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Tier 1: Core Instruction

Tier 1: Classroom 
Academic Interventions

Tier 2: 
Strategic

Tier 3: 
Intensive

RTI/MTSS for 
Academics: 
Pyramid of 
Interventions

Tier 1: Classroom 
Intervention. The 
classroom teacher provides 
Tier 1 interventions to 
those individual students 
with academic difficulties 
who need additional 
classroom support to 
achieve success in core 
instruction. 
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Tier 1/Classroom Intervention: The Teacher 
Can:

5

6. Collect Data to 
Monitor & Judge 
Student Progress

1. Provide Strong 
Core Instruction to 
the Whole Class

3. Define the Academic 
Problem(s) in Clear & 
Specific Terms

5. Write Down the 
Intervention Plan 
Before Implementing

2. Identify with Role of 
Intervention ‘First 
Responder’

4. Locate Appropriate 
Intervention Ideas from 
‘Intervention Bank’
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Workshop Agenda
1. Sample Academic Interventions. We 

will review examples of interventions 
suitable for MS/HS classrooms:
-Class Participation
-Reading Comprehension
-Homework and Other ‘Survival Skills’
-Oversensitivity to Teacher Feedback
-Anxiety with Academic Tasks
-Passivity Toward Academic Performance

2. Free Intervention App. We will check 
out the Classroom Support Plan Writer.
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CHALLENGE: Sara is reluctant 
to participate in class discussion.
SOLUTION: 
-Numbered Heads Together

7
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Motivating Students Through Collaboration: 
Numbered Heads Together p. 6

1. Create student teams of 4. The group counts off so 
that each student is assigned a number 1-4.

2. At teacher discretion during large-group instruction, 
pose a question to the teams.

3. Allow wait-time for discussion.
4. Elicit student responses.
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CHALLENGE: Cameron does not 
retain key ideas from course readings.
SOLUTIONS: 
-Read-Ask-Paraphrase pp. 14-16
-Linking Pronouns to Referents p. 17
-Mark It/Jot It p. 18
-Double Entry Journal pp. 19-20

9
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Read-Ask-Paraphrase:
During independent 
reading, the student: will:
1. Read: Read the 

paragraph closely.
2. Ask: What is the main 

idea and 2 supporting 
details?

3. Paraphrase: Write 
key idea and details in 
your own words.

Reading Comprehension: 
Text Summarization
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Delivering ‘Classroom’ Academic Interventions: Options…

11

Tier 1: Classroom: Whole Class. 
Because many students need the 
intervention, the teacher trains the 
entire class to use RAP and assigns it 
as homework for challenging readings.

Tier 1: Classroom: Small Group. 
The teacher conducts a group 
training for several students who 
need the RAP strategy.

Tier 1: Classroom: 1:1. The teacher 
trains a single student to use RAP.

Tier 1/2: Cross-Age Peer Tutoring. Older 
students are assigned as tutors/mentors to 
younger learners. One item in their tutoring 
toolkit is RAP. Teaching staff supervise these 
tutors.

Tier 2: Small Group. The RTI Tier 2 provider 
creates a 6-week mini-course in applied 
reading comprehension strategies, including 
RAP. Students are recruited based on school-
wide screening data and teacher 
nominations.

Tier 2: Adult Mentor. A teaching assistant 
‘checks in’ with select Tier 2 students at the 
the start and end of the school day about 
their school work. The TA trains students to 
use RAP, monitors their use of it, and informs 
classroom teachers as well so they can 
support its use.

Read-Ask-
Paraphrase
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Reading Comprehension: Tween Tribune
• Text samples used in the next few slides are from 

Tween Tribune (www.tweentribune.com). 
• Sponsored by the Smithsonian, the site is free to 

schools and contains articles on science, entertainment, 
culture, and other topics of interest to students. 

• Alternative versions of each article are written at 
different Lexile levels, making this site an excellent 
source for passages to engage older students with 
reading delays.
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• Linking Pronouns to Referents (Hedin & Conderman, 2010). 
The student circles circle in the reading, explicitly identifies each 
pronoun’s referent, and writes next to the pronoun the name of 
its referent.

13

Reading Comprehension: Annotation

relationship
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Reading Comprehension: Annotation
• Mark It/Jot It prompts text interaction by marking up & annotation.

Source: Mariage, T.V., Englert, C. S., & Mariage, M. F. (2020). Comprehension instruction for Tier 2 early learners: A scaffolded 
apprenticeship for close reading of informational text. Learning Disability Quarterly, 43(1), 29-42.

How many people in 
the world eat 
insects?

?

!

Gastronomic: Means 
cooking and eating 
good food

It’s weird to have 
insects in a fancy 
meal.
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Reading Comprehension: Annotation
• Double-Entry Reading Journal directs students to select relevant 

quotes from the reading, write reflective comments. 

Source: Poch, A.L., & Lembke, E.S. (2018). Promoting content knowledge of secondary students with learning disabilities 
through comprehension strategies. Intervention in School and Clinic, 54(2), 75-82.

Tim S. Feb 24, 2021
Would You Eat Soup Made from Crickets?

In Thailand alone, there are 200 species of 
insects eaten as food.

This reminds me of how people eat 
shrimp in the USA.

It's not clear if serving insects is legal in all 
Western countries. Proper hygiene needs to be 
ensured at insect farms. 

I would not want to eat insects if 
they are not safe as food.
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CHALLENGE: Ainsley is 
haphazard in doing & turning in 
homework.
SOLUTION: 
-Academic Survival Skills 
Checklists pp. 21-23

16
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The Problem That This Tool Addresses: 
Academic Survival Skills Checklist

Students who would achieve success on the ambitious 
Common Core State Standards must first cultivate a set of 
general 'academic survival skills' that they can apply to any 
coursework (DiPerna, 2006). 
Examples of academic survival skills include the ability to 
study effectively, be organized, and manage time well. 
When academic survival skills are described in global terms, 
though, it can be difficult to define them. For example, two 
teachers may have different understandings about what the 
term 'study skills' means. 

17

Source: DiPerna, J. C. (2006). Academic enablers and student achievement: Implications for assessment and intervention 
services in the schools. Psychology in the Schools, 43, 7-17.
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Academic Survival Skills Checklist: What It Is…
• The teacher selects a global skill (e.g., 

homework completion; independent seatwork). 
The teacher then breaks the global skill down 
into a checklist of component sub-skills. An 
observer (e.g., teacher, another adult, or even 
the student) can then use the checklist to note 
whether a student successfully displays each of 
the sub-skills on a given day. 

18
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Academic Survival Skills: Homework
1. Write down assignments correctly.
2. Assemble all necessary homework materials.
3. Use available school time to get started on 

homework.
4. Create an optimal homework space.
5. Schedule a regular homework time.
6. Develop a daily homework plan….

19
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Study Skills 
Checklist 

Example: p. 23
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Academic Survival Skills Checklists: 5 Uses
1. Create consistent expectations among 

teachers.
2. Allow for proactive training of students.
3. Encourage students to self-evaluate and self-

manage.
4. Monitor progress in acquiring these ‘survival 

skills’.
5. Can guide parent conferences.

21
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Academic Survival Skills 
Checklist Maker
(Posted on workshop page)

The Academic Survival Skills 
Checklist Maker provides a starter set 
of strategies to address:

•homework
• note-taking
• organization
•study skills
• time management. 

Teachers can use the application to 
create and print customized checklists 
and can also save their checklists 
online. 
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CHALLENGE: Trevor is not 
receptive to constructive teacher 
feedback about his writing.
SOLUTION: 
-Wise Feedback p. 13

23
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• What It Is. Wise feedback follows a specific structure to 
signal to the student that the critical feedback is well-
intentioned and appropriately matched to the student’s 
abilities. 

24
Source: Dweck, C. S. (2006). Mindset: The new psychology of success. New York: Ballantine.

Wise Feedback. Increase Acceptance of 
Academic Feedback
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Critical Feedback. The Problem…
The intention of teachers’ instructional feedback is often ambiguous, 
leaving learners free to impose their own interpretations. 

Students already sensitive to being stereotyped (e.g., because of 
race, gender, or economic class) may construe teacher feedback in 
a negative light—as a sign of stereotyping or bias (Cohen, Steele, & 
Ross, 1999; Yeager et al., 2013). So the student ‘tunes out’ that 
adult feedback—resulting in the ‘mentor’s dilemma’.

25

Sources: Cohen, G. L., Steele, C. M., and Ross, L. D. (1999). The mentor's dilemma: Providing critical feedback across the racial divide.
Personality and Social Psychology Bulletin, 25(10), 1302-1318.

Yeager, D. S., Purdie-Vaughns, V., Garcia, J., Apfel, N., Brzustoski, P., Master, A., Hessert, W. T., & Williams, M. E. (2013). Breaking the 
cycle of mistrust: Wise interventions to provide critical feedback across the racial divide. Journal of Experimental Psychology: General, 
143, 804-824.
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‘Wise’ Feedback. Formatting Critical 
Feedback to Promote Student Acceptance
‘Wise feedback’ prevents the student from taking criticism about 
their work personally. Written or verbal feedback about a 
student’s academic performance follows this format:

– HIGH STANDARDS. The teacher emphasizes and explains 
the high standards used to evaluate the student work.

– ASSURANCE OF ABILITY. The teacher states explicitly his 
or her confidence that the student has the skills necessary to 
successfully meet those standards.

26
Source: Cohen, G. L., Steele, C. M., & Ross, L. D. (1999). The mentor's dilemma: Providing critical feedback across the racial divide. 
Personality and Social Psychology Bulletin, 25, 1302-1318.



Response to Intervention

www.interventioncentral.org

Wise Feedback Example

27

High Standards
“I’m giving you these comments 
because I have very high 
expectations…”

Assurance of Student Ability
“…and I know that you can 
reach them.”
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Wise Feedback: Additional Suggestions…
• Do not pair grades with wise feedback. When possible, teachers 

should avoid attaching grades to any student work that contains 
wise feedback. 

Students tend to view a summative number or letter grade as the 
‘real’ evaluation of an assignment and are therefore likely to ignore 
comments that accompany them (Yeager et al., 2013). So grades 
can ‘short-circuit’ the positive impact of wise feedback. 

One strategy to keep wise-feedback and grading separate on an 
assignment is to return the first draft of the assignment ungraded 
with wise feedback. The student is then directed to use the 
feedback to revise the assignment and submit for a grade.

28



Response to Intervention

www.interventioncentral.org

CHALLENGE: Anxiety affects 
Madison’s performance on math 
tests.
SOLUTION: 
-Antecedent Writing Activity p. 24

29



Response to Intervention

www.interventioncentral.org

Managing Academic Anxiety Through an 
Antecedent Writing Activity

Description. Students may become 
anxious when faced with academic tasks 
such as test-taking—to the point at which 
the anxiety seriously interferes with
work performance. 

Being barraged with anxious thoughts while trying to 
complete academic tasks is a negative form of multi-tasking 
and taxes working memory (Beilock & Willingham, 2014). 
Anxious thoughts divert attention and thus degrade student 
performance.

30
Source: Beilock, S. L., & Willingham, D. T. (2014). Math anxiety: Can teachers help students reduce it? American Educator, 38(2), 28-32,
43.
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Managing Academic Anxiety Through an 
Antecedent Writing Activity

Description (Cont.) One strategy that can help students to 
minimize the intrusion of anxious thoughts during a stressful 
test or assignment is to have them first complete a brief (7-
to 10-minute) writing exercise in which they write about their 
anxiety (Park, Ramirez, & Beilock, 2014). 

This activity can lower anxiety levels and thus allow the 
student to complete the academic task without interference.

31
Source: Beilock, S. L., & Willingham, D. T. (2014). Math anxiety: Can teachers help students reduce it? American Educator, 38(2), 28-32,
43.
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Managing Academic Anxiety Through an 
Antecedent Writing Activity

Procedure. Before an individual student or larger group 
begins an academic task likely to trigger anxiety, the teacher 
hands out a worksheet with these (or similar) instructions:

32
Source: Beilock, S. L., & Willingham, D. T. (2014). Math anxiety: Can teachers help students reduce it? American Educator, 38(2), 28-32,
43.
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Managing Academic Anxiety Through an 
Antecedent Writing Activity

Procedure (Cont.) The instructor gives students 7-10 
minutes to complete the writing assignment. 

Students are then instructed to put their compositions away 
(they are not collected). 

The class then begins the high-stakes academic task.

33
Source: Beilock, S. L., & Willingham, D. T. (2014). Math anxiety: Can teachers help students reduce it? American Educator, 38(2), 28-32,
43.
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Managing Academic Anxiety Through an 
Antecedent Writing Activity

Tips for Use. Here are suggestions for using this 
antecedent writing exercise:
• Administer to the entire class. Certain academic tasks, 

such as important tests, will trigger anxiety in many, if not 
most, students in a classroom. Teachers can use this 
writing exercise with the entire group as an efficient way 
to ‘take the edge off’ this anxiety for all students and 
potentially improve their test performance.

34
Source: Beilock, S. L., & Willingham, D. T. (2014). Math anxiety: Can teachers help students reduce it? American Educator, 38(2), 28-32,
43.



Response to Intervention

www.interventioncentral.org

Managing Academic Anxiety Through an 
Antecedent Writing Activity

Tips for Use (Cont).

• Teach students to use independently. Some students 
experience significant levels of anxiety even during 
independent work – such as math homework. This writing 
exercise can be a good warm-up activity that students 
can use to allay anxiety and improve their academic 
focus.

35
Source: Beilock, S. L., & Willingham, D. T. (2014). Math anxiety: Can teachers help students reduce it? American Educator, 38(2), 28-32,
43.
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CHALLENGE: Ryan does not 
take an active role in improving 
his academic performance.
SOLUTIONS: 
-Change Talk p. 11
-Learning Contract pp. 7-10

36
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Using Motivational Teacher Tools
Teacher communication strategies are a powerful 
means to motivate students. In this segment, we 
look at four methods for increasing student 
motivation and academic engagement:
• change talk
• praise
• growth mindset statements
• wise feedback

37
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Change Talk. Draw attention
to change-oriented student talk.

38
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Change Talk. Highlight Change-Oriented Talk
• What It Is. Change talk (Miller & Rollnick, 2004) is any 

statement (or partial statement) that expresses hope, 
interest in making positive changes, a willingness to try 
new strategies, or other positive attitudes. 

Elements of student change talk are often intermixed 
with expressions of uncertainty, frustration, and doubt. 

39
Source: Miller, W. R., & Rollnick, S. (2004). Talking oneself into change: Motivational interviewing, stages of change, and therapeutic 
process. Journal of Cognitive Psychotherapy, 18(4), 299-308.
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Change Talk. Focus on Positive Change

40

I want to get 
more exercise…

but I am so busy with 
work!

Change Talk Obstacles Talk

When people talk about taking on the challenge of 
changing their behavior to achieve desired outcomes, 
their comments can veer between:  
• ‘Change Talk’: Exploring the desired change, and
• ‘Obstacles Talk’.  Highlighting obstacles to change.

Source: Miller, W. R., & Rollnick, S. (2004). Talking oneself into change: Motivational interviewing, stages of change, and therapeutic 
process. Journal of Cognitive Psychotherapy, 18(4), 299-308.
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Change Talk. Focus on Positive Change

41

I want to get 
more exercise…

but I am so busy with 
work!

Change Talk Obstacles Talk

An effective way to encourage others to make beneficial 
changes in their lives is to listen…and to single out and 
respond to the positive ‘change talk’ elements in their 
responses.

Source: Miller, W. R., & Rollnick, S. (2004). Talking oneself into change: Motivational interviewing, stages of change, and therapeutic 
process. Journal of Cognitive Psychotherapy, 18(4), 299-308.
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An effective way to encourage others to make beneficial 
changes in their lives is to listen…and to single out and 
respond to the positive ‘change talk’ elements in their 
responses.

Change Talk. Focus on Positive Change

42

I want to get 
more exercise…

but I am so busy with 
work!

Change Talk Obstacles Talk

Source: Miller, W. R., & Rollnick, S. (2004). Talking oneself into change: Motivational interviewing, stages of change, and therapeutic 
process. Journal of Cognitive Psychotherapy, 18(4), 299-308.

Less Effective 
Response: “Well, if 
you spent less time 

watching Netflix, you 
would have more time 

to work out!”
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An effective way to encourage others to make beneficial 
changes in their lives is to listen…and to single out and 
respond to the positive ‘change talk’ elements in their 
responses.

Change Talk. Focus on Positive Change

43

I want to get 
more exercise…

but I am so busy with 
work!

Change Talk Obstacles Talk

Source: Miller, W. R., & Rollnick, S. (2004). Talking oneself into change: Motivational interviewing, stages of change, and therapeutic 
process. Journal of Cognitive Psychotherapy, 18(4), 299-308.

More Effective 
Response: “Yes, you 

might have more 
energy if you 

increased your 
exercise.”
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Change Talk. The Power of Differential 
Attention

44

“I want to do better 
in this course…”

“…but the work is 
so hard!”

“Sure, it would be 
great if I could bring 
my grades up …”

“…but I am not 
smart in math.”

By listening carefully, the educator can draw attention to 
elements of change talk shared by the student, reinforce them, 
have the student elaborate on them, and thus increase that 
learner’s optimism and confidence (Miller & Rollnick, 2004).
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Conferencing with Students: Two Suggestions
When you conference with students, the motivational 
interview literature (Miller & Rollnick, 2004) suggests 2 
important strategies:
1. AVOID an authoritarian tone. The goal is to 

motivate the student to take responsibility for 
positive behavior change—not to win a debate.

2. DO use your comments to draw attention to 
instances of student 'change talk’ -- statements 
expressing interest in making positive changes. 
Encourage the student to explore further.

45
Source: Miller, W. R., & Rollnick, S. (2004). Talking oneself into change: Motivational interviewing, stages of change, and therapeutic 
process. Journal of Cognitive Psychotherapy, 18(4), 299-308.

1
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Comments to Encourage Change Talk: Examples

46

• “So, if you could find a way, you would like to [do better in 
this course], right?”

Source: Miller, W. R., & Rollnick, S. (2004). Talking oneself into change: Motivational interviewing, stages of change, and therapeutic 
process. Journal of Cognitive Psychotherapy, 18(4), 299-308.

• “What does it mean to you to [do better in this 
course]?”

• “How would school improve for you if you [were doing 
better in this course]?”

• “Can you think of ways that I could help you to [do better 
in this course]?”

STUDENT: “I want to do better in this course, but 
the work is so hard.”
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Learning Contract

47
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Learning Contracts: Put Student Promises in Writing…
• Description. A learning contract is a voluntary, 

student-completed document that outlines 
actions the learner promises to take in a course 
to achieve academic success. 

• This contract is signed by the student, the 
instructor, and (optionally) the parent. 

48

Sources: Frank, T., & Scharff, L. F. V. (2013). Learning contracts in undergraduate courses: Impacts on student behaviors and academic
performance. Journal of the Scholarship of Teaching and Learning, 13(4), 36-53.

Greenwood, S. C., & McCabe, P. P. (2008). How learning contracts motivate students. Middle School Journal, 39(5), 13-22. 
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Learning Contract: 
Example

49

Russell B.Mr. Rappaport
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Learning Contracts: Put Student Promises in Writing…
Benefits. Learning contracts:
• provide academic structure and support, 
• motivate struggling learners by having them 

pledge publicly to engage in specific, positive 
study and learning behaviors, and

• serve as a vehicle to bring teachers and 
students to agreement on what course goals are 
important and how to achieve them.

50

Sources: Frank, T., & Scharff, L. F. V. (2013). Learning contracts in undergraduate courses: Impacts on student behaviors and academic
performance. Journal of the Scholarship of Teaching and Learning, 13(4), 36-53.

Greenwood, S. C., & McCabe, P. P. (2008). How learning contracts motivate students. Middle School Journal, 39(5), 13-22. 
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Learning Contract: 
Example

51

Russell B.Mr. Rappaport
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Learning Contract: 
Example

52

Statement of Purpose. The 
contract opens with a 
statement presenting a 
rationale for why the contract 
is being implemented.

Russell B.Mr. Rappaport
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Learning Contract: 
Example

53

Russell B.Mr. Rappaport
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Student Actions. The 
contract lists any 
actions that the 
student is pledging to 
complete to ensure 
success in the course.  

Russell B.Mr. Rappaport
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Learning Contract: 
Example

55

Russell B.Mr. Rappaport
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Russell B.Mr. Rappaport

Teacher Actions. Listing teacher 
responsibilities on the contract 
emphasizes that success in the 
course is a shared endeavor and 
can prod the student to take 
advantage of instructor supports that 
might otherwise be overlooked.



Response to Intervention

www.interventioncentral.org

Learning Contract: 
Example

57

Russell B.Mr. Rappaport
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Sign-Off. Both student and teacher 
(and, optionally, the parent) sign the 
learning contract. The student 
signature in particular indicates a 
voluntary acceptance of the learning 
contract and a public pledge to 
follow through on its terms.

Russell B.Mr. Rappaport
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Learning Contract: 
Example

59

Russell B.Mr. Rappaport
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• Learning Contracts are a great tool to record the 
outcome of parent conferences. 

The list of strategies coming out of teacher/parent 
conferences to help a struggling learner are likely to 
qualify as ‘RTI plans’—but only if they are written 
down. The act of creating a Learning Contract 
provides focus and structure to the meeting while 
also resulting in a written record of the plan.

60

Learning Contracts: The Take-Away



Response to Intervention

www.interventioncentral.org

CLASSROOM SUPPORT PLAN WRITER

61
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Handout
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Classroom Support Plan Writer: Free Educator Tool
The Classroom Support Plan Writer (CSP Writer) is a free 
web-based tool that educators can use on a computer OR 
smart phone to:

63

• browse collections of reading, math, writing, behavior, 
and accommodation ideas.

• select specific intervention ideas matched to particular 
groups or individuals.

• add personal notes to the plan to clarify implementation.
• label, download, and print the resulting customized 

‘Classroom Support Plan’.
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The Classroom 
Support Plan Writer. 
Use this FREE web-
based app to write 
and print classroom 
intervention plans with 
academic and/or 
behavioral 
components.

URL: https://interventioncentral-vue.firebaseapp.com/
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Activity: RTI/MTSS Questions?

What additional RTI/MTSS 
questions do you have?


	The Middle/High School Teacher as ‘First Responder’: RTI/MTSS & Struggling Learners��Jim Wright�www.interventioncentral.org�
	Slide Number 2
	Slide Number 3
	Slide Number 4
	Tier 1/Classroom Intervention: The Teacher Can:
	Workshop Agenda
	Slide Number 7
	Motivating Students Through Collaboration: Numbered Heads Together p. 6
	Slide Number 9
	Reading Comprehension: �Text Summarization
	Delivering ‘Classroom’ Academic Interventions: Options…
	Reading Comprehension: Tween Tribune
	Reading Comprehension: Annotation
	Reading Comprehension: Annotation
	Reading Comprehension: Annotation
	Slide Number 16
	The Problem That This Tool Addresses: Academic Survival Skills Checklist
	Academic Survival Skills Checklist: What It Is…
	Academic Survival Skills: Homework
	Slide Number 20
	Academic Survival Skills Checklists: 5 Uses
	Slide Number 22
	Slide Number 23
	Slide Number 24
	Critical Feedback. The Problem…
	‘Wise’ Feedback. Formatting Critical Feedback to Promote Student Acceptance
	Wise Feedback Example
	Wise Feedback: Additional Suggestions…
	Slide Number 29
	Managing Academic Anxiety Through an Antecedent Writing Activity
	Managing Academic Anxiety Through an Antecedent Writing Activity
	Managing Academic Anxiety Through an Antecedent Writing Activity
	Managing Academic Anxiety Through an Antecedent Writing Activity
	Managing Academic Anxiety Through an Antecedent Writing Activity
	Managing Academic Anxiety Through an Antecedent Writing Activity
	Slide Number 36
	Using Motivational Teacher Tools
	Slide Number 38
	Change Talk. Highlight Change-Oriented Talk
	Change Talk. Focus on Positive Change
	Change Talk. Focus on Positive Change
	Change Talk. Focus on Positive Change
	Change Talk. Focus on Positive Change
	Change Talk. The Power of Differential �Attention
	Conferencing with Students: Two Suggestions
	Comments to Encourage Change Talk: Examples
	Learning Contract
	Learning Contracts: Put Student Promises in Writing…
	Learning Contract: Example
	Learning Contracts: Put Student Promises in Writing…
	Learning Contract: Example
	Learning Contract: Example
	Learning Contract: Example
	Slide Number 54
	Learning Contract: Example
	Slide Number 56
	Learning Contract: Example
	Slide Number 58
	Learning Contract: Example
	Learning Contracts: The Take-Away
	Classroom Support Plan Writer
	Slide Number 62
	Classroom Support Plan Writer: Free Educator Tool
	Slide Number 64
	Activity: RTI/MTSS Questions?

