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Workshop PPTs and handout available at:

http://www.interventioncentral.org/MTSS behavior
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Response to Intervention/Multi-Tier System of Supports

BELIEFS ABOUT BEHAVIOR — 4" Edition
Dhana Browning Wright and Clayton B Coolz, 32012

This is an anenymons survey designed to look at one’s beliefs with rezard to behavior.
(Fleaze respond by marling the box that applies to how von honestly feel about the statement)

Survey [tems:

Handout 3

1. | My mamn responsibility is to teach academics, not to teach students how o
behawve

Of O Srongy disagres

O O Disagree

O O Newtral

O O] Agree

O O Strongdy azree

2 | A school team should assist teachers in providing and manitoring
interventions for students in my olass who are identified by the team as
emationally or behaviorally at risk.

o
o
(]

o

o

My students must respect me before | can show respect to them.

o
m|

4 | [fthe student isn't succeeding, lack of motvation or laziness is likely to be
the proddenm.

| can prevent most behavior problems by posting expectations, teaching
those expectations and rewarding students when they exshibit those
expectations.

by

o
m|
]

. | How students behave in my class is primarily related to my classnoom
management strategies and e relationships | have with each student.

o
o
O

For stuwdents who don't behave well in my class, punitive discipline is
effective at changing their behawvior (e.g.. reprimand. office refemal
detention or suspension)

& | Stuedents should know how to behave and be ready to leam—! shoubkd not
hawve to teach these behaviors

% | If a student has repeated behavior problems, | should refer him'her to a
team meeting o consider whether special education services are needed

I | Praise and positive recognition are powerful toods to get students to
behawe well in school.

O o o o

o O o o
o O o o

11| If | use effective behavior support strategies im my classroom, | can get
80%-80% of my students to meet behavioral expectations and rmaintain
engagement in learming.

]
]

12 | Schools are responsible for teaching academics, whereas parents and
the students themsalves are responsible teaching and leaming
behawiors.

13| It is unfair if some students receive individual incentives and rewarnds,
while others do not.

14 | Students who lack social skills andior the ability to manage their
emotions, should be taught these skills in school.

15 | Stwdents should behawve and study to learmn the matenal. This is their
responsibility, not mine.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

RTI/MTSS for Behavior: 3-Session Series
 Session 1: Master the Model (16 January 2019)

 Session 2: Write Classroom Support Plans (28
February 2019)

 Session 3: Follow the Data (14 March 2019)

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Highlights from Session 1: 16 Jan 2019

* Building/District Behavioral Needs Assessment

Review of RTI/MTSS-Behavior Tiers 1,2,3
Prioritizing Your Goals for Implementing the

RTI/IMTSS-Behavior Model

www.interventioncentral.org
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RTI/IMTSS-Behavior
Needs Assessment.
What issue(s) relating to

student behavior and

soclal-emotional functioning
present the greatest challenge(s) to

L.

15

your school?

www.interventioncentral.org
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Activity: Behavior

Behavioral Needs-Assessment Iltems:

Motivation

greatest
challenge =*1", etc.).

10.

Needs Assessment | &
| 2. Bullying s
Review these 10 3. Disruptive Classroom 05:00
items from your . .

L Behavioral Climate |
school/district _ _ | Wi nterventioncentratorg
behavioral needs 4. High-Amplitude Behaviors
assessment. 5. Vague Descriptions of Student Problems
Selectupto4items |6 | imited Data on Behavioral Interventions
from this list that you - ,
feel MOST impact 7. No Decision Rules for Behavioral ‘Non-
your school or district. Responders'

Rank your choicesin [8. Differing Philosophies about Behavior
descending order of Management
importance (e.g., 9. Variability of Behavior-Management Skills

‘System’ Breakdowns in Supporting Students

with Intensive Needs

~




Response to Intervention/Multi-Tier System of Supports

RTI/MTSS for Behavior:
Tiers 1, 2 & 3 and
School-Wide Screening:
Quality Indicators

www.interventioncentral.org
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RTI/MTSS-Behavior: Quality

_Indicators

“— Tier 1: School-Wide
- Behavioral Expectations. |

~ The school has defined

. universal behavioral
expectations for all
students and staff—and
trained the school
community in those

behaviors.

www.interventioncentral.org




RTI/MTSS
for Behavior:
Pyramid of
Interventions
Tier 2:_ Tier 1: School-Wide
Strategic Behavioral

Expectations. The
school has defined
universal behavioral

expectations for all

_ students and staff—and
trained the school
community in those
behaviors.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

RTI-Behavior at Tier 1. 5 Steps

Step 1: Develop School-Wide Behavioral
Expectations.

Step 2: Translate School-Wide Expectations into
Site-Specific Rules.

Step 3: Teach Expected Behaviors to
Students.

Step 4: Reinforce Positive
Behaviors.

) Step 5: Monitor Program Implementation and
Impact.

www.interventioncentral.org
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RTI/IMTSS-Behavior Elements: Prioritize!

 Appoint a recorder. Review each RTI/MTSS goal in this
section of the RTI/MTSS for Behavior: District-Wide Planning Tool.

Rate each goal, using this scale:

Low Priority [ High Priority

0....1....2.....3

those behaviors.

Tier 1: School-Wide Behavioral Expectations. The school has defined universal
behavioral expectations for all students and staff—and frained the school community in

RTIMTSS Element

Rating: How Important? | Discussion Notes

O [B.1.1] Develop School-Wide Behavioral

Tier 1: School-
Wide Behavioral

Expectations:
B.1.1-B.1.4.

Expectations. To establish its "behavior
curriculum”, the school develops a general set of
universal behavioral expectations that apply in any
setting.

Low Priority| High Priority
0...1....2....3

O [B.1.2] Translate School-Wide Expectations into
Site-Specific Rules. The school (1) identifies the
range of different setfings in juhich shidents are

Low Priority| High Priority
0...1....2....3

responsible for managing be
settings, and (3) enlists thesq
translate building-wide expeq
into more detailed site-specif
O [B.1.3] Teach Expected Be
The school trains students in

expected to function, (2) detdEECAICLICI. (I (4

10-Minute *Count Down’ Timer

10:00

treating those behaviors asa] www.interventioncentral.org

v |High Priority
S

be taught.

O [B.1.4] Reinforce Positive Behaviors. The schaol
adopts a building-wide system to consistently
acknowledge and reinforce positive student
behaviors. This system can include adoption of
tokens to be distnbuted contingent on posifive
behavior (e g, ‘good behavior tickets'), a
mechanism to redeem eamed tokens for individual
or group rewards, and linking of awarded tokens to
praise for the observed positive behaviors.

Low Priority| High Priority
0....1....2...3

www.interventioncentral.org
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\\&

L\

RTI/MTSS-Behavior: Quality

_Indicators
— Tier 1: Class-Wide

Management Well-
~ managed classrooms are

ﬂ built on a foundation that
includes teaching
behavioral expectations to , O
</
A 2 /

students and using

proactive strategles {0
manage group behaviors
www.interventioncentral.org




RTI/MTSS
for Behavior:
Pyramid of

Tier 1: Class-Wide
Management. Well-

_ managed classrooms are
Strategic built on a foundation that
includes teaching

Interventions

Tier 2:

behavioral expectations
to students and using
proactive strategies to
manage group

www.interventioncentral.org
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'ler 1: Class-Wide Management.

« [B.1.5] Teach Expected Behaviors. The teacher teaches,
reviews, monitors, and reinforces expected classroom
behaviors tied to school-wide behavioral expectations
(Simonsen et al., 2008).

www.interventioncentral.org 17
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RTI/MTSS-Behavior: Quality

_Indicators
~— Tier 1: Classroom

Interventions. Because

the teacher is the Tier 1
(classroom) RTI/IMTSS

first responder’ who can
potentially assist any struggling student, schools

should prepare necessary resources and define

clear guidelines for how to implement Tier 1

behavioral interventions
www.interventioncentral.org




RTI/MTSS
for Behavior:
Pyramid of
Interventions
Tier 2:
Strategic

Tier 1: Classroom
Interventions. Because
the teacher is the Tier 1
(classroom) RTI/MTSS
‘first responder’ who can
potentially assist any
struggling student, schools
should prepare necessary
resources and define clear
guidelines for how to
iImplement Tier 1
behavioral interventions.

l

www.interventioncentral.org
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Activity: What Are Your Expectations
of the Teacher as Behavior-
Management ‘First Responder'?

Imagine a teacher who has a student with
a recurring (but manageable) problem
behavior (e.g., inattention; non-
compliance; calling out).

Next to each item jot down what you think
should be the minimum expectation for
any teacher to follow when they respond
to this kind of problem behavior.

Interventiofficentril
5Minute ‘Count Down’ Timer

05:00

www.interventioncentral.org

Elements of effective
classroom intervention

1. Describe the student
problem behavior clearly
and specifically

2. Find/use effective
behavior-management
strategies.

3. Record (write down)
Intervention efforts.

4. Collect data on whether
the problem behavior
Improves

5. Communicate with the
student.

6. Communicate with
parent(s).

www.interventioncentral.org
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Interventions: Scheduled or Contingency-Driven?

One of the elements that separate academic from
behavioral interventions is that:

 academic interventions can often be
scheduled (e.g., reading group meets for 30
minutes 3 times per week), while

 behavioral interventions are often contingency-
driven (administered contingent on the
occurrence or possibility of a student behavior),
such as use of praise or pre-correction.

Source: Barnett, D. W., Daly, E. J., Jones, K. M., & Lentz, F.E. (2004). Response to intervention: Empirically based special service
decisions from single-case designs of increasing and decreasing intensity. Journal of Special Education, 38, 66-79.
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RTI/MTSS Classroom Support Plan: ‘Message in a Bottle'

Who might benefit?

Colleagues. Your intervention
efforts can be read by your
fellow teachers and future
educators

Parents & Student. You can make
the creation of the Classroom Support
Plan the focus of student and parent
conferences.

‘ / RTI/MTSS Problem-Solving
Team. Your classroom intervention

plan helps the team to make better

recommendations.

CSE/Special Education Eligibility Team.
Evidence of a classroom intervention plan is often
a requirement when attempting to diagnose a
learning disability or other IEP condition.

www.interventioncentral.org

22




Response to Intervention/Multi-Tier System of Supports

RTI-B: Tier 1: Classroom Intervention:

Resource Alert
Classroom Intervention | St fieiiii it e oo

Case Information

Wil b0 WiITie: Foacond e imper it Gase informationy including student, person delverd ng the intererfion, date of dan, st and

| ]
Plann I n Sheet e e frr e infiermndion dan, and e Bl nurber ofi nstnaed omsl wesle that e infecreniion wil un
Aageta D Mirs, DePauls Diate Iferealinn |35 7, 2018

Studert. hermalionkl) [\ie Sarman Plar Vs Wikt

Cate: - Cuade: Irteryenfion o Tokal Murber of |
oy Fab 19, 201 L
Interemndon 111, 018 BRERE [ [R——

Teachers can use this - .

Ougolpflonafile F " |smatwod, especally wih Se roam TA, Me. Samson.

worksheet to quickly e

Wihak b0 WITe: Wike & beief descriplion of e inker wanlon]s) b Be wed wilh his sodart. TIP:F pou Reve s scipl for s
rlefEnlinn, o G sl wile BB ame e sl alch e Tl b e sl

[START BEHAVIORS: Use Scheduled Attention during academic taks [about 5 minute intervals] to give positieg

document Tier 1

[STOP BEHAV DR PLAN Use Contingent Instructions bo minimize teacher attention when nedirecting the
[studient fram playing with objects to academic task

classroom behavioral

Materials Training

[ ] [ ] L] p—— —

Whiat b0 Wiile: Jof down: matedds (2., Tashoands) o Winat i0 Write: Mok what fri ring f any- & nesded o pregane
I n e rve n I O n S W I e st (o g, Inkmelcmneded corpuls] meedal o achlt] andion e shadend B camy ol B nlefnenlion

Ty oull B infecenlion

jCall phane sllani timer o signal § minute infervals [Teacher and TA Wl review guidelines for Scheduled
fliar sidhedbed aBention. jAtteniibn and Coningent Instruclons 1o ensum

fO”OWIng an RTl'B gpeemean sl how o inglement bt ierventinns.

Progress-Monitoring

[ ]
Whiat b0 Wiile: Selecta mabod b monls stadand fropeds onhie inbarenion. For fe mahod s deded meodd whatlype of dita
- . 5 i B ogeed], ener Sfudend bsedine (stari ng-poin]) [ fiormmation, cladl e aninkrvenion cutoome god, and e how fregueniy

i) i I il S inferenlinn. Tio: Several idass for ¢l mom dats aolieclim appear o B dpht Sde of his e
|
Type of Dt Usad 80 Mot Behaviar Repori Card

sy By deryeniion Proores S Moairing
Exsling dia: grmdes Romewod o, eic

| ]
-
Onll ne Bamdine Oudeare God = Curmulafie mabery oy

= Fubde

Engaged in seatwarkc] or fewer [WiiE: Engaged in Sseatwos:] or ;

exdinects: ¥ 1 of 5 days eswerr redimcts. ¥ & of 5 chays | 0 SO CuUR baued mEassement

¥ - & ior rept card
Howofenwil duts be oolledied? (ag., daly, svery ober day, weaskly) »  Bebvior dedlis

WWW.INtervention [Erc comeissd daiy duing ndependent Sestwers pesod 72
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RTI/MTSS-Behavior: Quality

Al

_Indicators

—— Tier 2: Strategic

~Interventions. Tier 2 ; |

~interventions target %

| students who need VI
behavior and/or social
emotional support that goes beyond that which ca

be provided in the classroom. Tier 2 interventions

are often ‘standard-protocol’ programs that match

common student intervention needs in a school

interventioncentral.org




RTI/MTSS
for Behavior:
Pyramid _Of Tier 2: Strategic
Interventions Interventions. Tier 2
. 5. Interventions target
STIer 2'. - — | students who need
trategic behavior and/or social-
emotional support (e.g.,
_ mentoring, counseling) that
goes beyond that which
can be provided in the
classroom.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

ler 2: Strategic Interventions.

[B.2.1] Inventory Evidence-Based Services. The school
has inventoried its Tier 2 services and verified that all are
'evidence-based'-- I.e., supported by published research
(Hawken, Vincent & Schumann, 2008).

This inventory may include:

] group-delivered interventions (e.g., social-skills training
programs);

1 mentoring programs (e.g., Check & Connect);

. individual counseling (e.g., Solution-Focused Brief
Counseling);

 individualized behavior plans to be implemented across
at least 2 instructional settings.

www.interventioncentral.org

26




Response to Intervention/Multi-Tier System of Supports

Where to Find Tier 2
Behavioral Interventions:

What Works

Clearinghouse
http://ies.ed.gov/ncee/wwc/

This website reviews core
Instruction and intervention
programs in student behavior
and dropout prevention, as well
as number of academic areas.

The site reviews existing
studies and draws conclusions
about whether specific
Intervention programs show
evidence of effectiveness.

IES * WWC Gestinghouse

T

(Pre-K)

WELCOME TO THE WHAT WORKS
CLEARINCHOUSE

The What Works Clearinghouse (WWC)
reviews the existing research on different
programs, products, practices, and

policies in education. Our goal is to provide
educators with the information they need
to make svidence-based decisions. We
focus on the results from high-quality
research to answer the question "What
wiorks in education? Find mare informatiaon
about the WWC

@ INTERVENTION REPORTS

Y.

Select topics to Find What Works based on the evidence

T Y

CIiidrl-rl_ln:l ‘l
e o Blom. Po
Sty o K -12 Kindergarten *p
to12th Grade L~

Path to ﬁ
Graduation Postsscondary

HIGHLIGHTS

Join us for a WWC webinar
WEBINAR March 15, 2017
O N Finding Evidence: New
Resources for Education
Researchers from the What

QUICK LINKS

O PRACTICE GUIDES

Weorks Clearinghouse
$#0000000O

@ REVIEWS OF INDIVIDUAL STUDIES

www.interventioncentral.org
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Where to Find Tier 2
Behavioral Interventions: N

National Center on e i
INTENSIVE INTERVENTION
. . at American Institutes for Research W ISchhl
National Center on Intensive

Resources Tools Charks Implementation Support Instructional Support About Us

Intervention Behavioral

. Behavioral Intervention Chart
Intervention Tools Chart B _
http ://WWW. | ntenS|Ve | nte rve ntlon . Or This tocis chart presents information sbout stuies that have been conducted about behaviorsl intervention programs. The fist tab, Study Quaiiy.,

inchade= ratings from owr TRC members on the technical dgor of the study de=ign. The ==cond tab, Shwdy Residlbx, incudes information about the

findings of the stufi=s. The third tab, Program Informabion, provides information about the intznrention inchsding the Target Behavicor it address=s and

g/C h art/be h aVI O ral _i nte rve ntl 0 n - implemantation reguiremeants, The Tourth tab, Additions/ Ressarch, provides infarmation about olber sludies and reviews thal have been cznducl=d on

the int=rvention.
Intervention Study Study Type Firusebin it Dz.sign Hnity of I-‘E&Sur::l PEE’”"'—‘_’
L X ermentation | ornd er §

Behavior Education
Program (BEP) or Todd, Campbell, Mey=r, &

Sponsored by the National Center sy T e | [ M *
on Intensive Intervention, this page | =ovemi, @ == U e e v o
provides ratings for behavior e wemen DN L .
intervention programs. S—— -

ST, et e @ W o
Users can streamline their search g G er  Cmtaee T2 L o o «

Check-in/ Check-out [2011)
(CIC0})

by subject and grade level

) Camargs, Hutchirs, Subject - & =] (-]
(elementary or middle school).

www.interventioncentral.org
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RTI/MTSS-Behavior: Quality

\( J
" ¥a

_Indicators

""-%—Tler\% Intensive: RTI/ 1 T
._‘ . , -

= _‘-—-—-\i/

- MTSS Problem-

Solvmg Team. General-

education students
needing Tier 3 academic or behavioral services
require the RTI/MTSS Problem-Solving Team,

which follows a customized, team-based

29

problem-solving’ approach

interventioncentral.org




RTI/MTSS

for Behavior: Tier 3: Intensive: RTI/IMTSS

: Problem-Solving Team.
Pyramid _Of \ General-education students
Interventions needing Tier 3 academic or

Sy behavioral services are high-
Tier 2: .
G T— stakes cases that require the
! RTI/MTSS Problem-Solving

Team. This team follows a
_ customized ‘problem-solving’
approach.

www.interventioncentral.org
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RTI Problem-Solving
Team Roles

o Facllitator

« Recorder

* Time Keeper

» Case Manager
 Coordinator

www.interventioncentral.org
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Tier 3: RTI Team: Meeting Format

m Introductions/Talking Points
| Step 1: Select Intervention Target(s)

| Step 2: Inventory Student's Strengths, Talents,
Interests, Incentives

| Step 3: Review Background/Baseline Data

| Step 4: Set Academic and/or Behavioral Outcome
Goals and Methods for Progress-Monitoring.

| Step 5: Design an Intervention Plan
| Step 6: Share RTI Intervention Plan With Parent(s)

| Step 7: Review the Intervention and Progress-
Monitoring Plans

www.interventioncentral.org
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RTI/IMTSS-Behavior; Homework Ideas

Here are some optional ideas for ‘homework’ to

consider before session 2 on Th 28 February 2019.

1. Sketch Out Your RTI/MTSS-Behavior Plan.
Use the RTI/MTSS for Behavior: District-Wide
Planning Tool to begin developing an
RTI/MTSS-Behavior plan that meets the needs
of your school or district.

www.interventioncentral.org
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RTI/IMTSS-Behavior; Homework Ideas

2. Conduct Your Own Behavior Needs
Assessment. Your team can replicate the
behavior-needs assessment activity we did
today (using posted PowerPoints and needs-
assessment handout) with one or more groups

nack in your school or district. (Conducting a

nehavioral needs assessment Is a good starting

noint to building staff support for RTI/MTSS-

Behavior.)

www.interventioncentral.org
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RTI/IMTSS-Behavior; Homework Ideas

3. Define Expectations for Classroom Behavior
Interventions. Use the handout What Are Your
Expectations of the Teacher as Behavior-
Management ‘First Responder'? to foster a
discussion in your school/district about
minimum expectations for teacher-led
classroom interventions. (This work will prepare
you for our reviewing of a classroom toolkit for
behavior interventions in our next session.)

www.interventioncentral.org
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RTI/IMTSS-Behavior; Homework Ideas

4. Map Your School Programs/Practices that
Support SEL. Review the New York State
Social Emotional Learning (SEL) Benchmarks.
Inventory any programs and practices in your
school that potentially could support each of the
benchmarks.

www.interventioncentral.org
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RTI/IMTSS-Behavior; Homework Ideas

5. Build Your Own Homework Assignment.
Review the content and activities from today’s
workshop. Create any homework assignment(s)
that will help you to advance your RTI/MTSS-

Behavior model.

www.interventioncentral.org
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10:00

www.interventioncentral.org

Activity: Homework Report-Out

« Select a spokesperson.

* Review any homework that your group
completed since our last meeting on 16
January 2019.

« Prepare a brief summary to present to the large
group.

www.interventioncentral.org
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RTI/MTSS-Behavior: Scope of Today’s 5
% Review the RTI/MTSS-Behavior Model: District-Wide. £

What are important district-wide RTI/MTSS elements?

Assess Your School’s ‘Behavior Belief System’. How can you
measure the behavior belief system of staff? And how can you
encourage a positive view of interventions for behavior?

Y,

< Tier 1; Analyzing Behavior: How to Write an ABC/Behavior
Statement. What simple tool can help teachers to better understand

the function of a student’s problem behavior(s)?

Tier 1: Building a Classroom Behavioral Intervention ‘Toolkit’.
What are feasible ideas that a teacher can use in the classroom to
better manage or even prevent problem behaviors?

Tier 2: Analyzing Behavior: ‘Function-Based Thinking’. What is a
process for analyzing problem behaviors that consultants can use with
teachers prior to an FBA/BIP?

Y

Y

www.interventioncentral.org
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RTI/MTSS-Behavior: Quality

_Indicators

— RTIIMTSS-Behavior:
- District-Wide. The school [+

~ district has adopted a

' process of planning and
oversight to ensure that the

RTI/MTSS-behavior model is |mplemented with
fidelity and consistency across classrooms, grade

levels, and schools.

www.interventioncentral.org
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Session 7

6 Jan 2079
Handout 7

0. 8

O

f

INTERVENTION

CEMTRAL

BT Toolkt: A Practical Guide for Schools

Building an RTI/MTSS System for Mental-
Health: Guidance for School Teams

SESSION 1: RTI/MTSS for Mental
Health: Master the Model

Jim Wright, Presenter

16 January 2019
Eastern Suffolk BOCES
15 Andrea Road
Holbrook, NY

Email: jim@jimwrightonline.com
Workshop Downloads at: hitp:/iwww interventioncentral.org/MT S5 _behavior

www.interventioncentral.org
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™
v
-'.|—..

RTIMTSS-Behavior: District-Wide R

« [B.5.1] Write RTI/MTSS District Plan. The district has created a multi-
year RTI/MTSS-behavior implementation plan to cover all schools.

« [B.5.2] Establish District Leadership Team. The district has
established an RTI/MTSS Leadership Team composed of central office
and building representatives. This team meets periodically (e.g., every
4-8 weeks) to implement and update the district RT/MTSS-Behavior
Plan, to ensure consistent implementation of RTI/MTSS across all
schools, and to address challenges as they arise.

www.interventioncentral.org 43
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4 I".;
vl

LS

. i

« [B.5.3] Adopt an SEL Curriculum. The district uses a
classroom/school-wide curriculum to teach and reinforce key Social-
Emotional Learning (SEL) skills.

« [B.5.4] Develop ‘Non-Responder’ Decision Rules. The district has
developed decision rules to determine when a general-education
student who has received a series of RTI/MTSS-behavior interventions
IS a ‘non-responder’ and requires referral to the special education
eligibility team (CSE).

www.interventioncentral.org 44
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RTI/IMTSS-Behavior Elements: Prioritize!

 Appoint a recorder. Review each RTI/MTSS goal in this
section of the RTI/MTSS for Behavior: District-Wide Planning Tool.

+ Rate each goal, using this scale: |Low Priority [High Priority

0....1....2....3

RTI/MTSS-Behavior: District-Wide. The school district has adopted a process of
planning and oversight to ensure that the RTI/MTSS-behavior model is implemented with
fidelity and consistency across classrooms, grade levels, and schools.

RTIWMTSS Element Rating: How Important? | Discussion Notes
O [B.5.1] Write RTIUMTSS District Plan. The district
RT |/MTSS has created a muli-year BTIMT 35-behavior
implementation plan to cover all schools.
. O [B.5.2] Establizh District Leadership Team. The | Low Priority|High Priority
Be haV| or: district has established an RTIMTSS Leadership o I -
Team composzed of central office and building
D I Strl Ct'WI d e . r&presirgali\re;;fhis_ tea;m meets dpEﬁ?jdicaE (e.g.,
. gvary 4-8 weeks) to implement and update the - :
district RT/MT55-Behavior Plan, to ensure :,ﬁ,ﬁntl
B . 5 . 1' B . 5 .4 . consistent implementation of RTIMTSS across all
gchools, and to address challenges as they arise.
O [B.5.3] Adopt an SEL Curriculum. The district 1 0 : 0 0

uzes & classroomischool-wide curmculum to teach
and reinforce key Socigl-Emational Learning (SEL)

ghillz. www.interventioncentral.org
O [B.5.4] Develop ‘Mon-Responder’ Decision Lo PTGy THIETT FTIGTTey
Rules. The district has developed decision rules fo 0...1...2...3

determine when a general-education student wha
has received a zeries of RTIMTS55-behavior
interventions is a ‘non-responder’ and requires
referral to the special education eligibility team
[CEE).
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Response to Intervention/Multi-Tier System of Supports

— The Power of Beliefs.

Staff beliefs & attitudes
toward student behavior act

as a hidden but powerful

 catalyst—either
encouraging or

discouraging adoption of
RTI/MTSS for behavior.

www.interventioncentral.org




Response to Intervention/Multi-Tier System

The Power of Beliefs
Guiding Points for Educators...

 Positive, optimistic staff attitudes about student
behavior are an important pre-condition to
successful adoption of RTI/MTSS-Behauvior.

 Beliefs translate directly into behavior: The most
powerful way that staff convey their behavioral
expectations to students is through modeling.
Remember, students pay attention not to what staff
say but what they do.

www.interventioncentral.org
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RTI/MTSS
for Behavior:
Pyramid of
Interventions
Tier 2:
trateglc

Staff Beliefs. Staff

across the
school/district

understand & accept

positive teaching
and managing of
student behaviors.

www.interventioncentral. org




Response to Intervention/Multi-Tier System of Supports

The continued use of ineffective
exclusionary practices has very little to 27
do with a student's behavior and very
much to do with a teacher's behavior.
-John W. Maag

66

Source: Maag, J. W. (2012). School-wide discipline and the intransigency of exclusion. Children and Youth Services Review, 34, 2094-
2100.



Response to Intervention/Multi-Tier System of Supports

6 Reasons Why Teachers May Be ‘Reluctant’ to
Move from Punishment to Positive Behavior
Management Strategies

There are several reasons why teachers may
continue to react to student misbehavior with
punitive responses—including removal from
the classroom—rather than adopting actions that
reinforce learning and a positive classroom
environment.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

6 Reasons Why Teachers May Be ‘Reluctant’ to
Move from Punishment to Positive Behavior
Management Strategies

1. Teachers lack the skills to use positive behavior
strategies (Bear 2013). Instructors lack the training to
refocus their management strategies in a positive
direction.

Source: Bear, G. G. (2013). Teacher resistance to frequent rewards and praise: Lack of skill or a wise decision? Journal of Educational and
Psychological Consultation, 23:4, 318-340.




Response to Intervention/Multi-Tier System of Supports

6 Reasons Why Teachers May Be ‘Reluctant’ to
Move from Punishment to Positive Behavior
Management Strategies

2. Teachers retain their current disciplinary procedures
as familiar, comfortable (Thaler & Sunstein, 2009).
Whenever people (including teachers) are asked to
change important aspects of their professional behavior,
there Is a tendency to cling to known and comfortable
routines—even when we get mediocre results. This
reluctance to give up the familiar and embrace change is
universal--and is known as the 'status quo' bias.

Source: Thaler, R. H., & Sunstein, C. R. (2009). Nudge: Improving decisions about health, wealth, and happiness. New York: Penguin
Books.




Response to Intervention/Multi-Tier System of Supports

6 Reasons Why Teachers May Be ‘Reluctant’ to
Move from Punishment to Positive Behavior
Management Strategies

3. Teachers are pulled into confrontational situations
because students control the interactions (Conroy et
al., 2009). Teachers may have good intentions to adopt
positive practices. However, when students are defiant or
non-compliant, these educators find themselves ‘pulled’
Into a confrontation. So the student actually controls the
Interaction.

Source: Conroy, M., Sutherland, K., Haydon, T., Stormont, M., & Harmon, J. (2009). Preventing and ameliorating young children's chronic
problem behaviors: An ecological classroom-based approach. Psychology in the Schools, 46(1), 3-17.




Response to Intervention/Multi-Tier System of Supports

6 Reasons Why Teachers May Be ‘Reluctant’ to
Move from Punishment to Positive Behavior
Management Strategies

4. Teachers are (negatively) reinforced by use of
punishment (Maag, 2012). When teachers send
students with challenging behaviors to the office, this can
be 'negatively reinforcing' to the instructor-thus
Increasing the likelihood that the teacher will use the
strategy repeatedly.

Source: Maag, J. W. (2012). School-wide discipline and the intransigency of exclusion. Children and Youth Services Review, 34, 2094-
2100.




Response to Intervention/Multi-Tier System of Supports

6 Reasons Why Teachers May Be ‘Reluctant’ to
Move from Punishment to Positive Behavior
Management Strategies

5. Teachers use punishment because they see that it
works—for most (Maag, 2001). In a typical student
population, sending a student to the principal's office Is
quite effective for the 95% who show few behavior
problems. The same disciplinary response is ineffective
with about 5% of students, who either don't care or wish
to escape the classroom. The teacher, however, may
assume that these recalcitrant students simply need
more of the same punishment for it to be effective--so
problem interactions intensify.

Source: Maag, J. W. (2001). Reflections on the disuse of positive reinforcement in schools. Exceptional Children, 67(2), 173-186.




Response to Intervention/Multi-Tier System of Supports

6 Reasons Why Teachers May Be ‘Reluctant’ to
Move from Punishment to Positive Behavior
Management Strategies

6. Teachers see ‘zero tolerance’ of misbehavior as an
Important teaching tool (Skiba et al., 2006). The
teacher believes that having the student experience
punitive consequences such as class removal or
suspension will teach important life lessons about
consequences in the ‘real world’ (Skiba et al., 2006).

Source: Skiba, R. J., Reynolds, C. R., Graham, S., Shera, P., Conoley, J. C., & Garcia-Vazquez, E. (2006). Are zero tolerance policies
effective in the schools? An evidentiary review and recommendations. Report by the American Psychological Association of the Zero
Tolerance Task Force. Washington, DC: American Psychological Association. Retrieved on January 18 2015 from
http://www.apa.org/pubs/info/reports/zero-tolerance.pdf.




Interventioficentrab
5-Minute ‘Count Down’ Timer

www.interventioncentral.org

- Response to Interver

05:00

Activity: Why the
Teacher Reluctance ?

Discuss the reasons shared
here for why teachers may be
reluctant to move from
punitive to positive behavior
Intervention strategies.

Select 1-2 reasons that you
believe might be MOST
prevalent in your school .

For each reason selected,
come up with positive ideas
to address that roadblock.

6 Reasons for ‘Reluctance’ in Moving from

Punishment to Positive Strategies

1. Teachers lack the skills to use positive

behavior strategies

Teachers retain their current disciplinary
procedures as familiar, comfortable

Teachers are pulled into confrontational
situations because students control the
Interactions.

Teachers are (negatively) reinforced by
the use of punishment.

Teachers use punishment because they
see that it works—for most.

Teachers see ‘zero tolerance’ of
misbehavior as a teaching tool.

www.interventioncentral.org 57 |
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Response to In

Beliefs About
Behavior:
30-Item Staff
Questionnaire

Activity:
Complete the
BAB.

BELIEFS ABOUT BEHAVIOE — 4™ Editien
Diana Browning Wright and Clavton E. Coslk, 3/2012

This is an anonymous survey designed to look at one’s beliefs with regard to behavior.
{Pleaze respond by marking the box that applies to how von homestly feel about the statement)

g

i b

2 E

= |, =

=N E _ £

£ | =| £ B g

E|Z2| 2| ]| E

Fl=|= 3 F Survey Ifems:

Q(Q |9 |9 |9 |1 |Mymain responsibility is to teach academics, not to teach students how to
behave.

Q0| Q (@ |9 | 2 |Aschool team should assist teachers in providing and manitoring

interventions for students in my class who are identified by the team as
emationally or behaviorally at risk.

O
O
O
O
O
[

My students must respect me before | can show respect to them.

4. | If the student isn't succesding, lack of motivation or laziness is likely to be
the problem.

5 | | can prevent most behavior problems by posting expectations, teaching
those expectations and rewarding studenis when they exhibit those
expactation _

& | How 5mdenuma Wrelated to my classroom
MEnSgemear 1note (Count Down’ Smar | have with each student.

7~ | For students Es, punitive discipline is
affective at imand, office referral,
detention or 1 O o 0 0

& | Students sh - ready to leam—I should not
have to teag

2 | If a student | shiould refer him/Mher to a
team meetinl Www.interventioncentral.org |jcation services are nesded.

If. | Praize and positive recognition are powerful tocls to get students o

behave well in school.

If | use effective behavior support strategies in my classroom, | can get
BD0%-50% of my students to meet behavioral expectations and maintain
engagement in leaming.

Schools are responsible for teaching academics, whereas parents and
the students themsehles are responsible teaching and leaming
behaviors.

It is unfair if some students receive individual incentives and rewards,
while others do not.

Students who lack social skills and'or the ability to manage their
emaotions, should be taught these skills in school.

Students should behave and study to leam the material. This is their
responsibility, not mine.

Page 1
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Response to Intervention/Multi-Tier System of Suppor

Beliefs About Behavior Staff Questionnaire: 4""‘"“*&

How to Use...
 Research indicates that when the attitudes of
80% of a group are in alignment, that group
can reach a ‘tipping point’ where positive
change can occur across your system (e.g.,
school building).

« The BAB can provide insight into those beliefs about
student behavior held by the majority of your staff.

www.interventioncentral.org 59




Response {¢

Beliefs About
Behavior: Scoring.
 Review the optimal
answers to this
questionnaire.
 Award yourself a
point for every

response that falls in
the right direction for

a question: e.g.,
Agree/Strongly
Agree or
Disagree/Strongly
Disagree.

« Total your points to

get your final score.

EELIEFS ABOUT BEHAVIOR - 4™ Edition
Diana Browning Wright and Clavton E. Cools, 3/2012

This is an anonvmons survey designed to look at one’s beliefs with regard to behavior.
(Flease respond by marking the box that applies to how von honmestly feel about the statement)

B
i : Page 1 of 2
2l : age 1 o0
= A =g
&S| E|e|®
E|lZ|Z|5|¢E
72|29 = Survey Ifems:
Q| Q (O |8 | 1 | My main responsibility is to teach academics, not to teach students how to
behave.

Q|18 |2 | 2 |Aschool team should assist teachers in providing and monitoring
interventions for students in my class who are identified by the team as
emotionally or behaviorally at risk.

Q |Q |Q | & | Mystudents must respect me before | can show respect to them.

L-" Q|Q |32 | 4 |Ifthe student isn't succesding, lack of motivation or laziness is likely to be
the problem.
O(a (g |8 |Q | i ||canprevent most behavior problems by posting expectations, teaching

those expectations and rewarding students when they exhibit those
expeciations.

How students behave in my class is primarily related to my classroom
management strategies and the relationships | have with each student

For students whio don't behave well in my class, punitive discipline is
effective at changing their behavior (e.g., repimand, office refemral,
detention or suspension

K

Students should know how to behave and be ready to leam—I should not
hawe fo teach these behaviors.

§|

If a student has repeated behavior problems, | should refer himdher to a
team meeting fo consider whether special education services are needed.

I

Praise and positive recognition are powerful tocls to get students o
behave well in school.

o

o
0l 8 0O O
0 0 o o

(]
o
o

11

If | use effective behavior support strategies in my classrocom, | can get
B0%-50% of my students to meet behavioral expectations and maintain
engagement in learming.

o
o
o
O
o

1x

Schools are responsible for teaching academics, whereas parents and
the students themselves are responsible teaching and leaming
behaviors.

It is unfair if some students receive individual incentives and rewards,
while others do not

Students whio lack social skills and'or the ability o manage their
emotions, should be taught these skills in school.

Students should behave and study to leam the material. This is their
responsibility, not mine.

Page 1




Response td

Beliefs About
Behavior: Scoring.
 Review the optimal
answers to this
questionnaire.
 Award yourself a
point for every

response that falls in
the right direction for

a question: e.g.,
Agree/Strongly
Agree or
Disagree/Strongly
Disagree.

« Total your points to

get your final score.

Agree

St by agnee

Page 2 of 2

Survev Liems:

O Strong by d g ree

] Disapree

Of Weutral

&

Students who do not respond well to basic classroom management
should receive evidence based interventions to address their behavior
before evaluation for special education or more restrictive placements
is considerad.

Even without parental involvement and support, schools can effectively
teach students’ behavioral expectations and social skills.

18

All my students are entitled to positive interactions with me, regardless
of whether they have behavior problems that disrupt my teaching.

quln o| O

Ol o o o

e

Proactive, positive behavioral interventions and strategies produce
longer lasting behavioral change than punishment based strategies.

L

Only students with IEFPs are entitled o function-based behavior plans.

21

Students with emotional and behavior disabilities should be educated
outside of general education classas.

o o ojf 8
O o oj 8

22

| do not have the time to implement individual interventons or behavior
plans for students who engage im behavior problems.

23

Adolescent students with emotional and behavioral problems can
respond well to school-based supports.

M

The primary reason students misbehave in school is their lack of
parent support

O O O O O 0O o 0O 0O

8]

An incentive program is an important component to building an
effective behavior suppont program, so students can be provided or
eam access to tems, activities, andfor privileges when they engage in
deisred behaviors.

2a

Faimess is not every student getling the same treatment. Instead
faimess is everyone getting what they need to be successful in school.

Motivational systems that provide exirinsic rewards harm intrinsic
mofivation.

ol B o

28

Just like we teach academics, schools should set aside time to teach
all students important social-emotional skills, such 35 mamaging one's
emotions, demonstrating care and concem for others, and problem-
solving interpersonal conflicts.

28

Collecting and reporting data to a school team on students’ behavior is
impartant and | believe it is worth the time.

18

The mission of a school should be to teach both academic and social
emotional skills that lzad to success in life.




Response to Intervention/Multi-Tier System of Supports

Beliefs About Behavior Staff Questionnaire:
How to Score...

 Have all staff complete the 30-item BAB
survey.

» Score each survey, awarding a point for every [ JFast

response that is ‘favorable or supportive’ of
positive behavior management. Add up all
earned points to assign the survey a global
score (max score = 30).

 Rank survey scores for all building staff in descending order.

 Find the score at the point in your school list that includes
80% staff cut-off. That number gives you an indicator of
current staff attitudes toward student behavior.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Beliefs About Behavior: School Survey Examples

School A. Staff survey shows School B. Staff survey shows
that 80% of staff responded with that 80% of staff responded with
15 or more supportive ratings. 25 or more supportive ratings.

1 1

2 2

3 3

4 4

5 5

6 6

7 7

8 8

9 12 9 22 -

10 6 10 15

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

1.

Discuss either of these questions:

How might you use the Beliefs
About Behavior Questionnaire
In your own school/district to
measure staff attitudes?

OR

What are other methods that
you could use to discover staff
beliefs about student
behavior?

RTI/MTSS-Behavior: Gauging Staff Beliefs About Behavior

BELIEFS ABOTUT BEHAVIOR - 4™ Edition
Diana Browning Wright and Clayton B Cooly, 2/2012

This is an anonymous survev designed to look at one’s beliefs with regard to behavior,
(FPleaze respond by marking the box that applie: to how vou honestly feel about the statement)

Survey Items:

1. | My main responsibility is to teach academics, not to teach students how to
behave.

u] 0 Strongly ngree

O O Agree

2. | A school team should assist teachers in providing and monitoring
intervenfions for students in my class who are identified by the team as
emotionally or behaviorally at risk.

O| 0O Strongly dsagree

O O pisagres
0| O Newtral

o
o
o
o
o
s

My students must respect me before | can show respect to them.

Q Q | 4 | Ifthe student isn't succeeding, lack of motivation or laziness is likely to be
the problem.

Q Q | i || can prevent most behavior problems by posting expectations, teaching
those expectations and rewarding students when they exhibit those
expectations.

Q Q | & | How students behawve in my class is primarily related to my classroom
management strategies and the relationships | have with each student

=] a 7. | For students who don't behave well in my class, punitive discipline is
effective at changing their behavior (e.g., reprimand, office referral,
detention or suspension|

(=] O | & | Students should know how to behave and be ready to leam—I should not

have io teach these behaviors.

9. | If a student has repeated behavior problems, | should refer him/her fo a
team mesting to consider whether special education services are nesdead.

18 | Praise and positive recognition are powerful tools to get students to
behave well in school.

If | use effective behavior support strategies in my classrocom, | can get
80%-80% of my students to meet behavioral expectations and maintain
engagement in learning.

Schools are responsible for teaching academics, whereas parents and
the students themselves are responsible teaching and leaming
behawviors.

It is unfair if some students receive individual incentives and rewards,
while others do not

Students who lack social skills and'or the ability to manage their
emations, should be taught these skills in school.

Students should behave and study to leam the material. This is their
responsibility, not mine.

Pag:—]

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Big Ideas In

Behavior
;_‘

Management. oo

What key concepts can lay the

groundwork for teacher success In
managing challenging behaviors?
(Handout 2 from 16 Jan session; pp.

4-5)

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Problems are an unacceptable
discrepancy between what Is expected
and what Is observed.

66 23

-Ted Christ

Source: Christ, T. (2008). Best practices in problem analysis. In A. Thomas & J. Grimes (Eds.), Best Practices in School Psychology V (pp.
159-176). Bethesda, MD: National Association of School Psychologists.




Response to Intervention/Multi-Tier System of Supports

Behavior in the Classroom: A Product of...

Child
Characteristics

Classroom
Environment

Source: Farmer, T. W., Reinke, W. M., & Brooks, D. S. (2014). Managing classrooms and challenging behavior: Theoretical considerations
and critical issues. Journal of Emotional and Behavioral Disorders, 22(2), 67-73.




Response to Intervention/Multi-Tier System of Supports

Interventions: Scheduled or Contingency-Driven?

One of the elements that separate academic from
behavioral interventions is that:

 academic interventions can often be
scheduled (e.g., reading group meets for 30
minutes 3 times per week), while

 behavioral interventions are often contingency-
driven (administered contingent on the
occurrence or possibility of a student behavior),
such as use of praise or pre-correction.

Source: Barnett, D. W., Daly, E. J., Jones, K. M., & Lentz, F.E. (2004). Response to intervention: Empirically based special service
decisions from single-case designs of increasing and decreasing intensity. Journal of Special Education, 38, 66-79.




Response to Intervention/Multi-Tier System of Supports

'Big Ideas’ in Behavior Management...

B Teach expected behaviors. Students need to be

explicitly taught expected behaviors. They should then
be acknowledged and reinforced when they show
positive behaviors.

In other words, schools should treat behavior as part
of the curriculum: teach it and reinforce it!

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

'Big Ideas’ in Behavior Management...

m Check for academic problems. The connection
between classroom misbehavior and poor academic
skills is high.

Educators should routinely assess a student's
academic skills as a first step when attempting to
explain why a particular behavior is occurring.

If academics contribute to problem behaviors, the
student needs an academic support plan as part of his
or her behavior plan.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

'Big Ideas’ in Behavior Management...

m [dentify the underlying function of the behavior.
Problem behaviors occur for a reason. Such behaviors
serve a function for the student.

When an educator can identify the probable function
sustaining a student’s challenging behaviors, the
educator can select successful intervention strategies
that match the function—and meet the student’s
needs.

www.interventioncentral.org




Problem Behaviors: Common Reasons

SKILL DEFICIT. The student lacks the skills necessary to display the desired
behavior (Gable et al., 2009).

PERFORMANCE DEFICIT. The student possesses the skills necessary to display the
desired behavior but lacks incentive to do so (Gable et al., 2009).

ACCESS TO TANGIBLES/ EDIBLES/ACTIVITIES. The student seeks access to
preferred objects (‘tangibles’), food, or activities (Kazdin, 2001).

PEER ATTENTION. The student is seeking the attention of other students
(Packenham, Shute & Reid, 2004).

ADULT ATTENTION. The student is seeking the attention of adults (Packenham,
Shute & Reid, 2004).

ESCAPE/AVOIDANCE. The student is seeking to escape or avoid a task or situation
(Witt, Daly & Noell, 2000).

EMOTIONAL or ATTENTIONAL BLOCKERS. The student possesses the skills to
display the desired behavior "but is unable to deal with competing forces—anger,
frustration, fatigue." (Gable et al., 2009; p. 197). (This category can also include
symptoms associated with anxiety or ADHD.)




Response to Intervention/Multi-Tier System of Supports

'Big Ideas’ in Behavior Management...

m Eliminate behavioral triggers. Problem behaviors are
often set off by events or conditions within the
classroom.

Sitting next to a distracting classmate or being handed
an academic task that is too difficult to complete are
two examples of events that might trigger student
misbehavior.

When the educator is able to identify and eliminate
triggers of negative conduct, such actions tend to work
quickly and--by preventing class disruptions--result in
more time available for instruction.

www.interventioncentral.org




'ABC Timeline: Antecedent-Behavior-Consequence

N = B =

Antecedents. Stimuli, Behaviors. Conseguences. Events
settings, and contexts Observable acts that follow behavior and
that occur before and carried out (or not may include influences
Influence (‘trigger’) carried out) by that increase, decrease,
behaviors. Individuals. or have no impact on

the behavior.

Examples. Examples. Examples.
* Instructions « Engaging in  Teacher praise for
« (estures classwork student behavior
 Looks from others « Calling out  Loss of free time for
 Not doing non-compliance
homework

‘Setree—kazeir-AE—2043)—Behaviormedifieation in applied settings (7th ed.). Long Grove, IL: Waveland Press.




Response to Intervention/Multi-Tier System of Supports

'Big Ideas’ in Behavior Management...

B Focus on factors within the school’s control. Educators

recognize t
outside of t
support -- t

academic failure anc

ne schoo

nat can p

nat students often face significant factors

setting--e.g., limited parental
ace them at heightened risk for
problem behaviors.

Schools can best counteract the influence of negative
outside factors and promote student resilience by
focusing on what can be provided within the
educational setting such as skills instruction, tutoring,
mentoring, and use of positive behavior management

strategies.

WWW

Anterventioncentral.org




Response to Intervention/Multi-Tier System of Supports

'Big Ideas’ in Behavior Management...

m Be flexible in responding to misbehavior. Educators
have greater success in managing the full spectrum of
student mishehaviors when they respond flexibly--
evaluating each individual case and applying
strategies that logically address the likely cause(s) of
that student's problem conduct.

www.interventioncentral.org




Interventio icentrE P4 /
§-Hlinute ‘Count Down’ Timer . ‘

lllllllllllllllllllllll

Ve

05: 00 " L

LAB WORK: Which
Big |dea Do You Find
Most Useful?

Discuss the big ideas in
nehavior management
nresented here.

Select the 1-2 ideas that
you believe are most
important for staff at your
school or district to keep
In mind when working
with challenging
students.

'Big ldeas’ In Behavior

N

Management

Teach expected behaviors.
Check for academic problems.
Identify the underlying function
of the behavior.

Eliminate behavioral triggers.
Focus on factors within the
school’s control.

Be flexible in responding to
misbehavior.




Response to Intervention/Multi-Tier System of Supports

i

ABC/Behavior Statement. What Is a

way to describe a student’s problem

avior that can guide the teacher to
effective strategies to fix that

bel
avior? Handout 1; pp.2-6.

fine
beh

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Behavior ('ABC’) Statement

The behavioral statement--also known as the 'ABC'
(Antecedent-Behavior-Consequence) statement- Is
a simple template that helps teachers to better
define and understand a student’s behavior. It
describes:

A. Antecedents: events that precede / trigger the
problem behavior;

B. Behavior: the problem behavior itself; and

C. Consequences: events occurring as a result of the
behavior that are likely to reinforce it in the future.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Behavior ('ABC’) Statement: Behavior on a
Time-line
The behavioral statement places the student's behavior on a
timeline (antecedent, behavior, outcome)—allowing the
teacher to examine the antecedent events/conditions

(‘triggers’) that may set off a problem behavior and the
consequences that typically follow the problem behavior.

ABC Timeline

www.interviéntioncentral.org 80




ABC Timeline

Behavior (‘ABC’) Statement: Examples

Antecedent Behavior Consequence
During large-group Brian talks with peers  and receives positive
lectures in social about non-instructional peer attention
studies topics

During independent ~ Angela verbally and Is sent to the

seatwork assignments refuses to comply with  office with a
Involving writing tasks  teacher requests to disciplinary referral.
start work

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

(Classroom Behavioral Statement Organizer

Antecedent/Activity | Student Behavior Consequence/Outcome Behavior
Function
O Start of class/bell-ringer O Sits inactive Student fails fo complete work_ O Peer attention
activities O Futs head on desk O Acceptance/ affiliation
O s inattentive (e.g., staring into space, looking out Teacher ignores the behavior with individuals or
O Large-group leciure the window) ("planned ignoring’). peer graup(s)
O Large group teacherded O Leaves seat without permission Teacher redirects the student. O Powerfcontrol in
discussion O Requests bathroom or water breaks Teacher reprimands the student. interactions with
O Large-group: when called O Uses cell phone, music player, or other digital Teacher conferences w the student. peer(s)
an by the teacher device against class rules
Student receives positive peer O Adult attention
O s . attention O Power/control in
O s Classroom BehaV|Ora| Student receives negative peer interactions with
. ments aftention. aduit(s)
- t comments
O R Statement O rgan IZET pp 5 6 Student is briefly timed-out within O Escape or avoidance
O 'Writing activities O Plays with/taps objects the classroom. of & situation or
O Math activities O Throws objects Student is briefly timed-out outside activity (e.g., because
O Destroys work materials or instructional of the classroom. the student lacks the
O Independent seat work materials {e.g., fipping up a worksheet, breaking Student is sent from the classroom =kills to do the
O  Independent computer a pencil} to the office or to in-school academic work)
work suspension (disciplinary referral).
O Whispersftalks to other students about non- Student receives a disciplinary O Fuffillment of physical
O Transitions between instructional topics consequence outside of class time needs: e.q., sleep
academic activities O Whispersftalks to other students about {e.q., afterschool detention).
O Unstructured in-class time instructional’academic topics: e.q., seeking O Access to preferred
answers or help with directions Student receives 3 'respite’ break edibles/objects/
O Homework collection O Makes verbal threats toward peers away from peers to calm down experiences
O In-class homework review | O Uses inappropriate language (e.g., obscenities) before rejoining class.
with peers Student is sent from the classroom | O Other:
O Tests andlor quizzes O Tauntsfteasesimakes fun of peers to talk with a counselon
O Makes comments to encourage or 'eqg on' other psychologist/social worker.
O Class dismissal students to misbehave Student receives a snack, nap, or

athier sUppart.
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Response to Intervention/Multi-Tier System of Supports

TUTORIAL: How To...Write a Behaviora
Statement for Problem Classroom Behaviors

Time is a limited commodity in busy classrooms. Teachers
need streamlined tools to speed their understanding of mild
problem behaviors (Packenham, Shute, & Reid, 2004). The
Classroom Behavioral Statement Organizer helps instructors
to quickly write behavior statements in ABC format and to link
student behaviors to their underlying purpose or function.

The chart is divided into four columns:

1. Antecedent/Activity;

2. Student Behavior

3. Consequence/ Outcome; and
4. Behavior Function.
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Classroom Behavioral Statement Organizer

Student Behavior

Consequence/ Qutcome

Behavior Function

Antecedent/Activity

0O 00

O 00 O 00 000 00

O

......
=

O Site inactive
O Puts head on desk

—  Student fails to complete work.

Taackbar nnrac the el o

O Peerattention
O Acceptance affiliation
Witk individuale e

Antecedent/Activity. The chart lists a range of
classroom activities typically taking place when the
student problem behavior occurs.

If a teacher finds that a student behavior is displayed
across multiple classroom settings/activities, choose

only the one or two settings/activities where the
student's behavior is most problematic. The teacher

IS encouraged to write out his or her own description
of any activities not listed here.

L Taunts'teasesimakes fun of pesrs
O Makes comments to encourage or 'egg on’ other
chudents to misbehave

O Fails to begn inclass assignments (verbal
refusal)

to talk with 3 counsson
paychologistisocial worker.

— Student receives a snack, nap, or
other support.

—  Other
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Response to Intervention/Multi-Tier System of Supports

Antecedent/Activity: Examples

Start of class/bell-ringer activities  Independent seat work
Lindependent computer work

Large-group lecture

dLarge group teacher-led Transitions between academic
discussion activities

Large-group: when called on by

the teacher (dHomework collection

dIn-class homework review
Student work-pairs
dStudent groups: cooperative Tests and/or quizzes
learning

Class dismissal
dReading activities
dWriting activities
Math activities



classroom B9 Student Behavior. A listing of

Antecedent/Activity

O

O

Start of classibell-ringer
activifies

Lange-group lecturs

O Large group teacher-led

discussion

O Large-group: when called

| o0 oOono 0o

O O o oo

on by the teacher

Student work-pairs
Student groups:
cooperative leaming

Reading activities
Writing activities

Math activiies
ndependent seat work
ndependent computer
work

Transiions between
academic actvities

Homework collecion
ri-clazs homework review

Tests andior quizzes
Clazs dismissal

Cther

Student Behavior

OO0l

i e

000 0000

O

00 00

)

common types of classroom

-2~ misbehavior are listed here. The

displays during the

Instructor identifies those problem
behaviors that the student most often

e e '@Ntecedent/activity' previously
wweepsces | galacted, Teachers should choose no
e o5 eras 2w INOFE than 2-3 behaviors to keep the

.| behavior statement (and classroom

e n v | INTEIVENTION) Managean

.| teacher does not see a

| definttion.

e. If the
narticular

s rapproprat behavior listed, the instructor can
e eorens ) WITEE DS OF her own behavior




Response to Intervention/Multi-Tier System of Supports

L 00 OO0

D OO

Sits Inactive Calls out with instructionally
Puts head on desk relevant comments

Is inattentive (e.g., staring into

space, looking out the window)  UPlays with/taps objects

_eaves seat without permission  Throws objects

Requests bathroom or water Destroys work materials or
nreaks Instructional materials (e.g., ripping
Uses cell phone, music player, up a worksheet, breaking a pencil)

or other digital device against
class rules dWhispers/talks to ot
about non-instructiona

her students
topics

Whispers/talks/mutters to self ~ LWhispers/talks to ot

her students

Makes loud or distracting noises about instructional/academic topics:

Calls out with non-instructional  e.g., seeking answers
comments directions

or help with




Classroom Behavioral Statement Organizer

Antecedent/Activity

Student Behavior

Consequence/ Outcome

Behavior Function

Consequence/Outcome. The
teacher chooses outcomes/
consequences that typically follow the
problem behavior. The instructor
should try to limit the number of
consequences/outcomes selected to

3.

Student fails to complete work

- .
leacher anores the behavior
L2 i ! o UIC VCTIAQYIN

(‘planned ignonng’
Teacher redirects the student
Racher reprimands the student

& conferences w/ the student

ositive peer

O O o oo

Homework collecion

ri-clazs homework review

Tests andior quizzes
Clazs dismissal

Cther

answers or help with directions

Makes verbal threats toward peers

Uzes mappropriate language (e.g., obecenities)
with peers

Taunts'teases/makes fun of peers

Makes comments to encourage or 'egg on’ other
students to misbehave

oo oOod

|

~ails to begm inclass assignments (verbal
refusal)

o Mant rerarvaec nanahve naa
o>iugent receves negatve peer

a-!.:_—-:;--

Student is briefly timed-out within
the classroom

Student is brefly imed-out outside
classroom

Student is assroom

tn tha AfRra e tn i anhanl
0 ine oMcCe Or 10 N-SCNOOI

of the

sent from the ¢

- - - 2~ -~ | -~
suspension (esSapinary reierra

R N e
consequence outside of class time

an aBasecha
.y diiersCnods

geiention)

O
O

O

Oon0

Feer attention
Acceptance! affiliation
with individuals or
peer group(s)
Powericontrol in
interactions with
peer(s)

Adult attenton
Powericontrol in
interactions with
adultis)

Escape or avoidance
of a situation or
activity (e.g., because
the shudent lacks the
gkillz to do the
academic work)

Fulfiliment of physical
needs: e.q., slesp

Cither
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Response to Intervention/Multi-Tier System of Supports

Consequences/Outcomes: Examples

—Student fails to complete work. —Student is sent from the
classroom to the office or to in-
—Teacher ignores the behavior school suspension (disciplinary
(‘planned ignoring'). referral).
—Teacher redirects the student. —Student receives a disciplinary
—Teacher reprimands the student.  conseqguence outside of class time
—Teacher conferences w/ the (e.g., afterschool detention).
student.

—Student is sent from the
—Student receives positive peer classroom to talk with a counselor/

attention psychologist/social worker.
—Student receives negative peer  —Student receives a snack, nap, or
attention. other support.

www.interventioncentral.org




Classroom Behavioral Statement Organizer

Antecedent/Activity

Student Behavior

Consequence/ Outcome

Be

havior Function

O

O

0 Large group teache

O Large-group: when

| o0 oOono 0o

O O o oo

Start of classibell-ringer

activifies

O Sits inactive
O Puts head on desk
O E.Ir'IE||.1Er11]'.'-:|-:I; etaring into space, looking out

—  Student fails to complete work.

— Teacher -;nu:urEﬁ the

b=havior

Lange-group lecturs
discussion
on by the teacher

Student work-pairs
Student groups:
cooperative leaming

Reading activities
Writing activities
Math activiies

ndependent seat w
ndependent compu)
work

Transitions between
academic actvities

Homework collecfio
ri-clazs homework

Be

navior Function. The function of

the student behavior is the need or
purpose that it fills for the student

(e.g., peer attention,

escape/avoidance). The function is
based on the behavior statement and
essentially Is the ‘best guess'’
(hypothesis) for why the behavior Is

occurring.

afudent.

I][]

O

reer attention
g - — -
Acceptance/ a
with InQ
peer groupis

Prwer'contnl in
owernconuol

Tests andior quizzes
Clazs dismissal

Cther

with peers

Taunts'teases/makes fun of peers

Makes comments to encourage or 'egg on’ other
students to misbehave

a0

~ails to begm inclass assignments (verbal

refusal)

atudent i sent Fom

to falk with 2 counssior
paychologistisocial worker.

other support.

— Other

Student receives a enack, nap, or

:-.E-n

viduals or

e student. interactions with
w! the shudent peer(s)
O Aduit attenton
O Powericontrol in
n’,._'.p ol p 7 "
adult
-0t Within O Escape or avoid
of a situation 0
=d-out outsids activity (e.g., be
the student lac
fthe classroom ills to do the
chool academic w
ary referral).
cciplnary O Fulfiiment of phy
of class time needs: e.g., slee
ention)
popite’ break
ZIm down
the clzssroom
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Response to Intervention/Multi-Tier System of Supports

Behavior Functions (witt, Daly, & Noell, 2000)

v'Peer attention v'Escape or avoidance of a
situation or activity (e.g.,
because the student lacks the
skills to do the academic work)

v’ Acceptance/ affiliation with
Individuals or peer group(s)

v'Power/control in interactions
with peer(s)

v Fulfillment of physical needs:

e.g., slee
v'Adult attention J P
. . v'Access to preferred
v'Power/control in interactions . . .
. edibles/objects/experiences
with adult(s)

Source: Witt, J. C., Daly, E. M., & Noell, G. (2000). Functional assessments: A step-by-step guide to solving academic and
behavior problems. Longmont, CO: Sopris West..pp. 3-4.
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Response to Intervention/Multi-Tier System of Supports

(Classroom Behavioral Statement Organizer

Antecedent/Activity

Student Behavior

O Start of class/bell-ringer
activities

O Large-group leciure

O Large group teacherded
discussion

O Large-group: when called
an by the teacher

Student work-pairs
Student groups:
Cooperative leaming

[1 Reading activities

O Math activities

0o

-Reading
Activities
-Independent
Seatwork

/o

—/

—/

1 Sits inactive
1 Puts head on desk

r.hreaks
. -Sits inactive .
c-Puts head 25 mene
[ On deSk y relevant commenits
[ PV WIrTEs s

— [ Student fails fo complete work_

W into space, looking out | — Tea

-Student falls to
complete work

Consequence/Outcome

Behavior
Function

attention.

— Student is briefly timed-out within
the classroom

Problem: Sara will not complete in-

class reading assignments.

imed-out outside

m the classroom
m-schoal

O Whi | Behavioral (ABC) Statement: Use the organizer below to write a

Ispersits : -
instructiond Dehavioral statement, based on your selections from the

O Whispersitd_Classroom Eehavior Chart.
instruction3 Antecedent Behavior Consequence
answers of When given Sara fails to start | and does not

O Makes ver] -

O Uses inapp mde;_:lendeni the 1_|.I"ml’k (often cnmplete the
with pears | reading putting her head | reading

O Taunisesy assignments in down on her assignment.

O Makes com
students to| Class desk)

O Peer attenfion

O Acceptance/ affiliation

with individuals or
peer graup(s)

O Powerfcontrol in
interactions with
peeris)

Adult attention
Powericontrol in
interactions with
adult(s)

0o

Escape or avoidance
of a situation or
activity (e.g., because
the student lacks the

gkills to do the
academic work)

- —

. Function

-Escape/
[ avoidance
of the task

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Si

Carl: Hard to Ignore: Carl is a student
who Is not easy to overlook. Mrs.
Randolph, his math teacher, finds that
Carl's faces and wise-cracks can set off

{
C

P,

S T ey e S

ne entire class. Surprisingly, Carl's peers %
on't like to work with him, complaining that he distracts

{

nem.

Mrs. Randolph begins the behavior statement convinced
that Carl is motivated by peer attention-seeking. To make
the process manageable, she limits her analysis to large-
group Instruction, where Carl’s behavior is most challenging.
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Response to Intervention/Multi-Tier System of Supports

Carl: Hard to Ignore

Behavior (‘ABC’) Statement for Carl

Antecedent  Behavior Consequence
During large- Carl: and :

group lectureor | makes  teacher ignores the
teacher-led distracting behavior
Instruction noises « teacher

 calls out with
non-instructional
comments

 teases peers

* |eaves his seat

redirects/prompts/reminds
the student.

teacher reprimands the
student.

teacher conferences w/ the
student.




Response to Intervention/Multi-Tier System of Supports

Carl: Hard to Ignore: What is the Function?

o After construction a behavior statement, Mrs.
Randolph Is surprised to see that 3 of the 4 most
frequent consequences of Carl’s clowning In
class are variations of teacher attention.

 She decides that the primary function of Carl’s
behavior is likely to be ‘adult attention’.
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Response to Intervention/Multi-Tier System of Supports

Carl: Hard to Ignore: Intervention: Adult
Attention-Seeking

Mrs. Randolph put together the following plan for Carl:

 Keep interactions brief and neutral when Carl engages
In attention-seeking behavior (to ‘turn off' the spigot of
adult attention during misbehavior).

o Establish clear consequences for misbehavior (e.g.,
single teacher warning, move the student’s seat to be
near teacher, parent phone-call, office referral)..
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Response to Intervention/Multi-Tier System of Supports

Carl: Hard to Ignore: Intervention: Adult
Attention-Seeking (Cont)

Mrs. Randolph put together the following plan for Carl:

* Provides positive attention each day at moments when
the student is not clowning around: e.g., greeting at
door, brief positive conversation.

 Parent conference: Shares copy of behavior report card
outlining expected classroom behavior and
communicates with the parent via emall at least weekly
about Carl’s behavior. NOTE: This part of the plan is to
be in place for 5 weeks.
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Response to Intervention/Multi-Tier System of Supports

(Classroom Behavioral Statement Organizer

Antecedent/Activity | Student Behavior Consequence/Outcome Behavior
Function
O Start of class/bell-ringer O Sits inactive Student fails fo complete work_ O Peer attention
activities O Futs head on desk O Acceptance/ affiliation
O s inattentive (e.g., staring into space, looking out Teacher ignores the behavior with individuals or
O Large-group leciure the window) ("planned ignoring’). peer graup(s)
O Large group teacherded O Leaves seat without permission Teacher redirects the student. O Powerfcontrol in
discussion O Requests bathroom or water breaks Teacher reprimands the student. interactions with
O Large-group: when called O Uses cell phone, music player, or other digital Teacher conferences w the student. peer(s)
an by the teacher device against class rules
Student receives positive peer O Adult attention
O s . attention O Power/control in
O s Classroom BehaV|Ora| Student receives negative peer interactions with
. ments aftention. aduit(s)
- t comments
O R Statement O rgan IZET pp 5 6 Student is briefly timed-out within O Escape or avoidance
O 'Writing activities O Plays with/taps objects the classroom. of & situation or
O Math activities O Throws objects Student is briefly timed-out outside activity (e.g., because
O Destroys work materials or instructional of the classroom. the student lacks the
O Independent seat work materials {e.g., fipping up a worksheet, breaking Student is sent from the classroom =kills to do the
O  Independent computer a pencil} to the office or to in-school academic work)
work suspension (disciplinary referral).
O Whispersftalks to other students about non- Student receives a disciplinary O Fuffillment of physical
O Transitions between instructional topics consequence outside of class time needs: e.q., sleep
academic activities O Whispersftalks to other students about {e.q., afterschool detention).
O Unstructured in-class time instructional’academic topics: e.q., seeking O Access to preferred
answers or help with directions Student receives 3 'respite’ break edibles/objects/
O Homework collection O Makes verbal threats toward peers away from peers to calm down experiences
O In-class homework review | O Uses inappropriate language (e.g., obscenities) before rejoining class.
with peers Student is sent from the classroom | O Other:
O Tests andlor quizzes O Tauntsfteasesimakes fun of peers to talk with a counselon
O Makes comments to encourage or 'eqg on' other psychologist/social worker.
O Class dismissal students to misbehave Student receives a snack, nap, or

athier sUppart.
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Response to Intervention/Multi-Tier System of Supports

Activity: ABC Statement:

The Classroom Behavioral Statement
Advantages as a

. Organizer:
Consultation Tool e serves as a graphic organizer for
* Look over the handout generating a behavioral statement.
Classroom Behavioral |+ contains model statements to help
Statement Organizer teachers to compose the statement.
* Discuss how you might | * increases the probability that the teacher
use this tool in your will accurately define a student’s relevant

behavior, setting events/triggers, and
current consequences, and

to better understand and .
d to student * boosts the chances of uncovering the
respon behavioral function(s) and identifying

school to help teachers

misbehavior. appropriate interventions.

Interventioficentril
i L o mer

§-Minute ‘Count Down’ Time

Behavioral (ABC) Statement: Use the organizer below to write a behavioral statement, based on your selections from the Classroo

Antecedent Behavior Cc 0 5 . 0 O
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Response to Intervention/Multi-Tier System of Supports

Behavior/Social-

-~ are research-based

Building the
Emotional Toolkit. What

strategies that can help

teachers to motivate
students and decrease

problem behaviors?
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Handout 1
pp. 7-16

A Toolkit: 36 Classroom Ideas fo Help Students fo Make Better
Behavioral Choices

Behawior intenention pians ars highly indiiduaiized—because svery student displays @ unique profile of behaviors.
However, teachers will find that their crances of helping a shuent iv engages in positve behaviors increase when
ey incude each of these 3 elements in their dassoom behavior intervention plans:

1. Aniecsdenis: Sirateges io promoie positive behawiors and prevent misbenaior
2. Posiive conssguences: Responses Tial increase postiveigaal benawions
3 Esincion procedures: Responses that extinguish problem behaviors

Every one of these elements piays a cnocial rok in promoding e success of 3 behavior plan. Antscedent sirategies
prevent e student #0m engaging in problem behaviors in the first place. Positive consequences modvaie the
stuent to show desired behaviors, SUCh as academic engagement. Exinction procedures remove the: pay-oF i the
stuent for engaging in probiem behaviors. While any one of the slements might b2 inadequate %o change the
shudent's behavior, the combination of aniscedents, positive consegquences, and extingion procedires can resuttin g
sirong, Sexitée plan and successhl imensntion cucome.

Teachers can e this guide o buikd Tsr oan behavior plans using its reseanch-based ideas #or anecedents,
peositive consegquences, and exinction procedures.

1. Antecedents. Strategies to Prevent Misbehavior

Teachers have Tie greatest amay of opdons o infuence a student fo engage in posihe behaviors when they foos
O AmEceents actions they take bafre the student behavior oocurs. Proaciive amecedent actions o encourage
desired behaviors are ofen quick-acing, can prevent misenavior and afiendant intermupticn of imsnaction, and
usually requine less ieacher effet than peowiding comective consequences after problem behaviors have ocoumed.
Teacher srateqies o it posiive studen benaviors indude making instucional adjusiments, providing student
prompts and reminders, and teaching students to monitor and evaluaie thelr work perfarmance. Here are speciic
amecedent ideas that teachers can use o dge’ students 1o engage in desined DenEvions:

www.inter

Antecedents That Pravenf Probdem Behaviors

O Behaviors: Teach Expectalions |Fairbaris, Sugai, Guandng, & Lathrop, 2007). Shudents must be explicitty
taught behavicral expectations before they can e held accountabie for those Denamions. The ieacher shiulid
maodel positive Denaviorns, give stidents sampies and non-emmples of agenpriate behavions o danty
undersiznding, hawe siudents practice Mixse behayiors Wit nstnucior sssdnack; and consisiently aknowedge
and praise studanis for successfuly displaying positve behaviors.

O Inatrucfional Match: Ensurs the Student C:an Do the Work [Bums, VanDerHeyden, & Soice, 2008). Studen
misbehavior frequendy arnises from an inability to do the academic task. When the student lacks skl necessary
for e academic sk, the instructor 12aches the necessary skilds). Addifonal stalegies indude adusting he
immediate sk 1o the students curnent sKIs) and pairing the student with a helping peer.



Response to Intervention/Multi-Tier System of Supports

ABC Time-line

The ABC (Antecedent-Behavior-Consequence) timeline shows
the elements that contribute to student behaviors: (a) the
Antecedent, or trigger; (b) the student Behavior; and (c) the
Consequence of that behavior.

ABC Timeline
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Response to Intervention/Multi-Tier System of Supports

Goal-Setting: Get a Commitment (Martin et al., 2003). One
tool to increase student motivation to perform an academic
task Is to have that student choose a specific, measurable
outcome goal before starting that task. At the end of the work
session, the student compares the actual outcome to the
previously selected goal to judge success. For example, a
student about to begin a writing task may choose the goal of
locating 3 primary sources for a term paper. Or a student
starting an in-class reading assignment might come up with
two questions that he would like to have answered from the
reading.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Response Effort: Reduce Task Difficulty (Friman & Poling,
1995; Skinner, Pappas & Davis, 2005). The teacher
Increases student engagement through any method that
reduces the apparent difficulty (‘response effort’) of an
academic task - so long as that method does not hold the
student to a lesser academic standard than classmates.
Examples of strategies that lower response effort include
having students pair off to start homework in class and
breaking larger academic tasks into smaller, more
manageable ‘chunks'.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

‘Two by Ten’: Engage In Brief Positive Chats (Mendler,
2000). If ateacher has a strained (or nonexistent)
relationship with a particular student, that instructor may want
to jJump-start a more positive pattern of interaction using the
'two-by-ten' intervention.

With this time efficient strategy, the teacher commits to
having a positive 2-minute conversation with the student at
least once per day across 10 consecutive school days. The
active ingredient in the intervention is regular and positive
teacher attention delivered at times when the student is
engaged in appropriate behavior.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Sujppo MECHEIIEI: CERT- |

Activity: Reviewing the Classroom
Toolkit for Behavioral Intervention

Divide your team into 3 groups. Each
group reviews the behavior
Intervention strategies assigned to it
and selects 2-3 to include in your
school’s behavioral toolkit.

« Group 1: Antecedent Strategies:
pp. 7-9

« Group 2: Antecedent Strategies:
p. 10/Consequences: p.11

« Group 3: Extinction Procedures:
pp. 12-14

10:00

www.interventioncentral.org
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A Toolkit: 38 Classroom Ideas to Help Students to Make Better
Behavioral Choices

Behavior imenvention pians are highly indiidualized—because every student displays @ unique profile of behaviors.
However, teachers will find that their chances of helping a shudent to engage in posiive behaviors increase when
ey indude each of these 3 elements in their dassoom behavicr imervention plans:

1. Aniecedents: Sirateges fo promale positive behaviors and prevent misbenavior
2. Posiive consequences: Responses Tl increase posiivergoal behaviors
3. Estincion procedures: Responses that extinguish problem behaviors

Every one of these elements plays @ cucial rok in promoting e success of a behavior plan. Antecedent siategies
prevent T student #om engaging in problem behaviors in the first place. Posiive consequences mofvaie the
student i show desied behavions, such s acatemic engagement. Exiinction procedures remove the ‘ary-ofF o the
student for engaging in problem benaviors. Whike any one of the elements might e inadequate o change the
shudent's behanior, the combination of antecedents, positive consequences, and exdinclion procedures can resultina
sirong, Sexitie plan and successul imenention cuicome.

Teachers can use this guide to build Teir oan behavior plans using its research-based ideas for antecedents
positive consequences, and extinction procedures.

1. Antecedents: Strategies to Prevent Misbehavior

Teachers have e greatest amay of oplions 1o infuence a student 1o engage in positive behavions when they focus
o anfecedents: actions they take hafare the student behavior occurs. Proactive amecedent actions o encourage
desired behawiors are often quick-acing, can prevent misbehavior and afendant intermiption of instruction, and
usually require less ieacher effort than providing comective consequences after problem behaviors have ocoumed.
Teacher strategies 1o slict posiive student behaniors incude making instructional adjusiments, providing student
prompts and reminders, and eaching students io moniler and evaluaie their work performance. Here are specic
arecedent ideas that ieachers can use to mudge” students 1o engage in desired behavions:

Antecedents That Prevent Problem Behaviors

O Behaviors: Teach Expectafiors |Farbanis, Sugai, Guarding, & Lathrop, 2007). Shudents must be expiictly
taught behavioral expectations befiore they can be held acoountatic for thase benaviors. The teacher shiuid
madel positive behasions, give students exampies and non-eamples of apEeopriate behaviors 1o danify
understanding, have students practice Tose benayions Wil Rstructor feediacs and consisiently acnowedge
and praise siudents for successfully displaying positve behaviors.

O Instructional Match: Ensure the Student Can Do the Waork [Bums, VanDerHeyden, & Scice, 2008). Sudent
misbehavicr frequenty arises from an inaility o do the academic task. When the student lacks siills necessary
for e academic task, the instrucior eaches the necessary skills). Addiional sralegies indude adusting e
immedite task o the student's aurrent skili's) and pairing the studen wilh a helping pesr.



Response to Intervention/Multi-Tier System of Supports
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Behavior Plans: How to

Build One. Teachers can
mplate to create |

use this te
M behavior plan

a classroor
that Is both simple and
comprehensive in scope.
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Response to Intervention/Multi-Tier System of Supports

Classroom Support Plan: Elements

A Classroom Support Plan for behavior is matched to student
skills & needs. It can include:

« Antecedent interventions—reduce problem behaviors
(e.g., allowing a student to avoid reading aloud in front of
peers) and/or increase desired behaviors (e.g., clear
Instructions; instructional match).

« Instructional strategies—changing one or more elements
of instruction (e.g., curriculum, materials) to increase

academ

o Conseq
positive

for prob

IC engagement.

uent interventions—including procedures to
y reinforce desired behaviors, prevent reinforcement
em behaviors

Source: Maag, J. W., & Katsiyannis, A. (2006). Behavioral intervention plans: Legal and practical considerations for students with
emotional and behavioral disorders. Behavioral Disorders, 31(4), 348-362.




Response to Intervention/Multi-Tier System of Supports

RTI/MTSS Classroom Support Plan for Behavior:
‘Message in a Bottle’: Who might benefit?

Next year’s teacher(s). The Parent(s). The plan documents

plan allows them to build on the | | clearly the strategies that the teacher
current teacher’s hard-won has put in place to support their child.
knowledge about the student.

RTI/MTSS Problem-Solving

Team. The classroom intervention
plan helps the team to make better
recommendations, based on the
teacher’s findings.

CSE/Special Education Eligibility Team.

Evidence of a classroom intervention plan is often
a requirement when attempting to diagnose a
learning disability or other IEP condition.
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Response to Intervention/Multi-Tier System of Supports

Classroom Support Plan: Sample Form
(Online)
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Response to Interv Classroom Intervention Planning Sheet

This workczheel & designed fo help teschers fo quickly eeate dessmom plans for scedemic and behaviom
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wry] defas jor e inlersenficon plan, snd e ol numnber of inshuchonal wesles that Bre imlenenSon sl mun.

Shudent: Inkmmemriionint{=: ﬁTﬂ?ﬁ'ﬂ
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Teachers can use this |[osseeustmsmsmmii b
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Response to Inter

Classroom
Intervention
Planning Sheet
(online)

Classroom Intervention Planning Sheet
Thie wiorshest Is designed 1o help leadhe s 10 quickly cesle dassmom plans for acade mic and behedors
| P TONE.

Case Information
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Response to Intervention/Multi-Tier System of Supports

Creating a Written Record of Classroom Interventions: Form

 Case information. The opening section of the form includes
general information about the case, including:
— Target student

— Teacher/interventionist
— Date of the intervention plan

— Start and end dates for the intervention

— Description of the student problem to be addressed

Case Information

What to Write: Record the important case information, including student, person delivering the intervention, date of plan, start and

end dates for the intervention plan, and the total number of instructional weeks that the intervention will run.

Student:

Date
Intervention
is to Start:

Description of the Student Problem:

Angela D.

Jan 11, 2016

o Mrs. DePaulo Date Intervention | jan 7, 2016
Interventionist(s): (ps. Samson Plan Was Written:
Date Int:ewenﬁon. Feb 19. 2016 TotaINumDE( of 6 weeks
is to End: Intervention
Weeks:

Angela is uncooperative when directed to complete indepe

seatwork, especially with the room TA, Ms. Samson.

ndent “




Response to Intervention/Multi-Tier System of Supports

Creating a Written Record of Classroom Interventions: Form

* Intervention. The teacher describes the evidence-basec
Intervention(s) that will be used to address the identifiec
student concern(s). As a shortcut, the instructor can
simply write the intervention name in this section and
attach a more detailed intervention script/description to
the intervention plan.

Intervention
What to Write: Write a brief description of the intervention(s) to be used with this student. TIP: If you have a script for this
intervention, you can just write its name here and attach the script to this sheet.

START BEHAVIORS: Use Scheduled Attention during academic tasks (about 5 minute intervals) to give positivg
attention for appropriate behaviors

STOP BEHAVIOR PLAN. Use Contingent Instructions to minimize teacher attention when redirecting the
student from playing with objects to academic task

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Creating a Written Record of Classroom Interventions: Form

« Materials. The teacher lists any materials (e.g.,
flashcards, wordlists, worksheets) or other resources
(e.g., Internet-connected computer) necessary for the
Intervention.

Materials

What to Write: Jot down materials (e.g., flashcards) or
resources (e.g., Internet-connected computer) needed to
carry out this intervention.

Cell phone silent timer to signal 6 minute intervals
for scheduled attention.

115
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Response to Intervention/Multi-Tier System of Supports

Creating a Written Record of Classroom Interventions: Form

 Training. If adults and/or the target student require any
training prior to the intervention, the teacher records
those training needs in this section of the form.

Training
What to Write: Note what training--if any--is needed to prepare
adult(s) and/or the student to carry out the intervention.

Teacher and TA will review guidelines for Scheduled
Attention and Contingent Instructions to ensure
agreement about how to implement both interventions.

116
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Response to Intervention/Multi-Tier System of Supports

Creating a Written Record of Classroom Interventions: Form

 Progress-Monitoring. The teacher selects a method to
monitor student progress during the intervention, to include:
— what type of data is to be used
— collects and enters student baseline (starting-point) information
— calculates an intervention outcome goal
— The frequency that data will be collected.

Progress-Monitoring

What to Write: Select a method to monitor student progress on this intervention. For the method selected, record what type of data
is to be used, enter student baseline (starting-point) information, calculate an intervention outcome goal, and note how frequently
you plan to monitor the intervention. Tip: Several ideas for classroom data collection appear on the right side of this table.

Type of Data Used to Monitor: Ideas for Intervention Progress-Monitoring

Behavior Report Card Existing data: grades, homework logs, etc.

Baseline Outcome Goal Cumulative mastery log

Rubric

Curriculum-based measurement
Behavior report card

Behavior checklist

Engaged in seatwork:1 or fewer JWk6: Engaged in seatwork:1 or
redirects: Y 1 of 5 days fewer redirects: Y 4 of 5 days

How often will data be collected? (e.g., daily, every other day, weekly):

BRC completed daily during Independent Seatwork period




Response to Intery

How To: Create a Written
Record of Classroom
Interventions

Classroom Intervention Planning Sheet
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Response to Intervention/Multi-Tier System of Supports

Tier 2. Analyzing
Student Behavior: A
Step-by-Step Guide
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Response to Intervention/Multi-Tier System of Supports

Handouts for This Segment...

Analyzing Student Behavior: A Step-by-Step Guide

Eafnanoal proliem-saiving 5 delect'ne wosl. Teachers mst camduly collect evidence Of siudent prmdiem Defaios.,
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The emandarod s guide presants e siages of bafavior analysis, 3 speciaized fem of pmbiem-solving

Step 1: Defing the behavior. The fmsi siep in analyzing a behasior is 0 simply pul i1 inD woms. The feacher
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Analyzing Student Behavior: Organizer
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Response to Intervention/Multi-Tier System of Supports

Behavior Problems: The Need to Understand
Before We Can Solve...

A challenge in behavioral consultation is to collect
adequate information that replaces snap judgments
about student programming and supports, such as:

— “Paul needs a different classroom.”
— “We should shorten Amanda’s school day.”

— “Can we assign a TA temporarily to support Ina?
Just until her behavior stabilizes...”

— “Doesn’t Zachary’s behavior require an IEP?”

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

FBA/BIPs: A Large Investment of Problem-
Solving Resources.

The process of conducting a Functional Behavioral
Assessment and developing a Behavior
Intervention/Support Plan can be time-consuming,
requiring between 10 and 23 hours for a single student
(Hawken, Vincent, & Schumann, 2008).

And this estimate does not include additional time
required of teachers to complete the assessment and to
develop or implement the plan.

Source Hawken, L. S., Vincent, C. G., & Schumann, J. (2008). Response to intervention for social behavior: Challenges and
opportunities. Journal of Emotional and Behavioral Disorders. 16, 213-225.
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Response to Intervention/Multi-Tier System of Supports

Tier 2: ‘Function-Based Thinking’: A Classroom-
Friendly First Step to Problem-Solving

“FBT Is designed to serve the needs of students who
have behavior problems that have not yet evolved to
the point of requiring multiple layers of intervention to
support success.”

Source Hershfeldt, P. A., Rosenberg, M. S., & Bradshaw, C. P. (2010). Function-based thinking: A systematic way of thinking about
function and its role in changing student behavior problems. Beyond Behavior, 19(3), 12-21; p. 13
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Response to Intervention/Multi-Tier System of Supports

Tier 2. Function-Based Thinking: What It Looks Like...

Function-Based Thinking (FBT) is:

— a way of applying FBA 'thinking' to classroom
behavior problems in streamlined format.

— a process that precedes an FBA.
— IS conducted between teacher and consultant.
— addresses mild to moderate behavior problems.

— IS used before accessing the Tier 3 RTI Problem-
Solving Team

Source Hershfeldt, P. A., Rosenberg, M. S., & Bradshaw, C. P. (2010). Function-based thinking: A systematic way of thinking about
function and its role in changing student behavior problems. Beyond Behavior, 19(3), 12-21; p. 13

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

‘RTI/MTSS Logic’: The Power of
Working Smarter...

-You're a pretty smart fella.
-Not that smart.

-How'd you figure 1t out?

-l Imagined someone smarter than
me.

Then | tried to think,
"What would he do?”

From HEIST (2001)
Written by David Mamet
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Response to Intervention/Multi-Tier System of Supports

Analyzing Student Behavior: The Steps

Step 4: Antecedents: Identify

Step 1: Define the Triggers to the Behavior
Behavior
‘l' Step 5: Consequences:
Step 2: Expand the Identify Outcomes That
Behavior Definition Reinforce the Behavior
to a 3-Part
Statement
‘l, Step 6: Write a Behavior
Hypothesis Statement

Step 3: Develop
Examples and Non-
Examples of the Step 7: Select a
Behavior Replacement Behavior

www.interventioncentral.org




'Handout 2; pp. 2-8
Analyzing Student Behavior: Purpose

This guide includes the essential steps in behavior
analysis. Its primary purpose is to train behavioral
consultants who wish to help teachers to engage in
function-based thinking' (Hershfeldt et al., 2010) and
develop more effective classroom intervention plans.
This resource be can be used:

B independently by classroom teachers.

B to guide Tier 1 intervention teacher consultation
meetings.

B o structure more intensive Tier 3 behavioral
problem-solving discussions.

www.interventioncentral.org
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Handout 2; p. 2

Analyzing Student Behavior: A Step-by-Step Guide|

Step 1: Define the Behavior. The first step in
analyzing a behavior is to simply put it into words.

 The teacher defines the problem behavior in
observable, measurable terms (Batsche et al., 2008;
Upah, 2008).

 The instructor avoids vague problem identification
statements such as “The student is disruptive.”

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports 1

Analyzing Student Behavior: A Step-by-Step Guide

Step 1: Define the Behavior (cont.)

 The instructor describes the observed behavior in an
objective manner--and does not attempt to interpret that
behavior.

« Instead of "John does not respect authority", for
example, the teacher may write: "John makes defiant
statements when directed by an adult to put away his
cell phone."
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Analyzing Student Behavior: Organizer

Shugent Mesting Dansc Consuftant

Consultes: Siaff MemberTeam:

This ohganizer is designed to help schoods 1o analyze siudem Denavior in preparation for creating an effectie
intervention plan. Before using Tis worishesl, educatons should consult the relied document Anaiyaing Siugent
Behawior A Step-by-Siep Guide o @ utoral on this bopic.

Step 1: Define the behavior. The first step in analyzing a behavior is simply %o put & into wonds. Define T
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T Dehanion, creie 3 3-part problem statement Tat includes condition{s) under which the problem 5 liksly o ooour,
and contextual information T3l gives a sense of how severe o problematic the behavior is:

Conditions. The condition[s) under which the problem B ikely to ocoor

Problem Descrip@on. A spechic descripion of fe problem behavior
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L ]

3-Part Problem ldentification Statement

Conditions. The candidon(s) under Prodlent Desenpion. A Conrexiual Infmmanan. Infumadon about
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Response to Intervention/Multi-Tier System of Supports

Analyzing Student Behavior: A Step-by-Step Guide

Step 1: Define the Behavior.

 Select a student whom you know that you
can use for an extended activity today on

defining problem behaviors.

 Write a 1-2 sentence description of a specific problem

behavior for the student that you want to analyze.

Problem Description
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Behavior Analysis: i
wmeemmeenros | QVETCOMING Ro@dblocks

Step 1: Define the Behavior. When you

ask him to describe the student's problem
behavior, the middle school teacher says, "Well,
| would have to say that Dan acts in ways that
show he doesn't value school.”
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Analyzing Student Behavior: A Step-by-Step Guide

Step 2: Expand the Behavior Definition to a 3-Part
Statement. A well-written problem definition includes 3

parts:

 Conditions. The condition(s) under which the problem is

Ikely to occur

 Problem Description. A specific description of the problem

pehavior

 Contextual information. Information about the frequency,
Intensity, duration, or other dimension(s) of the behavior
that provide a context for estimating the degree to which
the behavior presents a problem in the setting(s) in
which It occurs.
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Analyzing Student Behavior: A Step-by-Step Guide|

Step 2: Expand the Behavior Definition to a 3-Part

Statement (cont.)

Problem Behaviors: Sample Definitions

Conditions. The condition(s)
underwhich the problem is likely
to ocour

Problem Description. A
specific description of the
problem behavior

Contextual Information.
Information about the frequency,
intensity, duration, or other
dimension(s) of the behavior

" During 20-minute independent
seatwork literacy tasks, ..

In school settings such as the
playground or gymnasium, when
unsupervised by adults, ..

...John talks with peers
about non-instructional
topics. ..

_.Angelais reported by
peers to use physically
threatening language. ..

...an average of three times.

___atleast once per week.

When given a verbal teacher
request

... Jay fails to comply with
that request within 3
minutes. .

. an average of 50% of the fime.
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Analyzing Student Behavior: Organizer

Shugent Mesting Dansc Consuftant

Consultes: Siaff MemberTeam:

This ohganizer is designed to help schoods 1o analyze siudem Denavior in preparation for creating an effectie
intervention plan. Before using Tis worishesl, educatons should consult the relied document Anaiyaing Siugent
Behawior A Step-by-Siep Guide o @ utoral on this bopic.

Step 1: Define the behavior. The first step in analyzing a behavior is simply %o put & into wonds. Define T
problem Dehavior in clear, observable, measurable ferms. Wiiis a clear descripion of Tie peoblesn behavior.

Handout 2; | [Feremreeee
p. 9

Step 2- Expand the Behavior Definition to a 3-Part Statement. To better understand dimensions of
T Dehanion, creie 3 3-part problem statement Tat includes condition{s) under which the problem 5 liksly o ooour,
and contextual information T3l gives a sense of how severe o problematic the behavior is:

Conditions. The condition[s) under which the problem B ikely to ocoor

Problem Descrip@on. A spechic descripion of fe problem behavior

Contextual information. irsoemation about the frequengy, imensity, duration, of ofer dimension[s) of Te
behavior that prowide a comext for eslimating the degres o which the behavior presents a probiem in the
S&TEngys) i wihich il oocurs.

3-Part Problem ldentification Statement

Conditions. The candidon(s) under Prodlent Desenpion. A Conrexiual Infmmanan. Infumadon about
which e prodiem i ik i0 occur speciic descaption of the the frequency, imensiy, duana, or odher
probiem behavior dimansion(s) of the hahawor

Step 3: Develop Examples and Mon-Examiples. writing both examples and non-sxampies of the
probiem Dehavior Reips o resslve uncersingy aboul when the student's conduct should be classifed as a problem
D=haion. Exampies should includs e mosi #equent of Typical instances of the student problem behavior, Mon-




Response to Intervention/Multi-Tier System of Supports

Analyzing Student Behavior: A Step-by-Step Guide

Step 2: Expand the Behavior Definition to a 3-Part

Statement.

« PRACTICE: Rewrite your student problem
description as a 3-part problem-ID statement.

Interventioffice ntrdb
5-Minute ‘Count Down’ Timer

05:00

www.interventioncentral.org

3-Part Problem Identification Statement

Conditions. The condition(s) under
which the problem is likely to occur

Problem Description. A
specific description of the
problem behavior

Contextual Information. Information about
the frequency. intensity, duration, orother
dimension(s) of the behavior

www.interventioncentral.org
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Step 2: Expand t

ne Be

Statement. You direct the teacher with whom you
are consulting to write Brianna's problem definition as
a 3-part statement. Here Is what she comes up with:

navior Definition to a 3-Part

Problem Behaviors: Sample Definitions

Conditions. Problem Description. Contextual Information.

day

Throughoutthe school | Brianais off-task | all the time.

www.interventioncentral.org
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Analyzing Student Behavior: A Step-by-Step Guide

Step 3: Develop Examples and Non-Examples.

Writing both examples and non-examples of the problem
behavior helps to resolve uncertainty about when the
student’s conduct should be classified as a problem
behavior.

« Examples should include the most frequent or typical
Instances of the student problem behavior.

* Non-examples should include any behaviors that are
acceptable conduct but might possibly be confused
with the problem behavior.
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Analyzing Student Behavior: A Step-by-Step Guide|

Step 3: Develop Examples and Non-Examples (cont.)

Problem Behaviors: Examples and Non-Examples

Problem Behavior

Examples

Non-Examples

During 20-minute
Independent seatwork
literacy tasks, John talks
with peers about non-
Instructional topics

When given a verbal
teacherrequest, Jay fails to
comply with that request.

John chats with another
student that he encounters at
the pencil sharpener.
Johnwhispers to a
neighboring student about a
comic book in his desk.

Jay does not comply when
directed by the teacher to
open his math book and
begin work.

Jay is verbally defiant and
uncooperative when
requested by an adult to stop
running in the hall.

e Atthedirectionof the
teacher, John pairs up with
another student to complete
an assignment

e Johnverbally interacts with
students in an appropnate
manner while handing out
work matenals as requested

by the teacher.

Jay does not comply with a
teacherrequest because he
does not hear that request.

¢ Jayasks the teacherto
explain directions that he
does not understand.
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This ofganizer is designed bx help schoos i analyze siudent benawion in preparation for creating an effectie
intepvention plan. Basore using Tis workshest, educatorns should consult the reEted document Anaiyzing Stugent
Behavior A Step-by-Siep Guade for 3 tutorsl on this topic.

| Step 1: Define the behavior. The fist step in analyzing a behavior is simply 10 put i inlo words. Defne T
rable ferms. Wil 3 clear desoriplion of Te peoblem behavior.

Handout 2:

pp. 9-10

[

examples shoukd include any behaviors that are accepable conduct but might possibly be confused with the progiem

DEhEion.

Problem Behavior: Examples & Non-Examples

Wirite several sxamples and non-examples of Tie probiem Dehavior.

Examples Mon-Examples

[E[F . AlcCeae L. tEAeTILy Wl I LNE EeETld
influence of even tngger the ooUTENCcE of protiem Dehawiors.

Step 2: Expand the Behavior Definition to 3 3-Part Statement. To better understand dimenzions of
e befavion, create 3 3-pan problem statement Mal includes condition|s] under which the probiem & liksly 1o soour,
ard contextual information Tial gves 3 Sense of how Severe of protlematic the benavior is:

= Congitions. The condition[s) under which the peotiem i ikefy to ocour

= Problem Descriplion. A speciic descripion of Te peoblem behavior

= Contextual information. semation about thie frequancy, intensity, duration, of omer dimension(s) of Te
behawior that provide a comieet for estimating the degres 1o which the behawior presents a proziem in the
seTingis) in wWhich it occurs.

Problem Behaviors: Remote & Immediate Antecedents

| =ity aniecadeni hal apoear i MGGEr of CoNIbUle b e probiem Denanor. B N2 suspecied anieceden 5
remobs (senamated from the dasseoom sefing by time andior iocation), check R i the antecedent & immadiate
joocurs in the same ipcation and just before the prodiem behavior), check T

—R__| | Antecedent 1:

3-Part Problem Identification Statement

—R__| | Amscedent 2

Condifons. The condiion|s) under Proiem Desenpion. A Confexiual Informanan. Infumadon abou
which me problem i kel 10 occur specific deseaption of the the frEquency, intensily, duranon, or oiher
problem behavar dimansionis) of the bahavior

—R__| | Amscegent 3

—R__| | Antecedent 4:

Step 3: Develop Examples and Mon-Examiples. wiiting both examples and non-examples of the

problem behavior Rlps 1o resohie uncertainty about when the student's conduct should be classifed as a probiem
pehavior. Examples should include The mast fequent of typical instances of the student problem behawviar. Mon-
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Analyzing Student Behavior: A Step-by-Step Guide

Step 3: Develop Examples and Non-Examples.

« PRACTICE: Write at least 1 example and 05:00
1 non-example of your identified behavior.

Problem Behavior: Examples & Non-Examples

Write several examples and non-examples of the problem behavior.

Examples Non-Examples
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meenimeenaorg | OVEICOMING Roadblocks

Wsponse to Intervention/Multi-Tier System of Supports

Behavior Analysis:

Step 3: Develop Examples & Non-Examples.
The teacher consulting with you clarifies his

concern as "Josh fails to comply with teacher
requests.”

He cannot think of a non-example, saying,

"Everybody knows what it means to do what the
teacher says!"

www.interventioncentral.org
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Analyzing Student Behavior: A Step-by-Step Guide

Step 4: Antecedents: Identify Triggers to the Behavior.
Antecedents are events or conditions that can influence or
even trigger the occurrence of problem behaviors (Kern,
Choutka, & Sokol, 2002).

« When the instructor is able to identify and eliminate triggers
of negative conduct, such actions tend to work quickly and--
by preventing class disruptions--can result in more time
available for instruction (Kern & Clemens, 2007).

www.interventioncentral.org
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Analyzing Student Behavior: A Step-by-Step Guide

Step 4: Antecedents: Identify Triggers to the Behavior.
(cont.)

Remote antecedents are those influencing events that
precede the behavior but are removed substantially in time
and/or location from the setting(s) where the problem
behavior actually appears.

Schools address remote-antecedent factors through
'neutralizing routines'. These are plans that attempt to get
the student back to a normal level of functioning for that
school day
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Analyzing Student Behavior: A Step-by-Step Guide|

Step 4: Antecedents: Identify Triggers to the Behavior.
(cont.)

Problem Behaviors: Remote Antecedents

Examples Neutralizing Routines
» Angelaappears unmotivated to do classwork on Angelais allowed to visit the cafetena to get a snack
days when she fails to eat breakfast. when she misses breakfast.

e WheneverBrian spends the weekend with his father | Inagreement with his motherand the school, Brian can
and away from his mother, he returns to school choose to call her at the start of the academic day when

anxious about how his motheris doing and cannot needed to reassure himself that she is well.
concentrate on school work.

*  Andre becomes non-compliant and belligerent in Andre is allowed to take a short nap if needed. [T
math class when he has stayed up too late the night | school also follows up with Andre's parents tow
before playing video games. plan to improve his sleep habits ]

www.interventioncentral.org
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Analyzing Student Behavior: A Step-by-Step Guide

Step 4: Antecedents: Identify Triggers to the Behavior.
(cont.)

Immediate Antecedents. Those events or situations that
precede problem behaviors, contribute to their appearance,
and are in close proximity in time and location to them are
immediate antecedents.

www.interventioncentral.org
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Analyzing Student Behavior: A Step-by-Step Guide

Step 4: Antecedents: Identify Triggers to the Behavior.
(cont.)

Problem Behaviors: Inmediate Antecedents

Examples

* Whenhanded a challenging worksheet, Ricky tears up his paper

¢ When seated next to her best friend , Zoe engages in off-task conversations in large-group instruction.

¢ When publicly repnmanded by her teacher, Emily stops participating in class.
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examples should include any behaviors that are accepable conduct but might possibly be confused with the probiem
beaior.

Problem Behavior: Examples & Mon-Examples

\irite several sxamples and non-examples of Tie peoblem Dehavior.

Exampies Mon-Exampies

Step 4: Antecadents: ldentify Triggers to the Behavior. Antecedents are events or conditions that can
influence or even inigger the coowTence of probiem Dehaniors.
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Response to Intervention/Multi-Tier System of Supports

Analyzing Student Behavior: A Step-by-Step Guide| i
Step 4: Antecedents: Identify Triggers to the Behavior.
» PRACTICE: Write down antecedents that MK, O

may be influencing your student’s behavior. For 05 -
each, check ‘R’ (Remote) or ‘I (Immediate). '

00

www.interventioncentral.org

Problem Behaviors: Remote & Inmediate Antecedents

|dentify antecedents that appear to trigger or contribute to the problem behavior: If the suspected antecedent is
remote (separated from the classroom setting by time and/or location), check 'R'. If the antecedent is immediate
(occurs in the same location and just before the problem behavior), check 'I'.

R Antecedent 1:
__R__ | | Antecedent 2:
R Antecedent 3:
__R__ | | Antecedent4:

VVVITITCT VOTTUUTTOCTITN A UTyY
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Wsponse to Intervention/Multi-Tier System of Supports

Behavior Analysis:

Step 4: Antecedents: |dentify Triggers to the
Behavior. You suggest to an instructor that a
trigger that may make Alicia non-compliant and
disruptive is when she is asked to complete in-
class readings that are too difficult.

The teacher responds, "The work's not that
difficult. She's just not applying herself.”

www.interventioncentral.org
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Analyzing Student Behavior: A Step-by-Step Guide

Examples of Possible Conseguences
Student fails to complete work.
Teacher ignores the behavior (planned
ignoring').

Teacher redirects the student.
Teacher reprimands the student.
Teacher conferences w/ the student.

Step 5: Consequences:
Identify Outcomes That
Reinforce the Behavior.
The consequences that result
from a student's behavior
have the potential to increase
or decrease the probability
that the behavior will be

repeated (Upah, 2008). e e e o)
Consequences that increase outside of class time (e.g., afterschoo

Student receives positive peer attention
Student receives negative peer attention.

Student is brefly timed-out within the classroom.

Student is briefly timed-out outside of the
classroom.

student 1s sent from the classroom to the office

O O OO OO0 OO0 oO0

the display of @ behavior are | O student receives a respite' break away
. peers to calm down before rejoining class.
known as reinforcers. C1 Studentis sent from the classroom to talgk
counselor psychologist/social worker.
www.interventioncentl = Student receives a snack, nap, or other supporfc,
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Step 5: Conzequences: [dentify Outcomes That Eeinforce the Behavior. Conssquences that
increase the display of 3 behavior are Knoen as reinfaers.

Problem Behaviors: Qutcomes That May Provide [Positive or Negative)
Reinforcement

Fecord any consequences linked o e problem behavior Tial you suspec may be reinfoening it

Consaguence 1:
Shedent fals v compiels work.
Tanche igraees: e behaiior (plannsd
lgmorngTL

Temches redirects e shuder

Tenche reprimands he siudeni.
Tenche ooaferences w! e shadeni.

Shagent reosives pasiee pees gienton
Zhiger] mosyes resgabye pesr siendon

Shadent b briefly imed-oui withis e deesroom.
Shadent = briely Gmed-out cutzide of Be
CIATSAoOmL

Chadeat b zemt fom e dazzmam i e ofics

O O oo oo ooo oo

Shugest b sem fom T dassmom io falk with
coamseios peycholagistsocisl woser
Ehumien] FOSVES B SHACK, 6y, OF DISEr Suppor.

l:E::nptm':de protiem behavior and a hypothesis hat presents e most likely cause of Sanction of the behavior
[mased on the available evidence.

Behavior Hypothesis Statement

\irile 3 behawior hypothess siEatemen linking the behavior to its probable cause of | Hypotheses:

funiction. *  SKILL DEFICIT

Proiiem Behavior “Pecause® HIPH'EEE- - PERFORMENCE DEFRIT
*  PEERATTENTION

- ecause. ®  ADULT ATTEMTION
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Response to Intervention/Multi-Tier System of Supports

Analyzing Student Behavior: A Step-

Step 5: Consequences: ldentify Outcomes T
the Behavior (Cont.)

problem behavior that you suspect may be

PRACTICE: Record any consequences linked to the

nat Reinforce

ny-Step Guide

: : : Problem Behaviors: Outcomes That May Provide (Positive or Negative)
reinforcing it.

Reinforcement

Interventioffice ntrdb

5-Minute ‘Count Down’ Timer

05:00

www.interventioncentral.org

Record any consequences linked to the problem behavior that you suspect may be reinforcing it

Consequence 1: Examples of Possible Consequences

Consequence 2:

Consequence 3:

Consequence 4

O 0 OO0 oo ooo oo

Studentfailsto complete work.
Teacherignaresthe behavior (planned
ignoring’).

Teacherredirects the student.

Teacher reprimands the student.
Teacher conferences w/ the student.

Student receives positive peer attention
Studentreceives negative peerattention.

Studentis briefly imed-outwithin the classroom.
Student is briefly imed-out outside of the
classroom.

Studentis sent from the classroomto the office
orto in-school suspension (disciplinary referral).
Student receives a disciplinary consequence
outside ofclass time (e g., afterschool detention).

Studentreceives a 'respite’ break away from
peersto calmdown before rejoining class.

O Studentis sent from the classroomto talk with a
counselor/ psychologistisocial worker.
Studentreceives a snack, nap, or other support.
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Wsponse to Intervention/Multi-Tier System of Supports

Behavior Analysis:

Step 5: Consequences: ldentify Outcomes
That Reinforce the Behavior. You inform the
teacher that, based on your classroom
observations, the student seems to be
oppositional to seek teacher attention, mostly in
the form of reprimands.

The Instructor Is aghast: "How can Russell be
motivated by my scolding?"

www.interventioncentral.org
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Analyzing Student Behavior: A Step-by-Step Guide

Step 6: Write a Behavior Hypothesis Statement. The
next step in problem-solving is to develop a hypothesis-
-or best guess--about why the student is engaging in an
undesirable behavior or not engaging in a desired
behavior .

 Teachers can gain information to develop a hypothesis
through direct observation, student interview, review of
student work products, and other sources.

 The behavior hypothesis statement is important
because (a) it can be tested, and (b) it provides
guidance on the type(s) of interventions that might
benefit the student.
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Analyzing Student Behavior: A Step-by-Step Guide|

Step 6: Write a Behavior Hypothesis Statement
(cont.)

Problem Behaviors: Common Reasons

Hypothesis

SKILL DEFICIT. The student lacks the skills necessary to display the desired behavior (Gable et al , 2009).

PERFORMANCE DEFICIT. The student possesses the skills necessary to display the desired behavior but lacks
sufficient incentive to do so (Gable etal, 2009).

PEER ATTENTION. The student is seeking the attention of other students (Packenham, Shute & Reid, 2004).

ADULT ATTENTION. The student is seeking the attention of adults (Packenham, Shute & Reid, 2004).

ESCAPE/AVOIDANCE. The student is seeking to escape or avoid a task or situation (Witt, Daly & Noell, 2000

EMOTIONALBLOCKERS. The student possesses the skills to display the desired behavior "but is unable to
deal with competing forces—anger, frustration, fatigue.” (Gable etal., 2009; p. 197).
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Analyzing Student Behavior: A Step-by-Step Guide

Step 6: Write a Behavior Hypothesis Statement (cont.)
The structure of a behavior hypothesis statement is simple:
the teacher writes a description of the problem behavior
(developed in an earlier step) and selects a hypothesis that
best explains the behavior based on available evidence.

Behavior Hypothesis Statements: Examples

Problem Behavior <Because> Hypothesis

Duning 20-minute independent seatwork literacy ___heis avoiding academic work.
tasks, John talks with peers about non- __because. .

instructional topics. .

When given a verbal teacher request, Jay fails to __.he s reinforced by the negative a
comply with that request. __ ___because. . attention that results from his

noncompliance.
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Analyzing Student Behavior: A Step-by-Step Guide

Step 6: Write a Behavior Hypothesis Statement .

Interventioffice ntrdb
5-Minute ‘Count Down’ Timer

« PRACTICE: Develop a behavior hypothesis 05:00
for your student.
Behavior Hypothesis Statement
Write a behavior hypothesis statement linking the behavior to its probable cause Hypotheses:
or function. e SKILL DEFICIT
Problem Behavior <Because> Hypothesis e  PERFORMANCE DEFICIT
e  PEERATTENTION
...because...

ADULT ATTENTI

ESCAPE/AVOIDA

EMOTIONAL BLOC
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Behavior Analysis:
wmeemmeenros | QVETCOMING Ro@dblocks

Step 6: Write a Behavior Hypothesis
Statement. An elementary teacher says during
a consultation meeting with you, "l don't see why
we need to talk about a function for Jackie's
behavior.

She was oppositional and in control. It was
choice behavior."

www.interventioncentral.org
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Analyzing Student Behavior: A Step-by-Step Guide

Step 7: Select a Replacement Behavior. When the
problem behavior has been adequately described and
its function identified, the teacher will want to choose an
alternative behavior intended to replace Iit.

 Behavior plans tend to be more successful when
educators and students look beyond negative behaviors
to be eliminated ('STOP' behaviors) toward those pro-
social and pro-academic behaviors that should replace
them ('START' behaviors).
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Analyzing Student Behavior: A Step-by-Step Guide

Step 7: Select a Replacement Behavior (cont.)
Replacement behaviors fall into 2 categories:
replacement based on function and replacement based
on incompatibility.

« Replacement by Function. Here, the replacement
behavior is one that is positive and at the same time
fulfills the same behavioral function now supporting the
student's current negative behavior.
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Analyzing Student Behavior: A Step-by-Step Guide|

Step 7: Select a Replacement Behavior (cont.)

Problem Behaviors & Corresponding Replacement Behaviors: Examples

Replacement Behavior by Function

Problem Behavior

Replacement Behavior

When given challenging independent reading
assignments, Jay verbally refuses to begin the
task.

When given challenging independent reading
assignments, Jay will request a 5-minute break
when needed. [This replacement behavior gi
student an altemative means to fulfill the function
temporary escape from an aversive task |
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Analyzing Student Behavior: A Step-by-Step Guide

Step 7: Select a Replacement Behavior (cont.)

« Replacement by Incompatibility. If the teacher cannot
easlly choose replacement behaviors that preserve the
same function as the problem behavior, a solution is to
choose a replacement behavior incompatible with the
problem behavior.

www.interventioncentral.org 165




Response to Intervention/Multi-Tier System of Supports

Analyzing Student Behavior: A Step-by-Step Guide|

Step 7: Select a Replacement Behavior (cont.)

Problem Behaviors & Corresponding Replacement Behaviors: Examples

Replacement Behavior by Incompatibility

Problem Behavior

Replacement Behavior

Durnng 20-minute independent seatwork
literacy tasks, John talks with peers about non-
Instructional topics.

Durnng 20-minute independent seatwork literacy
tasks, John is engaged in active accurate academic
responding. . [This replacement behavior does not
support the attention-seeking function of the
student's off-task behavior. Because academic
engagement is incompatible with off-task sociali
however, it is a useful focus for the intervention

plan_|
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Step T: Select a Replacement Behavior. when the problem behavior has been adequalely descrised and
it funciion identified, the teacher will want 1o choose an aternative behavior imended 1o repiace it

Replacement Behavior

Di=dine 3 positive regiacement behavion for Tie identified peoblem behavior.

Handout 2:
p. 12
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Analyzing Student Behavior: A Step-by-Step Guide

Step 7: Select a Replacement Behavior.

« PRACTICE: Choose a replacement behavior 05:00
for your student. If possible, select a behavior |
that serves the same function as the original.

Replacement Behavior

Define a positive replacement behavior for the identified problem behavior.

TVCTIITOTTOCTTIINOT. OTyY 168—‘




2-Mi

CIERLEERE- Ushonse to Intervention/Multi-Tier System of Supports

02:00 Behavior Analysis:
meenimeenaorg | OVEICOMING Roadblocks

Step 7: Select a Replacement Behavior. When
prompted to come up with a replacement
behavior for Ricky, his 5th-grade teacher says,
"How about 'Ricky will stay in his seat and be
quiet'?”

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of SuppoMESEECTEE EeIi- |

Activity: How Can Your School Provide Tier2| 10:00
'FBT’ Support to Teachers?

Look over the ‘Function-Based
Thinking’ behavior-analysis guide
and forms shared today (handout
2).

Discuss how your school or
district might use these forms at
Tier 2 to assist consultants as
they work with teachers to
understand problem behaviors
and create an intervention plan.

www.interventioncentral.org
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Additional Behavior
Intervention Strategies.

What are additional
or.

examples of behavio

. Management interve
that teachers might f
useful?
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Response to Intervention/Multi-Tier System of Supports

Reducing Disruptive Behaviors Through a Brief

Escape Break: Class Pass pp. 17-22 m
Description. When students engage In A \ 4
disruptive behaviors, they may seek i 1
to escape or avoid an academic task. N =

With the Class Pass intervention, the student can use a limited
number of passes to take brief work breaks to engage in
preferred activities. To promote increased work tolerance, the
student also has the opportunity to ‘cash in” unused passes for
rewards.

Sources: Collins, T. A., Cook, C. R., Dart, E. H., Socie, D. G., Renshaw, T. L., & Long, A. C. (2015). Improving classroom engagement
among high school students with disruptive behavior. Evaluation of the class pass intervention. Psychology in the Schools, 53(2), 204-219.

Cook, C. R., Collins, T. A., Dart, E., Vance, M. J., McIntosh, K., Grady, E. A., & Decano, P. (2014). Evaluation of the class pass intervention
for typically developing students with hypothesized escape-motivated disruptive classroom behavior. Psychology in the Schools, 51(2),
107-125.




Response to Intervention/Multi-Tier System of Supports

Reducing Disruptive Behaviors Through a

Brief Escape Break: C
Preparation. In advance of t

teacher:

 decides how many Class Passes to issue. The teacher

ass Pass
ne Class Pass intervention, the

determines the number of Class Passes issued to the student
each day. Three passes per period or day have been found to

be effective.

Class Pass

Student:

&

Classroom:

Class Pass

Student:

4

Classroom:

Class Pass

Student:

4

Classroom:

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Reducing Disruptive Behaviors Through a
Brief Escape Break: Class Pass

Preparation. In advance of the Class Pass intervention, the
teacher:

 determines the length of the work break. When the student
uses a Class Pass, that learner receives a short break from
academic work. The teacher chooses the length of these brief

breaks:

Break Length: 5-10 minutes

www.interventioncentral.org
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Reducing Disruptive Behaviors Through a

Brief Escape Break: C

Preparation. In advance of t

teacher:

ass Pass
ne Class Pass intervention, the

« decides on the minimum wait-time between work breaks.
Once a student has used a Class Pass to take a break, that
student Is expected to resume work for a minimum period
before being allowed to take another break.

Minimum Wait Time: 7-15 minutes

Class Pass

Student:

&

Classroom

O

WW\

Class Pass

Student:

&

Classroom

O q

Class Pass

4

Student:

Classroom
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Reducing Disruptive Behaviors Through a
Brief Escape Break: Class Pass

Preparation. In advance of the Class Pass intervention, the

teacher:

« Identifies allowed break activities. The teacher and student
develop a list of activities that the student can engage in
during work breaks.

Class Pass: Selecting Break Activities

Activity | Break Activity Choice Location/Supervision/Details
1 |Play Math-Blasters Computer Game |Available all day except
at back of room. during math period.
2

3




Class Pass: Selecting Break Activities

Directions. Follow these steps io develop a menu of break acvities thaf the student can access with a Class Pass.

Step 1: Mest with the student. Together develop a st of acceptable and engaging activity choices the student can
ENgagE in when taking a 'Class Pass’ break. List those choices in the ‘Break Activity Choics” column. NOTE: Listed
acivities should be acoeptables to the instrucior, manageable within the classroom or school seting, and feasible o
complete within 8-12 minutes

Step 2 For each approved acivity, use the ‘Locaton/Supervision/Details’ column to describe its location (2., back

of the classroom, neighboring claseroom], the adultz) who will supervise the student, and any additional important
details (e.g., accessing matenzks for the achvity).

Activity | Break Activity Choice Location/Supervision/Defails
1

10
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Reducing Disruptive Behaviors Through a
Brief Escape Break: Class Pass

Preparation. In advance of the Class Pass intervention, the
teacher:

o creates areward menu. The teacher and student identify
several positive reinforcers (‘rewards’) that the student can
access by redeeming unused Class Passes. These rewards are
arranged in a menu format, with information about how many
unused Class Passes are required to access each reward.

Class Pass: Building a Reward Menu

Reward | Number/Class | Reward Choice Details
Passes Needed
1 3 5 minutes extra free time Free period available
at the end of the day all days except Friday




Class Pass: Building a Reward Menu

Directions. Follow these sleps to create a menu of rewards for which the student can redeem unused Class Passes.

step 1: Assemble a list of pescible rewards that ane affordable. appropniate for your dassroom or school, and
potentially motivatng for students. Here are two good sources for inexpensive or fres reward ideas:

*  Alict of rewards comgiled by Dr. Laura A Rifist
Iitpavew wisconsinpbicnetwork orgfassetelesresourcesTreete20orts 20inexpensive %o 0R ewards. pdf
* lackpol! Rewsard Finder: hitpfwww intereentioncentral orgfeacher-resourcesishudent-rewsnds-finder

otep 2: Review with the student your set of rewand ideas. Ack the student whether heishe likes each reward ‘a kot
(thurribs up) ‘a litée’ (thumbs sidewayz), or nol at all’ (frumbs down). In the ‘Feward Choice’ column, list any for
which the sfudent indicates a sirong preference (ie., 1like a fof') If a reward can be defivered only under certain
conditions (e.q., by a specific person, at 3 certain time of day), use te ‘Detalls’ column to describe those conditions.

Step 3: Record in the “Numbes/Fasses Nesded column the numiber of Class Passes required for each reward.

Reward

MNumber/Class
Pazses Meeded

Reward Choice

Details

10




Response to Intervention/Multi-Tier System of Supports

Reducing Disruptive Behaviors Through a
Brief Escape Break: Class Pass

Procedures. When the Class Pass Is in effect, here are the daily
steps that make up this intervention:

The teacher issues the allotted Class Passes.
The student requests Class Pass breaks when needed.
The student takes the timed work-break.

The student is credited with unused Class Passes and
selects rewards.

= w e
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Reducing Disruptive Behaviors Through |~ #
a Brief Escape Break: Class Pass _—

Troubleshooting/Tips. Here are teacher tips to get the greatest
benefit from using the Class Pass intervention:

« Remind students to use the strategy. When the teacher
observes the student displaying potential escape-and-avoid
behaviors, the instructor can gently remind the student of the
Intervention: e.g., “You can begin your assignment or you can
take a Class Pass break. It's your choice.”

 Pair Class Passes with academic supports. Students may
require appropriate academic supports to help them to
successfully complete schoolwork and eventually eliminate the
need for scheduled work-breaks.

www.interventioncentral.org
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School-Home Notes: Enlisting the Teacher, Parent,
and Student to Improve Behavior pp. 25-27

 The school-home note Is a strategy in
which the teacher sends home a daily note
rating the student's school behaviors
(Jurbergs, Palcic, & Kelley, 2007).

Based on the teacher report, the parent

provides or withholds a home reward. School-home notes
have the advantages of both strengthening
communication between teacher and parents and
Including the parent in the intervention as dispenser of
praise and home rewards.

Source: Jurbergs, N., Palcic, J., & Kelley, M. L. (2007). School-home notes with and without response cost: Increasing attention and
academic performance in low-income children with attention-deficit/hyperactivity disorder. School Psychology Quarterly, 22, 358-379.
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School-Home Notes: Enlisting the Teacher, Parent,
and Student to Improve Behavior

Preparation. Here are the steps to setting up a school-
home note:

1. Select target behaviors. The teacher and parent
decide on 2-4 behaviors to track through the school-
home note.

Behaviors listed on the note should be phrased as
desired 'replacement' behaviors (that is, positive
behaviors to replace the student's current challenging
behaviors). Example: " The student followed teacher
requests.”

Source: Jurbergs, N., Palcic, J., & Kelley, M. L. (2007). School-home notes with and without response cost: Increasing attention and
academic performance in low-income children with attention-deficit/hyperactivity disorder. School Psychology Quarterly, 22, 358-379.
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School-Home Notes: Enlisting the Teacher, Parent,
and Student to Improve Behavior

Preparation. Here are the steps to setting up a school-
home note:

2. Design a school-home note. The teacher and parent
design a note incorporating target behaviors. While
any rating format may be used, a simple version may
be best--e.g., Yes (2 pts)...So-So (1 pt)......No (0 pts).

A free application is available on Intervention Central
that can create school-home notes:
http://www.Interventioncentral.org/teacher-
resources/behavior-rating-scales-report-card-maker

Source: Jurbergs, N., Palcic, J., & Kelley, M. L. (2007). School-home notes with and without response cost: Increasing attention and
academic performance in low-income children with attention-deficit/hyperactivity disorder. School Psychology Quarterly, 22, 358-379.
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SCHOOL-HOME NOTE

School-Home Note:
Example

Student Mammea:

Grade:

Person Complating This Note:

Student Behaviors

MON

TUES

THURS

The student completed classwork in a

satisfactory manner
Yes S0-30 No
i 1 0
The student used class time well
Yes S0-30 No
2 1 0
The student got along well with peers.
Yes 50-50 No
2 1 0
The student followed teacher requests.
Yes S0-30 No
2 1 0

(DpBonal Behavior)

es S0-50 Mo
2 1 ]
Comments [Optional):

Parent 5ign-Off (Optional): | have reviewed this School-Home Note and discussed it with my child

Parent Signature:

Date:
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School-Home Notes: Enlisting the Teacher, Parent,
and Student to Improve Behavior

Preparation. Here are the steps to setting up a school-home
note:

3. Decide on the cut-point for an acceptable rating. The
parent and teacher decide on the minimum daily points
required for a reward.

Example: A teacher and parent create a school-home
note with 4 behavior-rating items—with a maximum of 2
points to be earned per item. The maximum daily points
to be earned is 8 (4 items times 2 points per item). The
teacher and parent initially decide that the student must
earn a minimum of 5 points to earn a daily reward.

Source: Jurbergs, N., Palcic, J., & Kelley, M. L. (2007). School-home notes with and without response cost: Increasing attention and
academic performance in low-income children with attention-deficit/hyperactivity disorder. School Psychology Quarterly, 22, 358-379.
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School-Home Notes: Enlisting the Teacher, Parent,
and Student to Improve Behavior

Preparation. Here are the steps to setting up a school-home
note:
4. Develop a reinforcer menu. Based on a knowledge of

the child, the parent develops a reinforcer (‘reward’)
menu containing 4-8 reward choices.

Whenever the student attains a positive rating on the
school-home note, he or she can select a reward from

this menu.

Source: Jurbergs, N., Palcic, J., & Kelley, M. L. (2007). School-home notes with and without response cost: Increasing attention and
academic performance in low-income children with attention-deficit/hyperactivity disorder. School Psychology Quarterly, 22, 358-379.
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School-Home Notes: Enlisting the Teacher, Parent,
and Student to Improve Behavior

Implementation. Here are the daily steps for using school-
home notes:

1. Rate the student's school behavior. At the conclusion of
the school day, the teacher rates the student's behavior
on the school-home note.

The teacher meets briefly with the student to share
feedback about the ratings and offers praise (if the
ratings are positive) or encouragement (if the ratings are
below expectations).

Source: Jurbergs, N., Palcic, J., & Kelley, M. L. (2007). School-home notes with and without response cost: Increasing attention and
academic performance in low-income children with attention-deficit/hyperactivity disorder. School Psychology Quarterly, 22, 358-379.
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SCHOOL-HOME NOTE

School-Home Note:
Example

Student Mammea:

Grade:

Person Complating This Note:

Student Behaviors

MON

TUES

THURS

FRI

The student completed classwork in a

satisfactory
Yes

Yes S0-50

2

1

Mo

Comments [Optional):

Parent 5ign-Off (Optional): | have reviewed this School-Home Note and discussed it with my child

Parent Signature:

Date:
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School-Home Notes: Enlisting the Teacher, Parent,
and Student to Improve Behavior

Implementation. Here are the daily steps for using school-
home notes:

2. Send the completed school-home note to the parent.
The teacher communicates the school-home note
results with the parent in a manner agreed upon in
advance, e.g., in the student's backpack, via email or a
voicemail report.

Source: Jurbergs, N., Palcic, J., & Kelley, M. L. (2007). School-home notes with and without response cost: Increasing attention and
academic performance in low-income children with attention-deficit/hyperactivity disorder. School Psychology Quarterly, 22, 358-379.
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School-Home Notes: Enlisting the Teacher, Parent,
and Student to Improve Behavior

Implementation. Here are the daily steps for using school-
home notes:

3. Provide the home reward. The parent reviews the most
recent school-home note with the child.

If the child attained the minimum rating, the parent
provides praise and allows the student to select a
reward from the reinforcer menu. If the student failed to
reach the rating goal, the parent withholds the reward
while providing encouragement.

Source: Jurbergs, N., Palcic, J., & Kelley, M. L. (2007). School-home notes with and without response cost: Increasing attention and
academic performance in low-income children with attention-deficit/hyperactivity disorder. School Psychology Quarterly, 22, 358-379.
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School-Home Notes: Enlisting the Teacher, Parent,
and Student to Improve Behavior

Maintenance. These are two items that are periodically
updated to maintain the school-home note program:

1. Refresh the reinforcer menu. Every 2 to 3 weeks, the parent
should update the reinforcer menu with the child to ensure
that the reward choices continue to motivate.

2. Raise the school-home note goal. Whenever the student
has attained success on the school-home note on most or
all days for a full 2 weeks, the teacher and parent should
consider raising the student point goal incrementally.

Source: Jurbergs, N., Palcic, J., & Kelley, M. L. (2007). School-home notes with and without response cost: Increasing attention and
academic performance in low-income children with attention-deficit/hyperactivity disorder. School Psychology Quarterly, 22, 358-379.
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Managing Academic Anxiety Through an
Antecedent Writing Activity p. 23

Description. Students may become
anxious when faced with academic tasks
such as test-taking—to the point at which
the anxiety seriously interferes with their
work performance.

o]

s
- -

Being barraged with anxious thoughts while trying to
complete academic tasks Is a negative form of multi-tasking
and taxes working memory (Beilock & Willingham, 2014).
Anxious thoughts divert attention and thus degrade student
performance.

Source: Beilock, S. L., & Willingham, D. T. (2014). Math anxiety: Can teachers help students reduce it? American Educator, 38(2), 28-32,
43,
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Managing Academic Anxiety Through an

Antecedent Writing Activity

Description (Cont.) One strategy that can help students to
minimize the intrusion of anxious thoughts during a stressful
test or assignment is to have them first complete a brief (7-
to 10-minute) writing exercise in which they write about their
anxiety (Park, Ramirez, & Beilock, 2014).

This activity can lower anxiety levels and thus allow the
student to complete the academic task without interference.

Source: Beilock, S. L., & Willingham, D. T. (2014). Math anxiety: Can teachers help students reduce it? American Educator, 38(2), 28-32,
43,
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Managing Academic Anxiety Through an
Antecedent Writing Activity

Procedure. Before an individual student or larger group
negins an academic task likely to trigger anxiety, the teacher
nands out a worksheet with these (or similar) instructions:

Writing Exercise: This Assignment: How Are You
Feeling?

| would like you to write honestly about what you are thinking and feeling as you
prepare to take this exam/start this assignment.

Because everyone is unique, there is no ‘correct response’ to this writing task.
You should just describe as fully as you can your thoughts and feelings about
the exam/assignment. You can also write about how your current thoughts and
feelings might be the same as—or different from—those you experienced in

similar past situations.

You will have __ minutes to write. Please keep writing until you are told to stop. |
will not collect this assignment.

Source: Beilock, S. L., & Willingham, D. T. (2014). Math anxiety: Can teachers help students reduce it? American Educator, 38(2), 28-32,
43,
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Managing Academic Anxiety Through an
Antecedent Writing Activity

Procedure (Cont.) The instructor gives students 7-10
minutes to complete the writing assignment.

Students are then instructed to put their compositions away
(they are not collected).

The class then begins the high-stakes academic task.

Source: Beilock, S. L., & Willingham, D. T. (2014). Math anxiety: Can teachers help students reduce it? American Educator, 38(2), 28-32,
43,



Response to Intervention/Multi-Tier System of Supports

Managing Academic Anxiety Through an
Antecedent Writing Activity

Tips for Use. Here are suggestions for using this
antecedent writing exercise:

« Administer to the entire class. Certain academic tasks,
such as important tests, will trigger anxiety in many, if not
most, students in a classroom. Teachers can use this
writing exercise with the entire group as an efficient way
to ‘take the edge off’ this anxiety for all students and
potentially improve their test performance.

Source: Beilock, S. L., & Willingham, D. T. (2014). Math anxiety: Can teachers help students reduce it? American Educator, 38(2), 28-32,
43,
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Managing Academic Anxiety Through an

Antecedent Writing Activity
Tips for Use (Cont).

 Teach students to use independently. Some students
experience significant levels of anxiety even during
Independent work — such as math homework. This writing
exercise can be a good warm-up activity that students
can use to allay anxiety and improve their academic
focus.

Source: Beilock, S. L., & Willingham, D. T. (2014). Math anxiety: Can teachers help students reduce it? American Educator, 38(2), 28-32,
43,
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Reducing Disruptive Behavior Through Antecedent
Physical Exercise p. 24

Description. Students with disruptive
behaviors can show greater levels of I
control and compliance after engaging { t & Xﬁ
in at least 30 minutes of sustained
physical exercise.

This technique is called ‘antecedent exercise’ because the
physical activity precedes—and therefore prevents—
problem behaviors (Folino, Ducharme, & Greenwald, 2014).
The positive effects of antecedent exercise can last up to 90
minutes.

Source: Folino, A., Ducharme, J. M., & Greenwald, N. (2014). Temporal effects of antecedent exercise on students' disruptive behaviors:
An exploratory study. Journal of School Psychology, 52, 447-462.
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Reducing Disruptive Behavior Through Antecedent
Physical Exercise

Procedure. The student engages in sustained moderate
exercise for at least 30 minutes.

Any adult-supervised mix of activities is acceptable (e.g.,
having students rotate among a series of exercise ‘circuits’
such as jumping jacks and sprints), so long as it achieves
this steady rate of physical activity.

The goal is for the student to achieve a ‘target heart rate’
through most of the activity period, a rate equaling 50 to 70
percent of that individual’s maximum heart rate (Folino,
Ducharme, & Greenwald, 2014).

Source: Folino, A., Ducharme, J. M., & Greenwald, N. (2014). Temporal effects of antecedent exercise on students' disruptive behaviors:
An exploratory study. Journal of School Psychology, 52, 447-462.
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Reducing Disruptive Behavior Through Antecedent
Physical Exercise

Tips for Use. Here are suggestions when designing a plan
that includes antecedent exercise:

« (Clear the student for sustained exercise. Antecedent
exercise should be no more strenuous than activities that
students routinely engage in during physical education.

The school should verify that the student has no
interfering physical limitations or medical conditions
before starting an antecedent-exercise program.

Source: Folino, A., Ducharme, J. M., & Greenwald, N. (2014). Temporal effects of antecedent exercise on students' disruptive behaviors:
An exploratory study. Journal of School Psychology, 52, 447-462.




Response to Intervention/Multi-Tier System of Supports

Reducing Disruptive Behavior Through Antecedent
Physical Exercise

Tips for Use (Cont.)

 Consult a physical-education teacher. The physical-
education instructor is a helpful source for exercise ideas
that will engage students—and can also provide guidance
on how to monitor the student’s activity level to ensure
that it falls within the moderate range.

Source: Folino, A., Ducharme, J. M., & Greenwald, N. (2014). Temporal effects of antecedent exercise on students' disruptive behaviors:
An exploratory study. Journal of School Psychology, 52, 447-462.




Response to Intervention/Multi-Tier System of Supports

Reducing Disruptive Behavior Through Antecedent
Physical Exercise

Tips for Use (Cont.)

 Schedule strategically. While antecedent exercise can show
follow-up positive effects on behavior for up to 90 minutes, the
Impact is greatest during the first half-hour. If possible, schedule
demanding academic work such as reading instruction as soon
as possible after an exercise period to reap maximum benefits.

Challenging
Behaviors: >
Baseline P ®
X ®
Antecedent 0-30 mins  031-60 mins  61-90 mins
Exercise Session

Source: Folino, A., Ducharme, J. M., & Greenwald, N. (2014). Temporal effects of antecedent exercise on students' disruptive behaviors:
An exploratory study. Journal of School Psychology, 52, 447-462.




Response to Intervention/Multi-Tier System of Supports

Active Response Beads-Time Out pp. 28-30
(Grskovic et al., 2004)
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Response to Intervention/Multi-Tier System of Supports

Active Response Beads-Time Out:

 Active-Response Beads-Time Out (ARB-TO) Is an
Intervention to replace in-class time-out that is easy to
use. It promotes students' use of calm-down strategies
when upset, enhances behavioral self-management
skills, and minimizes exclusion from academic activities.

Source: Grskovic, J. A., Hall, A. M. Montgomery D. J., Vargas, A. U., Zentall, S. S., & Belfiore, P. J. (2004). Reducing time-out assignments
for students with emotional/behavioral disorders in a self-contained classroom. Journal of Behavioral Education, 13(1), 25-36..




Response to Intervention/Multi-Tier System of Supports

Active Response Beads-Time Out:

Preparation. The teacher makes a sufficient number of sets
of Active Response Beads (ARBS) to use In this intervention-
-depending on whether the strategy is to be used with one
student, a small group, or the entire class.

The materials needed to create a single Active Response

Bead set are:

— ten 3/4-inch/1.9-cm beads with
nole drilled through middle b‘O .OO/O.Q
— A 38-cm/15-inch length of cord

To make a set of Active Response Beads, the teacher strings
the 10 beads on the cord and ties a knot at each end.

Source: Grskovic, J. A., Hall, A. M. Montgomery D. J., Vargas, A. U., Zentall, S. S., & Belfiore, P. J. (2004). Reducing time-out assignments
for students with emotional/behavioral disorders in a self-contained classroom. Journal of Behavioral Education, 13(1), 25-36..




Response to Intervention/Multi-Tier System of Supports

Active Response Beads-Time Out:

Procedure. The ARB-TO can be used whenever the student
displays defiant, non-compliant, acting-out, or escalating
behaviors (e.g., refuses to engage in classwork, leaves seat
without permission, talks out, makes rude or inappropriate
comments or gestures, or engages in less-serious acts of
aggression or property destruction).

NOTE: Educators should be aware that the teacher's role in
providing prompts, feedback, and praise to the student
throughout the ARB steps is crucial to the intervention's
success.

Source: Grskovic, J. A., Hall, A. M. Montgomery D. J., Vargas, A. U., Zentall, S. S., & Belfiore, P. J. (2004). Reducing time-out assignments
for students with emotional/behavioral disorders in a self-contained classroom. Journal of Behavioral Education, 13(1), 25-36..




Response to Intervention/Multi-Tier System of Supports

Active Response Beads-Time Out: 4 Steps

1 TeacherInitiates ARB-TO Strategy

Teacher: The teacher directs the student to "go getan ARB".

Student: The student walks to the teacher's desk (or other classroom
location), picks up a set of Active Response Beads and retums to seat.

Source: Grskovic, J. A., Hall, A. M. Montgomery D. J., Vargas, A. U., Zentall, S. S., & Belfiore, P. J. (2004). Reducing time-out assignments
for students with emotional/behavioral disorders in a self-contained classroom. Journal of Behavioral Education, 13(1), 25-36..




Response to Intervention/Multi-Tier System of Supports

Active Response Beads-Time Out: 4 Steps
2 Student Uses Active Response Beads

Teacher: The teacher praises compliance and directs the student to beginthe ARB-
TO procedure:

"Thanks for getting your ARB . You need think-time for [descnbe problem behavior].
Put your head on the desk and use your ARB."

Student: The student puts head on desk and counts down slowly from 10 to 1. The
student starts counting in an audible voice. With each number in the count, the
student:

e takesa deep breath and slowly releases;
e moves a bead along the cord from the left to the nght side of the ARB;
¢ gradually reduces voice volume-to conclude in a whisper on the last number.

Upon completing the count, the student raises head from desk.

Source: Grskovic, J. A., Hall, A. M. Montgomery D. J., Vargas, A. U., Zentall, S. S., & Belfiore, P. J. (2004). Reducing time-out assignments
for students with emotional/behavioral disorders in a self-contained classroom. Journal of Behavioral Education, 13(1), 25-36..




Response to Intervention/Multi-Tier System of Supports

Active Response Beads-Time Out: 4 Steps

3 Student Returns ARB to the Teacher

Teacher: The teacher praises successful use of the
ARB-TO strategy and prompts the student to retumn
the ARB to the teacher

"Good job using the ARB. Please bring 1t up to me.”

Student: The student gives the teacher the ARB
and returns to seat.

Source: Grskovic, J. A., Hall, A. M. Montgomery D. J., Vargas, A. U., Zentall, S. S., & Belfiore, P. J. (2004). Reducing time-out assignments
for students with emotional/behavioral disorders in a self-contained classroom. Journal of Behavioral Education, 13(1), 25-36..




Response to Intervention/Multi-Tier System of Supports

Active Response Beads-Time Out: 4 Steps

4 Teacher Redirects the Student to Academic Task

Teacher: The teacher again praises use of ARB-10, directs the
student to resume the academic task or rejoin the academic activity,
and offers support as needed.

"Thanks for using the ARE and for retuming 1t to me. Please continue
with your assignment/ rejoin our activity. | will be over to check on how
you are doing in @ moment."

Student: The student resumes the academic task or rejoins the
learming activity.

Source: Grskovic, J. A., Hall, A. M. Montgomery D. J., Vargas, A. U., Zentall, S. S., & Belfiore, P. J. (2004). Reducing time-out assignments
for students with emotional/behavioral disorders in a self-contained classroom. Journal of Behavioral Education, 13(1), 25-36..




Response to Intervention/Multi-Tier System of Supports

Active Response Beads-Time Out:

Adaption. Replace Beads With 'Desk Dots'. A low-key
adaptation of the ARB-TO Is the substitution for the beads of
a series of 10 dots numbered in descending order printed on

a slip of paper and affixed to the student's desk. The student
IS then trained, when directed by the teacher, to apply the
ARB-TO count-down/calm-down procedure using dots.

Desk Dots

—0—0—0—0—0—0—0—0—-0-0—
1009 87 65 43 21

Source: Grskovic, J. A., Hall, A. M. Montgomery D. J., Vargas, A. U., Zentall, S. S., & Belfiore, P. J. (2004). Reducing time-out assignments
for students with emotional/behavioral disorders in a self-contained classroom. Journal of Behavioral Education, 13(1), 25-36..



Behavioral Sampler: What Ideas Work = . o,
for You?

Consider these Sample Behavior-Management
behavior-management  [EREIEEIES
strategies.  School-Home Note

Which one(s) might you | Class Pass

wish to try back in your |+ Anxiety: Essay-Writing Activity
classroom or school? (‘Anxiety Essay’)

» Exercise to Increase Engagement

 Active-Response Beads: Self-
Management Procedure
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Response to Intervention/Multi-Tier System of Supports

IMTSS-Behavior
mework.
lonal activities

Ay
=32

~ What opt
~ Dbefore our third session |4
_ (14 March 2019) can |
‘ help to maintain
m In setting up

momentL
your RTI/MTSS model
for

nehavior?
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Response to Intervention/Multi-Tier System of Supports

RTI/IMTSS-Behavior; Homework Ideas

Here are some optional ideas for ‘homework’ to
consider before session 3 on Th 14 March 2019.

1. Help Teachers to Write ABC/Behavior
Statements. Encourage teachers to use the
guide in handout 1 pp. 7-16 (How To: Write
Behavior Statements to Pinpoint Causes of
Student Misbehavior) to help them to describe
and analyze problem classroom behaviors.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

RTI/IMTSS-Behavior; Homework Ideas

2. Begin an MTSS-Behavior Intervention
Teacher Toolkit. Use the intervention ideas In
handout 1 pp. 7-16 (38 Classroom Ideas to
Help Students to Make Better Behavioral
Choices) as a starting point for creating a
classroom toolkit for your teachers.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

RTI/IMTSS-Behavior; Homework Ideas

3. Explore ‘Function-Based Thinking'.
Encourage behavioral consultants in your
ouilding or district to use the FBT materials In
nandout 2 (7-step process to analyze problem
nehaviors) when they consult with teachers

about Tier 2 behavior issues. THe FBT
approach can be used prior to full FBA/BIPS.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

RTI/IMTSS-Behavior; Homework Ideas

4. Assess & Promote a Positive Belief System
Among Staff. Use resources from the
workshop page to address staff beliefs about

student behavior. Options include:

— having staff complete the Beliefs About Behavior
questionnaire. This measure will give you insight into current
staff attitudes. (Directions for administering and scoring this
questionnaire are posted in today’s PowerPoint.)

— presenting Big Ideas in Behavior Management. Use the
PowerPoint & handout to convey positive, research-
supported ‘big behavioral ideas’ to staff. (These ‘big ideas’
foster positive attitudes toward challenging behaviors.)
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Response to Intervention/Multi-Tier System of Supports

RTI/IMTSS-Behavior; Homework Ideas

5. Build Your Own Homework Assignment.
Review the content and activities from today’s
workshop. Create any homework assignment(s)
that will help you to advance your RTI/MTSS-

Behavior model.

www.interventioncentral.org
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e e ee - IRESPONSE tO INtervention/Multi-Tier System of Supports
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ACTIVITY: Create Your
Homework Plan

 Look over suggested
nomework options in
preparation for our final
session in March.

 Puttogether a ‘homework
plan’ that meets your
school/district’s needs.

* Be prepared to report out.

Session 2: RTIMTSS-Behavior: Homework Ideas

Here are some opfional ideas for homework to conzider before zeszion 3 on Th 14 March

2018,

1. Help Teachera to Write ABC/Behavior Statements. Encourage teachers to use the guids in
nandout 1 pp. 7-18 (How Tor Witte Behavior Stafemeants to Pimpoint Causes of Sfudent
Misbehavior] to help them to describe and analyze problem clazsroom behaviors.

2. Begin an MT55-Behavior Intervention Teacher Toolkit. Uss the intervention idess in
nandout 1 pp. 7-16 (38 Classroom Ideas to Help Students fo Make Betfer Behavioral Choices)
as a starling point for creafing a classroom foolkit for your teachers.

2. Explore ‘Function-Based Thinking’. Encourages behaviorsl consuliants in your building or
disfrict to uze the FBT materials in handout 2 {7-step process to analyze problem behaviors)
when they consult with teachers about Tier 2 behavior issues. JHe FET approach can be used
prior io full FEA/BIPS.

4. Assess & Promote a Positive Belief System Among Staff. Use resources from the

wotkshop page fo address staff beliefs about student behavior. Oplions incuds:

¢  having saff complete the Befiefs Abouf Behavior queslionnaire. This measure will give you
ingight into current staff atiitudes. (Directions for administering and scorng this
questionnaire are posted in today's PowerPoint.)

¢ presenting Big ldeas in Bshavior Management. Use the PowerPoint & handout o corvey
positive, research-supporied big behavioral ideas’ to staff. (These ‘big ideas’ foster positive
atfitwdes toward challenging behaviors.)

5. Build Your Orvmn Homework Assignment. Review the content and activities from today's
wotkshop. Create any homework aszignment(s) that will help you to advance your RTIMTSS-
Behavicr model.
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