there are almost 20,000 species of

lichenized fungi known.

'~ AL



Response to Intervention
Reading Comprehension: Annotation

 Mark It/Jot It prompts text interaction by marking up & annotation.

Would you eat soup made from
crickets?

By: Jocelyn Gecker, Adssociated Fress

How many people in
the world eat
insects?

Bugs in a gourmet kitchen are usually something to be squashed or swatted. But ’)
at Le Cordon Bleu, the esteemed French cooking school, chefs and food

scientists spent a week simmering, sauteing and grilling insects to extract

innovative flavors they say could open a nemntier. Gastronomic: Means
As a finale to their research, the school's Bangkok branch held a seminar called COOkmg and eating
"Edible Insects in a Gastronomic Context,” which booked up weeks in advance. 900d fOOd

The event in Thailand included lectures and a tasting menu for 60 open-minded
participants, a mix of student chefs, scientists, professors and insect farmers.

It's weird to have

First came a vial of ant-infused gin, followed by a shot glass of warm cricket . .
| insects in a fancy

consomme, then an hors d'oeuvre of cockchafer butter and herb crisp. A |
cockchafer could be mistaken for a water bug but is in fact a giant beetle. * meal.

Source: Mariage, T.V., Englert, C. S., & Mariage, M. F. (2020). Comprehension instruction for Tier 2 early learners: A scaffolded
apprenticeship for close reading of informational text. Learning Disability Quarterly, 43(1), 29-42. 17



. Responsetolnterventon
Reading Comprehension: Annotation

« Double-Entry Reading Journal directs students to select relevant

quotes from the reading, write reflective comments.

Double-Entry Reading Journal

Student T|m S Date: Feb 24, 2021
Would You Eat Soup Made from Crickets?

Reading Assignment:

Passage from My Reading My Thoughts About This Passage

It's not clear If serving insects is legal in all T would not want to eat insects if
Western countries. Proper hygiene needs to be they are not safe as food.

ensured at insect farms.

In Thailand alone, there are 200 species of This reminds me of how people eat
insects eaten as food. shrimp in the USA.
Sentence Starters: This reminds me of . The reason | picked this is .
This makes me think of . What confuses me about this is :
This is important because _. This is interesting, because .
— | think this means : Somebody who reads this might believe that

Source: Poch, A.L., & Lembke, E.S. (2018). Promoting content knowledge of secondary students with learning disabilities
through comprehension strategies. Intervention in School and Clinic, 54(2), 75-82. 1é



Response to Intervention

RTI Files

 Progress-Monitoring: Mr. Tyne finally chooses
Read-Ask-Paraphrase as the intervention to use

with Cameron.
The instructor weighs 2 choices to progress-monitor:

— Readiness Assessment Test (a brief short-answer quiz
based on the assigned reading)

— Written-Retell Rubric

www.interventioncentral.org 1



Response to Intervention

Readiness Assessment Test

www.interventioncentral.org 2



 PResponsetolnterventon
Classroom Data Tool: Readiness Assessment Test

Comprehension: Measuring retention of assigned
readings.

Readiness Assessment Tests (RATS). RATSs are brief
teacher-made assignments that students complete after
reading but before that reading is reviewed in class
(Weinstein & Wu, 2009). The teacher identifies the most
relevant information from the assigned reading and
constructs a few questions (e.g., 5) to test that knowledge.

The instructor selects the RAT-question format: short-
answer; essay; multiple-choice, or any combination.

www.interventioncentral.org 21



Response to Intervention

Readiness Assessment Tests (RATs): Sample Questions.
Multiple Choice.

A solar eclipse occurs when:

A. the sun cools and dims.

B. the moon passes between the earth and sun.
C. the earth spins on its axis.

o D. the earth blocks moonlight.

o O O

Short Answer.

A solar eclipse occurs when the passes
between the and sun.

Essay

Write a brief essay explaining the cause of a solar eclipse.

www.interventioncentral.org 22
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Written-Retell Rubric

www.interventioncentral.org 2



 PResponsetolnterventon
Classroom Data Tool: Rubric

« What It Is: An instrument designed to measure a
student on complex tasks.

In a rubric, the teacher:

— defines the categories that make up the important
dimensions of a task,

— develops written exemplars representing mastery for each
dimension, and

— creates a rating scale to be used in evaluating a particular
student's work for each dimension.




 PResponsetolnterventon
Classroom Data Tool: Rubric

« What It Can Measure:

1 Any complex, multi-dimensional task, such as:
v' participating in a discussion;
v" demonstrating comprehension via written retell;
v" writing a research paper;
v" preparing and presenting a PowerPoint;

v" completing and documenting a science lab
project.



 PResponsetolnterventon
Classroom Data Tool: Written Retell Rubric

« What It Is: An instrument designed to measure a
student’s iImmediate recall of key information from an
assigned reading.

1. The student completes the reading.

2. The student writes a brief summary of what they

recall from the passage (‘written recall’” or ‘written
retell’).

3. The instructor then ‘grades’ the recall/retell using a
rubric.



| Individual Reading Retelling Rubric:

Retell Rubric: Courtesy of
Saddleback Valley (CA)
School District.

Available online.

This resource includes

sample rubrics for:

= Descriptive Text

= Narrative Text

=  Problem/Solution Text

= Sequential/Time
Order Text

= Procedural Text

= Compare/Contrast
Text

= Cause/Effect Text

GCause/Effect Text Structure

waneJared P.

[ate

March 17, 2021.

w1010 Lexile

eamre_1NE BOSton Tea Party.

Circle one:  Oral Retelling ( Written Retelling )
Promipt: Tell me about what you read.
Rubric

4 Gives accurate information using explicit details with elaboration

SCare
- —_—

3 Gives accurate information with explicit details

2 Gives imited information; may include some inaccuraces

1 Unable to give information related to the text

0 Mo score indicates no response

Unaided Aided Rubric Score

* States author's intended purpose 1 2 3 4
& States and understands the importance of the

concept X ] @ 34
# States the event or happening X 1 2 4
* Prowides details about the cause of the event X 1 2 4
* Prowides details about the effect of the

happening or event X P @q
= Clearly links causes and effects X 1 (@)3 4
+ Demonstrates an understanding of diagrams,

tables, or graphs encountered in the text X ] ®3 4
* Provides a surmmary of the concept and how it 17 3 4

has personal relevance

Total Rubric

Comments:
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Monitoring Student Progress on
Classroom Interventions: Big

Ideas. These 8 big ideas can help teachers
to more effectively and efficiently collect and
Interpret student data in the classroom ...
pp. 2-4

www.interventioncentral.org 28



1.

S VWrighl, Pressenier

Monitoring Student Progress on Classroom Interventions: Big |deas

Teachers collect and intempeet multisie streams of dasseoom dat@ contivuously 1o maks ongoing judgments about
winether groups of individual leamers are understanding instruciional comsnt, making adequale peogress in
coursework, and behaving approprigiely. Here are key Tig ideas’ about mondoning student progeess that can assist
feachers in collecing more useiul dat eSoenty and making better dedsions about students’ response o classmom
interventions.

Dafing the sfudent problsm clearly. Before the t2acher can select a methiod of data collection b monior
student progress, that instrucion must first dedine the acafemic or behavioral problem cleary [Christ, 2008).
Clear dednitions of the presening concam are called probiem idenication [ID] sixsments'.

Probiem |0 staiements can ofien be imgeoved Dy making Tism more speciic and, when approgriale, by adding
hi:ﬂrﬂtimumtl’ra:’ﬂq, imensity, or pther objeciive dai o clarify e severity of the problem. For example,

rr|-ru| Hi

Handout: pp. 2-4

about 25 percent of e fme!

Iy comee up with this peoblem |0 siaement, ‘Angeia is disuptive indass.” Ths vagues

i detail, e.g., ‘Ang=la angues and refuses io comply when given a teacher
EQCher's ConCEm Tat ‘Sam Neyer Wms in homework' can be improved | she consuits her
o ainout how frequently the student submis wori, e.g., "Sam WImes in homewori only

Tabie 1 provides cxamples of how o composs specHic, data-based probem-I0 staiements.

| Tainie 1: How 1o Strengthen Descriptions of Academic and Other Behaviorns

ud

Deschptions nesdng mprovement. | Joshos ooss nof know his math Apne doesn 't respect
facts. This description & oo general: s, This descphion =
what does it mean 1o %now a math fact | waguely woned and
and what spechic facs does hie student | includes an uMnECESSary
nol know? walug judgement.

1. Gaet Spacific. Descrioe Joshua goes not imow fis mulpiicanon | Anne afizn il 0 compdy

behawicrs in specific i=ms 0-12 math fapks. WIth IBacher FEquests.

2. Use Data. Make use of availabie | When shown muEipicadon 0-12 Whan given direcives in
daia (when avaiable) to provide | Scholasnc math-ac fash camds fv | math mass, Amne complies
adititional information about seconds, Jashea can answer 320r56 | with those directives about
cument shudent perfommance. CovTRCHy 50% of the oime.

3. Reframe. State behaviors (when | When shown muEipicadon 0-12 Whan given direcives in
possible) as positive ‘goal’ Scholasnc math-fact fash cands for 3 math [ass, Anme wil
statements. seconds, JOshua wil answer 550f 58 | comply with those

covTech)y Jwith 95% accoracy]. direCtves Within 1 minuse
WILhaLT ATGLIMENT oF
COMPRIT af ieast 0% of
the fime.

academic persmance [Howel, Hosp & Kums, 2008).
- 29

2. Taks full advantage of practical progress-monitoring fools availabes in the classroom. There ars a range

of data-collection methads that ieachers @n use o rack Studeni progress on academic of benavioral
imerventions, such a grades, rubrics, student imenviews, Denawion report canis, and checikdists. Mary of hese
measures ars b=acher-mate and have the advantage of measunng e sudent's actual observed Denavior or

)




Response to Intervention

Data Collection: Big Ideas...

B Define the student problem clearly. Before selecting a
method of data collection to monitor student progress,
the teacher must first define the academic or
behavioral problem clearly (Christ, 2008).These are
called ‘problem identification [problem ID] statements’.

1

www.interventioncentral.org




Response to Intervention

Table 1: How to Strengthen Descriptions of Academic and Other Behaviors

Descriptions needing improvement.

Handout: p. 2

Joshua does not know his math
facts. This description is too general:
what does it mean to ‘know a math fact
and what specific facts does the student

Anne doesn’t respect
adults. This description is
vaguely worded and
includes an unnecessary

without added value judgments.

not know? value judgement.
1. Get Specific. Describe Joshua does not know his multiplication | Anne often fails to comply
behaviors in specific terms 0-12 math facts. with teacher requests.

2. Use Data. Make use of available
data (when available) to provide
additional information about
current student performance.

When shown multiplication 0-12
Scholastic math-fact flash cards for 3
seconds, Joshua can answer 32 of 58
correctly.

When given directives in
math class, Anne complies
with those directives about
30% of the time.

3. Reframe. State behaviors (when
possible) as positive ‘goal
statements.

When shown multiplication 0-12
Scholastic math-fact flash cards for 3
seconds, Joshua will answer 58 of 58
correctly [with 95% accuracy].

When given directives in
math class, Anne will
comply with those
directives within 1 minute
without argument or
complaint at least 90% of
the time.

www.interventioncentral.org




Response to Intervention

Data Collection: Big Ideas...

B Take advantage of practical classroom progress-
monitoring tools. Teachers can use lots of data-collection
methods to track student progress on academic or
behavioral interventions: e.g., grades, rubrics, interviews,
behavior report cards, and checklists.

Such ‘informal’ measures may appear to lack the rigor of
more formal norm-referenced assessments. But the
reduced stakes of classroom interventions mean that
measures used to track success on these general-
education interventions can also be less rigorous (Hosp,

2008). 2

www.interventioncentral.org 2




Response to Intervention

Data Collection: Big Ideas...

B Use measures that yield a specific number value.
Instructors should select progress-monitoring tool(s) that
can be converted to numeric data, so that the results can
be charted over time as a coherent data series.

For example, a teacher uses writing samples to monitor a
student’s ability to construct complete sentences. The
teacher converts each qualitative writing sample into
chartable, numeric data by (1) counting up number of
correctly formed sentences and (2) dividing this figure by
the total number of sentences attempted to calculate
percent of correctly formed sentences in the sample. 3

www.interventioncentral.org




Response to Intervention

Data Collection: Big Ideas...

m Choose measures that are sensitive to short-term gains.
Progress-monitoring should reveal in weeks—not
months— whether the intervention is effective. When
possible, teachers should select data-collection tools
(e.g., CBMs) that accurately capture incremental student
Improvement within a 6-to-8-week timespan.

4

www.interventioncentral.org 4




Response to Intervention

Data Collection: Big Ideas...

B Measure target behaviors, not ‘interventions’. The goal of
Interventions IS to Improve a target behavior—by positively
Impacting academic performance or general conduct.

So, teachers can actually choose a method to monitor a
student progress before selecting an intervention. For
example, a teacher wishes to increase a student’s reading
fluency. The teacher can next select from interventions
such as repeated reading, duet reading, etc.. However, no
matter what intervention(s) the teacher finally selects, the
goal for progress-monitoring remains unchanged: reading

fluency.
o

www.interventioncentral.org




.~~~ Responsetolnterventon
Measure Target Behaviors, Not Interventions...

Intervention 1;

Read-Ask-
W 1y | Data Paraphrase
S | Collection: .
Target . Intervention 2;
. Written-Retell i
Behavior: RubriC Linking Pronouns
Reading to Referents
Comprehension :
Intervention 3:

Mark It/Jot It

Intervention 4:
Double-Entry
Reading Journal

www.interventioncentral.org



Response to Intervention

Data Collection: Big Ideas...

B Baseline: Know the student’s starting point. When
preparing to monitor a student on intervention, the
teacher typically first collects ‘baseline’ data. The
Instructor assesses the student’s academic or behavioral
performance on one or more occasions before the
Intervention starts—and uses this preliminary data to
estimate that student’s starting point or current level of
performance (Hixson, Christ & Bruni, 2014).

Baseline information is also used as a point of
comparison throughout the intervention period to judge
whether that student has made progress. 6

www.interventioncentral.org 7




Response to Intervention

Data Collection: Big Ideas...

B Set an intervention goal. Before launching an
Intervention and monitoring progress, the teacher
establishes a student outcome goal (Hixson, Christ &
Bruni, 2014). To compute this outcome goal, the
Instructor decides how many instructional weeks the
Intervention will last and calculates a ‘realistic but
ambitious’ performance goal for the student to meet or
exceed by the end of the intervention period.

The Intervention goal allows the teacher a simple,
unambiguous standard against which to judge the
success of the intervention. 7

www.interventioncentral.org




Response to Intervention o
Data Collection: Big Ideas...

B Reduce the ‘noise’ in the data. All real-world student
performance data contains both real information and an
element of error (Hosp, 2008). Error in data collection is
ever-present. Teachers, however, can take action to
minimize the ‘noise’, or ‘error’, that data contains.

Common Sources of Data ‘Noise’ (Error)

Variance in administration of assessments. Staff vary in their use
of the data-collection instrument.

Variance in student performance. Factors such as emotional
state, physical needs (hunger, fatigue) impact assessments.

Variance in environment. Distractions, unexpected changes in
routine, etc., affect assessment results. 8

www.interventioncentral.org éé




Response to Intervention

Big Ideas in Data Collection

ZOOIT Survey

www.interventioncentral.org 4



Response to Intervention
RTI Files: Sara

Problem: Lacks fluency as a
writer.

Intervention:
Self-Monitoring and
Graphing of Journal Entries

Progress-Monitoring:
Curriculum-Based
Measurement: Writing

www.interventioncentral.org



Response to Intervention

RTI Files

« Problem: Sara takes a long time to
produce writing and typically turns in very
orief written responses.

* Intervention: Mr. Henry, her instructor,
uses journals to communicate with his
students. He decides to use self-
monitoring and graphing of Sara’s
journal entries to encourage increased
fluency.

www.interventioncentral.org

Vi)



.~~~ Responsetolnterventon
Journal Entries: Self-Monitoring & Graphing

* Assign journal-writing for fixed periods (e.g., 10 minutes)
several times per week.

 Atthe end of each journaling, the student counts total words
written in the session and records in their journal.

 The student then plots their daily total words written on a
graph.

 Atthe start of each week, the student (or teacher) notes the
previous week’s average words written and increases by
5% to set current week’s goal.

Source: Rathvon, N. (1999). Effective school interventions. New York: Guilford Press.



Response to Intervention

RTI Files

 Progress-Monitoring: To monitor Sara’s writing
fluency, Mr. Henry chooses Curriculum-Based
Measurement (CBM) Writing Fluency.

This assessment consists of timed (3 minute) writing
samples, scored for total number of words in the
writing sample.

www.interventioncentral.org

44



 PResponsetolnterventon
Classroom Data Tool: Curriculum-Based

Measurement/Assessment
o What It Is: A series of brief measures of basic

academic skills given under timed conditions and
scored using standardized procedures.

CBM/CBA measures often include research-derived

benchmark norms to assist in evaluating the student’s
performance.



Response to Intervention

Classroo
Measure

[

[

Data Tool: Curriculum-Based
ent/Assessment

« What It Can Measure:

] Speed and accuracy in basic academic skills, such as:
doral reading fluency: 1 min

1 reading comprehension (maze): 3 mins
1 production of writing: 3 mins

J math fact computation: 2 mins




Response to Intervention

Mechanics & Conventions of Writing

 Tracking student growth in emerging writing skills can
be confusing and time-consuming for teachers.

However, Curriculum-Based Measurement-Written
Expression (CBM-WE) is an efficient, reliable method
of formative student assessment that yields numeric
indicators that are instructionally useful--such as total
words written, correctly spelled words, and correct
writing sequences.

www.interventioncentral.org 47



Response | ﬁﬂ Cumcuum-Based Measuremeant: Wiithan Exprassisn Probs

Student Mame Classnoom: Diate:

One day, | was in my boat and a storm came up and camied me
to a desert island. To survive...

CBM-Written Expression:

Sample Story Starter

Source: Writing Probe Generator. Available at

http://www.interventioncentral.org/teacher-

resources/curriculum-based-measurement-probes-writing | ————— Comently Spelied Words: Cormedt Wiiling Seqoence

WWW.interve waw Iri2rventionceniral org - CopyTight @ 2009 - 2015 Am Wiight



.~~~ Responsetolnterventon
CBM Writing Assessment; Scoring

Total Words:

| woud drink water from the ocean and | woud
eat the fruit off of the trees. Then | woud bilit a
house out of trees, and | woud gather firewood
to stay warm. | woud try and fix my boat in my
spare time.

Total Words = 45




Response to Intervention

« CBM-WE: Total Words Written [4 Minutes]. The student’s
writing sample Is scored for the total words written.

Total Words Written (TWW): This measure is a count of the total words written during the CBM-WE
assessment.
Grade Fall Fall:+/-1 SD Spring Spring: +/-1 SD Weekly
TWW (=16th%ile to 84th%ile) TWW (=16th%ile to 84ih%ile) Growth
(Malecki & Jewell, (Malecki & (Tadatada, 2011)
2003) Jewell, 2003)
1 8 313 14 721 0.45
2 24 1434 31 19543 043
3 36 23549 36 24548 0.35
4 41 30«52 46 3062 0.25
5 21 3468 67 4391 -~
6 44 31«57 58 44572 --

Source: Gansle, K. A., VanDerHeyden, A. M., Noell, G. H., Resetar, J. L., & Williams, K. L. (2006). The technical adequacy of curriculum-
based and rating-based measures of written expression for elementary school students. School Psychology Review, 35, 435-450.



Response to Intervention

CBM Writing Assessment: Scoring
Correctly Spelled Words:

| drink water from the ocean
and | eat the fruit off of the
trees. Then I--a house

out of trees, and | Wold gather
firewood to stay warm. | \Noud try
and fix my boat In my spare time.

Correctly Spelled Words = 39

www.interventioncentral.org




Response to Intervention

« CBM-WE: Correctly Spelled Words [4 Minutes]. The
student’s writing sample is scored for the number of words
spelled correctly.

Correctly Spelled Words (CSW): This measure is a count of correctly spelled words written during the
CBM-WE assessment.
Grade Fall Fall:+/-1 SD Spring Spring: +/-1 SD Weekly
cSW (=16th%ile to 84th%ile) CSW (=16th%ile to 84th%ile) Growth
(Malecki & Jewell, (Malecki & (Tadatada, 2011)
2003) Jewell, 2003)
1 5 19 10 317 0.45
2 20 1030 27 1539 0.46
3 32 19545 33 2145 0.37
4 38 2650 44 29«59 0.26
5 48 31«65 65 42«88 --
6 42 29555 56 41«71 --

Source: Gansle, K. A., VanDerHeyden, A. M., Noell, G. H., Resetar, J. L., & Williams, K. L. (2006). The technical adequacy of curriculum-
based and rating-based measures of written expression for elementary school students. School Psychology Review, 35, 435-450.



.~~~ Responsetolnterventon
CBM Writing Assessment; Scoring

Correct Writing SequencesA

AI Iwoud drink|water|from the ocean
and Mvoud eat “the fruit off of the
tregs TherAI w%ud bilit a house
out of trees, and | woud gather

flrewood to stay y warm. | w%u try
and f|x my boat IN my spare time.

Correct Writing Sequences = 37

www.interventioncentral.org




. Responsetolnterventon
« CBM-WE: Correct Writing Sequences [4 Minutes]. A point

IS scored whenever two adjacent units of writing (e.g., two
words appearing next to each other) are correct in
punctuation, capitalization, spelling, and syntactical and
semantic usage.)

Correct Writing Sequences (CWS): This measure is a tabulation of correct 'writing sequences’ written
during the CBM-WE assessment. One Correct Writing Sequence 1s scored whenever two adjacent units of
writing (e.q., two words appeanng next to each other) are found to be correct in their punctuation,
capitalization, spelling, and syntactical and semantic usage.
Grade Fall Fall:+/-1 SD Spring Spring: +/-1 SD Weekly
cWS (=16th%ile to 84th%ile) CWS (=16th%ile to 84th%ile) Growth
(Malecki & Jewell, (Maleck & (Tadatada, 2011)
2003) Jewell, 2003)
1 2 04 I 1513 0.36
2 15 5525 24 1137 0.44
3 28 1442 31 18544 0.35
4 38 25«51 42 26«58 0.22
5 46 28«64 63 40«86 --
6 41 27«55 54 3771 --

Source: Gansle, K. A., VanDerHeyden, A. M., Noell, G. H., Resetar, J. L., & Williams, K. L. (2006). The technical adequacy of curriculum-
based and rating-based measures of written expression for elementary school students. School Psychology Review, 35, 435-450.



Respon:

Writing Probe
Generator

Create a probe to
assess the
mechanics and
conventions of
student writing.

Four source for RTI resources ‘/#

Products Workshops CEBM  Downloads

Ol INTERVENTION CENTRAL

Home  Academic interventions — Behavior Interventions ATl Help  Condnct:

| F ]

Writing Probe Generator
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Written Expression Probe Generator

Curmicalum-Based Mesmarement Wirtmn Exonession probes e Erisf, fimed {Z-minud
meshanca and comventions. The shudent iz given & “siory siarer’, 8 bnsf introduciony =

i3 CF e ClmT ATTng A

memsrreris il ook ol m student's mashery of writng
shemthat enes a2 8 simulus for e tudest o cresl=

WrHen expression probes can be used o any grade bevel in which shudents ane =hll working on =uch writng skis a= panclustion, grammar,
=peling, and capitsizstion. They can also be sdminirlered io indwidual students or enfire groups. NCTE: Yiou can download insfnuctions for
mdminiriering and =pering CEL Wrilan Exzression peobas by clicking here.

Directions: You can use iz sppicsfion o generste your cwn custom CEL Winden Expression Siory Stader io use im=edistely wilh your student
). oJueet ko these simza
1. Select a title foptional]. Yos can give your story starer shesd 8 cuslom flie {25, Ji='s Wiling Samgle: Colober 24, 2011 by djiming your
{Hm intn e Jaxthox “Sabact w He for this worcshaat balow

2. Select orwribe a story starber. Enber 8 story starer of your choozing imc the fexfax Tyoe in he slory =lader’ below. OF cour=e, you can
write your cwmn siory starter, Or you can clickon any of ine pre-formatisd siory starsrs on fhe right side of the page and T siory starder w
mufomstically load imic the f=xi box fior you o =di == needed

3. Download and view the Writing Probe Sheet. When you haes finizhed formafting yosr wriling probe, pou can downlead end view & in pdf
Formrast by clicking on e Townlcad POF bution

&. Email the Wiiting Probe Sheet [optional]. A= a convesiznce, fiz sppication sllow= you to email your fnished Wiitng Probe Sheet i
whomeauer you chogze by clicking on ine el P07 batlon and foliowing directions 1o emer your own email addmess mx well as foed of fre
miended recipient.

Salact a titha for thie workshest

Typa In the "“story startar

Tha rcckesapaz nocticed thot the coge woa cpan ond. . o

Clkck on the 'siory stEner you wish i use.

T macd =

URL: http://www.Interventioncentral.org/tools/writing-probe-generator
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Response to Intervention
RTI Files: Russell

Problem: Attendance and
preparedness

Intervention:
Learning Contract

Progress-Monitoring:
Behavioral Checklist

www.interventioncentral.org



Response to Intervention

RTI Files

* Problem: Russell is often tardy to his
science class. He Is also frequently
unprepared, not bringing work materials or
turning Iin assignments.

* Intervention: Russell’s science teacher,
Mr. Rappaport, meets with the student
during the school’s ‘extra-help’ period. In
that session, he works with Russell to

develop a learning contract.

www.interventioncentral.org 7



Response to Intervention

Learning Contracts: Put Student Promises in Writing...

 Description. A learning contract is a voluntary,
student-completed document that outlines
actions the learner promises to take in a course
to achieve academic success.

 This contract Is signed by the student, the
Instructor, and (optionally) the parent.

Sources: Frank, T., & Scharff, L. F. V. (2013). Learning contracts in undergraduate courses: Impacts on student behaviors and academic
performance. Journal of the Scholarship of Teaching and Learning, 13(4), 36-53.

Greenwood, S. C., & McCabe, P. P. (2008). How learning contracts motivate students. Middle School Journal, 39(5), 13-22.



Respo

Learning Contract:
Example

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

r\f\f\ o lindan 'l\lf\+:l\lf\

Russell B: Success Contract: Science 10

I am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

I hawe chosen to complete the following acbons:

1
2

4

Teacher Responsibilities

| will arive to class on time.

| will Brimg vy work matenials to class, including paper, notebook, textbook, and curent
ASsignments.

| will keep my desk organzed during independent work.

| will submit any current homework at the start of class.

My teacher will help me to achieve success in this course hrough these actions/supports:

Length of Contract

Sign-0ffs

1. Weskly reminders about any missing homewark.
2. Extra-help peried available for challenging assignments.
3.

4.

The terms of this contract will continue untl:

April 8, 2018: At that point, teacher and student will review progress and decide whether to
confinue, amend, or end this leaming contract.

Mr. Rappaport Russell B.

WWW.I

Mr. Rappaport Russell B. [Parent Mames]
Teacher Student Parent

IMCTVCTTUUTICTTIUN AT, UTY




Response to Intervention

Learning Contracts: Put Student Promises in Writing...

Benefits. Learning contracts:
e provide academic structure and support,

 motivate struggling learners by having them
pledge publicly to engage in specific, positive
study and learning behaviors, and

e serve as a vehicle to bring teachers and

students to agreement on what course goals are
iImportant and how to achieve them.

Sources: Frank, T., & Scharff, L. F. V. (2013). Learning contracts in undergraduate courses: Impacts on student behaviors and academic
performance. Journal of the Scholarship of Teaching and Learning, 13(4), 36-53.

Greenwood, S. C., & McCabe, P. P. (2008). How learning contracts motivate students. Middle School Journal, 39(5), 13-22.



Respo

Learning Contract:
Example

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

r\f\f\ o lindan 'l\lf\+:l\lf\

Russell B: Success Contract: Science 10

I am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

I hawe chosen to complete the following acbons:

1
2

4

Teacher Responsibilities

| will arive to class on time.

| will Brimg vy work matenials to class, including paper, notebook, textbook, and curent
ASsignments.

| will keep my desk organzed during independent work.

| will submit any current homework at the start of class.

My teacher will help me to achieve success in this course hrough these actions/supports:

Length of Contract

Sign-0ffs

1. Weskly reminders about any missing homewark.
2. Extra-help peried available for challenging assignments.
3.

4.

The terms of this contract will continue untl:

April 8, 2018: At that point, teacher and student will review progress and decide whether to
confinue, amend, or end this leaming contract.

Mr. Rappaport Russell B.

WWW.I

Mr. Rappaport Russell B. [Parent Mames]
Teacher Student Parent

IMCTVCTTUUTICTTIUN AT, UTY




Respornn o lndkar ramtran

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

htract: Science 10

| am taking part in this learning contract e 2 pss the caurse
to improve my grades and pass the course. |

hawe chosen to complete the following acbons:

| will arive to class on time.

| will Brimg vy work matenials to class, including paper, notebook, textbook, and curent
ASsignments.

Learning C

W N =

| will keep my desk organzed during independent work.

Statement Of Purpose. The 4 | will submit any current homework at the start of class.
Contra‘Ct Opens Wlth a Teacher Responsibilities

My teacher will help me to achieve success in this course fhrouwgh these actions'supports:

State m e nt p rese nti n g a 1. Weskly reminders about any missing homewark.

2. Extra-help peried available for challenging assignments.

rationale for why the contract :
IS being implemented. )

Length of Contract

The terms of this contract will continue untl:

April 8, 2018: At that point, teacher and student will review progress and decide whether to
confinue, amend, or end this leaming contract.

Sign-0ffs
Mr. Rappaport Russell B.
Mr. Rappaport Russell B. [Parent Mames]
Teacher Student Parent

WWW.I TCCTVETTUUTICETTU al. UTY 2



Respo

Learning Contract:
Example

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

r\f\f\ o lindan 'l\lf\+:l\lf\

Russell B: Success Contract: Science 10

I am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

I hawe chosen to complete the following acbons:

1
2

4

Teacher Responsibilities

| will arive to class on time.

| will Brimg vy work matenials to class, including paper, notebook, textbook, and curent
ASsignments.

| will keep my desk organzed during independent work.

| will submit any current homework at the start of class.

My teacher will help me to achieve success in this course hrough these actions/supports:

Length of Contract

Sign-0ffs

1. Weskly reminders about any missing homewark.
2. Extra-help peried available for challenging assignments.
3.

4.

The terms of this contract will continue untl:

April 8, 2018: At that point, teacher and student will review progress and decide whether to
confinue, amend, or end this leaming contract.

Mr. Rappaport Russell B.

WWW.I

Mr. Rappaport Russell B. [Parent Mames]
Teacher Student Parent

IMCTVCTTUUTICTTIUN AT, UTY




Respornn o lndkar ramtran

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

Russell B: Success Contract: Science 10

I am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities--—-----—-----mm e

| have chosen to complete the following actions: ]

1 | will arrive to class on time. Student Actions. The\\
. contract lists any

| will bring my work materials to class, including paper, noﬁ actions that the

Ll student is pledging to

complete to ensure

\success In the course. y

=

|

3 | will keep my desk organized during independent work.

| will submit any current homework at the start of class.

Sign-0ffs
Mr. Rappaport Russell B.
Mr. Rappaport Russell B. [Parent Mames]
- Teacher Student Parent
WWW.Imerveruoreerrar ury 4




Respo

Learning Contract:
Example

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

r\f\f\ o lindan 'l\lf\+:l\lf\

Russell B: Success Contract: Science 10

I am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

I hawe chosen to complete the following acbons:

1
2

4

Teacher Responsibilities

| will arive to class on time.

| will Brimg vy work matenials to class, including paper, notebook, textbook, and curent
ASsignments.

| will keep my desk organzed during independent work.

| will submit any current homework at the start of class.

My teacher will help me to achieve success in this course hrough these actions/supports:

Length of Contract

Sign-0ffs

1. Weskly reminders about any missing homewark.
2. Extra-help peried available for challenging assignments.
3.

4.

The terms of this contract will continue untl:

April 8, 2018: At that point, teacher and student will review progress and decide whether to
confinue, amend, or end this leaming contract.

Mr. Rappaport Russell B.

WWW.I

Mr. Rappaport Russell B. [Parent Mames]
Teacher Student Parent

IMCTVCTTUUTICTTIUN AT, UTY




Respornn o lndkar ramtran

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10

Date: Feb 4, 2013

Russell B: Success Contract: Science 10

responsibilities on the contract Responsibiies

/Teac h e r ACti O n S ' LiSti n g te aCh er \n part in this leaming contract to improve my grades and pass the course.

emphasizes that success in the osen 10 compite o owing czos:

Il amrive to class on time.

course Is a shared endeavor and

can prod the student to take

Il brimg vy work materials to class, including paper, notebook, textbook, and cumrent

advantage of instructor SuUppPOrts that s o esaness uing incependent werc

Qig ht OtherWise be Over|00ked . ill submit any current homework at the start of class.

Teacher Responsibilities
My teacher will help me to achieve success in this course hrough these actions/supports:

Teacher Responsibilities------—---—--—- \/

My teacher will help me to achieve success in this course through these actions/supports:

1. Weekly reminders about any missing homework.

2. Extra-help period available for challenging assignments.
3.

4.

Mr. Rappaport
Teachsr

Ruszell B.
Student

[Parent Mames]
Parent

WWW.Imerveruoreerrar ury




Respo

Learning Contract:
Example

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

r\f\f\ o lindan 'l\lf\+:l\lf\

Russell B: Success Contract: Science 10

I am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

I hawe chosen to complete the following acbons:

1
2

4

Teacher Responsibilities

| will arive to class on time.

| will Brimg vy work matenials to class, including paper, notebook, textbook, and curent
ASsignments.

| will keep my desk organzed during independent work.

| will submit any current homework at the start of class.

My teacher will help me to achieve success in this course hrough these actions/supports:

Length of Contract

Sign-0ffs

1. Weskly reminders about any missing homewark.
2. Extra-help peried available for challenging assignments.
3.

4.

The terms of this contract will continue untl:

April 8, 2018: At that point, teacher and student will review progress and decide whether to
confinue, amend, or end this leaming contract.

Mr. Rappaport Russell B.

WWW.I

Mr. Rappaport Russell B. [Parent Mames]
Teacher Student Parent

IMCTVCTTUUTICTTIUN AT, UTY




Respornn o lndkar ramtran

Name: Russell B.

Teacher: Mr. Rappaport  ClassiCourse: Science 10

Date: Feb 4, 2013

Russell B: Success Contract: Science 10

I am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

I hawe chosen to complete the following acbons:

'1 | will arive to class on time.

/Sign-Off. Both student and teacher
(and, optionally, the parent) sign the
learning contract. The student
signature in particular indicates a
voluntary acceptance of the learning
contract and a public pledge to
Q)Ilow through on its terms.

N

lass, including paper, motebook, textbook, and cumrent

independent work.

t the start of class.

n this course through these actions/supports:

png homework.
ll=nging assignments.

untl:

t point, teacher and student will review progress and decide whether to
or end this leaming contract.

Sign-ﬂﬁsA,l

Mr. Rappaport Russell B.

Mr. Rappaport

Teacher

Ruszell B.
Student

[Parent Mames]
Parent

WWW.Imerveruoreerrar ury




Respo

Learning Contract:
Example

Name: Russell B. Teacher: Mr. Rappaport  ClassiCourse: Science 10 Date: Feb 4, 2018

r\f\f\ o lindan 'l\lf\+:l\lf\

Russell B: Success Contract: Science 10

I am taking part in this leaming contract to improve my grades and pass the course.

Student Responsibilities

I hawe chosen to complete the following acbons:

1
2

4

Teacher Responsibilities

| will arive to class on time.

| will Brimg vy work matenials to class, including paper, notebook, textbook, and curent
ASsignments.

| will keep my desk organzed during independent work.

| will submit any current homework at the start of class.

My teacher will help me to achieve success in this course hrough these actions/supports:

Length of Contract

Sign-0ffs

1. Weskly reminders about any missing homewark.
2. Extra-help peried available for challenging assignments.
3.

4.

The terms of this contract will continue untl:

April 8, 2018: At that point, teacher and student will review progress and decide whether to
confinue, amend, or end this leaming contract.

Mr. Rappaport Russell B.

WWW.I

Mr. Rappaport Russell B. [Parent Mames]
Teacher Student Parent

IMCTVCTTUUTICTTIUN AT, UTY




Response to Intervention

RTI Files

* Progress-Monitoring: Mr. Rappaport decides to
measure intervention progress using a behavioral
checklist. Each item Is scored as CHECKED=1/
UNCHECKED=0— so Russell can earn a maximum
of 4 points per day Russell: Science Start-of-Class

: Checklist
To monitor, the teacher T . .
_ e student arrived to class on time.
calculates average dally 1 The student brought work materials to

scores per week. At baseline, class: paper, notebook, textbook, and
: t assi ts.
Russell earns a rating of 1.5 pts —————"= |
) 1 The student kept his desk organized
out of 4. The outcome goal IS | during independent work.
that Russell will earn a Weekly 1 The student submitted his current

av(g score of at least 3.5 DtS of 4 homework at the start of class.




 PResponsetolnterventon
Classroom Data Tool: Checklist

« What It Is: The dividing of a larger behavioral task or
seguence Into constituent steps, sub-skills, or
components.

Each checklist element is defined in a manner that
allows the observer to make a clear judgment (e.g.,

YES/NO, COMPLETED/NOT COMPLETED) about
whether the student is displaying .



 PResponsetolnterventon
Classroom Data Tool: Checklist

« What It Can Measure:

1 Step-by-step cognitive strategies
(dBehavioral routines

dGeneralization: Target behavior carried out across
settings



 PResponsetolnterventon
Classroom Data Tool: Checklist

Start-of-Class Checklist

AT THE START OF CLASS, THE STUDENT:
Checklist has a sharpened pencil.
Example: has paper for taking notes.
Classroom has homework ready to turnin.
Routine

has put her cell phone away in her backpack.

has cleared herldesk of unneeded materials.

IS sitting quietly.

L0000 0|0|0

Is working on the assigned start-of-class activity.

www.interventioncentral.org 7



 PResponsetolnterventon
Classroom Data Tool: Checklist

How to Disagree
Respectfully

1 Remain calm.

Listen actively and ask
clarifying questions.

1 Think about the other
person’'s point of view.

Explain your viewpoint
clearly.

1 Act nonjudgmentally.

www.interventioncentral.org 74




Response to Intervention

Task Analysis Example: Math Word Problem: 7-Step Self-
Check

Checklist Item

1. Reading the problem. | read the problem carefully. When | do not understand part of the problem
(such as a vocabulary word), | try to figure it out before going forward.

2. Paraphrasing the problem. | put the math problem into my own words—-and keep at this step until |
feel that | am describing the problem correctly.

3. Drawing the problem. | make a drawing that presents the problem as one or more pictures.

4 Creating a plan to solve the problem. Now that | understand what the problem is asking me to do,
| make a plan to solve it.

5. Predicting/Estimating the answer. Using my estimating skills, | come up with my best guess for
what the answer will be.

6. Computing the answer. | solve the problem, showing all of my work so that | can remember the
steps that | followed.

7. Checking the answer. | check mywork for each step of the problem to make sure that it is correct. |
also compare my actual answer to make sure that it is close to my estimate.

www.interventioncentral.org



Response to Intervention

w.interventioncentral.o StUdent,S parent(s). 7

Advantages of Behavior Checklists...

DEFINING BEHAVIORAL

EXPECTATIONS. The teacher
creates a behavioral checklist to
clarify behavioral expectations.

4.

PROMPTING THE BEHAVIOR.

Adults can use the checklist to
prompt the student to show
desired behaviors.

TEACHING THE
BEHAVIOR. The teacher
uses the checklist as a
guide to teach the
behavior to the student.

REINFORCING SHARED ||

EXPECTATIONS. The
checklist encourages
multiple educators
working with the student
to share the same
behavioral expectations.

5.

SELF-MANAGING THE
BEHAVIOR. The student
can use the checklist to
self-evaluate/self-monitor
performance of the
behavior.

COMMUNICATING WITH
PARENTS. The checklist
IS a convenient tool to
communicate
expectations to the




 PResponsetolnterventon
Classroom Data Tool: Checklist

Self-Check Behavior Checklist Maker

F O I 1 A . Wiew Edit Cutline Track Configure Tool
ree n I n e p p - Create customized
. - - : | checklists for students
Self-Check Behavior Self-Check Behavior Checklist Maker@ to manior therown
- . If you have any suggestions or comments about this tool, please mail me.
Checklist Maker. This |
_ ' Untitled Document
online tool allows teachers S creass
tO d efl ne StUd ent be haVIOr Students who track their own behaviors gain greater control over those behaviors. Seli-=Check Behavior Checklist
. . Maker is a free application that allows teachers to quickly create checklists that students can use to monitor their
d u rI n Cl assroom ro utl neS behavior in the classroom. Behavior checklists can be used to help both general-education and special-needs
g students to manage their behaviors in academically demanding and least-restrictive settings. (For suggestions an
an d transm OnS a g rea’[ how to use behavior checklists, download How To: Improve Classroom Behaviors Using Self-Maonitoring Checklists.)
Way to Cl early defl n e Click HERE to download the full Self-Check Behavior Checklist Maker manual.

. . « To browse student sel-monitoring items, select any of the categories from the "Select Checklist drop-down
behavioral expectations.
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Response to Intervention

RTI Files: Trevor

Problem. Unreceptive to
constructive teacher
feedback about his writing
skills.

Intervention:
Wise Feedback

Progress-Monitoring:
Work Products

www.interventioncentral.org



Response to Intervention

RTI Files

* Problem: Whenever his social studies
teacher Ms. Carbone hands Trevor a
paper with feedback in the form of
instructor comments, Trevor appears to
shutdown and ignores most of the
feedback in his next draft.

o Intervention: Ms. Carbone decides to use
Wise Feedback to help the student to
view her comments in a more favorable

(and accurate) light.
www.interventioncentral.org 79




~ PResponsetolntervention
Wise Feedback. Increase Acceptance of
Academic Feedback

« What It Is. Wise feedback follows a specific structure to
signal to the student that the critical feedback is well-

intentioned and appropriately matched to the student’s
abilities.

Source: Dweck, C. S. (2006). Mindset: The new psychology of success. New York: Ballantine.
www.interventioncentral.org 80



 PResponsetolnterventon
Cnitical Feedback. The Problem...

The intention of teachers’ instructional feedback is often ambiguous,
leaving learners free to impose their own interpretations.

Students already sensitive to being stereotyped (e.g., because of
race, gender, or economic class) may construe teacher feedback in
a negative light—as a sign of stereotyping or bias (Cohen, Steele, &
Ross, 1999; Yeager et al., 2013). So the student ‘tunes out’ that
adult feedback—resulting in the ‘mentor’s dilemma’.

Sources: Cohen, G. L., Steele, C. M., and Ross, L. D. (1999). The mentor's dilemma: Providing critical feedback across the racial divide.
Personality and Social Psychology Bulletin, 25(10), 1302-1318.

Yeager, D. S., Purdie-Vaughns, V., Garcia, J., Apfel, N., Brzustoski, P., Master, A., Hessert, W. T., & Williams, M. E. (2013). Breaking the

cycle of mistrust: Wise interventions to provide critical feedback across the racial divide. Journal of Experimental Psychology: General,
143, 804-824.



.~~~ Responsetolnterventon
'Wise’ Feedback. Formatting Critica

Feedback to Promote Student Acceptance

'Wise feedback’ prevents the student from taking criticism about
their work personally. Written or verbal feedback about a
student’s academic performance follows this format:

— HIGH STANDARDS. The teacher emphasizes and explains
the high standards used to evaluate the student work.

— ASSURANCE OF ABILITY. The teacher states explicitly his
or her confidence that the student has the skills necessary to
successfully meet those standards.

Source: Cohen, G. L., Steele, C. M., & Ross, L. D. (1999). The mentor's dilemma: Providing critical feedback across the racial divide.
Personality and Social Psychology Bulletin, 25, 1302-1318.



Response to Intervention

Wise Feedback Example

High Standards
“I'm giving you these comments

because | have very high
expectations...”

Assurance of Student Ability
“...and | know that you can
reach them.”
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 PResponsetolntervention
Wise Feedback: Additional Suggestions...

Do not pair grades with wise feedback. When possible, teachers
should avoid attaching grades to any student work that contains
wise feedback.

Students tend to view a summative number or letter grade as the
‘real” evaluation of an assignment and are therefore likely to ignore
comments that accompany them (Yeager et al., 2013). So grades
can ‘short-circuit’ the positive impact of wise feedback.

One strategy to keep wise-feedback and grading separate on an
assignment is to return the first draft of the assignment ungraded
with wise feedback. The student is then directed to use the
feedback to revise the assignment and submit for a grade.

www.interventioncentral.org 4




Response to Intervention

RTI Files

 Progress-Monitoring: Ms. Carbone will use
work products as a progress-monitoring tool.

She directs Trevor (and the rest of the class) to
Incorporate her feedback when revising their first
draft of papers and to turn in both the first and final drafts.

For Trevor, the teacher selects her five most significant
comments on each first draft and notes whether he acted on
that feedback in his final draft.

At baseline, Trevor would respond to no more than 1 of five
comments (20%). The goal by the end of the Wise Feedback
Intervention is for Trevor to acknowledge and act on at least 4

of five comments (80%).
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 Responsefolnterventon
Classroom Data Tool: Work Products |

 What It Is: Student work that reflects -
performance on a series of similar in-class or
homework assignments (e.g., successive writing
assignments or ongoing math homework).

A work product is selected because It can reflect
growth in the intervention target skill(s). The
element(s) of the work product being tracked
can be objectively measures and converted to
numeric data (e.g., percentage of problems
completed).




 PResponsetolnterventon
Classroom Data Tool: Work Products

« What It Can Measure:

3 Work completion
J Work accuracy
J Written evidence of problem-solving steps

- Quality of student work (e.g., on writing
assignments)




Response to Intervention

Classroom Data Tool: Work Products

« Converting Work Products from Artifact to Data:
Tutorial:

Teachers can find many inventive ways to convert work products
Into objective data. Here are some ideas to get started:

1. Work Accuracy: Percentage. Tracks the accuracy of student
work containing a finite number of items, such as math
number problems or end-of-chapter questions. Compute by
dividing the number of correct answers by the total number
of assigned items.



Response to Intervention

Classroom Data Tool: Work Products

« Converting Work Products from Artifact to Data:
Tutorial:

2. Work Attempted: Percentage. Measures effort on student
work containing a finite number of items. Calculate by
dividing the number of items attempted (whether correct or
not) by the total number of items.

3. Work Time: Time Log. Indicates the amount of time required
to complete the assignment. Compute by (1) having the
student or teacher record the student’s start and end time in
working on the assignment and then (2) calculating the
number of elapsed minutes.



Response to Intervention

Classroom Data Tool: Work Products

« Text annotation. Students can O
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 PResponsetolnterventon
Classroom Data Tool: Work Products

« Syntax elements. The teacher
can tally correct/incorrect
syntactic usage in writing
samples. Example: For the goal
of writing complete sentences,
the teacher (1) counts all
attempted sentences in the
sample, (2) counts number of
correctly formed sentences,
and (3) divides number of correct
sentences by all sentences
attempted to get a percentage
of correct sentences.
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 PResponsetolnterventon
Classroom Data Tool: Work Products

« Syntax elements. The teacher .
can tally correct/incorrect W
syntactic usage in writing oy
samples. Example: For the goal ® |
of writing complete sentences, -0
the teacher (1) counts all )
attempted sentences in the (®)
sample, (2) counts number of @
correctly formed sentences,
and (3) divides number of correct
sentences by all sentences : O,
attempted to get a percentage ‘
of correct sentences.

www.interventioncentral.org 92



 PResponsetolnterventon
Classroom Data Tool: Work Products

« Syntax elements. The teacher

can tally correct/incorrect W

syntactic usage in writing oy @

samples. Example: For the goal =3

of writing complete sentences, Percentage/correct sentence use

the teacher (1) counts all
attempted sentences in the
sample, (2) counts number of
correctly formed sentences,
and (3) divides number of correct
sentences by all sentences ' ®
attempted to get a percentage ‘
of correct sentences.

Total attempted sentences = 9
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 PResponsetolnterventon
Classroom Data Tool: Work Products

 Syntax elements. The teacher :
can tally correct/incorrect @
syntactic usage in writing .
samples. Example: For the goa . @ |
of writing complete sentences, . 3
the teacher (1) counts all '
attempted sentences in the

sample, (2) counts number of @
correctly formed sentences, -®

and (3) divides number of correct

sentences by all sentences : 6

attempted to get a percentage
of correct sentences.
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 PResponsetolnterventon
Classroom Data Tool: Work Products

« Syntax elements. The teacher

can tally correct/incorrect @

syntactic usage in writing .

samples. Example: Forthe goal | = @

of writing complete sentences, Percentage/correct sentence use
the teacher (1) counts all Correct sentences = 6

attempted sentences in the
sample, (2) counts number of
correctly formed sentences, )
and (3) divides number of correct
sentences by all sentences : 6
attempted to get a percentage |
of correct sentences.

Total attempted sentences = 9
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 PResponsetolnterventon
Classroom Data Tool: Work Products

« Syntax elements. The teacher

can tally correct/incorrect @
syntactic usage in writing my
samples. Example: Forthe goal | = @
of writing complete sentences, Percentage/correct sentence use
the teacher (1) counts all Correct sentences = 6
Divided by

attempted sentences in the

sample, (2) counts number of Total attempted sentences =9
PIE, 06 percent correct sentences

correctly formed sentences, 5

and (3) divides number of correct

sentences by all sentences O

attempted to get a percentage

of correct sentences.
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Response to Intervention

RTI Files: Angela

Problem.: Non-compliant.

Intervention.
Precision Requests

Progress-Monitoring:
Behavior Report Card

www.interventioncentral.org



. Responsetolnterventon
RTI Files

* Problem: Angela’s science instructor, Ms.
Gray, finds that Angela often falils to
comply in a reasonable time with teacher
requests.

* Intervention: Ms. Gray decides to use
Precision Requests as a strategy to
Increase Angela’s compliance.
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Response to Intervention

Precision Requests: Make Directives and Consequences
Clear (De Martini-Scully, Bray, & Kehle, 2000; Musser, Bray,
Kehle, & Jenson, 2001). The precision request structures
communication with the student in a concise, respectful
format that preserves adult authority and increases the
likelihood of student compliance. In preparation, the teacher
decides on appropriate consequences for non-compliance.

Examples of suitable consequences include loss of free time,
phone call to a parent, loss of a point or token, or restriction
of activities at recess. When making a precision request, the
teacher follows these 3 steps:
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Response to Intervention

Precision Requests: Make Directives and Consequences
Clear (cont)

1. Make first request: "Please...". The teacher states a brief
request that starts with the word 'Please’ and -- whenever
possible--frames the request as a goal behavior rather than
as a behavior to stop (e.g., "Rick, please open your math
book and begin the assignment written on the board").

The teacher then waits 5 seconds for the student to comply.
If the student complies, the teacher praises the student
(e.g., "Thank you for starting your math assignment") .
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Response to Intervention

Precision Requests: Make Directives and Consequences
Clear (cont)

2. Make second request: "l Need...". If the student fails to
comply with the first request within 5 seconds, the teacher
repeats that request. This time, the teacher starts the
reguest with the phrase "l need..." (e.g., "Rick, | need you to
open your math book and begin the assignment written on
the board").

Again, the teacher waits 5 seconds for the student to
comply. If the student complies, the teacher verbally
reinforces the student (e.g., "Thank you for starting
your math assignment") .
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Response to Intervention

Precision Requests: Make Directives and Consequences
Clear (cont)

3. Deliver consequence for non-compliance. If the student fails
to comply to the second request within 5 seconds, the
teacher follows through in delivering the pre-determined
consequence for non-compliance.
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 PResponsetolnterventon
RTI Files

« Progress-Monitoring: Ms. Gray decides to
use Behavior Report Cards to monitor student
compliance (along with related classroom
behaviors).
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.~~~ Responsetolnterventon
Classroom Data Tool: Behavior Report Cards

« What It Is: A teacher-created rating scale (online) that
measures student classroom behaviors (pp. 28-32). A
behavior report card contains 3-4 rating items
describing goal behaviors. Each item includes an
appropriate rating scale (e.g., YES/NO). At the end of
an observation period, the rater fills out the report

card as a summary snapshot of the student’s
behavior.



Response to Intervention

Classroom Data Tool: Behavior Report Card

« What It Can Measure:

1 General behaviors (e.g.

requests; waits to be ca
JAcademic ‘enabling’ be

, complies with teacher
led on before responding)

naviors (e.g., has all

necessary work materia

S: writes down homework

assignment correctly and completely, etc.)



Recnnnee tn Interventinn

Behavior Report Angela: Science: Daily Progress Report

Card Example: | student Name: Angela Date:
Angela Rater: Ms. Gray Classroom:

Directions: Review each of the Behavior Report Card items below. For each item, rate the
degree to which the student showed the behavior or met the behavior goal.

Angela spoke respectfully and complied with Ms. Gray's requests within 1 minute without
argument or complaint.

Did Angela succeed in this behavior goal?

Angela spoke respectfully and complied with Ms. Gray's requests within 1 minute without
argument or complaint.
Did Angela succeed in this behavior goal?
JYES QNO
Parent Signature: Date:
Comrments:
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Response Behavior Report Card Maker K
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RO}"’S REPDH Card 4 Switch to Expert Mode
= s

Enter the baszic form information
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Response to Intervention

Student/ Intervention(s) Data Collection
Challenge Method(s)
Cameron: Reading  Read-Ask-Paraphrase Readiness Assessment
Comprehensian | inkina Pronotins to Test (RAT)
What Resources Do You Want to Written-ReteII Rubric
Explore?

In your breakout rooms, review the
student cases presented today.

Sara: Writing| ® A\PPOINt @ recorder. CBM: Writing (3-min
e Discuss how your school may samples)

develop these two teacher _ _
Russell: Atterl  resources: 3ehavior Checklist

& Preparation O Classroom intervention bank
Trevor: Ignori - Classroom data-collection bank Work Products: first vs.
Critical Feedback final draft

Angela: Compliance Precision Requests Behavior Report Card
[ I [




Response to Intervention

Student/ Intervention(s) Data Collection
Challenge Method(s)

Cameron: Reading  Read-Ask-Paraphrase Readiness Assessment
Comprehension Linking Pronouns to Test (RAT)
Referents Written-Retell Rubric

Mark It/Jot It
Double-Entry Reading

Journal

Sara: Writing Fluency Journal Entries: Self- CBM: Writing (3-min
Monitoring & Graphing samples)

Russell: Attendance Learning Contract Behavior Checklist

& Preparation

Trevor: Ignoring Wise Feedback Work Products: first vs.

Critical Feedback final draft

Angela: Compliance Precision Requests Behavior Report Card

[ I [



Response to Intervention

\ ./'
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HOW TO MONITOR STUDENT PROGRESS ON
CLASSROOM INTERVENTIONS

www.interventioncentral.org 11




Response ta Intervention

7 Steps to Monitor Progress on
Tier 1/Classroom Interventions

RTIMTSS By Jim 'Wright, Contributing Corsultant to Frontline Bducation cn 171502019

When | visit schools 25 an RTI/MTSS consultant and talk with teachers about
Tier 1/classroom academic interventions, | often hear frustration over the

. difficulty of collecting and interpreting data to monitor student progress. Yet,
H OW tO M On |t0r the critical importance of datais that it “tells the story’ of the academicor

Student Progress on
Tl er 1/C|aSS room « what spacific skills or behaviors does the student find challenging?

« what is the student’s baseline or starting point?

|ntervent|0ns pp. 13'21 « what outcome goal would define success for this student?

« has the student reached the goal?

behavioral intervention, revealing the answers to such central questions as:

If the information required to answer any of these questions is missing, the data
story becomes garbled and teachers can find themselves unsure about the
purpose and/or outcome of the intervention.

While following a guide does not eliminate all difficulties in tracking Tier
1/classroom interventions, these 7 steps will help the educators you work with
ask the right questions, collect useful data and arrive at meaningful answers at
Tier 1.

STEP 1: What skill or behavior
is being measured?

Www.inte S




Response to Intervention

Creating a Classroom Progress-Monitoring Plan: 7 Steps

1. What s the skill or 2. What data-collection method
behavior that you will best measure your target
are measuring? # | skill or behavior?

v

3. How long will your
Intervention last?

v

7. How does the
student’s actual
performance

compare with the 4. What is the student’s
outcome goal? .
baseline performance?

4 v

6. How often will you collect 5. What is the student’s
data? ¢ outcome goal?
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. Responsetolnterventon
. . e
How to Monitor Classroom Interventions | A<

STEP 1: What is the skill or behavior that you are
measuring? The initial step in setting up your plan to
monitor a student is to choose a specific skill or behavior

{0 measure.

This ‘problem-identification’ statement should define the
skill or behavior In clear, specific terms.
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Response to Intervention

Problem-ldentification Statements: Examples

HOMEWORK. Russell does not turn in homework.

WRITING. Andrea’s writing includes many incomplete
sentences.

MATH FACTS. Rick 1s not fluent in multiplication math
facts.

BEHAVIOR. Angela Is inattentive in large-group
Instruction.

www.interventioncentral.org



. Responsetolnterventon
. . e
How to Monitor Classroom Interventions | A<

STEP 2: What data-collection method will best
measure your target skill or behavior? Your next
objective Is to select a valid, reliable, and manageable way
to collect data on the skill or behavior that you have

targeted for intervention.
(For a list of assessment tools, see handout; pp. 5-7)
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Response to Intervention

Data Collection Methods: Examples

Problem ID Statement Sample Data Tool

HOMEWORK. Russell does not turn in Homework log
homework.

WRITING. Andrea’s writing includes many Writing Sample: Compute percentage

Incomplete sentences. of complete sentences.
MATH FACTS. Rick i1s not fluent in Curriculum-based measurement: 2-
multiplication math facts. minute math computation worksheets

in 0-12 multiplication

BEHAVIOR. Angela is inattentive In large- Daily Behavior Report Card
group instruction.

www.interventioncentral.org



 PResponsetolnterventon
How to Monitor Classroom Interventions 2

-

Y2

4
N

STEP 3: How long will your intervention last? When
planning your classroom intervention, you should
determine an end-date when you can review your
progress-monitoring data and decide whether the
Intervention Is successful. A good practice Is to run your
Intervention for at least 6-8 instructional weeks before
evaluating Its effectiveness.

NOVEMBER 2018 DECEMBER 2018
2 3 1
4 5 6 7 8 9 10 3 4 5 6 7 8
12 13 14 15 16 17 9 10 11 12 13 14 15
18 19 20 21 22 23 24 16 17 18 19 20 21 22
25 26 27 28 29 30 23 24 25 26 27 28 29
] 30 31 117



. Responsetolnterventon
. . e
How to Monitor Classroom Interventions | A<

STEP 4: What Is the student’s baseline performance?
Before launching your intervention, you will first use your
selected data-collection tool to record baseline data
reflecting the student’s current performance in the skill or
behavior that you are measuring.

Baseline data represents a starting point that permits you
to calculate precisely any progress the student makes
during the intervention.

Because student data can vary, you should strive to collect
at least 3 baseline data points.
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Baseline Data: Examples

Problem 1D Statement

Sample Data Tool

HOMEWORK. Russell does not
turn in homework.

Homework log

Russell turned in homework on 20 percent of
days when homework was assigned. [Data
source: percentage homework completion
calculated from 1 week of homework log
entries.]

WRITING. Andrea’s writing
includes many incomplete
sentences.

Writing Sample:
Compute percentage of
complete sentences.

On Andrea’s writing samples, an average of 40
percent of sentences are found to be

incomplete. [Data source: median value of 3
writing samples collected on different days]

MATH FACTS. Rick is not fluent
in multiplication math facts.

Curriculum-based
measurement: 2-minute
math computation
workshests

Rick calculates an average of 29 correct digits
in 2 minutes on a 0-12 multiplication math-fact
worksheet. [Data source: median value of 3
CBM worksheets collected on different
days.]

BEHAVIOR. Angela is inattentive
in large-group instruction.

Daily Behavior Report
Card

On a DBRC item "The student reguires no more
than 1 redirect for inattention during the class
period”, the teacher rates this item YES' during
1 of 5 days (20 percent). [Data source:
percentage calculated from 5 days of DBRC
data collection.]




. Responsetolnterventon
. . e
How to Monitor Classroom Interventions | A<

STEP 5: What Is the student’s outcome goal? You wil
next set an outcome goal that describes how the student is
expected to perform on the target skill or behavior if the
Intervention Is successful (e.g., after 6-8 weeks).

www.interventioncentral.org 12



 PResponsetolnterventon
S.M.AR.T. (SMART)

- SPECIFIC

- MEASURABLE

- APPROPRIATE, ACHIEVEABLE, ATTAINABLE

- REALISTIC, RESULTS-FOCUSED

- TIME-BOUND

www.interventioncentral.org



Outcome Goal: Examples

Froblem D Statement Sample Data Tool Outcome Goal

HOMEWORK. Russell does not | Homework log Russell will turn in at least 80 percent of

turn in homework . assigned homework. [Data source: percentage
homework completion calculated from final
week of homework log entries.|

WRITING. Andrea’s writing Whiting Sample: On Andrea’s writing samples, at least 90

includes many incomplete
sentences.

Compute percentage of
complete sentences.

percent of attempted sentences will be correct
and complete. [Data source: median value of
final 3 wnting samples|

MATH FACTS. Rick 1s not fluent
in multiplication math facts.

Curriculum-based
measurement. Z-minute
math computation
worksheets

Rick will calculate an average of 49 correct
digits in 2 minutes on a 0-12 multiplication math

fact worksheet. [Data source: average of final 2
CEM worksheets |

BEHAVIOR. Angela 1s inattentive
In large-group Instruction.

Daily Behavior Report
Card

On a DBRC tem “The student requires no more
than 1 redirect for inaftention during the class
period”, the teacher will rate this item "YES'
during at least 4 of 5 days (80 percent). [Data
source: percentage calculated from final D days
of DBRC data collection ]




. Responsetolnterventon
. . 7
How to Monitor Classroom Interventions | A<

« STEP 5: What Is the student’s outcome goal? (Cont.) You
can use several sources to calculate an outcome goal:

« CBMs. If you are using academic CBMs with benchmark norms, those
grade-level norms can help you to set a goal for the student.

 Classroom Norms. If you are measuring a skill for which you lack
benchmark norms, you may instead be able to compile classroom
norms (i.e.., sampling your entire class or a subgroup of your class)
and use those group norms to set an outcome goal.

 Teacher-Defined Performance Goal (Criterion Mastery). Sometimes,
you must write an outcome goal—but don’t have access to benchmark
or classroom norms. In this case, you can always use your own
judgment to define a meaningful outcome goal: e.g., the student will
follow a 7-step process to solve a math word problem.

Vi
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How to Monitor Classroom Interventions | A<

STEP 5: What Is the student’s outcome goal? (Cont.)
TIP: For a student with a large academic deficit, you very
likely will not be able to close that skill-gap entirely within one
6-8-week Intervention cycle.

In this instance, you should instead set an ambitious
‘Intermediate goal’ that will demonstrate that your student is
clearly closing the academic gap with peers.

Students with substantial academic delays may require
several repeated intervention-cycles with intermediate goals
before they can close the skill-gap sufficiently to bring them
up to grade-level peers (‘final goal’).
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How to Monitor Classroom Interventions | A<

STEP 6: How often will you collect data? The more
frequently you collect data, the more quickly you will be
able to judge whether an intervention is effective
(Filderman & Toste, 2018). This Is because more data
points make trends of improvement easier to spot and
Increase your confidence in the pattern that the data is
showing you.

Ideally, you should collect data at least weekly for the
duration of the intervention period. If that is not feasible,
you will want monitor student progress no less than twice
per month.
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How to Monitor Classroom Interventions | A<

STEP 7: How does the student’s actual performance
compare with the outcome goal? Once you have
created your progress-monitoring plan for the student, you
will put that plan into action. At the end of the pre-
determined intervention period (e.g., in 6 weeks), you will
review the student’s cumulative progress-monitoring data,
compare it to the outcome goal, and judge the
effectiveness of the intervention.

www.interventioncentral.org 12



Response to Intervention

. . 5/’
How to Monitor Classroom Interventions ‘..-»--'”‘{‘\\

Vi

STEP 7: How does the student’s actual performance compare
with the outcome goal? (Cont.) Here are your outcome decision
rules:

« Qutcome goal met. If your student meets the outcome goal, the
Intervention is a success. You can stop the intervention or continue for
a time If the student still benefits from it.

 Progress but outcome goal not met. If your student fails to meet the
outcome goal, but you see clear signs that the student is making
progress, you might decide that the intervention shows promise. Here,
your next step would be to alter the existing intervention to intensify its
effect: e.g., smaller group size; more frequent meetings).

o Little or no progress observed. If your student does not make progress,
you should replace the intervention plan with a new strategy.
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Response to Intervention

Creating a Classroom Progress-Monitoring Plan: 7 Steps

1. What s the skill or 2. What data-collection method
behavior that you will best measure your target
are measuring? # | skill or behavior?

v

3. How long will your
Intervention last?

v

7. How does the
student’s actual
performance

compare with the 4. What is the student’s
outcome goal? .
baseline performance?

4 v

6. How often will you collect 5. What is the student’s
data? ¢ outcome goal?
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Response to Intervention

Conducting Remote Data Collection: Thoughts |
The challenge during remote instruction is to collect Al G

valid and reliable student performance data in a home T3
environment. Educators should examine these 3 areas: '@
1. The assessment. The selected assessment is a good Rt
match for the skill(s) to be measured and adaptable to remote
administration. The student is sufficiently familiar with the
assessment protocol. The assessment is appropriately supervised
(e.g., by educator remotely or parent onsite).

2. The student. The student is fully engaged in the assessment (e.g.,
adequately rested, fed, attending to task, etc.)

3. The setting. All elements of the learning environment are
supportive of assessment (e.g., working Internet connection /
device, lack of local distractions, work materials available if
approved or put away if not approved, etc.).
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Response to Intervention
Data collection: How to monitor student progress on

classroom interventions
Takeaways

The educator who follows all 7 steps
for carrying out a classroom progress-
monitoring plan is more likely to:

1. obtain trustworthy data reflecting student
performance/progress.

2. be able to explain/justify their data-collection plan (e.g., why
they chose a particular assessment or selected a specific
goal, etc.).
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Response to Intervention

Data Collection: 7 Steps
ZOOIT Survey
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Response to Intervention

&

Pivot Points. What are key
classroom competencies that ANY
student needs for school success?

-
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The Struggling Student in a General-Education
Setting: Pivot Points

Directions. The shudent compeiencies in the table below represent pivel pointe"—opporfuniies for educators fo
support the at-risk shudent o ‘pivof’ them toward school success. '\Number in descending order the 5 competencies
that you believe pose the greatest challenge fior students in your classroom or school to attain.

Ranking | Student Competency

A. Basic Academic Skills. The student has sufficient mastery of basic
academic skills (e.g., reading fluency) to complete classwork.

B. Academic Survival Skills. The student possesses the academic survival
skills (e.g., homework skills, time management, organization) necessary to
manage their lzarning.

C. Work Completion. The student independently completes in-class work and
Handout homework.

| . D. Transitions. The student flexibly adapts to changing academic routines
(O n | n e) and behavioral expectations across activities and settings (e.g., content-
area classes; specials).

E. Attentional Focus. The student has a grade- or age-appropriate ability to
focus attention in large and small groups and when working independently.

-

. Emotional Control. The student manages emotfions across seffings,
responding appropriately to setbacks and frustrations.

G. Peer Interactions. The student collaborates productively and has positive
social interactions with peers.

H. Self-Efficacy. The student possesses a positive view of their academic
abilities, believing that increased effort paired with effective work practices
will result in improved outcomes ('growth mindset’).

| Self-Understanding. The student can articulate their relative patterns of
strength and weakness in academic skills, general conduct, and social-
emotional functioning.

J. Self-Advocacy. The student advocates for their needs and negotiates

effectively with adults.




Response to Intervention

The Struggling Student in a ‘ ,
General-Education Setting: Pivot Points

Successful students must be able to juggle many
competencies simultaneously as they negotiate
complex classroom demands.

The following slides present 10 such pivot points that
Include competencies in academics, behavior, self-
management, and motivation.

Teachers can play an important role in supporting the
struggling student by identifying potentially weak pivot
points and assisting the learner to attain them.

www.interventioncentral.org
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Response to Intervention

Pivot Points: Strengthening the Student Skillset

Basic academic skills

Emotional control

Academic
‘survival skills’

Work completion

Transitions

Peer interactions

Self-efficacy

Self-understanding

Attentional focus

Self-advocacy

www.interventioncentral.org



Response to Intervention

Pivot Points: The Struggling Student in a General
Education Setting

‘ f 1. Basic Academic Skills. The student has 0
sufficient mastery of basic academic skills
(e.g., reading fluency) to complete
classwork.

“ , 2. Academic Survival Skills. The student

possesses the academic survival skills (e.g.
homework skills, time management,
organization) necessary to manage their
learning.

www.interventioncentral.org 1



Response to Intervention

Pivot Points: The Struggling Student in a General
3. Work Completion. The student
iIndependently completes in-class work

Education Setting
and homework.
‘ , 4. Transitions. The student flexibly adapts

to changing academic routines and
behavioral expectations across activities
and settings (e.g., content-area classes;
specials).
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Response to Intervention

Pivot Points: The Struggling Student in a General

“ , 5. Attentional Focus. The student has a

N

Education Setting

grade- or age-appropriate ability to focus \ g
attention in large and small groups and
when working independently.

Emotional Control. The student
manages emotions across settings,

responding appropriately to setbacks and
frustrations.

www.interventioncentral.org



Response to Intervention

Pivot Points: The Struggling Student in a General

b4

N

/.

Education Setting

Peer Interactions. The student
collaborates productively and has
positive social interactions with peers.

Self-Efficacy. The student

possesses a positive view of

their academic abilities, believing

that increased effort paired with effective work
practices will result in improved outcomes
(‘growth mindset’).

www.interventioncentral.org



Response to Intervention

Pivot Points: The Struggling Student in a General

9.

b4

‘, 10.

Education Setting

Self-Understanding. The student
can articulate their relative
patterns of strength and weakness in
academic skills, general conduct, and social-
emotional functioning.

Self-Advocacy. The student
advocates for their needs and
negotiates effectively with adults.

www.interventioncentral.org
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Handout
(Online):
This
resource
can help the
teacher to
identify a
student's
most
prominent
‘roadblocks’
to school
Success.

The Strugg

Setting: Pivot Points

ling Student in a General-Education

Directions. The shudent compeiencies in the table below represent pivel pointe"—opporfuniies for educators fo

suppoet the at-risk

ghudent o ‘pivol’ them toward schodl success. '\Number in descending order the 5 competencies

that you believe pose the greatest challenge fior studernts in your classroom or school to attain.

Ranking | Student Competency

A

. Basic Academic Skills. The student has sufficient mastery of basic
academic skills (e.g., reading fluency) to complete classwork.

o

. Academic Survival Skills. The student possesses the academic survival
skills (e.g., homework skills, time management, organization) necessary to
manage their lzarning.

. Work Completion. The student independently completes in-class work and
homework.

. Transitions. The student flexibly adapts to changing academic routines
and behavioral expectations across activities and settings (e.g., content-
area classes; specials).

m

. Attentional Focus. The student has a grade- or age-appropriate ability to
focus attention in large and small groups and when working independently.

-

. Emotional Control. The student manages emotfions across seffings,
responding appropriately to setbacks and frustrations.

. Peer Interactions. The student collaborates productively and has positive
social interactions with peers.

XL

. Self-Efficacy. The student possesses a positive view of their academic
abilities, believing that increased effort paired with effective work practices
will result in improved outcomes ('growth mindset’).

Self-Understanding. The student can articulate their relative pattems of
strength and weakness in academic skills, general conduct, and social-
emotional functioning.

J.

Self-Advocacy. The student advocates for their needs and negotiates

effectively with adults.




Response to Intervention

Pivot Points

ZOOIT Survey
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Response to Intervention

Wrap-Up Questions...

What gquestions do you
have about classroom
data-collection?

0
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Response to Intervention

Classroom Support Plan Writer: Free Educator Tool

The Classroom Support Plan Writer (CSP Wiriter) is a free
web-based tool that educators can use on a computer OR
smart phone to:

* browse collections of reading, math, writing, behavior,
and accommaodation ideas.

« select specific intervention ideas matched to particular
groups or individuals.

« add personal notes to the plan to clarify implementation.

* label, download, and print the resulting customized
‘Classroom Support Plan’.

www.interventioncentral.org 14



Response to Intervention

The Classroom

Support Plan Writer. _
Use this FREE web- Classroom Support Plan Writer
baSEd app to erte This free online tool contains 214 research-based intervention
and prmt Classroom ideas to address common learning and behavior issues. Use it to

create Classroom Support Plans for groups and individuals.

Intervention plans with

academic and/or

behavioral
components.

URL: https://interventioncentral-vue.firebaseapp.com/
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