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Workshop PPTs and handout available at:

http://www.interventioncentral.org/MTSS behavior
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Response to Intervention/Multi-Tier System of Supports

Handout 3

Mew York State
EDUCATION DEPARTMENT

Knowledge » Skill » Opportunity

NEW YORK STATE
SOCIAL EMOTIONAL LEARNING BENCHMARKS

Research suggests that student learning benchmarks [or standards) may increase the likelihood that students will receive better instruction in Social
Emotional Learning (SEL), experience improved school connectedness, and become better learners (Osher & Kendziora, 2008 and Jones & Bouffard,

2012).

To enable students to take full advantage of educational opportunities throughout their school experience in grades K-12 and, equally important, to
prepare them for college and/or career, the School Climate and Student Engagement Workgroup of the New York State Safe Schools Task Force have

identified the following goalsto guide SEL benchmarks for New York State schools:

1. Develop self-awareness and self-management skills essential to success in school and in life.
2. Use social awareness and interpersonal skills to establish and maintain positive relationships.

3. Demonstrate ethical decision-making skills and responsible behaviors in personal, school, and community contexts.

In the following pages, these goals are further explained, with associated benchmarks provided for voluntary use at the early elementary (K-3), late

elementary (4-5), middle school (6-8), early high school {3-10), and late high school (11-12) levels.

August 2018

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

BELIEFS ABOUT BEHAVIOR — 4" Edition
Dhana Browning Wright and Clayton B Coolz, 32012

This is an anenymons survey designed to look at one’s beliefs with rezard to behavior.
(Fleaze respond by marling the box that applies to how von honestly feel about the statement)

Survey [tems:

Handout 4

1. | My mamn responsibility is to teach academics, not to teach students how o
behawve

Of O Srongy disagres

O O Disagree

O O Newtral

O O] Agree

O O Strongdy azree

2 | A school team should assist teachers in providing and manitoring
interventions for students in my olass who are identified by the team as
emationally or behaviorally at risk.

o
o
(]

o

o

My students must respect me before | can show respect to them.

o
m|

4 | [fthe student isn't succeeding, lack of motvation or laziness is likely to be
the proddenm.

| can prevent most behavior problems by posting expectations, teaching
those expectations and rewarding students when they exshibit those
expectations.

by

o
m|
]

. | How students behave in my class is primarily related to my classnoom
management strategies and e relationships | have with each student.

o
o
O

For stuwdents who don't behave well in my class, punitive discipline is
effective at changing their behawvior (e.g.. reprimand. office refemal
detention or suspension)

& | Stuedents should know how to behave and be ready to leam—! shoubkd not
hawve to teach these behaviors

% | If a student has repeated behavior problems, | should refer him'her to a
team meeting o consider whether special education services are needed

I | Praise and positive recognition are powerful toods to get students to
behawe well in school.

O o o o

o O o o
o O o o

11| If | use effective behavior support strategies im my classroom, | can get
80%-80% of my students to meet behavioral expectations and rmaintain
engagement in learming.

]
]

12 | Schools are responsible for teaching academics, whereas parents and
the students themsalves are responsible teaching and leaming
behawiors.

13| It is unfair if some students receive individual incentives and rewarnds,
while others do not.

14 | Students who lack social skills andior the ability to manage their
emotions, should be taught these skills in school.

15 | Stwdents should behawve and study to learmn the matenal. This is their
responsibility, not mine.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

RTI/IMTSS for Behavior: 3-Session Series

 Session 1: Master the Model (16 January 2019)

 Session 2: Write Classroom Support Plans (28
February 2019)

 Session 3: Follow the Data (14 March 2019)

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

RTI/MTSS-Behavior: 3 Opening Thoughts...

1. RTI/MTSS Takes Time. Expect that RTI/MTSS-Behavior
will take 3-5 years to fully put into place—because
resources are always limited and because staff cannot
move forward faster than their ability to assimilate change.

2. Schools Should Offer a Foundation of Academic
Support. The RTI/MTSS-Behavior model requires that
schools also adopt an RTI/MTSS-Academic model: After
all, many behavioral and motivation issues stem from
academic delays.

3. RTI/MTSS is a Village. RTI/MTSS-Behavior can be
successful in your school or district—but only if every staff
member has a defined role, along with the tools and
willingness to perform that role.

www.interventioncentral.org 8




Response to Intervention/Multi-Tier System of Supports

RTI/MTSS for
Behavior: The
Research. Why are
schools adopting the
IMTSS model for

RT
behavior? And what
does this model look

'||||
E ll}‘“
—.'!l II ||

like?
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Response to Intervention/Multi-Tier System of Supports

RTI vs. MTSS: What Is the Difference?

Many schools use the terms Response to intervention (RTI)
and Multi-Tier System of Supports (MTSS) interchangeably.
However, there is a difference.

« RTl usually refers to a school’s academic support system
only.

« MTSS Is more expansive, describing the systems set up in a
school to provide coordinated support for both academic and
behavioral/social-emotional needs.

« However, RTl and MTSS are similar in that each offers
several levels of intervention support, uses data to identify
students requiring services, and employs research-based
strategies to help at-risk learners.

www.interventioncentral.org 10




MTSS: ACADEMICS
Tier 3: High-Risk Students: 5%

« [Diagnostic assessment of
academic problems

« KTl Team Meetings

« (Customized/intensive
academic intervention plan

« Daily progress-maonitoring

Tier 2: At-Risk Students: 15%

o Small-group interventions to
address ofi-grade-level
academic deficits

« Regular progress-monitoring

AN

iy

Tier 1: Univerzal: Core Ins;trm::li«w:m:“1

80%

« Effective group instruction
« Universal academic screening

e Academic interventions for
struggling students

MTSS: BEHAVIOR

( Tier 3: High-Risk Students: 5%

=

o

/

A

Functional Behavioral
Assessments (FEAs)

Behavior Intervention Plans
(BIPs)

Wrap-around BTl Team meetings

Daily progress-maonitoring

Tier 2: At-Risk Students: 15%

small-group interventions for
emerging behavioral problems
Regular progress-monitoring

Tier 1: Universal: Classroom
Management: 80%

Clear behavioral expectations

Effective class-wide
management strategies

Universal behavior screening

Source: Lroscne, ., & volpe, R. J. (£ZU13). Response-to-interventuon (K 11) as a moaei 1o 1aciiate mnciusion 1or stuaents witn iearning ana
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452



Response to Intervention/Multi-Tier System of Supports

ABA & Related Movements: A Brief History

* Early to mid-20™ century: Behaviorism. Used human
and animal models to analyze principles of behavior,
develop a methodology of ‘behavior modification’.

» Mid-20" century to present: Applied Behavior
Analysis. Seeks to extend and apply knowledge of effective
behavior-shaping practices to address social problems.

« 1990’s to present: Positive Behavioral Interventions &
Supports (PBIS). A national movement and organization
that helps districts to improve behavioral climate through
school-wide teaching and reinforcement of expected
behaviors. PBIS uses ‘positive’ ABA tools. It regards
‘misbehavior’ as an opportunity to reteach and
encourage the student to demonstrate goal behaviors.

www.interventioncentral.org 12
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Positive Behavior Interventions & Supports (PBIS)

“[School-wide] PBS is ....a prevention framework or
approach that highlights the organization of
teaching and learning environments for the
effective, efficient, and relevant adoption and
sustained use of research based-behavioral
interventions for all students, especially those with
serious behavior challenges.” p. 228

Source: Sugai, G., & Horner, R. H. (2009). Responsiveness-to-intervention and school-wide positive behavior supports: Integration of
multi-tiered system approaches. Exceptionality, 17, 223-237.




Who Who is the
Oversees? | Target?
Intensive Individual
intervention  students
team; case

manager

TIPS Team  Groups of
(Team- students via
Initiated SWIS data
Problem-

Solving

Model)

PBIS: Behavior

1

Schoolwide  Entire
PBIS student
implementati population
on team

What Supports for Students?

FBA-BIP
(Customized intervention plans)

*PBIS Package:

Prevent

*Define/Teach
*Reward/reinforce

*\Withhold reward/reinforcement
*Use corrective consequences
Standard Protocol Tier 2
Behavior social-emotional
programs

PBIS Package:

*Prevent

*Define/Teach
*Reward/reinforce

*\Withhold reward/reinforcement

What Supports

Needed for Teachers?

Demonstration of
strategies

Performance Feedback
Intervention Integrity
Check

Demonstration of
strategies

Performance Feedback
Intervention Integrity
Check

Refresher on Schoolwide
Behavioral expectations
Strategies to manage
low-level classroom
Issues
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Why is a RTI/MTSS-Behavior Model Needed?:
Zero-Tolerance Discipline Policies: The Hidden
Cost

Schools that adopt a 'zero-tolerance' policy for student
misbehavior:

* have higher rates of school suspension and expulsion
« spend a "disproportionate amount of time" on discipline
 have lower rates of schoolwide academic achievement.

Source Skiba, R. J., Reynolds, C. R., Graham, S., Shera, P., Conoley, J. C., & Garcia-Vazquez, E. (2006). Are zero tolerance policies
effective in the schools? An evidentiary review and recommendations. Report by the American Psychological Association of the Zero
Tolerance Task Force. Washington, DC: American Psychological Association. Retrieved on January 18 2015 from
http://www.apa.org/pubs/info/reports/zero-tolerance.pdf.




Response to Intervention/Multi-Tier System of Supports

“Hidden curriculum refers to the unwritten, unofficial,
and often unintended lessons, values, and
perspectives that students learn in school. ...the
hidden curriculum consists of the unspoken or implicit
academic, social, and cultural messages that are
communicated to students while they are in school.”

Source Hidden curriculum (2014, August 26). In S. Abbott (Ed.), The glossary of education reform. Retrieved from
http://edglossary.org/hidden-curriculum

| www.interventioncentral.org 16




Response to Intervention/Multi-Tier System of Supports

Behavior as the “Hidden Curriculum”; Teaching
Through Punitive Consequences

In traditional classrooms, behavioral expectations are
often part of the “hidden curriculum”.

They are not explicitly taught but are instead conveyed
indirectly through punitive disciplinary consequences, such
as:

— warning

— time-out

— phone call home

— Office Disciplinary Referral/classroom removal

Source: Leach, D., & Helf, S. (2016). Using a hierarchy of supportive consequences to address problem behaviors in the classroom.
Intervention in School and Clinic, 52(1), 29-33.




Response to Intervention/Multi-Tier System of Supports

Pivoting from Punishment to Positive: The
Purpose of Behavior Management...
Teachers must remind themselves of the

¢ ¢ | purpose of delivering consequences o9
following problem behaviors.

This purpose should be to redirect the
student to desirable behavior as quickly as
possible to allow learning to continue for the
student and other classmates.

Leach & Helf, 2016; p. 30

Source: Leach, D., & Helf, S. (2016). Using a hierarchy of supportive consequences to address problem behaviors in the classroom.
Intervention in School and Clinic, 52(1), 29-33.
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PBIS & Behavior as the “Open Curriculum”: Teaching
Through a Hierarchy of Positive Consequences

PBIS classrooms with a positive behavior focus have
consequences that quickly reengage the student in learning with
the least effort. Ideas include:

— reinforcing desirable behaviors while not reinforcing
problem behaviors (“differential reinforcement of alternative
behavior”): e.g., planned ignoring/scheduled attention

— giving a non-verbal reminder

— giving a verbal reminder

— offering assistance or modifying the task
— providing a safe space for de-escalation

Source: Leach, D., & Helf, S. (2016). Using a hierarchy of supportive consequences to address problem behaviors in the classroom.
Intervention in School and Clinic, 52(1), 29-33.
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R
Sc

"IIMTSS-Behavior: A Shift in Orientation...

hools that have made the decision to embrace RTI/MTSS for

be

navior demonstrate these 6 ‘look-fors'’:

Behavioral expectations are taught, reviewed, and reinforced as a
transparent ‘open’ curriculum.

Staff actively model the behaviors expected of students.
Daily classroom management is heavily weighted toward behavioral

practices/interventions that are positive, proactive, and preventative.

Incidents of misbehavior are viewed as opportunities to reteach and
reinforce expected behavior.

Negative consequences (punishments) are used sparingly—and
only when other ‘interfering factors’ to positive behavior (e.g., skill
deficit) have first been ruled out.

RTI/MTSS-Behavior intervention documentation is used to support
referrals to the Special Education Eligibility Team (CSE).

www.interventioncentral.org
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RTI/IMTSS
for Behavior:
Pyramid of
Interventions
Tier 2:
Strategic

www.interventioncentral.org




RTI/MTSS
for Behavior:
Pyramid of
Interventions

www.interventioncentral.org




RTI/MTSS
for Behavior:
Pyramid of
Interventions

Tier 1: School-Wide
Behavioral
Expectations. The
school has defined
universal behavioral
expectations for all
students and staff—and
trained the school
community in those
behaviors.

www.interventioncentral.org




RTI/MTSS
for Behavior:
Pyramid of
Interventions

Tier 1: Class-Wide
Management. Well-
managed classrooms are
built on a foundation that
includes teaching
behavioral expectations
to students and using
proactive strategies to
manage group
behaviors.

www.interventioncentral.org




RTI/MTSS
for Behavior:
Pyramid of
Interventions

l

Tier 1: Classroom
Interventions. Because
the teacher is the Tier 1
(classroom) RTI/MTSS
‘first responder’ who can
potentially assist any
struggling student, schools
should prepare necessary
resources and define clear
guidelines for how to
iImplement Tier 1
behavioral interventions.

www.interventioncentral.org




RTI/MTSS
for Behavior:

Pyramid _Of Tier 2: Strategic
Interventions Interventions. Tier 2
. 5. Interventions target
STIer 2'. — — | students who need
trategic behavior and/or social-

emotional support (e.g.,

_ mentoring, counseling) that
goes beyond that which
can be provided in the

www.interventioncentral.org




RTI/MTSS

for Behavior: Tier 3: Intensive: RTI/IMTSS

: Problem-Solving Team.
Pyramid _Of \ General-education students
Interventions needing Tier 3 academic or

Sy behavioral services are high-
Tier 2: .
G T— stakes cases that require the
! RTI/MTSS Problem-Solving

Team. This team follows a
- customized ‘problem-solving’
approach.

www.interventioncentral.org




RTI/MTSS
for Behavior:
Pyramid of
Interventions
Tier 2:
trateglc

Staff Beliefs. Staff

across the
school/district

understand & accept

positive teaching
and managing of
student behaviors.

www.interventioncentral. org




RTI/IMTSS
for Behavior:
Pyramid of
Interventions
Tier 2:
Strategic

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Student Behavioral-Social/Emotional Support: Examples

Learning Contract. Russell has trouble getting
organized and turning in work in his social studies
class. He meets with the instructor to complete a

learning contract.

Shared Behavior Plan. Isabella

can be oppositional in class. Her science teacher has
found simple, effective strategies to get her to comply.
With the instructor’s permission, the counselor shares a
copy of that teacher’s Classroom Support Plan with
Isabella’s other teachers and volunteers to meet with
them to discuss it.

www.interventioncentral.org
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Student Behavioral-Social/Emotional Support: Examples

Mentor. Jada has a sense of ‘learned helplessness’
toward mathematics. She often fails to even attempt

a school-based mentor who provides
encouragement and checks her math homework
for completion before she turns it in.

Outside Diagnosis. Xavier’s father contacts the

assignments. Jada is assigned for daily check-ins with

—

that diagnoses Xavier as having ADHD. The school
schedules an after-school meeting with Xavier, his
father, teachers, and a counselor to discuss what
classroom supports he might need.

school and shares an outside psychological evaluation

www.interventioncentral.org
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Student Behavioral-Social/Emotional Support: Examples

Wrap-Around Meeting. Emma has a serious anxiety
disorder that impacts school performance. Her school
schedules a problem-solving meeting where Emma,

her mother, and her outside therapist share
Ideas with teachers to help her to better manage
her anxiety.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Emma: Wrap-Around Meeting

Xavier: Outside Diagnosis

5 Student Behavioral- | Jada: Mentor
Social/Emotional

Isabella: Shared

Support: Examples:

Where Do They Fall

on the RTI/MTSS Russell: Learning
Pyramid? Contract

Behavior Plan

www.interventioncentral.org
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RTI/IMTSS-Behavior
Needs Assessment.
What issue(s) relating to

student behavior and

soclal-emotional functioning
present the greatest challenge(s) to

L.

15

your school?

www.interventioncentral.org




Response to Intervention/Multi-Tier System o

f Supports
{}ﬁ- AL 1 Badnard o 5ct |fOistrict N .1 T H0149 Nr k ( wr kn ferendiom

RTIMTSS for Behavior and Social-Emotional Concerns
(RTI/MTSS-B): School / District Needs Assessment

Directiona: Rzview these 10 behaviorsl challenges. Sedect up 1o 4 that you beleve are of grestest concem in your
schooldisticy. Rank your seiecied challenges in descending ceder of iImponiance (g.3., great challenge = *1%, eio)

Ranking | Bshavioral Challenge NOTES

1. Modivabon. Lmiad 5700 motatan Feereres
sgnificantly with acatiemic parformance and Iesming

2 Bullying. Eulying she raled Ften [ oovert) Saaen
H an Out 2 behawices cragiz an emotionally unsafe stmasphers for
subrstandal number of [eamears.

% Dharupbe Clasaroom Eshavioral Climate. Frookem
p. behawions acniss CESsE00ms commonty interfere with
effective instrucion.

4 'Hlm-\.ﬁ.mpil_.ll:lﬂ" Behaviors. A small number of
studants with more s2vers beRawiors es up 3 large shae
of 5Chiool SUppONT and inkerdenion resources.

% wague Deacripfiona of Student Problema. Educ=ios
find it mifficult 1o defing 3 Studant's primary behavior
prodiem in Ciesr and specific Eenms: "I you can't name the
proilem, you can't fix it

& Lwnitz=d Data on Sehavioral Intervenbona. S |50k &0
understznding of hos w0 set goals and what data o
collect whan monitoring studam prograss on behaviaral
inansantions.

7. Mo Decision Rules for Behaviaral Mon-Respondars’.
Thi disirict hias o fiemal guidelines for judging when 3
generakaducation student on & behaviardinkervendon plan
i5 & ‘nan-nespondar and may raquire more inensive
RTVMTSS or specia education Serioes.

% Diffening Philasophies abouf Behavior Management.
Siaff are dvined DeTAEEn TEaCNEpUNITYE and
‘proaciver posiive Viewpoints about how % manage
studant misbehaviar,

S wariability of Behzvior-Management Sklla. Teachars
and other educHs |E.0., paraprofessonals) vary in her
knoaizdgs oi-andiar wilingness o implement-pastive
behayior management pracicas.

10. ‘System’ Breakoowna in Supporbing Studantz with
Indenziva Mesds. For sludents witn mare significant
cnalenging behawviors, there are disconnects aooss s1f,
prodiem-zoiving groups, and time. Thess discannects
result i IaCK of coondinatdion, cammunicstion, sna
cansisiant deivarny of behavwor-suppor sendoes,

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Needs Assessment: [dentify Your School or A
District’s Greatest Behavioral Challenges

« Schools have limited resources to implement
RTI/MTSS for behavioral and social-emotional
ISSUes.

They should, therefore, conduct an RTI-Behavior
needs assessment to better understand what
goals to work toward, how to allocate their
limited resources, and how to prioritize their
efforts.

www.interventioncentral.org 36




Response to Intervention/Multi-Tier System of Supports

Needs Assessment: Identify Your School or o
District’s Greatest Behavioral Challenges

1. Motivation. Limited student motivation interferes
significantly with academic performance and learning.

2. Bullying. Bullying and related hidden (‘covert’) student
behaviors create an emotionally unsafe atmosphere
for substantial number of learners.

3. Disruptive Classroom Behavioral Climate. Problem
behaviors across classrooms commonly interfere with
effective instruction.

www.interventioncentral.org 37
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Needs Assessment: [dentify Your School or
District’s Greatest Behavioral Challenges (Cont.)

&S

4. 'High-Amplitude' Behaviors. A small number of
students with more severe behaviors ties up a large
share of school support and intervention res

5. Vague Descriptions of Student Problems.
Educators find it difficult to define a student's primary
behavior problem in clear and specific terms: “If you
can't name the problem, you can't fix it."

6. No Data on Behavioral Interventions. Staff lack an
understanding of how to set goals and what data to
collect when monitoring student progress on
behavioral interventions.

www.interventioncentral.org 38
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Needs Assessment: [dentify Your School or
District’s Greatest Behavioral Challenges (Cont.)

/.

No Decision Rules for Behavioral 'Non-
Responders'. The district has no formal guidelines for

judging when a general-education student on a

nehavior-intervention plan is a 'non-responder' and
may require more intensive RTI/MTSS or special
education services.

Differing Philosophies about Behavior
Management. Staff are divided between
reactive/punitive’ and 'proactive/ positive' viewpoints
about how to manage student misbehavior.

M((@

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Needs Assessment: [dentify Your School or l

District’s Greatest Behavioral Challenges (Cont.)

9. Variability of Behavior-Management Skills.
Teachers and other educators (e.g.,
paraprofessionals) vary in their knowledge of--and/or
willingness to implement--positive behavior
management practices.

10. ‘System’ Breakdowns in Supporting Students with
Intensive Needs. For students with more significant
challenging behaviors, there are disconnects across
staff, problem-solving groups, and time. These
disconnects result in lack of coordination,
communication, and consistent delivery of behavior-

support services.

www.interventioncentral.org 40
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Activity: Behavior

Behavioral Needs-Assessment Iltems:

Motivation

greatest
challenge =*1", etc.).

10.

Needs Assessment | &
| 2. Bullying s
Review these 10 3. Disruptive Classroom 05:00
items from your . .

L Behavioral Climate |
school/district _ _ | Wi nterventioncentratorg
behavioral needs 4. High-Amplitude Behaviors
assessment. 5. Vague Descriptions of Student Problems
Selectupto4items |6 | imited Data on Behavioral Interventions
from this list that you - ,
feel MOST impact 7. No Decision Rules for Behavioral ‘Non-
your school or district. Responders'

Rank your choicesin [8. Differing Philosophies about Behavior
descending order of Management
importance (e.g., 9. Variability of Behavior-Management Skills

‘System’ Breakdowns in Supporting Students

with Intensive Needs

~




Response to Intervention/Multi-Tier System of Supports

RTI/MTSS-Behavior: Scope of Today’s 5

% Review the RTI/MTSS-Behavior Model. What do the
Tiers of intervention look like? How are students identified for services?
% Prioritize RTI/MTSS-Behavior Elements. How wil you prioritize
Implementation of RTI/MTSS-Behavior elements? Which require
iImmediate attention? Which can be delayed until next year or later?
< Understand Your School/District’s Profile. What current trends in
your system (e.g., greatest behavioral challenges; district priorities;
staff readiness to embrace positive behavior management) might

impact your roll-out of RTI/MTSS-Behavior?

¥ Work on This Year’s RTI/MTSS Roll-Out Plan. For each RTI/MTSS-
Behavior element identified as an immediate priority, what is your plan
to successfully put that element into place?

www.interventioncentral.org
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RTI/MTSS for Behavior:
Tiers 1, 2 & 3 and
School-Wide Screening:
Quality Indicators

www.interventioncentral.org
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RTI/MTSS-Behavior: Quality

_Indicators

“— Tier 1: School-Wide
- Behavioral Expectations. |

~ The school has defined

. universal behavioral
expectations for all
students and staff—and
trained the school
community in those

behaviors.

www.interventioncentral.org




RTI/MTSS
for Behavior:
Pyramid of
Interventions
Tier 2:_ Tier 1: School-Wide
Strategic Behavioral

Expectations. The
school has defined
universal behavioral

expectations for all

_ students and staff—and
trained the school
community in those
behaviors.

www.interventioncentral.org
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School-Wide Behavioral
Expectations:
Guiding Points for Educators...

Establishing school-wide expectations for student
behavior:

 prompts staff collectively to agree on definitions of
desired behavior.

 packages positive student behaviors as a teachable
‘curriculum’,

 nudges educators to model the behaviors that they
expect from their students.

www.interventioncentral.org 46
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qa RTI-B at Tier 1: A Schook-ivide Framewan for Positive Behavior & 3019 Jim Wright W AWW_inEnventioncenmal o

Handout 7
pp. 10-22

RTI for Behavior at Tier 1: Establishing a Shared Building-Wide
Framework for Positive Behavior in 5 Steps

Schools implementing RTI fior behawior teach appropsiate behavior exglicitly at Tier 1—as its own curriculum.
Educators typically refer to these guidslines for conduct as behavioral expectations”. They are destied from the
school community's |arger values and sum up the positive atirbubes we wish to s=e displayed by all of our students.

Schiools that successiully iniroduce 3 positive behavioral approach acmoss all dassrooms and setings follow a S-step
process: (1) develop schoolwide behavioral expectations; (2] from hose expectations. draft specific rules for
classrooms and other locations; [3) ieach students these behavioral expeciations and rules; [2) reinforce students fior
displaying positve kehaviors; and (3) moniter staff buy-in and behaviosal cutcomes across the buiding. Those steps
are explained below:

Step 1: Devalop School-Wids Behavioral Expectations. To estailish its behavior curnculem®, the school first
develops a general setf of universal kehavioral expectations that apply in any seiing. This st should be:

¢  beief enough fo ke easily remembered by both students and adults. Try to @it your list io between 4 and 8
individual expectations.

* broad in focus. Because these expeciations must apely across numenous stuations and setlings, siole them in
general, student-ceniered femms (e.g., ©l fake prde n my work™).

* phrased in positve terms whenever possible. In crafting your expeciations, stale what the shudent is expected io
da [2.9., “| concerirate om doing my best work "), rather than actions that the stedent should nof do.

In framirg these behavioral expectations, then, yowr school is establishing the foundation for your behavioral
curricdum. Here are addibonal fips for drafiing your schookwide expectations for student conduct:

o Cowverthe Big 47 Schools can write expectations to cover any kind of behavior. The good news, however, 5 that
expectations can be narmowed to 4 manageable categorsies that apply to most if not all stwdent behaviors: (1)
SCHOOLWORK: self-management and engagement in schoohwork; (2) COMPLIANCE: compiying wath adult
directives; (3) PEER INTERACTIONS: ability bo get along with and work productively with pears; and (4) RULE-
FOLLOWIMNG: obeying school rules [Farmer, Reinke & Brooks, 2014).

& Link Expectations in an Acronym. Since our goal is fior both students and adults to easily remember yowr list of
school-wide behavioral expeciations, consider wming them it a simple, easy-io-memarize acronym if possile.
Here iz an example:

52 | support my dassmates. [PEER INTERACTIONS]

0 | obey schood rules. [RIULE-FOLLOWING]

A | achieve to the best of my ability. [SCHOOLWORK]

R: | respect my feacher and other aduts. [COMPLIANCE]

Gtap 2 Translate School-\Widse Expeciations into Site-Specific Rules. Shedents encounber constantly changing
situations and seftings throwghout the school day. In these different seitngs, they will need site-specific ndes fo guids
their conduct. So, in this step, the school (1) dentifies the range of different selings in which students ame expecizd
{o fumchon, (2] determines the aduit{s) responsible for managing behavior in each of these setiings, and (3) enlists
these supervising adults to franslate builking-wide expectabions for behavior info mare detailed site-specific rules.
Here are datails about how this process unfolds:
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Response to Intervention/Multi-Tier System of Supports

School-Wide Behavioral Expectations: Building a
Foundation: 5 Steps

1t

Schools implementing RTI for behavior teach appropriate
behavior explicitly at Tier 1—as its own curriculum.

Educators typically refer to these guidelines for conduct
as “behavioral expectations”.

They are derived from the school community’s larger
values and sum up the positive attributes we wish to see
displayed by all of our students.
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Response to Intervention/Multi-Tier System of Supports

RTI-Behavior at Tier 1. 5 Steps

Step 1: Develop School-Wide Behavioral
Expectations.

Step 2: Translate School-Wide Expectations into
Site-Specific Rules.

Step 3: Teach Expected Behaviors to
Students.

Step 4: Reinforce Positive
Behaviors.

) Step 5: Monitor Program Implementation and
Impact.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Step 1: Develop School-Wide Behavioral
Expectations.

The school first develops a general set of universal
behavioral expectations that apply in any setting. This set
should be:

* Drief enough to be easily remembered (between 4 and 8
expectations).

o sufficiently broad in focus to apply across numerous
situations and settings (e.g., ‘I take pride in my work”).

* phrased in positive terms. State what the student is
expected to do (e.g., “I concentrate on doing my best
work.”), rather than actions that the student should not
do.

www.interventioncentral.org
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Response to Inte

ACTIVITY: 3tep 1: Develop School-Wids Behiavioral Expectafions. PASRT 1: Rewiew Te list of positive ‘values',
Circle those that you fosd are IACST imporiant values for vour school. PART 2 Craft 3 set of behavioral expeclistions

0 Epply acroes all seftings st your school. Sonsider cresting an acronym to make fem easier i remembar,

SCHOOLWORE:

CONMPLIANCE:

FPEER INTERACTIONS:

RULE-FOLLOWING:

Handout 1:
p. 14
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Response to Intervention/Multi-Tier System of Supports

InteérvientioMcentrEl

10-Minute ‘Count Down’ Timer

Behavioral Expectations. PART 1: Review the
list of positive ‘values’. Circle those that you feel are
MOST important values for your school.

LAB WORK: ACTIVITY: Step 1: Develop School-Wide

10:00

www.interventioncentral.org
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Behavioral Expectations: “Values” Terms. Review the terms below for ideas in phrasing your set of school-wide behavioral expectations.
Acceptance Courage Fortitude Making a difference | Realism Sympathy
Accomplishment Courtesy Friendship Mastery Reason Synergy
Accountability Creativity Generosity Maturity Reflection Teaching
Accuracy Credibility Giving Mindfulness Reliability Teamwork
Achievement Curiosity Grace Modesty Resilience Thankfulness
Attentiveness Dependability Grafitude Motivation Resolution Thoroughness
Awareness Determination Growth Obedience Resourcefulness Thoughtfulness
Belonging Devotion Guidance Openness Respect Tidiness
Calmness Dignity Happiness Optimism Responsibility Tranquility
Camaraderne Diligence Harmony Order Restraint Trustworthiness
Candor Direction Health Organization Reverence Understanding
Capability Discipline Heart Originality Rigor Uniqueness
Care Discovery Helpfulness Partnership Sacrifice Unity
Carefulness Diversity Honesty Patience Sagacity Utility
Challenge Drive Imagination Passion Satisfaction Valor

Change Duty Independence Peace Self-control Vigor

Charity Effectiveness Individuality Perceptiveness Selflessness Virtue

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Step 1: Develop School-Wide Behavioral
Expectations.

Here are additional tips for drafting your school-wide
expectations for student conduct:

Cover the “Big 4”. Write your statements to match these 4
categories:

« SCHOOLWORK: self-management and engagement in
schoolwork

* COMPLIANCE: complying with adult directives.

« PEER INTERACTIONS: ability to get along with and
work productively with peers.

« RULE-FOLLOWING: obeying school rules

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Step 1: Develop School-Wide Behavioral
Expectations.

Here are additional tips for drafting your school-wide
expectations for student conduct:

Link Expectations in an Acronym. Consider turning your
expectations into a simple, easy-to-memorize acronym. Here
IS an example:

« S:|support my classmates. [PEER INTERACTIONS]

* 0O:1obey school rules. [RULE-FOLLOWING]
 A:lachieve to the best of my ability. [SCHOOLWORK]
 R:|respect my teacher and other adults. [COMPLIANCE]

www.interventioncentral.org
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Handout 1:
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Circle those that you fosd are IACST imporiant values for vour school. PART 2 Craft 3 set of behavioral expeclistions
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Response to Intervention/Multi-Tier System of Supports

LAB WORK: ACTIVITY: Step 1: Develop School-Wide
Behavioral Expectations. PART 2: Draft a setof |4,
behavioral expectations to apply across all settings | "
at your school. Consider creating an acronym to make
them easier to remember. (See model on handout 1, p. 10.)

< =
~

SCHOOLWORK:

COMPLIANCE:

PEER INTERACTIONS:

RULE-FOLLOWING:
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Response to Intervention/Multi-Tier System of Supports

Step 2: Translate School-Wide Expectations into
Site-Specific Rules.

Students encounter constantly changing situations and
settings throughout the school day. Math class and the lunch-
room are very different places!

So the school must translate |+ s: | sypport my classmates.
the general behavioral
expectations into site-
specific rules to guide "
conduct in each building apility.

location. The process R: | respect my teacher and
unfolds in 3 stages... other adults.

O: | obey school rules.
A: | achieve to the best of my
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Response to Intervention/Multi-Tier System of Supports

@ Step 2: Translate School-Wide Expectations into

1.

Site-Specific Rules.

Identify the Range of Site-Specific Settings. The school
consults a building map, lists each space appearing on that
map, and identifies each space as ‘classroom’ or ‘common

area’.
— Classrooms are spaces for instruction overseen by one or
more teachers.

— Common areas (e.g., hallways, cafeteria) serve non-
academic functions for students across the school.
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Response to Intervention/Multi-Tier System of Supports

Step 2: Translate School-Wide Expectations into
Site-Specific Rules.

2. Determine Who Manages Behavior in Each Setting. The
school next lists the adults responsible for behavior
management in each of the classroom or common-area

settings.

— In common areas where supervision changes in shifts, the
school can list supervising personnel by shift.

— In common areas where supervision is fluid (e.g.,

nallways) the school may identify all staff as potential

nehavior managers.
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Response to Intervention/Multi-Tier System of Supports

©

Step 2: Translate School-Wide Expectations into
Site-Specific Rules.

Location Supervising Time Location Supervising Time
Staff [Optional] Staff [Optional]
Cafeteria Principal, 11:00 am- Classrooms-Grade 5 | Abel, Smith,
Assistant 1:15 pm Renard,
Principal, LaBelle
Psychologist,

Lunch Monitors

Handout 1: p. 15

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Handout 1: p. 15

ACTRATY: Step 2: Tranalabs School-Wids Expectations info Sits-Specific Fules. List the separate classmom
and commonk-ares locations in your school. For each entry, record location, supenising sEF, and [opdonally] the
imeqs) when the locaton is used. Ramamber W incluse nallwgys snd specid-ares ClEssToms. 588 examyes below:

Locafion Bupenviging Time Locafion Supenviging | Time
5aff [Cptionz] a5aff [Cptiana]
Cakiena Brncipal T100am- || Clessmoms-Grace 5 | Abd, Smin,
Azgisiant 1215 om Fianand,
Frincipal LaEellz
Psychoiogist,
Lunch Wonitors
Loczfion Bupeniaing Time Loczfion Buperviging | Time
Bafi [Cptionai) =fafi [Cptianan)
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Response to Intervention/Multi-Tier System of Supports

LAB WORK: ACTIVITY: Step 2: Translate School-Wide | *°°°

Expectations into Site-Specific Rules. Listthe  Ja; =7 .
. . g y f : -.l r )

separate classroom and common-area locations in | -

your school. For each entry, record location, supervising

staff, and [optionally] the time(s) when the location Is used.
Remember to include hallways and special-area classrooms.

<=

Location Supervising Time ocation Supervising Time
Staff [Optional] Staff [Optional]
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Response to Intervention/Multi-Tier System of Supports

Step 2: Translate School-Wide Expectations into
Site-Specific Rules.

3. Enlist Supervising Adults to Create Specific Rules. Adults
responsible for managing students in various settings will
translate the general, building-level behavioral expectations
Into site-specific rules.

For example, a 5"-grade teacher or cafeteria lunch monitor
will translate “| respect my teacher and other adults” into
specific rules describing what “respect” looks like for their
respective settings.
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Response to Intervention/Multi-Tier System of Supports

Step 2: Translate School-Wide Expectations into
Site-Specific Rules.

3. Enlist Supervising Adults to Create Specific Rules (Cont.).

Rule-sets for both classrooms and common areas should
be:

— few In number (e.g., between 4 and 8)
— stated in simple, clear language, and

— framed whenever possible as desired behaviors rather
than as behaviors to avoid.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Step 2: Translate School-Wide Expectations into
Site-Specific Rules.

3. Enlist Supervising Adults to Create Specific Rules (Cont.).
Here are additional considerations:

— Teachers at each grade level should work together to create
consistency in classroom rules.

— Special-area teachers (e.g., physical education, art, music,
etc.) will typically generate their own rules to accommodate
their unigue activities, spaces, and materials.

— In common areas (e.g., cafeteria), support staff who help to
maintain order should assist in generating behavioral rules.

— In areas overseen by all adults (e.qg., hallways), feedback from
the entire staff is used to establish rules of conduct.
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Response to Intervention/Multi-Tier System of Supports

ACTIVITY: Step 2: Translate Schocl-Wide Expectations into Site-Specific Rules. Tek= one or mors of the
achookwide kzhevioml expecisfions you cresbed [Si=p 1) end translsfe thes below info sie-spesific nil== for a
bypical dasroom in powr schcol.

School-Wide Expectation 1: Schoobwork:

Clazmenom Fule 1:

Claz=eoom Rule I

Claz=eoom Ruls 3:

School-Wide Expectation 2: Complance:

Handout1:p. 16 fee.

Claz=eoom Ruls 3:

Schocl-Wide Expectation 3: Pesr Inbzractions:

Clarmenom Ruls 1:

Claz=eoom Rule I

Claz=eoom Ruls 3:

Schocl-Mide Expectation 4: Rule-Faollowing

Clarmenom Ruls 1:

Claz=eoom Rule I

Claz=eoom Ruls 3:
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Response to Intervention/Multi-Tier System of Supports

LAB WORK: ACTIVITY: Step 2: Translate School-Wide

Expectations into Site-Specific Rules. Take one  Ja&, =~/ ..
or more of the school-wide behavioral expectations r & "bu
you created (Step 1) and translate them below into
site-specific rules for a typical classroom in your school.

<

School-Wide Expectation 1: Schoolwork:

Classroom Rule 1:

Classroom Rule 2

Classroom Rule 3
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Response to Intervention/Multi-Tier System of Supports

+ Step 3. Teach Expected Behaviors to
Students.

The school-wide behavioral expectations and site-specific
rules represents a sizable and explicit behavioral
curriculum.

Because students must master behavior rules for a variety
of settings, the Initial instruction of rules across the
building should be coordinated and completed within a
week.

« Building-Wide Introduction. As a kick-off to this
behavioral training, the collection of school-wide
behavioral expectations can be efficiently presented in a
multi-grade assembly.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

+ Step 3. Teach Expected Behaviors to
Students.

Site-Specific Rules Training. Rules for each location will then
be presented in a lesson plan by the educators overseeing
those spaces.

* The educator describes and demonstrates each rule & connects
it to the relevant school-wide behavioral expectation.

» For example, a 3'-grade teacher may present the class rule: “
raise my hand to be recognized before answering a question.”
The teacher then links that class rule to the school-wide
behavioral expectation: “I respect my teachers and other adults.

 The educator next reviews examples of student behavior that
conform to the site-specific rule, then asks students to give
additional examples.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

+ Step 3. Teach Expected Behaviors to
Students.

Site-Specific Rules Training (Cont.). To sustain behavioral
learning after the initial training:

 The educator reviews rules on a daily basis until
students can clearly and easily identify them.

* Both the school-wide and site-specific rules are posted
In every setting for easy reference.

o After the Initial training, the educator reinforces the rule-

set by frequently acknowledging and praising students
who observe the rules, citing their positive behavior in
specific terms.
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Response to Intervention/Multi-Tier System of Supports

Step 4: Reinforce Positive
Behaviors.

Once behavioral expectations and rules are taught,
educators will want to regularly acknowledge and reinforce
positive behaviors.

While reinforcement of behaviors could be left to individual
teachers, schools are likely to see greater impact when
they coordinate a consistent, building-wide reinforcement
system consisting of praise, positive-behavior tickets, and
rewards:

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

)\ Step 4: Reinforce Positive
WA/ Behaviors.

 Give Praise. At a minimum, staff should use frequent
praise that describes the positive behavior observed
and links It to the relevant rule.

These praise statements function as a positive coaching
tool, as they highlight exemplary student performance.

Because students find praise reinforcing, its regular use
will accelerate their adoption of positive behavior.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Step 4: Reinforce Positive
Behaviors.

« Award Tickets/Rewards. While  caseovecnoo sowimicee
optional, schools can increase | sucent
student investment in a positive- - e
behavior program through use
of a school-wide ticket/reward | Awerdedby

system:

1. Create Positive-Behavior Tickets. The school designs paper
slips (“tickets”) to be awarded to students recognized for
positive behaviors. The tickets can include blanks for the
adult to write in the student name, time, location, and/or an
account of the positive behavior that was observed.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

)\ Step 4: Reinforce Positive
WA/ Behaviors.

« Award Tickets/Rewards (Cont.).

2. Train Staff to Use Behavior Tickets. Adults throughout the
school receive a supply of tickets to award for exemplary
behavior. When awarding a ticket, the adult is trained to:

— praise the student
— explicitly name the behavior that earned the ticket, and

— connect that behavior to the rule/behavioral expectation
that It supports.

Adults are also given a recommended quota of tickets to
award within a class period or school day.
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Response to Intervention/Multi-Tier System of Supports

Step 4: Reinforce Positive
Behaviors.

« Award Tickets/Rewards (Cont.).

3. Link Tickets to Reinforcement. Each classroom will have a
system for tickets to be redeemed for rewards. Staff can
develop rewards to fit their circumstances.

— For example, a classroom teacher may promise extra recess
when the class earns a certain number of tickets. Daily ticket
totals are plotted on a class graph. Once the goal is reached, the
teacher selects a new prize activity.

— Or a special-area instructor may award tickets during classes,
deposit all earned tickets in a jar, and at the end of class draw one
or more tickets for prizes.

— Students awarded tickets in common area (e.g., hallways) can
add them to their class ticket total.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

AGTIVITY: Step 4: Rainforce Pogitive Behaviors. This step requires that school staff consistently recognize,
acknowledge, and reirforce positive behaviors through praize, swanding of positive-behavior ticksts, and delivery of
camed rewards.

What a#2 possible obstacles in your school to the imely, regular, ard corsistent reinforcement of positive behaviors?
For 2ach obstaclke, what are solutions?

SchopkWide Reinforcement of Positive Behaviors

JObstacke Solutions

Handout 1: p. 17
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Response to Intervention/Multi-Tier System of Supports

+ LAB WORK: ACTIVITY: Step 4: Reinforce Positive | +°*%°

Behaviors. This step requires that school staff &, o &
consistently recognize, acknowledge, and r & /
reinforce positive behaviors through praise, awarding of

positive-behavior tickets, and delivery of earned rewards.

« What are possible obstacles in your school to the timely,
regular, and consistent reinforcement of positive
behaviors? For each obstacle, what are solutions?

‘7

School-Wide Reinforcement of Positive Behaviors =

Obstacle Solutions
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Response to Intervention/Multi-Tier System of Supports

) Step 5: Monitor Program Implementation and
Impact.

The final step in rolling-out your “behavioral curriculum” is to
evaluate implementation and positive impact.

Staff Implementation. Your program’s success depends on

adults supervising locations to carry out the correct procedures.

Staff implementation can be measured directly through
observation—for example, viewing cafeteria personnel’s
instructing a 5™ graders in expected lunch-room behaviors.

Staff participation in the program can also be monitored by
collecting dally tallies from each supervised school location of
the number of positive-behavior tickets awarded.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

) Step 5: Monitor Program Implementation and
Impact.

Program Impact. The goal for positive behavior program is that
student academic performance will increase as behavioral
Interruptions to classroom instruction decrease.

 The school can monitor data on Office Disciplinary Referrals
(ODRs) to judge whether the teaching and reinforcement of
positive behaviors results in fewer students being removed
from the classroom.
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Response to Intervention/Multi-Tier System of Supports

Handout 1:
pp. 18-22

for Basktive Bahawar in 5 5ia0s.

RTIIMTSS for Behawior: Tier 1: Teaching Posifive Bshaviors

step 1: Develop School-Wide Eehavioral Expectations.

ACTIITY: Craats an Action Plam. Apooint & recorder, Use the andanizer below 10 02velop & S-step schion plan for
fhe current schood year Bo estsbish & shared framework for positive behavior 21 yaur school. For an explanation of
wihat 25ch sted entails, review e guide ATV for Behawior af Tier T Estabishing 3 Shaved Buiding-wide Framewar

Tazk® | Task Description Paraonis)

Complefion
Date

Reaources
Meedad

Regponzible

QO N OO O &~ WO N

9

10
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Response to Intervention/Multi-Tier System of Supports

« LAB WORK: ACTIVITY: Create an Action Plan.
Appoint a recorder. Use the organizer below to ré,

www.interventioncentral.org

(
develop a 5-step action plan for the current

; U ] "_ j
school year to establish a shared framework for
RTI/MTSS for Behavior: Tier 1: Teaching Positive Behaviors

positive behavior at your school.
Step 1: Develop School-Wide Behavioral Expectations.

Task # | Task Description Person(s) Completion | Resources

Responsible Date Needed

2
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Response to Intervention/Multi-Tier System of Supports

« LAB WORK: ACTIVITY: Create an Action Plan.

Appoint a recorder. Use the organizer below to
develop a 5-step action plan for the current

school year to establish a shared framework for
positive behavior at your school.

www.interventioncentral.org

B

RTI/MTSS for Behavior: Tier 1: Teaching Positive Behaviors
Step 2: Translate School-Wide Expectations into Site-Specific Rules.

N

Task #

Task Description

Person(s)
Responsible

Completion
Date

Resources
Needed

1

2
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Response to Intervention/Multi-Tier System of Supports

« LAB WORK: ACTIVITY: Create an Action Plan.
Appoint a recorder. Use the organizer below to ré,

www.interventioncentral.org

(
develop a 5-step action plan for the current

school year to establish a shared framework for
RTI/MTSS for Behavior: Tier 1: Teaching Positive Behaviors

positive behavior at your school.
Step 3: Teach Expected Behaviors to Students.

Task# | Task Description Person(s) Completion | Resources

Responsible Date Needed

2
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Response to Intervention/Multi-Tier System of Supports

« LAB WORK: ACTIVITY: Create an Action Plan.
Appoint a recorder. Use the organizer below to ré,

www.interventioncentral.org

(
develop a 5-step action plan for the current

school year to establish a shared framework for
RTI/MTSS for Behavior: Tier 1: Teaching Positive Behaviors

positive behavior at your school.
Step 4: Reinforce Positive Behaviors.

Task# | Task Description Person(s) Completion | Resources

Responsible Date Needed

2
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Response to Intervention/Multi-Tier System of Supports

« LAB WORK: ACTIVITY: Create an Action Plan.

www.interventioncentral.org

Appoint a recorder. Use the organizer below to F, V.

develop a 5-step action plan for the current
school year to establish a shared framework for

positive behavior at your school.

RTI/MTSS for Behavior: Tier 1: Teaching Positive Behaviors e

Step 9: Monitor Program Implementation and Impact.

Task# | Task Description Person(s) Completion | Resources
Responsible Date Needed

1

2
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Response to Intervention/Multi-Tier System of Supports

RTI-Behavior at Tier 1. 5 Steps

Step 1: Develop School-Wide Behavioral
Expectations.

Step 2: Translate School-Wide Expectations into
Site-Specific Rules.

Step 3: Teach Expected Behaviors to
Students.

Step 4: Reinforce Positive
Behaviors.

) Step 5: Monitor Program Implementation and
Impact.
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Response to Intervention/Multi-Tier System of Supports

'ler 1. School-Wide Behavioral Expectations. @ 4

[B.1.1] Develop School-Wide Behavioral Expectations.
To establish its “behavior curriculum”, the school develops a
general set of universal behavioral expectations that apply in
any setting.

[B.1.2] Translate School-Wide Expectations into Site-
Specific Rules. The school (1) identifies the range of
different settings in which students are expected to function,
(2) determines the adult(s) responsible for managing
behavior in each of these settings, and (3) enlists these
supervising adults to translate building-wide expectations for
behavior into more detailed site-specific rules.
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Response to Intervention/Multi-Tier System of Supports

'ler 1: School-Wide Behavioral Expectations. @ 4

[B.1.3] Teach Expected Behaviors to Students. The
school trains students in expected behaviors—treating those
behaviors as a formal curriculum to be taught.

[B.1.4] Reinforce Positive Behaviors. The school adopts a
building-wide system to consistently acknowledge and
reinforce positive student behaviors.

This system can include adoption of tokens to be distributed
contingent on positive behavior (e.g., ‘good behavior tickets’),
a mechanism to redeem earned tokens for individual or
group rewards, and linking of awarded tokens to praise for
the observed positive behaviors.
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Response to Intervention/Multi-Tier System of Suppq

RTI/IMTSS-Behavior Elements: Prioritize!

 Appoint a recorder. Review each RTI/MTSS goal in this
section of the RTI/MTSS for Behavior: District-Wide Planning Tool.

Rate each goal, using this scale:

Low Priority [ High Priority

0....1....2.....3

those behaviors.

Tier 1: School-Wide Behavioral Expectations. The school has defined universal
behavioral expectations for all students and staff—and frained the school community in

RTIMTSS Element

Rating: How Important? | Discussion Notes

O [B.1.1] Develop School-Wide Behavioral

Tier 1: School-
Wide Behavioral

Expectations:
B.1.1-B.1.4.

Expectations. To establish its "behavior
curriculum”, the school develops a general set of
universal behavioral expectations that apply in any
setting.

Low Priority| High Priority
0...1....2....3

O [B.1.2] Translate School-Wide Expectations into
Site-Specific Rules. The school (1) identifies the
range of different setfings in juhich shidents are

Low Priority| High Priority
0...1....2....3

responsible for managing be
settings, and (3) enlists thesq
translate building-wide expeq
into more detailed site-specif
O [B.1.3] Teach Expected Be
The school trains students in

expected to function, (2) detdEECAICLICI. (I (4

10-Minute *Count Down’ Timer

10:00

treating those behaviors asa] www.interventioncentral.org

v |High Priority
S

be taught.

O [B.1.4] Reinforce Positive Behaviors. The schaol
adopts a building-wide system to consistently
acknowledge and reinforce positive student
behaviors. This system can include adoption of
tokens to be distnbuted contingent on posifive
behavior (e g, ‘good behavior tickets'), a
mechanism to redeem eamed tokens for individual
or group rewards, and linking of awarded tokens to
praise for the observed positive behaviors.

Low Priority| High Priority
0....1....2...3

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

\\&

L\

RTI/MTSS-Behavior: Quality

_Indicators
— Tier 1: Class-Wide

Management Well-
~ managed classrooms are

ﬂ built on a foundation that
includes teaching
behavioral expectations to , O
</
A 2 /

students and using

proactive strategles {0
manage group behaviors
www.interventioncentral.org




RTI/MTSS
for Behavior:
Pyramid of

Tier 1: Class-Wide
Management. Well-

_ managed classrooms are
Strategic built on a foundation that
includes teaching

Interventions

Tier 2:

behavioral expectations
to students and using
proactive strategies to
manage group
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Response to Intervention/Multi-Tier System

Class-Wide Management:
Guiding Points for Educators...

o Effective class-wide management is built upon a set
of shared positive values.

« Those values are next translated into site-specific
behavioral expectations/rules.

 Educators in all settings then regularly recognize,
reinforce (and when necessary reteach) those
behavioral expectations/rules.
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Response to Intervention/Multi-Tier System of Supports

Stephanie: A Teacher Talks About Effective Class-Wide Management...
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Response to Intervention/Multi-Tier System of Supports

'ler 1: Class-Wide Management.

« [B.1.5] Teach Expected Behaviors. The teacher teaches,
reviews, monitors, and reinforces expected classroom
behaviors tied to school-wide behavioral expectations
(Simonsen et al., 2008).
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Response to Intervention/Multi-Tier System of Supports

Class-Wide Behavioral Expectation: Example

How to Disagree
Respectfully

[1 Remain calm.

L1 Listen actively and ask
clarifying questions.

] Think about the other
person’s point of view.

L1 Explain your viewpoint
clearly.

1 Act nonjudgmentally.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Tier 1: Class-Wide Management.

« [B.1.6] Post Classroom Rules. The classroom has a set of
3-8 rules or behavioral expectations posted. When possible,
those rules are stated in positive terms as ‘goal’ behaviors
(e.g. ‘Students participate in learning activities without
distracting others from learning’). Rules are frequently
reviewed (Simonsen, Fairbanks, Briesch, Myers, & Sugal,
2008).
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Response to Intervention/Multi-Tier System of Supports

'ler 1: Class-Wide Management.

[B.1.7] Establish Classroom Routines. The teacher has
established routines to deal with common classroom
activities such as transitioning between activities (Fairbanks,
Sugal, Guardino, & Lathrop, 2007; Marzano, Marzano, &
Pickering, 2003).

[B.1.8] Engage in Active Supervision. The teacher moves
frequently through the classroom--strategically recognizing
positive behaviors while redirecting students who are off-task
(De Pry & Sugai, 2002).
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Response to Intervention/Multi-Tier System of Supports

'ler 1: Class-Wide Management.

« [B.1.9] Use Positive Communication. The teacher
consistently uses positive communication strategies--such as
behavior-specific praise and pre-correction statements
(reminders of expected behaviors) -- to shape student
behaviors in the desired direction (Stormont & Reinke, 2009).

« [B.1.10] Provide Supportive Consequences. The teacher
accesses a continuum of supportive strategies (e.g.,
reminder, redirection; reteaching of behavior, etc.) when

responding to inappropriate behaviors. (Leach & Helf, 2016).
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Response to Intervention/Multi-Tier System of Supports

'ler 1: Class-Wide Management.

[B.1.11] Employ Negative Consequences Sparingly. The
teacher makes limited use of ‘contingent’ (negative)
consequences to reduce inappropriate behavior. The
Instructor accesses negative consequences only after first (a)
trying supportive consequences, and (b) ruling out
explanations for the misbhehavior that lie beyond the student’s
control (e.qg., skill deficit in the desired replacement behavior)
(Conroy & Sutherland, 2012).
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Response to Intervention/Multi-Tier System of Suppq

RTI/IMTSS-Behavior Elements: Prioritize!

 Appoint a recorder. Review each RTI/MTSS goal in this
section of the RTI/MTSS for Behavior: District-Wide Planning Tool.

Tier 1: Class-Wide Management. Well-managed clazsrooms are built on & foundation

[ ] Rate eaCh g Oal \ USI n g th IS Scal e: that includes teaching behavioral expectations to students and using proactive strategies

o manage group behaviors,
ATIMTSS Element Hating: How Important? | Discussion Notes
T M - ¥ - O [B.1.5] Teach Expectad Bshavicra. The teachar | Low Friority |=igh Prianty
Low Prio rity H g Priori ty faschas, e, endors, s e ot 23
expecied dassmoom behaviors tied to schoobwide
behavioral expectations (Simorsen et al | 2008).

O [B.1.6] Poet Clazeroom Rulas. The classeoom Laow Pricrity | High Pricrity
O has a sst of 3-3 riles or behaviorsl expectations g..1.2._3
I ! 3 .y .
SEE NN R RN samms pasted. When possible, those rules an stated in

pasitive berms as ‘goal behaviors (e.g. “Shdents
paHicipabe in leaming activiies without distraciing
oithers from leaming’). Rules are frequently
reviewed [Simonsen, Fairbanks, Bresch, Myers, &

TI e r 1 : C | aSS- [m] %ﬁ]ﬂﬂﬂmh Clazsroom Roufines. The Low Pricrity | High Pricrity

teachar has established roufines bo dasl with o..1.2.3
common classroom achivities such as frarsitioning

WI d e between activities (Farbanks, Sugai, Guarding, &

Lathrog, 2007; Marzana, Marzano, & Pickering
Bl neervencioficentrEn

Management: i

. I 0..1.2.3

e

B.1.5-B.1.11. - 10:00

O Law Friority | High Pricnty
i o..1.2.3
i
Ed
www.interventioncentral.org
] ni ke, 2005,
O [B.1.10] Provida Supportive Coneaquances. The | Low Fricrity | =igh Priority
teacher sccesses & confirmumn of supportive o..1.2.3

sirabegies (.0, reminder, redirection; reteaching of
behkavior, ebc ) when responding to inapproprate
bekaviars. [Leach & Hel, 2016).

O [B.1.11] Employ Nagative Consaguances Low Fricrity | <igh Pricrity
Bparingly. The teachsr makes limited use of o..1.2._3
‘contingenf (megative) conseguences fo reduce
irapproprates behavior. The instrucior accesses
regative consequences only after first (3) trying
supporive consequences, and (b) nding out
explanations for the misbehavior that lie beyond
the student's comtrol (=.g., skill defict in the desred
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Response to Intervention/Multi-Tier System of Supports

RTI/MTSS-Behavior: Quality

_Indicators
~— Tier 1: Classroom

Interventions. Because

the teacher is the Tier 1
(classroom) RTI/IMTSS

first responder’ who can
potentially assist any struggling student, schools

should prepare necessary resources and define

clear guidelines for how to implement Tier 1

behavioral interventions
www.interventioncentral.org
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RTI/MTSS
for Behavior:
Pyramid of
Interventions
Tier 2:
Strategic

Tier 1: Classroom
Interventions. Because
the teacher is the Tier 1
(classroom) RTI/MTSS
‘first responder’ who can
potentially assist any
struggling student, schools
should prepare necessary
resources and define clear
guidelines for how to
iImplement Tier 1
behavioral interventions.

l
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Response to Intervention/Multi-Tier System

Classroom Behavioral Interventions
Guiding Points for Educators...

« When teachers have effective behavior-
management ideas at their fingertips, they are more
likely to successfully attempt classroom intervention
plans.

« When teachers document their behavior
Interventions, they can easily share them with other
stakeholders: educators; parents; RTI/MTSS Team;
Special Education Eligibility Team (CSE).

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Interventions: Scheduled or Contingency-Driven?

One of the elements that separate academic from
behavioral interventions is that:

 academic interventions can often be
scheduled (e.g., reading group meets for 30
minutes 3 times per week), while

 behavioral interventions are often contingency-
driven (administered contingent on the
occurrence or possibility of a student behavior),
such as use of praise or pre-correction.

Source: Barnett, D. W., Daly, E. J., Jones, K. M., & Lentz, F.E. (2004). Response to intervention: Empirically based special service
decisions from single-case designs of increasing and decreasing intensity. Journal of Special Education, 38, 66-79.




Response to Inte

Handout 2
p.3

RTI/MTSS for Behavior: What Are Your Expectations of the
Teacher as Behavior-Management ‘First Responder?

Teachars routinely (and often succassfully) manage mild fo moderste problem behaviors that accur in Meir
ClEssmams.

Listed below are elements of effectve classroom Behaviors) mervention.
magine 3 beacher who has @ student with a recuring (but managesils] probdem benavior (g9, inabention; non-

compliance; calling ocul). Mext wo each Bem jot down what you Mink should b2 the minimum expectation for &ny
feacher to folicew wihen they respond to Mis kind of problem behavion

Elements of effective Minimum expectations
classroom intervention

1. Describe the student problem
behawior clearly and specifically

2. Findluse effective behavior-
management strategies.

3. Record (write down)
infervention effors.

4. Collect data on whether the
problem behavior improves

b, Communicate with the student.

0. Communicate with parentis).
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Response to Intervention/Multi-Tier Sy

/stem of Siinnorts

Activity: What Are Your Expectations
of the Teacher as Behavior-
Management ‘First Responder'?

Imagine a teacher who has a student with
a recurring (but manageable) problem
behavior (e.g., inattention; non-
compliance; calling out).

Next to each item jot down what you think
should be the minimum expectation for
any teacher to follow when they respond
to this kind of problem behavior.

Interventiofficentril
5Minute ‘Count Down’ Timer

05:00

www.interventioncentral.org

Elements of effective
classroom intervention

1. Describe the student
problem behavior clearly
and specifically

2. Find/use effective
behavior-management
strategies.

3. Record (write down)
Intervention efforts.

4. Collect data on whether
the problem behavior
Improves

5. Communicate with the
student.

6. Communicate with
parent(s).

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

1.

IDENTIFY. The

= 2

Tier 1/Classroom Support Plan: 4-Step Flowchart

teacher identifies in
clear & specific terms
1-2 academic/
behavioral areas In
which the student
needs classroom
Intervention support.

PLAN. The teacher
selects intervention ideas
that will help the
student—creating a
written Classroom
Support Plan

v

CHECK UP. The teacher

reviews the Classroom Support
Plan in 4-8 weeks to judge its

effectiveness.

MONITOR. The teacher
chooses a method for
monitoring student
progress, collecting
baseline data and setting
an outcome goal.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of St

"ler 1: Classroom Interventions.

« [B.1.12] Access Consultant Support. The teacher can
easily access a behavioral consultant to assist in creating a
student intervention plan to address behavioral/social-
emotional concerns.

« [B.1.13] Follow a Structured Process. The teacher follows
a consistent RTI/MTSS problem-solving process in creating
the intervention plan (Bergan, 1995).
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Response to Intervention/Multi-Tier System of St

Tier 1: Classroom Interventions.

« [B.1.14] Choose Evidence-Based Interventions. Strategies
Included in the intervention plan are evidence-based-- i.e.,
supported by published research (Hawken, Vincent &
Schumann, 2008).
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Response to Intervention/Multi-Tier System of Supports

Scheduled Attention: Rechannel Adult Interactions
(Austin & Soeda, 2008). A strategy to increase positive
behaviors Is to ‘catch the student being good' with regular
doses of 'scheduled attention’: (1) The teacher decides on a
fixed-interval schedule to provide attention (e.g., every 8
minutes); (2) At each interval, the teacher observes the
student; (3) If the student is engaged in appropriate
behaviors at that moment, the teacher provides a dose of
positive attention (e.g., verbal praise; non-verbal praise such
as thumbs-up; brief positive conversation; encouragement). If
off-task or not behaving appropriately, the teacher briefly
redirects the student to task and returns immediately to
instruction until the next scheduled-attention interval. 0DD

ADHD
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Response to Intervention/Multi-Tier System of Supports

Planned Ignoring: Turn Off the Attention (Colvin, 2009).
In planned ignoring, the instructor withholds attention when
the student engages in the problem behavior. Ignoring
problem behavior can remove the source of Its reinforcement
and thus help to extinguish it.

Teachers should remember, though, that planned ignoring
alone Is seldom successful. Instead, planned ignoring
becomes much more powerful when, at the same time, the
teacher provides regular attention whenever the student
engages in positive, replacement behaviors.
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Response to Intervention/Multi-Tier System of St

Tier 1: Classroom Interventions.

« [B.1.15] Track Student Progress. The teacher has set a
goal for improvement in the intervention plan and selected at
least one method of formative data collection (e.g., Behavior
Report Card) to monitor the student's progress toward the
goal during the intervention.
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Response to Intervention/Multi-Tier System of Supports

Student Name:

Rater: Wright

Ricky: Daily Report Card

Date

Classroom:

Directions: Review each of the Behavior Report Card #ems below. For each item, rate the degree to which the student showed the

behavior or met the behawior goal.

Total YES Score:_ Total NO Score:

Language Arts

Math

Science

Social Studies

Follows class rules with no more tham 2 rule
viclations per session.

Did the student succeed in this behavior goal?
2 YES QN

Compleres assignments within the allocared
nme.

Ciid the student succeed in this behavior goal?
O YES ONC

Compleres assignments with 805 accuracy.

Did the student succeed i this behavior goal?
QYES QNO

Complies with teacher reguests. (2 or fewer
noncompliznce per period)

Did the student succeed in this behavior goal?
QO YES QNO




Response to Intervention/Multi-Tier System of Supports

Ricky: Daily Report Card

Student Name: Date:

Rater: Wright Classrmoom:

Directions: Review each of the Behavior Report Card #ems below. For each item, rate the degree to which the student showed the
behawior or met the behawvior goal.

Follows class rules--no more than 1 rule

Total YES Score;_ Total NO 5

violation per session.

Follows class rules with no m
viclations per session.

Did the student succeed in this behavior goal?

< YES QU NO

Did the student succeed inth
OYES QNG

Completes assignments within the 3
nme.

Did the student succeed i this behavior goal? _v _H _T_“ _v _H _T_“ _T _H
QO YES ONO

Compleras assignments with 8009 accuracy.

Did the student succeed i this behavior goal? ¥ N ¥ N Y_N Y_N Y_N
O YES QN

Complies with reacher requests. (2 or fewer
noncompliznce per period)

Cid the student succeed i this behavior goal? _? _H _?_" _? _H _1"_" _? _H
O YES QNO




Response to Intervention/Multi-Tier System of Supports

Charlene: Behavior Report Card

Student Name: Charlene Date:
B e h aVI O r Rater: Mr. Wright Classroom: _Classroom 345
R t C d Directions: Review each of the Behavior Report Card items below. For each item, rate the
e por ar degree to which the student showed the behavior or met the behavior goal.

Charlene brought all necessary work materials to class.

Charlene brought all necessary work materials to class.

How well Charlene did in meeting the behavior goal?

1, 2., 3
Poor Fair Good

| have reviewed this completed Behavior Report with my child.

Parent Signature: Date:

Comments:
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Response to Intervention/Multi-Tier System of St

Tier 1: Classroom Interventions.

« [B.1.16] Allocate Sufficient Time. The intervention plan is
scheduled to span a minimum length of time (e.g., 4-8
Instructional weeks) sufficient to allow the teacher to fully
judge Its effectiveness.
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Response to Intervention/Multi-Tier System of St

Tier 1: Classroom Interventions.

« [B.1.17] Document the Intervention. The teacher uses an
online Content Management System (e.g., RTIm Direct) or
an electronic or paper form to record detalils of the
Intervention plan. This documentation is completed prior to
the start of the intervention and archived for later retrieval.
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Response to Intervention/Multi-Tier System of Supports

RTI/MTSS for Behavior: Critical Issues...

Documenting behavior plans in the general-education
classroom. Teachers are often able to manage challenging
student behaviors quite effectively—if they are able to use
appropriate strategies correctly and consistently and if all adults
Interacting with the student implement the same strategies.

Putting a behavior plan in writing—even for modest
Interventions—can substantially increase the likelihood for
success, because It serves as a single reference point that
defines all intervention procedures.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

RTI/MTSS Classroom Support Plan: ‘Message in a Bottle'

Who might benefit?
Colleagues. Your intervention Parents & Student. You can make
efforts can be read by your the creation of the Classroom Support
fellow teachers and future Plan the focus of student and parent
educators conferences.

‘ / RTI/MTSS Problem-Solving
Team. Your classroom intervention

plan helps the team to make better
recommendations.

CSE/Special Education Eligibility Team.
Evidence of a classroom intervention plan is often
a requirement when attempting to diagnose a
learning disability or other IEP condition.
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Response to Intervention/Multi-Tier System of Supports

RTI-B: Tier 1: Classroom Intervention:

Resource Alert
Classroom Intervention | St fieiiii it e oo

Case Information

Wil b0 WiITie: Foacond e imper it Gase informationy including student, person delverd ng the intererfion, date of dan, st and

| ]
Plann I n Sheet e e frr e infiermndion dan, and e Bl nurber ofi nstnaed omsl wesle that e infecreniion wil un
Aageta D Mirs, DePauls Diate Iferealinn |35 7, 2018

Studert. hermalionkl) [\ie Sarman Plar Vs Wikt

Cate: - Cuade: Irteryenfion o Tokal Murber of |
oy Fab 19, 201 L
Interemndon 111, 018 BRERE [ [R——

Teachers can use this - .

Ougolpflonafile F " |smatwod, especally wih Se roam TA, Me. Samson.

worksheet to quickly e

Wihak b0 WITe: Wike & beief descriplion of e inker wanlon]s) b Be wed wilh his sodart. TIP:F pou Reve s scipl for s
rlefEnlinn, o G sl wile BB ame e sl alch e Tl b e sl

[START BEHAVIORS: Use Scheduled Attention during academic taks [about 5 minute intervals] to give positieg

document Tier 1

[STOP BEHAV DR PLAN Use Contingent Instructions bo minimize teacher attention when nedirecting the
[studient fram playing with objects to academic task

classroom behavioral

Materials Training

[ ] [ ] L] p—— —

Whiat b0 Wiile: Jof down: matedds (2., Tashoands) o Winat i0 Write: Mok what fri ring f any- & nesded o pregane
I n e rve n I O n S W I e st (o g, Inkmelcmneded corpuls] meedal o achlt] andion e shadend B camy ol B nlefnenlion

Ty oull B infecenlion

jCall phane sllani timer o signal § minute infervals [Teacher and TA Wl review guidelines for Scheduled
fliar sidhedbed aBention. jAtteniibn and Coningent Instruclons 1o ensum

fO”OWIng an RTl'B gpeemean sl how o inglement bt ierventinns.

Progress-Monitoring

[ ]
Whiat b0 Wiile: Selecta mabod b monls stadand fropeds onhie inbarenion. For fe mahod s deded meodd whatlype of dita
- . 5 i B ogeed], ener Sfudend bsedine (stari ng-poin]) [ fiormmation, cladl e aninkrvenion cutoome god, and e how fregueniy

i) i I il S inferenlinn. Tio: Several idass for ¢l mom dats aolieclim appear o B dpht Sde of his e
|
Type of Dt Usad 80 Mot Behaviar Repori Card

sy By deryeniion Proores S Moairing
Exsling dia: grmdes Romewod o, eic

| ]
-
Onll ne Bamdine Oudeare God = Curmulafie mabery oy

= Fubde

Engaged in seatwarkc] or fewer [WiiE: Engaged in Sseatwos:] or ;

exdinects: ¥ 1 of 5 days eswerr redimcts. ¥ & of 5 chays | 0 SO CuUR baued mEassement

¥ - & ior rept card
Howofenwil duts be oolledied? (ag., daly, svery ober day, weaskly) »  Bebvior dedlis
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Response to Intervention/Multi-Tier System of Supports

Creating a Written Record of Classroom Interventions: Form

 Case information. The opening section of the form includes
general information about the case, including:
— Target student

— Teacher/interventionist
— Date of the intervention plan

— Start and end dates for the intervention

— Description of the student problem to be addressed

Case Information

What to Write: Record the important case information, including student, person delivering the intervention, date of plan, start and

end dates for the intervention plan, and the total number of instructional weeks that the intervention will run.

Student:

Date
Intervention
is to Start:

Description of the Student Problem:

Angela D.

Jan 11, 2016

o Mrs. DePaulo Date Intervention | jan 7, 2016
Interventionist(s): (ps. Samson Plan Was Written:
Date Int:ewenﬁon. Feb 19. 2016 TotaINumDE( of 6 weeks
is to End: Intervention
Weeks:

Angela is uncooperative when directed to complete indepe

seatwork, especially with the room TA, Ms. Samson.

ndent “




Response to Intervention/Multi-Tier System of Supports

Creating a Written Record of Classroom Interventions: Form

* Intervention. The teacher describes the evidence-basec
Intervention(s) that will be used to address the identifiec
student concern(s). As a shortcut, the instructor can
simply write the intervention name in this section and
attach a more detailed intervention script/description to
the intervention plan.

Intervention
What to Write: Write a brief description of the intervention(s) to be used with this student. TIP: If you have a script for this
intervention, you can just write its name here and attach the script to this sheet.

START BEHAVIORS: Use Scheduled Attention during academic tasks (about 5 minute intervals) to give positivg
attention for appropriate behaviors

STOP BEHAVIOR PLAN. Use Contingent Instructions to minimize teacher attention when redirecting the
student from playing with objects to academic task

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Creating a Written Record of Classroom Interventions: Form

« Materials. The teacher lists any materials (e.g.,
flashcards, wordlists, worksheets) or other resources
(e.g., Internet-connected computer) necessary for the
Intervention.

Materials

What to Write: Jot down materials (e.g., flashcards) or
resources (e.g., Internet-connected computer) needed to
carry out this intervention.

Cell phone silent timer to signal 6 minute intervals
for scheduled attention.

123
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Response to Intervention/Multi-Tier System of Supports

Creating a Written Record of Classroom Interventions: Form

 Training. If adults and/or the target student require any
training prior to the intervention, the teacher records
those training needs in this section of the form.

Training
What to Write: Note what training--if any--is needed to prepare
adult(s) and/or the student to carry out the intervention.

Teacher and TA will review guidelines for Scheduled
Attention and Contingent Instructions to ensure
agreement about how to implement both interventions.

124
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Response to Intervention/Multi-Tier System of Supports

Creating a Written Record of Classroom Interventions: Form

 Progress-Monitoring. The teacher selects a method to
monitor student progress during the intervention, to include:
— what type of data is to be used
— collects and enters student baseline (starting-point) information
— calculates an intervention outcome goal
— The frequency that data will be collected.

Progress-Monitoring

What to Write: Select a method to monitor student progress on this intervention. For the method selected, record what type of data
is to be used, enter student baseline (starting-point) information, calculate an intervention outcome goal, and note how frequently
you plan to monitor the intervention. Tip: Several ideas for classroom data collection appear on the right side of this table.

Type of Data Used to Monitor: Ideas for Intervention Progress-Monitoring

Behavior Report Card Existing data: grades, homework logs, etc.

Baseline Outcome Goal Cumulative mastery log

Rubric

Curriculum-based measurement
Behavior report card

Behavior checklist

Engaged in seatwork:1 or fewer JWk6: Engaged in seatwork:1 or
redirects: Y 1 of 5 days fewer redirects: Y 4 of 5 days

How often will data be collected? (e.g., daily, every other day, weekly):

BRC completed daily during Independent Seatwork period




Response to Intery

How To: Create a Written
Record of Classroom
Interventions

Classroom Intervention Planning Sheet
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Response to Intervention/Multi-Tier System of St

Tier 1: Classroom Interventions.

« [B.1.18] Ensure Multi-Staff Participation. In settings with
more than one educator (e.g., co-taught classrooms), all
adults in that setting implement the student’s intervention

plan consistently.
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Response to Intervention/Multi-Tier System of Suppq

RTI/IMTSS-Behavior Elements: Prioritize!

 Appoint a recorder. Review each RTI/MTSS goal in this
section of the RTI/MTSS for Behavior: District-Wide Planning Tool.

 Rate each goal, using this scale:

Tier 1: Classroom Interventions. Because the teacher is the Tier 1 (classroom)
RTUMTSS “first responder’ wha can potentially assist any struggling student, schools
should prepare neceszary resources and define clear guidelines for how to implement

Tier 1 behavioral interventions.

Low Priority|High Priority

RTIMTSS Elernent

Rating: How Impo 7

0....1....2...3

O [B.1.12] Access Consultant Support. The
{eacher can easily access a behavioral consultant
{0 Z=sist in creating a student intervention plan to
sddress behawioral'social-emiotional concems.

Discussion Nofes

Lows Priarity |High Priarity

0..1.2..3

O [B.1.13] Follow a Structured Process. The
{eacher follows a consisient RTIMTSS problem-
sohing process in creafing the intervention plan

(Bengan, 1995).

Loww Priarity |High Priority

0..1.2..3

Tier 1:
Classroom

O [B.1.14] Choose Evidence-Based Interventions.
Sirategies included in the interveniion plan are
evidence-based-- e, supporied by published
research (Hawken, Vincent & Schumann, 2008).

Low Priarity | High Priority

0..1.2..3

Interventions:
B.1.12-B.1.18.

O [B.1.13] Track 5§
has set a goal for
plan and zelected
data collection {2
monitor the stude
during the inferve
O [B.1.16] Allocate

10-Minute *Count Down’ Timer

10:00

Intervantioffic e ntrilTEIIEIE,

0..1.2..3

¢ Pricirity | High Priority

0..1.2.3

intervention plan

length of ime (20 www.interventioncentral.org
sufficient to slow T TESCEr I TWOTE IS
effeciivensss.

O [B.1.17] Document the Intervention. The teacher
uses an online Content Management System (e.g.,
RTIm Cirsct) or an electronic or paper form to
record details of te interventdion plan. This
documentafion is completed prior to the start of the
intervention and archived for later retrisval.

Lows Priarity |High Priarity

0..1..2..3

www.interver

O [B.1.18] Enzure Multi-Staff Participation. In
settings with more than one educator (e.g., -
faught classrooms), all adultz in that seting
implement the stedent's interveniion plan
u:nnsistaclﬂl.f.

Lows Priority |High Priority

0..1.2.3

UT. UT U

—
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Response to Intervention/Multi-Tier System of Supports

RTI/MTSS-Behavior: Quality

Al

_Indicators

—— Tier 2: Strategic

~Interventions. Tier 2 ; |

~interventions target %

| students who need VI
behavior and/or social
emotional support that goes beyond that which ca

be provided in the classroom. Tier 2 interventions

are often ‘standard-protocol’ programs that match

common student intervention needs in a school

129
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RTI/MTSS
for Behavior:
Pyramid _Of Tier 2: Strategic
Interventions Interventions. Tier 2
. 5. Interventions target
STIer 2'. - — | students who need
trategic behavior and/or social-
emotional support (e.g.,
_ mentoring, counseling) that
goes beyond that which
can be provided in the
classroom.

www.interventioncentral.org




Response to Intervention/Multi-Tier System

Supplemental Behavioral
Interventions
Guiding Points for Educators...

Tier 2 behavioral/social-emotional interventions
should be efficient to deliver, matched to student
needs, and monitored for effectiveness.

Schools should inventory their Tier 2 behavior
services to ensure that they are research-based and
adeguately address the needs of the student
population.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

ler 2: Strategic Interventions.

[B.2.1] Inventory Evidence-Based Services. The school
has inventoried its Tier 2 services and verified that all are
'evidence-based'-- I.e., supported by published research
(Hawken, Vincent & Schumann, 2008).

This inventory may include:

] group-delivered interventions (e.g., social-skills training
programs);

1 mentoring programs (e.g., Check & Connect);

. individual counseling (e.g., Solution-Focused Brief
Counseling);

 individualized behavior plans to be implemented across
at least 2 instructional settings.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

RTI/MTSS for Behavior: Critical Issues...

Counseling Services: 3-Session Rule. Like any RTIMTSS
resource, individual counseling should be carefully matched to
student needs and include periodic ‘check-ups’ to ensure that it is
still needed.

To maximize efficiency, schools should consider the ‘3-session’
rule: The counselor can see any student for any reason for up to
3 sessions. If, after these sessions, the counselor judges that the
student should continue in counseling, the counselor brings that
student up to the RTI/MTSS Team, creates a formal counseling
plan with outcome goals, and includes a date (e.g., in 6 weeks) to
evaluate the intervention plan.
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Response to Intervention/Multi-Tier System of Supports

Where to Find Tier 2
Behavioral Interventions:

What Works

Clearinghouse
http://ies.ed.gov/ncee/wwc/

This website reviews core
Instruction and intervention
programs in student behavior
and dropout prevention, as well
as number of academic areas.

The site reviews existing
studies and draws conclusions
about whether specific
Intervention programs show
evidence of effectiveness.

IES * WWC Gestinghouse

T

(Pre-K)

WELCOME TO THE WHAT WORKS
CLEARINCHOUSE

The What Works Clearinghouse (WWC)
reviews the existing research on different
programs, products, practices, and

policies in education. Our goal is to provide
educators with the information they need
to make svidence-based decisions. We
focus on the results from high-quality
research to answer the question "What
wiorks in education? Find mare informatiaon
about the WWC

@ INTERVENTION REPORTS

Y.

Select topics to Find What Works based on the evidence

T Y

CIiidrl-rl_ln:l ‘l
e o Blom. Po
Sty o K -12 Kindergarten *p
to12th Grade L~

Path to ﬁ
Graduation Postsscondary

HIGHLIGHTS

Join us for a WWC webinar
WEBINAR March 15, 2017
O N Finding Evidence: New
Resources for Education
Researchers from the What

QUICK LINKS

O PRACTICE GUIDES

Weorks Clearinghouse
$#0000000O

@ REVIEWS OF INDIVIDUAL STUDIES
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Response to Intervention/Multi-Tier System of Supports

Where to Find Tier 2
Behavioral Interventions: N

National Center on e i
INTENSIVE INTERVENTION
. . at American Institutes for Research W ISchhl
National Center on Intensive

Resources Tools Charks Implementation Support Instructional Support About Us

Intervention Behavioral

. Behavioral Intervention Chart
Intervention Tools Chart B _
http ://WWW. | ntenS|Ve | nte rve ntlon . Or This tocis chart presents information sbout stuies that have been conducted about behaviorsl intervention programs. The fist tab, Study Quaiiy.,

inchade= ratings from owr TRC members on the technical dgor of the study de=ign. The ==cond tab, Shwdy Residlbx, incudes information about the

findings of the stufi=s. The third tab, Program Informabion, provides information about the intznrention inchsding the Target Behavicor it address=s and

g/C h art/be h aVI O ral _i nte rve ntl 0 n - implemantation reguiremeants, The Tourth tab, Additions/ Ressarch, provides infarmation about olber sludies and reviews thal have been cznducl=d on

the int=rvention.
Intervention Study Study Type Firusebin it Dz.sign Hnity of I-‘E&Sur::l PEE’”"'—‘_’
L X ermentation | ornd er §

Behavior Education
Program (BEP) or Todd, Campbell, Mey=r, &

Sponsored by the National Center sy T e | [ M *
on Intensive Intervention, this page | =ovemi, @ == U e e v o
provides ratings for behavior e wemen DN L .
intervention programs. S—— -

ST, et e @ W o
Users can streamline their search g G er  Cmtaee T2 L o o «

Check-in/ Check-out [2011)
(CIC0})

by subject and grade level

) Camargs, Hutchirs, Subject - & =] (-]
(elementary or middle school).
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Response to Intervention/Multi-Tier System of Supports

ler 2: Strategic Interventions.

« [B.2.2] Use Data for Recruitment. At several checkpoints
during the instructional year, the school identifies students for
Tier 2 services through use of one or more objective data
sources (e.g., school-wide behavioral screening tools;
attendance records; Office Disciplinary Referrals) with
specific cut-points (Grosche & Volpe, 2013; Mcintosh, Chard,

Bolan, & Horner, 2006).

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

ler 2: Strategic Interventions.

[B.2.3] Convene Team to Place Students in Tier 2
Services. The school convenes a team (e.g., '‘Data Analysis
Team') that meets periodically (e.g., every 5 weeks) to review
school-wide behavioral, attendance, and social-emotional
data, to identify at-risk students, and to place them in
appropriate Tier 2 services (Mitchell, Stormont & Gage,
2011).

[B.2.4] Make Timely Assignments. Once identified as
qualifying for Tier 2 services, students are placed in those
services with little or no delay (e.g., within 1-2 weeks of initial
referral) (Mitchell, Stormont & Gage, 2011).

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

ler 2: Strategic Interventions.

« [B.2.5] Exit Students. At the start of any RTI-behavioral
Intervention, the school establishes clear outcome
goals/criteria for success to allow it to exit students whose
data indicate that they no longer require Tier 2 support
(Hawken, Vincent & Schumann, 2008).

« [B.2.6] Verify Quality of Implementation. 'Intervention
Integrity' data are collected periodically (e.g., via direct
observation; interventionist self-rating; and/or permanent
products from the intervention) to verify that the Tier 2/3
Intervention plan is carried out as designed (Gansle & Noell,
2007; Roach & Elliott, 2008). NOTE: Student attendance is a
key aspect of intervention integrity and should equal or
exceed 80%.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

ler 2: Strategic Interventions.

« [B.2.7] Track Student Progress. Every Tier 2 intervention
plan has at least one source of data (e.g., Behavior Report
Card; behavioral frequency count) to be used to track the
student's targeted behavior(s) (Grosche & Volpe, 2013). Tier
3 plans have at least 2 data sources.

Before beginning the intervention, the school establishes a
desired outcome goal that defines the minimum level of
acceptable improvement during the intervention timespan.
During the intervention, data are collected periodically (e.g.,

daily; weekly) to assess progress toward the outcome goal.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Suppq

RTI/MTSS-Behavior Elements: Prioritize!
 Appoint a recorder. Review each RTI/MTSS goal in this

section of the RTI/MTSS for Behavior: Distr

ict-Wide Planning Tool.

 Rate each goal, using this scale:

Tier 2: Strategic Interventions. Tier 2 intervenfions target students who need behavior
andfor social-emotional support that goes beyond that which can be provided in the
clazzroom. Tier 2 interventions can take the form of small group programs, mentoring
support, or individual counzeling. Tier 2 interventions are often ‘standard-protocal’
programs that match commaon student intervention needs in a schoaol.

Low Priority|High Priority

ATWMTES Blement Hating: How Imporant? | Discuszion Notes

0....1....2...3

Tier 2: Strategic
Interventions:
B.2.1-B.2.7.

O [B.2.1] inventory Evidance-Based Sarvices. The | Low Prority|High Pranty
schoal has invenbored its Tier 2 semvices and o123
verfied that all are 'sviderce-based'- e,
supported by published reseanch (Hawken, Vincent
& Schumann, J003)

This invenbory may inclede

*  growp-delivered interventions (2.g., social-skils
fraining programs];

*  mentaring programs (e.g., Check & Connect);

#  individual courseling (2.0., Solufion-Focused
Sref Coursalng);

»  individualized behavior plans fo be
implementzd across at least 2 instrictional

f Int e rventio ’-lmﬁ L Low Pricrity | High Pricrity
10-Minute *Count Down’ Timer 017 3

10:00

gr | Low Pricrity|High Prionty

0..1..2..3

www.interventioncentral.org
Dt Py =TS TR e TS PEnCRITAT T
ayery 3 weeks) o review school-wide behasioral,
atterdance, snd socislemational data, fo idendify
at-n=k students, and to placs them in spproprate
Tier 2 senices (Mitchell, Siomont & Gage, 2011).

O [B.2.4] Make Timely Assignments. Once Laow Pricrity|High Pricrity
identified a5 qualifying for Tier 2 services, shadents 0123
are placed in those serices with fite or no delay
l(eg, within 1-2 weeks of irifial referral] (Michel,
Stoernont & Gage, 2011},

O [B.2.5] Exit 3tudents. At the star of any RTI- Law Pricrity|High Pricrity
behavioral intervenfion, the school establishes 0123
clear outcome goals/citena for success o allow it
i exit studients whose data indicate that they ao

longer requirs Tier 2 support (Hawken, Vinceed &
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Response to Intervention/Multi-Tier System of Supports

RTI/MTSS-Behavior: Quality

\( J
" ¥a

_Indicators

""-%—Tler\% Intensive: RTI/ 1 T
._‘ . , -

= _‘-—-—-\i/

- MTSS Problem-

Solvmg Team. General-

education students
needing Tier 3 academic or behavioral services
require the RTI/MTSS Problem-Solving Team,

which follows a customized, team-based

141

problem-solving’ approach
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RTI/MTSS

for Behavior: Tier 3: Intensive: RTI/IMTSS

: Problem-Solving Team.
Pyramid _Of \ General-education students
Interventions needing Tier 3 academic or

Sy behavioral services are high-
Tier 2: .
G T— stakes cases that require the
! RTI/MTSS Problem-Solving

Team. This team follows a
_ customized ‘problem-solving’
approach.
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Response to Intervention/Multi-Tier System

RTI/MTSS Problem-Solving Team
Guiding Points for Educators...

e The RTI/MTSS Team Is a crucial component of the
RTI/MTSS model for behavior.

Students with significant behavioral/social-emotional
needs require a structured, individualized problem-
solving meeting to sort out issues and develop a
customized plan.

www.interventioncentral.org
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Tier 3: Intensive Interventions: “How does a student get

to the RTI-B Team?”: 5 Referral Scenarios:

1. Tier 1 Responder Whose Plan Needs to Extend to Multiple Settings. At
least one teacher has successfully created a Tier 1 behavior plan for the
student. However, there is a need both to coordinate the sharing of the plan
with other adults who work with the student and--if appropriate--to
communicate the necessity of all staff using the same uniform effective plan
elements consistently across setting and situation.

2. Tier 2 Non-Responder. The student has received Tier 2 services but has
falled to adequately improve behavior or attain social-emotional goals.

3. Outside Psychiatric Diagnosis. The student's parent shares an outside
evaluation of the student that includes a psychiatric diagnosis. With parent
agreement, the RTI Team reviews the report findings, evaluates the
student's school performance and behavior, discusses whether additional
data should be collected (e.g., student interview, direct observations), and
decides what supports--if any--the student may require for school success.



Tier 3: Intensive Interventions: RTI Team

5 Referral Scenarios (Cont.)

4. FBAJ/BIP. The student has a history of serious, escalating problem behaviors
or social-emotional issues unresolved at earlier, less-intensive levels of
problem-solving. The RTI Team meets to recommend and coordinate the
conducting of a Functional Behavior Assessment (FBA) and accompanying
Behavior Intervention Plan (BIP).

5. Community Agency/School Wraparound Planning. The student receives
Intensive community-based mental health services. The school invites
parent(s) and agency personnel to an RTI Team wraparound meeting to
coordinate the student's therapy/intervention plans across settings.
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Response to Intervention/Multi-Tier

Tier 3: Intensive: RTI/MTSS
Problem-Solving Team.

« [B.3.1] Establish a Tier 3 RTI/MTSS Problem-Solving Team. The
school has an 'RTI Problem-Solving Team' to create customized
intervention plans for individual students who require Tier 3 (intensive)
social-emotional and/or behavioral interventions (Eber, Sugai, Smith &
Scott. (2002).
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Response to Intervention/Multi-Tier

Tier 3: Intensive: RTI/MTSS
Problem-Solving Team.

[B.3.1] Establish a Tier 3 RTI/MTSS Problem-Solving Team (Cont.).
The RTI/MTSS Problem-Solving Team:

has created clear guidelines for accepting a Tier 3 referral.
Identifies the function(s) that support problem behaviors of any
referred student to better select appropriate interventions.

follows a consistent, structured problem-solving agenda.
schedules (1) initial meetings to discuss student concerns and (2)
follow-up meetings to review student progress and judge whether
the intervention plan is effective.

develops written intervention plans with sufficient detail to ensure
that the intervention is implemented with fidelity across settings
people.

builds an ‘intervention bank’ of research-based intervention ideas
for common student academic and behavioral concerns.
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Response to Intervention/Multi-Tier System of Supports

RTI Problem-Solving
Team Roles

o Facllitator

« Recorder

* Time Keeper

» Case Manager
 Coordinator

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Supports

Tier 3: RTI Team: Meeting Format

m Introductions/Talking Points
| Step 1: Select Intervention Target(s)

| Step 2: Inventory Student's Strengths, Talents,
Interests, Incentives

| Step 3: Review Background/Baseline Data

| Step 4: Set Academic and/or Behavioral Outcome
Goals and Methods for Progress-Monitoring.

| Step 5: Design an Intervention Plan
| Step 6: Share RTI Intervention Plan With Parent(s)

| Step 7: Review the Intervention and Progress-
Monitoring Plans

www.interventioncentral.org
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Response to Intervention/Multi-Tier

Tier 3: Intensive: RTI/MTSS
Problem-Solving Team.

« [B.3.2] Enlist Staff Cooperation. The RTI/MTSS Team has the
authority and scope to enlist the participation in the Tier 3 intervention
plan of any educator who regularly interacts with the student.

« [B.3.3] Access School-Wide Resources. The RTI/MTSS Team has
Inventoried and can access available resources within the school--
Including Tier 1 and 2 intervention programs and services-- to include
In any comprehensive, customized intervention plans that it creates.
The Team also ensures that all elements of its interventions plans are
‘evidence-based'-- i.e., supported by published research (Hawken,
Vincent & Schumann, 2008).
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Response to Intervention/Multi-Tier

Tier 3: Intensive: RTI/MTSS
Problem-Solving Team.

[B.3.4] Serve as Resource Gatekeeper. The RTI/MTSS Team
serves as gatekeeper when scarce social-emotional or behavioral
resources are to be added to a student's RTI-B intervention plan--
e.g., temporary assignment of a 1:1 Teaching Assistant; placement in
a multi-week series of individual counseling sessions.

[B.3.5] Conduct FBAs/BIPs. The RTI/MTSS Team has the capacity
to carry out Functional Behavioral Assessments (FBAs) and to use
the resulting information to assemble Behavior Intervention Plans
(BIPs) for students with the most intensive behavioral needs.

www.interventioncentral.org
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Response to Intervention/Multi-Tier

Tier 3: Intensive: RTI/MTSS
Problem-Solving Team.

[B.3.6] Run 'Wrap-Around' Meetings. With parent agreement, the
RTI/MTSS Team is prepared to invite to Problem-Solving Meetings
staff from mental-health or other community agencies who work with
the student. These joint discussions between school and community
agencies are run as ‘wrap-around' meetings, with the goal of creating
a comprehensive intervention plan that coordinates school, home,
and perhaps community support.

www.interventioncentral.org

153




Response to Intervention/Multi-Tier System of Suppq

RTI/MTSS-Behavior Elements: Prioritize!
 Appoint a recorder. Review each RTI/MTSS goal in this

section of the RTI/MTSS for Behavior: District-Wide Planning Tool.

 Rate each goal, using this scale:

Low Priority|High Priority
0...1...2....3

Intensive:
RTI/MTSS
Problem-Solving
Team: B.3.1-
B.3.6.

Tier 3: Intensive: RTUMTSS Problem-Solving Team. General-education students
needing Tier 3 academic or behavioral services take up the greatest amount of RTUMTSS
resources and are at nek for referral to special education if they fail to improve. These
high-stakes cases require the ETIIMTSS Problem-Saling Team, which follows a
customized, t2am-based ‘problem-solving’ approach.

ATHMTSS Blement Hating: How kmporant? | Discussion Notes
O [BE.3.1] Establish a Tier 3 RTWMT3S Problam- Law Priceity|High Pricrity
Sohding Team. The school has an WT1 Problem- o123

Sohving Tean! to create customized infesvention
plans for individual students who reguire Tier 3
limtznsive) socia-emotioral andlor behaviorsl
imerventions (Eber, Sugai, Smith & Scoft. (2002).)
The RTEMTSS Problem-5oling Team:

*  has created clear guidelines for viken fo
accept a Tier 3 student refzrmal.

* identifies the fumction(s) that support problem
behaviors of any referred student fo befler
select approprisis interventions.

* follows a consistent, struchured problem-
sahving model during its mestings.

‘interventioficentru

[+
10-Minute *Count Down’ Timer It
® find

www.interventioncentral.org

O [E.3.2] Enliet 3taff Cooperation. The RTIMTSS | Low Priceity|High Pranity
Team has the authorty snd scope to enlist the o123
participation in the Tier 3 intesvention plan of any
aducaior who regulay interacts with the student.

O [B.1.3] Accese School-Wide Resourcas. The Laow Pricrity|High Pricrity
RTIMTSS Team kas inventoned ard can access o123
available resowces within the school-inchuding
Tier 1 and 2 intesvention programs and services—
fo inchude in any comprehensive, customized
imtesvention plars that it creates. The Team also
erzures thal all elemerts of its inbzmenfiors plans
are "evidence-based - L2, supported by publizhed
resaarch (Hawken, Vincert & Schumann, 2008).

www.interventioncentr

O [B.3.4] 3arva as Resource Gatakaspar. The Law Pricrity|High Pricrity
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Response to Intervention/Multi-Tier System of Supports

RTI/MTSS-Behavior: Quality

_Indicators
—— RTI/IMTSS Behavior:
- School-Wide Screenings

~ Schools use an array of
| building-wide data and
screening tools proactively to identify students

with behavioral or social/emotional problems
These students can then be provided appropriate
classroom (Tier 1), early-intervention (Tier 2), or
Intensive-intervention (Tier 3) support plans.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System of Support

RTI/MTSS Behavior:
School-Wide Screenings.

« [B.4.1] Develop a System for Archival Data Analysis. The school
creates a process for analyzing building-wide archival data on
attendance/tardiness and Office Disciplinary Referrals (ODRS) to
Identify students with significant concerns of behavior, social-emotional
adjustment, and school engagement (Grosche & Volpe, 2013;
Mclntosh, Chard, Bolan, & Horner, 2006). This system includes:
 periodic (e.g., every 5 weeks) compilation and review of school-
wide attendance/tardiness and ODR data.

 the setting of cut-points for each data source that will determine
which students are at-risk.

 creation of a matrix of routine RTI responses to match cut-points.
This matrix directs the school to appropriate RTI interventions that
correspond with the Tier 2 and Tier 3 cut-points for tardiness,
absences, and ODRs.
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Response to Intervention/Multi-Tier System of Support

RTI/MTSS Behavior:
School-Wide Screenings.

« [B.4.2] Screen via Teacher Nomination. Up to 3 times per year,
Instructors use a 'multi-gating' structured process to identify students
In their classrooms with significant behavioral or socio-emotional
concerns (Grosche & Volpe, 2013).
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Response to Intervention/Multi-Tier System of Supports

Screening Students for Social-Emotional Support:3-Gate Process

GATE 1: Teacher Nomination. In any classroom, teachers nominate
up to 3 students each for externalizing, internalizing disorders.

Internalizing Behaviors fw Externalizing Behaviors

« lack of social interactions * defiant/non-compliant
* tense or nervous appearance

- ®
@ ’n‘ * bullying 'H\ @
« display of unhappiness/sadness ﬂ « physically aggressive 'n\

* use of negative self-comments * hyperactive

GATE 2: Clinical Questionnaire. For each =
nominated student, teachers complete a short (5-min) &=
clinical rating scale to judge severity of symptoms.

GATE 3: Observations. Support staff (e.g., psychologists,
counselors) conduct follow-up observations of nominated students
and determine eligibility / placement in continuum of services.

Source: Wright, D. B. (n.d.). Observable emotionally driven behavior in children and youth that requires a continuum of care. Retrieved
from http://lwww.pent.ca.gov/mh/observableemo.pdf




Response to Intervention/Multi-Tier System of Suppq

RTI/IMTSS-Behavior Elements: Prioritize!

 Appoint a recorder. Review each RTI/MTSS goal in this
section of the RTI/MTSS for Behavior: District-Wide Planning Tool.

 Rate each goal, using this scale:

LUW P riﬂ I'It‘f | H | gh P riﬂritv RTIMTSS Behavior: School-Wide Screenings. Schools use an array of building-wide

(ata and screening fools proactively to identify students with behavioral or
O 1 2 3 sociallemotional problems. These students can then be placed on appropriate classroom

(Tier 1), early-intervention (Tier 2), or intensive-intervention (Tier 3) support plans.
RTUMTSS Element Rating: How Important? | Discussion Notes
O [B.4.1] Develop a System for Archival Data Lowr Priarity | High Priarity

Analysis. The school creates a process for R Y |
RT | / M TS S analyzing building-wide archival data on
attendancetardiness and Office Disciplinary

B e h aV| O r ) Rlefefrlrals (ODRs) to identify s_ludentg with .
School-Wid D T
C O O - I e Uﬂlpe 2 inute unt Down’ Timer

. 2006). T
Screenings: woil 10200
FEVIEW O
B.4.1-B.4.2 i
LR LR the SEﬂi‘ www.interventioncentral.org
will determine which studentz are at-nsk,
creation of @ matrix of routing RT| responses to
match cut-points. This matrix directs the schoal o
appropriate RT| interventions that corespond with
the Tier 2 and Tier 3 cut-paints for fardiness,
absences, and ODRs.
O [B.4.2] Screen via Teacher Nomination. Upto 3 | Low Priority| Kigh Priarity
times per year, instuctors use a 'mulfi-gating 0...1..2..3
structured process to identify students in their

- - clazzrooms with signifizant behavioral or socio-
WWW.INTerventionCqy  emotional concems (Grosche & Valpe, 2013, 159




Response to Intervention/Multi-Tier System of Supports

RTI/MTSS-Behavior: Quality

_Indicators

— RTIIMTSS-Behavior:
- District-Wide. The school [+

~ district has adopted a

' process of planning and
oversight to ensure that the

RTI/MTSS-behavior model is |mplemented with
fidelity and consistency across classrooms, grade

levels, and schools.

www.interventioncentral.org

160




Response to Intervention/Multi-Tier System of Supports

™
v
-'.|—..

RTIMTSS-Behavior: District-Wide R

« [B.5.1] Write RTI/MTSS District Plan. The district has created a multi-
year RTI/MTSS-behavior implementation plan to cover all schools.

« [B.5.2] Establish District Leadership Team. The district has
established an RTI/MTSS Leadership Team composed of central office
and building representatives. This team meets periodically (e.g., every
4-8 weeks) to implement and update the district RT/MTSS-Behavior
Plan, to ensure consistent implementation of RTI/MTSS across all
schools, and to address challenges as they arise.
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Response to Intervention/Multi-Tier System of Supports

4 I".;
vl

LS

. i

« [B.5.3] Adopt an SEL Curriculum. The district uses a
classroom/school-wide curriculum to teach and reinforce key Social-
Emotional Learning (SEL) skills.

« [B.5.4] Develop ‘Non-Responder’ Decision Rules. The district has
developed decision rules to determine when a general-education
student who has received a series of RTI/MTSS-behavior interventions
IS a ‘non-responder’ and requires referral to the special education
eligibility team (CSE).
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Response to Intervention/Multi-Tier System of Suppq

RTI/IMTSS-Behavior Elements: Prioritize!

 Appoint a recorder. Review each RTI/MTSS goal in this
section of the RTI/MTSS for Behavior: District-Wide Planning Tool.

+ Rate each goal, using this scale: |Low Priority [High Priority

0....1....2....3

RTI/MTSS-Behavior: District-Wide. The school district has adopted a process of
planning and oversight to ensure that the RTI/MTSS-behavior model is implemented with
fidelity and consistency across classrooms, grade levels, and schools.

RTIWMTSS Element Rating: How Important? | Discussion Notes
O [B.5.1] Write RTIUMTSS District Plan. The district
RT |/MTSS has created a muli-year BTIMT 35-behavior
implementation plan to cover all schools.
. O [B.5.2] Establizh District Leadership Team. The | Low Priority|High Priority
Be haV| or: district has established an RTIMTSS Leadership o I -
Team composzed of central office and building
D I Strl Ct'WI d e . r&presirgali\re;;fhis_ tea;m meets dpEﬁ?jdicaE (e.g.,
. gvary 4-8 weeks) to implement and update the - :
district RT/MT55-Behavior Plan, to ensure :,ﬁ,ﬁntl
B . 5 . 1' B . 5 .4 . consistent implementation of RTIMTSS across all
gchools, and to address challenges as they arise.
O [B.5.3] Adopt an SEL Curriculum. The district 1 0 : 0 0

uzes & classroomischool-wide curmculum to teach
and reinforce key Socigl-Emational Learning (SEL)

ghillz. www.interventioncentral.org
O [B.5.4] Develop ‘Mon-Responder’ Decision Lo PTGy THIETT FTIGTTey
Rules. The district has developed decision rules fo 0...1...2...3

determine when a general-education student wha
has received a zeries of RTIMTS55-behavior
interventions is a ‘non-responder’ and requires
referral to the special education eligibility team
[CEE).
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Response to Intervention/Multi-Tier System of Supports

— The Power of Beliefs.

Staff beliefs & attitudes
toward student behavior act

as a hidden but powerful

 catalyst—either
encouraging or

discouraging adoption of
RTI/MTSS for behavior.

www.interventioncentral.org
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Response to Intervention/Multi-Tier System

The Power of Beliefs
Guiding Points for Educators...

 Positive, optimistic staff attitudes about student
behavior are an important pre-condition to
successful adoption of RTI/MTSS-Behauvior.

 Beliefs translate directly into behavior: The most
powerful way that staff convey their behavioral
expectations to students is through modeling.
Remember, students pay attention not to what staff
say but what they do.

www.interventioncentral.org
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RTI/MTSS
for Behavior:
Pyramid of
Interventions
Tier 2:
trateglc

Staff Beliefs. Staff

across the
school/district

understand & accept

positive teaching
and managing of
student behaviors.

www.interventioncentral. org




Response to Intervention/Multi-Tier System of Supports

The continued use of ineffective
exclusionary practices has very little to 27
do with a student's behavior and very
much to do with a teacher's behavior.
-John W. Maag

66

Source: Maag, J. W. (2012). School-wide discipline and the intransigency of exclusion. Children and Youth Services Review, 34, 2094-
2100.
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Beliefs About
Behavior:
30-Item Staff
Questionnaire

Activity:
Complete the
BAB.

BELIEFS ABOUT BEHAVIOE — 4™ Editien
Diana Browning Wright and Clavton E. Coslk, 3/2012

This is an anonymous survey designed to look at one’s beliefs with regard to behavior.
{Pleaze respond by marking the box that applies to how von homestly feel about the statement)

g

i b

2 E

= |, =

=N E _ £

£ | =| £ B g

E|Z2| 2| ]| E

Fl=|= 3 F Survey Ifems:

Q(Q |9 |9 |9 |1 |Mymain responsibility is to teach academics, not to teach students how to
behave.

Q0| Q (@ |9 | 2 |Aschool team should assist teachers in providing and manitoring

interventions for students in my class who are identified by the team as
emationally or behaviorally at risk.

O
O
O
O
O
[

My students must respect me before | can show respect to them.

4. | If the student isn't succesding, lack of motivation or laziness is likely to be
the problem.

5 | | can prevent most behavior problems by posting expectations, teaching
those expectations and rewarding studenis when they exhibit those
expactation i

& | How 5mdenuma Wfrelated to my classroom
MENSgemear 10dute Count Down’mar | have with each student.

7~ | For students Es, punitive discipline is
affective at mand, office referral,
detention or 1 O 2 0 0

& | Students sh " ready to leam—I should not
have o teag

2 | If a student | shiould refer him/Mher to a
team meetinl Www.interventioncentral.org |jcation services are needed.

If. | Praize and positive recognition are powerful tocls to get students o

behave well in school.

If | use effective behavior support strategies in my classroom, | can get
BD0%-50% of my students to meet behavioral expectations and maintain
engagement in leaming.

Schools are responsible for teaching academics, whereas parents and
the students themsehles are responsible teaching and leaming
behaviors.

It is unfair if some students receive individual incentives and rewards,
while others do not.

Students who lack social skills and'or the ability to manage their
emaotions, should be taught these skills in school.

Students should behave and study to leam the material. This is their
responsibility, not mine.

Page 1
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Response to Intervention/Multi-Tier System of Suppor

Beliefs About Behavior Staff Questionnaire: 4""‘"“*&

How to Use...
 Research indicates that when the attitudes of
80% of a group are in alignment, that group
can reach a ‘tipping point’ where positive
change can occur across your system (e.g.,
school building).

« The BAB can provide insight into those beliefs about
student behavior held by the majority of your staff.
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Response {¢

Beliefs About
Behavior: Scoring.
 Review the optimal

answers to this
questionnaire.
Award yourself a
point for every
response that falls in
the right direction for
a question: e.g.,
Agree/Strongly
Agree or
Disagree/Strongly
Disagree.

Total your points to
get your final score.

EELIEFS ABOUT BEHAVIOR - 4™ Edition
Diana Browning Wright and Clavton E. Cools, 3/2012

This is an anonvmons survey designed to look at one’s beliefs with regard to behavior.
(Flease respond by marking the box that applies to how von honmestly feel about the statement)

Page 1 of 2

hsngree

Survey Items:

q Strongly disagroe

1. | My main responsibility is to teach academics. not to teach students how to
behave.

O DO Newiral
O Agree

interventions for students in my class who are identified by the team as
emotionally or behaviorally at risk.

(]
O

3. | My students must respect me before | can show respect to them.

4. | Ifthe student isn't succeeding, lack of motivation or laziness is likely to be

£

S0

-

=

=

£

:?.'

a

j 2 | A school team should assist teachers in providing and monitoring
(=]

=

the problem.
Q

IEE

5 | | can prevent most behavior problems by posting expectations, teaching
those expectations and rewarding students when they exhibit those
expeciations.

L=y | & | How students behawve in my class is primarily related to my classroom
management strategies and the relationships | have with each student

For students whio don't behave well in my class, punitive discipline is
effective at changing their behavior (e.g., repimand, office refemral,
detention or suspension

K

& | Students should know how to behave and be ready to leam—| should not
hawe fo teach these behaviors.

8 | If a student has repeated behavior problems, | should refer him/her to a
team meeting fo consider whether special education services are needed.

1@, | Praise and positive recognition are powerful tools to get students to
behave well in school.

o

o
0l 8 0O O
0 0 o o

(]
o
o

11 | If | use effective behavior support strategies in my classroom, | can get
B0%-50% of my students to meet behavioral expectations and maintain
engagement in learming.

o
o
o
O
o

11 | Schools are responsible for teaching academics, whereas parents and
the students themselves are responsible teaching and leaming
behaviors.

Q|0 [Q |12 ] ltis unfair if some students receive individual incentives and rewards,
while others do not

~HERERL 14 | Students who lack social skills and'or the ability o manage their
emotions, should be taught these skills in school.

=] Q|2 |2 |15 | Students should behave and study to leam the material. This is their
responsibility, not mine.

Page 1




Response td

Beliefs About
Behavior: Scoring.
 Review the optimal
answers to this
questionnaire.
 Award yourself a
point for every

response that falls in
the right direction for

a question: e.g.,
Agree/Strongly
Agree or
Disagree/Strongly
Disagree.

« Total your points to

get your final score.

Agree

St by agnee

Page 2 of 2

Survev Liems:

O Strong by d g ree

] Disapree

Of Weutral

&

Students who do not respond well to basic classroom management
should receive evidence based interventions to address their behavior
before evaluation for special education or more restrictive placements
is considerad.

Even without parental involvement and support, schools can effectively
teach students’ behavioral expectations and social skills.

18

All my students are entitled to positive interactions with me, regardless
of whether they have behavior problems that disrupt my teaching.

quln o| O

Ol o o o

e

Proactive, positive behavioral interventions and strategies produce
longer lasting behavioral change than punishment based strategies.

L

Only students with IEFPs are entitled o function-based behavior plans.

21

Students with emotional and behavior disabilities should be educated
outside of general education classas.

o o ojf 8
O o oj 8

22

| do not have the time to implement individual interventons or behavior
plans for students who engage im behavior problems.

23

Adolescent students with emotional and behavioral problems can
respond well to school-based supports.

M

The primary reason students misbehave in school is their lack of
parent support

O O O O O 0O o 0O 0O

8]

An incentive program is an important component to building an
effective behavior suppont program, so students can be provided or
eam access to tems, activities, andfor privileges when they engage in
deisred behaviors.

2a

Faimess is not every student getling the same treatment. Instead
faimess is everyone getting what they need to be successful in school.

Motivational systems that provide exirinsic rewards harm intrinsic
mofivation.

ol B o

28

Just like we teach academics, schools should set aside time to teach
all students important social-emotional skills, such 35 mamaging one's
emotions, demonstrating care and concem for others, and problem-
solving interpersonal conflicts.

28

Collecting and reporting data to a school team on students’ behavior is
impartant and | believe it is worth the time.

18

The mission of a school should be to teach both academic and social
emotional skills that lzad to success in life.




Response to Intervention/Multi-Tier System of Supports

Beliefs About Behavior Staff Questionnaire:
How to Score...

 Have all staff complete the 30-item BAB
survey.

« Score each survey, awarding a point for every B Rt
response that is ‘favorable or supportive’ of B
positive behavior management. Add up all
earned points to assign the survey a global
score (max score = 30).

 Rank survey scores for all building staff in descending order.

 Find the score at the point in your school list that includes
80% staff cut-off. That number gives you an indicator of
current staff attitudes toward student behavior.
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Response to Intervention/Multi-Tier System of Supports

Beliefs About Behavior: School Survey Examples

School A. Staff survey shows School B. Staff survey shows
that 80% of staff responded with that 80% of staff responded with
15 or more supportive ratings. 25 or more supportive ratings.

1 1

2 2

3 3

4 4

5 5

6 6

7 7

8 8

9 12 9 22 -

10 6 10 15

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

1.

RTIIMTSS-Be

Discuss either of these questions:

How might you use the Beliefs
About Behavior Questionnaire
In your own school/district to
measure staff attitudes?

OR

What are other methods that
you could use to discover staff
beliefs about student
behavior?

navior: Gauging Staff Beliefs About Behavior

EELIEFS ABOUT BEHAVIOR - 4™ Edition
Diana Browning Wright and Clayten F. Cool, 2/2012

This is an anenymons survey designed to look at one’s beliefs with regard to behavior,
(Please respond by marking the box that applies to how voun honestly feel about the statement)

E

g :

<. <

Bl&[E|2|F

E|E|3|5|¢

Fl=|=|=|= Survey Items:

Q|0 |9 @ |Q | 1 |Mymain responsibility is to teach academics, not to teach students how to
behave.

Q|Q (9 |3 (2 | 2 |Aschool team should assist teachers in providing and monitoring
interventions for students in my class who are identified by the team as
emotionally or behaviorally at risk.

(=] Q (o |Q 3. | My students must respect me before | can show respect to them.

Q (3 | 4 | Ifthe student isn't succeeding, lack of motivation or laziness is likely to be
the problem.

Q Q | & [!can prevent most behavior problems by posting expectations, teaching
those expectations and rewarding students when they exhibit those
expecistions.

Q Q | & |How students behave in my class is primarily related to my classroom
management strategies and the relationships | have with each student.

a a 7. | For students who don't behave well in my class, punitive discipline is
effective at changing their behavior (e.g., reprimand, office referral,
detention or suspension}

Q Q | & | Students should know how to behave and be ready to leam—I should not
have to teach these behaviors.

Q Q | 92 | Ifastudent has repeated behavior problems, | should refer him/her to a
team meeting fo consider whether special education services are nesded.

=] QO |Q [ 10 | Praise and positive recognition are powerful tocls to get students to
behave well in school.

Q (Q|Q |Q [Q |15 |Ifluse effective behavior support strategies in my classroom, | can get
80%-80% of my students to meet behavioral expectations and maintain
engagement in leaming.

Q (Q|Q |@ [Q |1 | Schools are responsible for teaching academics, whereas parents and
the students themselves are responsible teaching and leaming
behawviors.

Q |Q (@ |9 |Q (1% |Itis unfair if same students receive individual incentives and rewards,
while others do not

Q (Q|Q |Q [Q |14 | Students who lack social skills and'or the ability to manage their
emaotions, should be taught these skills in school.

Q|0 (2 |2 |Q |15 |Students should behave and study to leam the material. This is their
responsibility, not mine.

F‘gj_:;s-]
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Response to Intervention/Multi-Tier System of Supports

Big Ideas In
—  Behavior
~ Management. b .
— What key concepts can lay the
groundwork for teacher success In
== managing challenging behaviors?
(Handout 2; pp. 4-5)

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Problems are an unacceptable
discrepancy between what Is expected
and what Is observed.

66 23

-Ted Christ

Source: Christ, T. (2008). Best practices in problem analysis. In A. Thomas & J. Grimes (Eds.), Best Practices in School Psychology V (pp.
159-176). Bethesda, MD: National Association of School Psychologists.




Response to Intervention/Multi-Tier System of Supports

Behavior in the Classroom: A Product of...

Child
Characteristics

Classroom
Environment

Source: Farmer, T. W., Reinke, W. M., & Brooks, D. S. (2014). Managing classrooms and challenging behavior: Theoretical considerations
and critical issues. Journal of Emotional and Behavioral Disorders, 22(2), 67-73.




Response to Intervention/Multi-Tier System of Supports

Interventions: Scheduled or Contingency-Driven?

One of the elements that separate academic from
behavioral interventions is that:

 academic interventions can often be
scheduled (e.g., reading group meets for 30
minutes 3 times per week), while

 behavioral interventions are often contingency-
driven (administered contingent on the
occurrence or possibility of a student behavior),
such as use of praise or pre-correction.

Source: Barnett, D. W., Daly, E. J., Jones, K. M., & Lentz, F.E. (2004). Response to intervention: Empirically based special service
decisions from single-case designs of increasing and decreasing intensity. Journal of Special Education, 38, 66-79.




Response to Intervention/Multi-Tier System of Supports

'Big Ideas’ in Behavior Management...

B Teach expected behaviors. Students need to be

explicitly taught expected behaviors. They should then
be acknowledged and reinforced when they show
positive behaviors.

In other words, schools should treat behavior as part
of the curriculum: teach it and reinforce it!
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Response to Intervention/Multi-Tier System of Supports

'Big Ideas’ in Behavior Management...

m Check for academic problems. The connection
between classroom misbehavior and poor academic
skills is high.

Educators should routinely assess a student's
academic skills as a first step when attempting to
explain why a particular behavior is occurring.

If academics contribute to problem behaviors, the
student needs an academic support plan as part of his
or her behavior plan.

www.interventioncentral.org 180




Response to Intervention/Multi-Tier System of Supports

'Big Ideas’ in Behavior Management...

m [dentify the underlying function of the behavior.
Problem behaviors occur for a reason. Such behaviors
serve a function for the student.

When an educator can identify the probable function
sustaining a student’s challenging behaviors, the
educator can select successful intervention strategies
that match the function—and meet the student’s
needs.

www.interventioncentral.org
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Problem Behaviors: Common Reasons

SKILL DEFICIT. The student lacks the skills necessary to display the desired
behavior (Gable et al., 2009).

PERFORMANCE DEFICIT. The student possesses the skills necessary to display the
desired behavior but lacks incentive to do so (Gable et al., 2009).

ACCESS TO TANGIBLES/ EDIBLES/ACTIVITIES. The student seeks access to
preferred objects (‘tangibles’), food, or activities (Kazdin, 2001).

PEER ATTENTION. The student is seeking the attention of other students
(Packenham, Shute & Reid, 2004).

ADULT ATTENTION. The student is seeking the attention of adults (Packenham,
Shute & Reid, 2004).

ESCAPE/AVOIDANCE. The student is seeking to escape or avoid a task or situation
(Witt, Daly & Noell, 2000).

EMOTIONAL or ATTENTIONAL BLOCKERS. The student possesses the skills to
display the desired behavior "but is unable to deal with competing forces—anger,
frustration, fatigue." (Gable et al., 2009; p. 197). (This category can also include
symptoms associated with anxiety or ADHD.)




Response to Intervention/Multi-Tier System of Supports

'Big Ideas’ in Behavior Management...

m Eliminate behavioral triggers. Problem behaviors are
often set off by events or conditions within the
classroom.

Sitting next to a distracting classmate or being handed
an academic task that is too difficult to complete are
two examples of events that might trigger student
misbehavior.

When the educator is able to identify and eliminate
triggers of negative conduct, such actions tend to work
quickly and--by preventing class disruptions--result in
more time available for instruction.
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'ABC Timeline: Antecedent-Behavior-Consequence

N = B =

Antecedents. Stimuli, Behaviors. Conseguences. Events
settings, and contexts Observable acts that follow behavior and
that occur before and carried out (or not may include influences
Influence (‘trigger’) carried out) by that increase, decrease,
behaviors. Individuals. or have no impact on

the behavior.

Examples. Examples. Examples.
* Instructions « Engaging in  Teacher praise for
« (estures classwork student behavior
 Looks from others « Calling out  Loss of free time for
 Not doing non-compliance
homework

‘Setree—kazeir-AE—2043)—Behaviormedifieation in applied settings (7th ed.). Long Grove, IL: Waveland Press.




Response to Intervention/Multi-Tier System of Supports

'Big Ideas’ in Behavior Management...

®m Focus on factors within the school’s control. Educators
recognize that students often face significant factors
outside of the school setting--e.g., limited parental
support -- that can place them at heightened risk for
academic failure and problem behaviors.

Schools can best counteract the influence of negative
outside factors and promote student resilience by
focusing on what can be provided within the
educational setting such as skills instruction, tutoring,
mentoring, and use of positive behavior management
strategies.
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Response to Intervention/Multi-Tier System of Supports

'Big Ideas’ in Behavior Management...

m Be flexible in responding to misbehavior. Educators
have greater success in managing the full spectrum of
student mishehaviors when they respond flexibly--
evaluating each individual case and applying
strategies that logically address the likely cause(s) of
that student's problem conduct.
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LAB WORK: Which
Big |dea Do You Find
Most Useful?

Discuss the big ideas in
nehavior management
nresented here.

Select the 1-2 ideas that
you believe are most
important for staff at your
school or district to keep
In mind when working
with challenging
students.

'Big ldeas’ In Behavior

N

Management

Teach expected behaviors.
Check for academic problems.
Identify the underlying function
of the behavior.

Eliminate behavioral triggers.
Focus on factors within the
school’s control.

Be flexible in responding to
misbehavior.




Response to Intervention/Multi-Tier System of Suppq

RTI/MTSS-Behavior: ‘Next Steps’ Plan

0

Review those items on the
RTI/MTSS-Behavior District Next Steps’ Activit
Planning Tool (Handout 1; pp.

Directions: Create a pian listing the key next sieps that your school or distict shoukd
of this schood year 1o advance fe RTIMTSS modal for behaviar and sociak-em

tiona

RTI/MTSS for Behavior: District-Wide Planning Tool:

tak2 DEAWEEN oW and the end
support. B2 prepansd b repon

2-8) that you rated 2 or above. | rmsemessess — = —
From those items, pick the === F| |E==
most crucial for you to work on ||| s

between now and the end of 2

the current school year.

Use the ‘Next Steps’ Activity

Sheet (Handout 1; p. 23) to 4

begin to draft your RTI/MTSS-
Behavior implementation plan.
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Response to Intervention/Multi-Tier System of Supports

IMTSS-Behavior

mework.
at optional activities

il
=g 35

~ before our second
session (28 Feb 2019) |
help to maintain '

‘ car
momentum In setting up
r RTI/MTSS model

yoL
for behavior?
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Response to Intervention/Multi-Tier System of Supports

RTI/IMTSS-Behavior; Homework Ideas

Here are some optional ideas for ‘homework’ to

consider before session 2 on Th 28 February 2019.

1. Sketch Out Your RTI/MTSS-Behavior Plan.
Use the RTI/MTSS for Behavior: District-Wide
Planning Tool to begin developing an
RTI/MTSS-Behavior plan that meets the needs
of your school or district.
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Response to Intervention/Multi-Tier System of Supports

RTI/IMTSS-Behavior; Homework Ideas

2. Conduct Your Own Behavior Needs
Assessment. Your team can replicate the
behavior-needs assessment activity we did
today (using posted PowerPoints and needs-
assessment handout) with one or more groups

nack in your school or district. (Conducting a

nehavioral needs assessment Is a good starting

noint to building staff support for RTI/MTSS-

Behavior.)
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Response to Intervention/Multi-Tier System of Supports

RTI/IMTSS-Behavior; Homework Ideas

3. Assess & Promote a Positive Belief System
Among Staff. Use resources from the
workshop page to address staff beliefs about

student behavior. Options include:

— having staff complete the Beliefs About Behavior
questionnaire. This measure will give you insight into current
staff attitudes. (Directions for administering and scoring this
questionnaire are posted in today’s PowerPoint.)

— presenting Big Ideas in Behavior Management. Use the
PowerPoint & handout to convey positive, research-
supported ‘big behavioral ideas’ to staff. (These ‘big ideas’
foster positive attitudes toward challenging behaviors.)
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Response to Intervention/Multi-Tier System of Supports

RTI/IMTSS-Behavior; Homework Ideas

4. Define Expectations for Classroom Behavior
Interventions. Use the handout What Are Your
Expectations of the Teacher as Behavior-
Management ‘First Responder’? to foster a
discussion in your school/district about
minimum expectations for teacher-led
classroom interventions. (This work will prepare
you for our reviewing of a classroom toolkit for
behavior interventions in our next session.)
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Response to Intervention/Multi-Tier System of Supports

RTI/IMTSS-Behavior; Homework Ideas

5. Map Your School Programs/Practices that
Support SEL . Review the New York State
Social Emotional Learning (SEL) Benchmarks.
Inventory any programs and practices in your
school that potentially could support each of the
benchmarks.
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Response to Intervention/Multi-Tier System of Supports

RTI/IMTSS-Behavior; Homework Ideas

6. Build Your Own Homework Assignment.
Review the content and activities from today’s
workshop. Create any homework assignment(s)
that will help you to advance your RTI/MTSS-

Behavior model.
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ACTIVITY: Create Your
Homework Plan

 Look over suggested
nomework options in
preparation for our second
session in February.

 Puttogether a ‘homework
plan’ that meets your
school/district’s needs.

* Be prepared to report out.

Session 1: RTMTSS-Behavior: Homework |deas

Here are some optional ideas for ‘homework to consider before session 2 on Th 28
February 2019,

1.

(=]

Sketch Out Your RTUMTSS-Behavior Plan. Uze the RTIMTSS for Bshawvior: District-Wids
Plarmimy Tool to begin developing an RTIMTS5-Behavior plan that mests the needs of your
zchool or distrct.

Conduct Your Ovwn Behavior Needs Assessment. Your team can replicate the behavior-
needs assessment actirty we did today (using posted PowsrPoints and needs-assessment
handout) with one o maore groups back in your school or distnct. (Conductng a behawioral

needs assessment is a good staring pomnt to building staff suppont for RTUMTS5-Behavior.)

Assess & Promote a Positive Belief Systerm Among Staff. Use resources from the

workishop page to address staff beliefs about student behavior. Opbons inclwde:

» hawing staff complete the Belies About Bahawor questionnaire. This measure will give you
inzight into current staff atitudes. (Directions for administerng and scorng this
queshionnaire are posted in today's FowsrPoint )

» presenting S ldeas in Behavior Management. Uss the PowerPoint & handout to convey
positive, ressarch-supported ‘big behavioral ideas’ to staff. (Thess “hig ideas’ foster positive
aititudes toward challenging behaviors.)

Define Expectations for Classroom Behavior Interventions. Use the handout Whst Are
Your Expectatons of the Teacher as Behawor-Management ‘Firsf Responder? to foster a

discussion m your school'district sbout mininmum expectations for teacher-led classroom
interventions. (This work will prepare you for our reviewang of a classroom toolkat for behavior
interventions in our next seszon.)

Map Your School Programs/Practices that Support SEL . Feview the Mew Yort Stafe
Social Emaotional Leaming (5EL) Benchmarks. lnventory any programs and practices in your
zohool that potentially could zupport 2ach of the benchmarks.

I
Build Your Own Homewark Assignment. Feview the content and activities from today's
wotkshop. Create any homework szsignment(z) that will help you to advance your RTIMTSS-

Behavior model,
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