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Response to Intervention/Multi-Tier System of Supports

Workshop Information

Here are points to review about
today’s training:

1.This training is interactive. So,
you are encouragedto ask
questions during the training.

2 .Please keep microphones muted
unless asking Qs.

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

About Jim Wright

Jim Wright is a presenter, trainer
and author on topics that cover the
essentials and beyond of Response
to Intervention and Multi-Tiered
System of Supports.

He has worked for 17 years in
public education as a school
psychologist and school
administrator. Jim has published
"The RTI Toolkit: A Practical Guide for
Schools" and is the creator of the
InterventionCentral.org website.

www.interventioncentral.org
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Jim Wright: Camden Schools
Summer Trainings

e M 11 July 2022: Admin Team: MTSS:
‘Recalibration’ Training

o T 12 July 2022: All Staff: Tier 1/Classroom
Intervention Toolkit

o W 13 July 2022: All Staff: Tier 1/Classroom
Data-Collection Toolkit

www.interventioncentral.org 4
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MTSS & Classroom Intervention: Maintaining

Perspective...

1. Nothing changes in your job
description based on today’s
training.

2. My goal is to share with you a framework and
resources for Tier 1/classroom intervention.

3. You will have then have time to discuss any
preliminary step(s) your school or district can take to
prepare the way for a successful summer teacher

training In classroom intervention.
www.interventioncentral.org
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Workshop PPTs and handout available at:

http://www.Interventioncentral.org/academic

www.interventioncentral.org



Response to Intervention

Academic-Intervention Workshop Agenda:

1. How to write an effective problem-
Identification statement.

Sampling of reading interventions.

Consultants: Tips for productive meetings
with teachers.

Including accommodations in classroom
Intervention plans.

'#5.  Tool demonstration: Classroom Support
Plan Writer.

76, ‘Next steps’ planning for Tier 1/classroom
Interventions.

www.interventioncentral.org
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MTSS for Academics:
Tier 1/Classroom Interventions

www.interventioncentral.org 1



RTI/MTSS Continuum of Services:
Tiers 1-3
Tier 3: Intensive Intervention (1-5%). Students who

failed to respond to lesser interventions are reviewed
by the RTI/MTSS problem-solving team and receive an

individualized intervention plan. Groups are capped at

3 students and meet daily for at least 30 minutes. A
Tier 2: Strategic Intervention (10-15%). Students -
receive small-group intervention (group size of 5-7) at -

least 3 times weekly for 30 minutes. The focus is on
finding and fixing off-grade-level skill gaps. /L- 1 5

Tier 1: Classroom Instruction (100%). The teacher
provides strong core instruction, differentiates as
needed for individual students.



Response to Intervention/Multi-Tier System of Supports
MTSS: Tier 1. Classroom Intervention

 Teachers sometimes need to put academic
Interventions in place for 'red flag' students. These
are students whose academic delays or
difficulties require a sustained remediation plan
that will last at least several weeks.

Tier 1 interventions take place in the classroom,
typically during core instruction.

Tier 1 interventions are often modest in scope but

can still have strong positive outcomes. They

follow the full MTSS problem-solving )
approach--adapted to the realities of a busy
classroom environment.

www.interventioncentral.org
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Tier 1: Classroom Intervention. The teacher...

...has access to a bank » ..uses standardized form(s) ™

of academic intervention to record classroom interventions.
ideas and data-collection *
methods accessible by

all staff.

...defines the student’s
presenting academic
problem(s) in clear and
specific terms.

...selects method(s) to ...chooses appropriate
monitor student progress, setting a ‘ academic intervention(s)

goal and collecting baseline data. supported by research.
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Teachers & Classroom Support Plans: Finding the Balance

When helping teachers to plan Tier 1/classroom interventions, what
IS the right balance between too little and too much support?

Teacher & RTI
Teacher & Grade-| | Problem-Solving
Teacher Alone Teacher & ,
Consultant Level/Instructional Team

Team

7 |

| Too Little Support ” “Sweet Spot”: Appropriate Support | | Too Much Support |

www.interventioncentral.org 14
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Activity; What Are Your Elements of Effective Classroom
Expectations of the Teacher ~ [Academic Intervention .

. i 1. Describe the student academic
as Tier 1 Academic ‘First oroblem(s) clearly and
Responder’? specifically

« Imagine a teacher who has a student |2. Find/use effective academic-
experiencing ongoing, Serious Intervention strategies.
academic difficulty in a class or 3. Use instructional adjustments/
course. accommodations as

 For each of these items, decide what appropriate.

you believe should be the minimum |4, Record (write down)
expectations for that SRR intervention efforts.

teacher to respond 05:00 5. Collect data on whether

to this profile of ' academic performance improves
struggling student.  [wwmervenioncensions | |6, Communicate with the student.

/. Communicate with parent(s).
www.interventionc }
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Tier 1/Classroom Interventions:
‘Roadblocks’

www.interventioncentral.org 1



B

RTI/IMTSS for
Academics:
Pyramid of
Interventions

Tier 2:
Strategic

Tier 1: Classroom
Intervention. The
classroom teacher provides
Tier 1 interventions to
those individual students
with academic difficulties
who need additional
classroom support to
achieve success in core
Instruction.
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MTSS for Academics: ‘Roadblocks’ to Tier 1/Classroom Intervention
H and OUt p * 26 Directiona. This 51 coni@ins common pofential radbiocks that schools encoumer when implementing RTLVMTSS at
. . e classroom level. For each madbock, Eie your concem about it 35 an obsiacle in your schoolidismct. For any
TI e r 1/| nte rve ntl O n raadblocks B0 which you have assigned a °F rating o higher, Come up Wil ideas 1o ovenome those obstacles.

Tiar 1: Clasaroom Intervantion. The teacher provides Tier 1/dassroom inferveniions o help siudents

‘Roadblocks’ e AT

noadack?

Losde it | gt Lofdein

Intervention & Job Description. O-d-2..3

This list contains common Potential | |Reaieck Tescers som e

classroom inferverdons as part of their job.
roadblocks that schools encounter ||, ..conboumentaton. | 0ttos
Roadblock: Teachers provide classroom

when implementing RTI/MTSS at tenrtons b done ey pi o

Elans in wiiing.
Lesde il | IS Lofdeih

the classroom level. Coaching Supoort

Roadblock: Teachers do nof have access
to a ‘coach’ who can walk them step by
step throwgh the dassroom-inbervention
planriryg process and model effective

For each roadblock, rate your e
concern about it as an obstacle in - || meeten Tookt s

a ookt of academic-rierseriion

your school/district. For any shieges T

Data-Collection Toolkit, Gt dn3

roadblocks to which you have Rosdtock Teatrers ook ol o

feasible ways o colect data fo track

assigned a ‘2’ rating or higher, e e
At-Rizk Profile. o123

come up with ideas to overcome Roacilook: T schocl s o e
spemﬁ:: r-:ﬂ:leg:l::hls- ﬁi:ff:ﬁ ;
those obstacles. bt ey ks s e o
intervantion—leading o unegual provision
of intemveniion support across cassrooms.

Lesde il | IS Lofdeih

0..1..2.3

www.interventioncentral.org 1
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RTI/IMTSS: Roadblocks: Tier 1: Core
Instruction

Intervention & Job Description.

Roadblock: Teachers do not see classroom interventions
as part of their job.

Low Concern|High Concern

www.interventioncentral.org 1
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RTI/IMTSS: Roadblocks: Tier 1: Core
Instruction

Intervention Documentation.

Roadblock: Teachers provide classroom interventions but
do not regularly put those plans in writing.

Low Concern|High Concern

www.interventioncentral.org 2
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RTI/IMTSS: Roadblocks: Tier 1: Core
Instruction

Coaching Support.

Roadblock: Teachers do not have access to a ‘coach’
who can walk them step by step through the classroom-
Intervention planning process and model effective

problem-solvina.
Low Concern|High Concern

www.interventioncentral.org
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RTI/IMTSS: Roadblocks: Tier 1: Core
Instruction

Intervention ToolKkit.

Roadblock: Teachers lack easy access to a ‘toolkit’ of
academic-intervention strategies.

Low Concern|High Concern

www.interventioncentral.org
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RTI/IMTSS: Roadblocks: Tier 1: Core
Instruction

At-Risk Profile.

Roadblock: The school has not defined specific, non-
negotiable risk indicators (e.g., failing 2 consecutive
marking periods) that identify students as needing Tier 1
Intervention—leading to unequal provision of intervention

support across classrooms.
Low Concern|High Concern

www.interventioncentral.org 2



Interventiofce nteEl
15Minute ‘Count Down” Ti

15:00
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Response to Intervention/Multi-Tier S

Lab Work: What are Tier 1

Intervention Roadblocks? p.26
» Look over the roadblocks sheet oo et ceam et e o et

T classmom level. For each madisock, rate your concem about it as an sbstade in your schooldistict. For any
roadblocks 0 which you have assigned a 2" raling or igher, come up Wit ideas fo overcome those obstacles.

On p- 26 Of your handOUtl Tier 1: Clasaroom Intervention. The teacher provides Tier 1/dassroom interventions to help students

at risk in academics fo expesience success.
Paolential Rosdiock Rating: How Important? | How will you overcoms mis

 Rate your level of concern for i

each potential roadblock. o

Intervention Documentation.

 Share your results with your becivyid s et

plans in writing.

| Leww Conieen || High Concarn
tab e ' Coaching Support. O Zen 3

Roadblock: Teachers do not have acsess
to & ‘coach’ who can walk them step by
step through the dassroomHnbervenion
planrirg process and model effeciive
peoilem-sohving.

Lesw Cofvemen || Highs Conoern
o..1.2.3

Intervention Toolkit. 0do2.3
Roadbiock: Teachers lack easy access o
a ‘ioolkit’ of academic-niervention
strategies.

Leww Cosrvemn | Highs Cones
Data-Collection Toolkit. o..l.2..3
Roadblock: Teachers lack a toolkit' of
& feasible ways to colbect data to frack
Low Concern|High Concernp=ssem—______
At-Rizk Profile. 0.1.2_3

Roadbiock: The school has ot defined

specific, non-negobialble dsk ndicators
(.., faiing 2 corsecutive marking penods)
' FTERN EEEEE (TN that wentfy sudenis 2= needing Ter {

inbervention—l=ading io unequal provision
I

of infesvention support across dassrooms.
www.interventioncentral.org 24
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Identifying the
Academic Problem.
What process will help
teachers to define
academic problems
more clearly? pp. 2-7

www.interventioncentral.org
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Academic Problem Identification: 3 Steps

1. Describe the problem.

2. Format the problem description as a 3-part
nroblem-identification statement.

3. Choose a hypothesis for what is the most likely
cause of the problem.

www.interventioncentral.org 2
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Academic Problem Identification: 3 Steps

Format the problem description as a 3-part
problem-identification statement.

The process of writing this statement can help to
make the description of the academic behavior
more specific and also prompts the teacher to think
about an appropriate performance goal.

www.interventioncentral.org 27
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Academic Problem Identification: 3 Parts

1. Conditions. (‘What is the academic task?’). Describe the
environmental conditions or task demands in place when the
academic problem is observed. (Assessment data Is useful here.)

2. Problem Description. (‘What is the student’s current
performance?’). Describe the actual observable academic behavior
with which the student has difficulty. If available, include specifics
about student performance, such as rate of work, accuracy, or other
relevant quantitative information.

3. Typical or Expected Level of Performance. (‘What is the student
expected performance?’). Provide a typical or expected
performance criterion for this skill or behavior. Typical or expected
academic performance can be calculated using a variety of sources,
such as benchmark norms, local (classroom) norms, or expert

- Opinion. :
vvwvvv.ariterveriuuricel it di.uiry 2
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3-Part Problem ID Statement: Examples

Conditions Problem Typical/Expected
Description Level of Performance

When shown Annika can while most peers

flashcards with name 38 of 52 In her class can

mixed-case letters | correctly name all letters

for 3 seconds correctly.

General Problem: Annika doesn't know alll

of her letters.
www.interventioncentral.org
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3-Part Problem ID Statement: Examples

Conditions Problem Typical/Expected
Description Level of Performance

For science Tye turns in while the

homework... assignments an classroom median
average of 50% rate of homework
of the time... turned in is 90%.

General Problem: Tye isn’t getting his
homework In.

www.interventioncentral.org
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3-Part Problem ID Statement: Examples

Conditions Problem Typical/Expected
Description Level of Performance
When given a 2- Brad computes while the math-
minute timed an average of computation
worksheet of 21 correct benchmark norm
multiplication digits... for Brad's grade
facts 0-9... level is 42 correct
digits.

General Problem: Brad is slow In

answering math facts.
www.interventioncentral.org
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3-Part Problem ID Statement: Examples

Conditions Problem Typical/Expected
Description Level of Performance

When completing | Annis unableto | while most peers

an introductory- translate that In her class have
level algebra word | word problem mastered this
problem... Into an equation | skill.

with variables...

General Problem: Ann can't set up math
problems for solution.

www.interventioncentral.org
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Academic Problem Identification: 3 Steps

Choose a hypothesis for what Is the most likely
cause of the problem.

www.interventioncentral.org 33
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Academic Problems: Hypotheses & Recommendations

(Adapted from the ‘Instructional Hierarchy’; Haring et al., 1978; Martens et al, 2004)
Hypothesis Recommendation

e Skill Deficit. The student has Provide direct, explicit
not yet acquired the skill. Instruction to acquire the skill.
Reinforce the student for effort
and accuracy.

Sources: Haring, N.G., Lovitt, T.C., Eaton, M.D., & Hansen, C.L. (1978). The fourth R: Research in the classroom. Columbus, OH: Merrill.

Martens, B. K., & Witt, J. C. (2004). Competence, persistence, and success: The positive psychology of behavioral skill instruction.
Psychology in the Schools, 41(1), 19-30.
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Academic Problems: Hypotheses & Recommendations

(Adapted from the ‘Instructional Hierarchy’; Haring et al., 1978; Martens et al, 2004)
Hypothesis Recommendation

e Fluency Deficit. The student Provide opportunities for the

nas acquired the basic skill  student to practice the skill and

out Is not yet proficient. give timely performance
feedback. Reinforce the student
for fluency as well as accuracy.

www.interventioncentral.org
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Academic Problems: Hypotheses & Recommendations

(Adapted from the ‘Instructional Hierarchy’; Haring et al., 1978; Martens et al, 2004)
Hypothesis Recommendation

e Retention Deficit. The Give the student frequent opportunities
student can acquire  for practice to entrench a skill and help

the skill but has the student to retain it over time. Begin
difficulty retaining it by scheduling more numerous practice
over an extended episodes within a short time ('massed
period. review') to promote Initial fluency and

then strengthen longer-term skill
retention by scheduling additional
periodic review (‘distributed review')

across longer spans of several weeks
or more.
www.interventioncentral.org
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Academic Problems: Hypotheses & Recommendations

(Adapted from the ‘Instructional Hierarchy’; Haring et al., 1978; Martens et al, 2004)
Hypothesis Recommendation

e Endurance Deficit. Consider these ideas to boost endurance:
The student can e In structuring lessons or independent

do the skill but work, gradually lengthen the period of
engagesinitonly  time that the student spends in skills
for brief periods. practice or use.

e Have the student self-monitor active
engagement in skill-building activities--
setting daily, increasingly ambitious
work goals and then tracking whether
he or she successfully reaches those
goals.
www.interventioncentral.org
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Academic Problems: Hypotheses & Recommendations

(Adapted from the ‘Instructional Hierarchy’; Haring et al., 1978; Martens et al, 2004)
Hypothesis Recommendation

e Generalization Deficit. The  Train the student to identify the
student possesses the basic relevant characteristics of
skill but fails to use it across situations or settings when the

appropriate situations or skill should be used. Provide

settings. Incentives for the student to use
the skill in the appropriate
settings.

www.interventioncentral.org
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Academic Problems: Hypotheses & Recommendations

Hypothesis Recommendation

e Motivation (Performance) Use various strategies to
Deficit. The student is engage the student in the skill
capable of performing the (e.g., select high-interest
skill and can identify when  learning activities; offer
use of the skill is Incentives to the student for
appropriate—but successful use of the skill, etc.).
nonetheless Is not motivated
to use the skill.

www.interventioncentral.org
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Describe the Academic Problem...

Brainstorm creative ways that your
schools might use this Problem ID
framework to help teachers to better
Identify student problems.

Hypotheses r

Academic Problems

Skill Deficit

Conditions Problem Description  Typical/Expected
Level of

Performance

Fluency Deficit

Retention Deficit

Endurance Deficit

Generalization Deficit

When shown CVC | Terrance requires while
words from all adult prompting, classmates
vowel families via | hints, and occasional | perform the
flashcards direction to sound task with
out and blend the prompting only.
words

Motivation Deficit

www.interventioncentral.org
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Reading
Interventions. What
. are examplles of | &
ﬁ classroom interventions ySs
In reading? ~

www.interventioncentral.
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1. Phonemic Awareness: 2. Alphabetic Principle: The ability
The ability to hear and to associate sounds with letters
manipulate sounds in and use these sounds to form
words. words.

3. Fluency with Text: The effortless,
automatic ability to read words in
connected text.

Five Components of Reading

4. Vocabulary: The ability to
understand (receptive) and use
(expressive) words to acquire and
convey meaning.

5. Comprehension: The complex
cognitive process involving the
Intentional interaction between
reader and text to convey meaning.

Source: Big ideas in beginning reading. University of Oregon. Retrieved September 23, 2007, from http://reading.uoregon.edu/index.php
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Grade 3: Problem: “Luis needs to
strengthen his sight-word vocabulary
before he can move up to his next book.”

Intervention: Reading Racetrack

www.interventioncentral.org 4
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Reading Racetrack

The teacher selects 28 words from a sight word list
(e.g., Dolch, Fry) to create ‘Reading Racetracks'.

* In one session, the student reads through four target
Racetracks with 7 words each and one review
Racetrack with all 28 words.

 The student reads words aloud from a ‘Reading
Racetrack’ sheet for 1 minute.

 The student engages in repeated readings from that
Racetrack wordlist until reaching a 90-word criterion
or having read the list five times in a row.

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.



ihen

%ive
%ive ' | some
3 Reading
stop then
‘ Racetrack .a
know were

Student: JAKE

Date: Sept 17. 2014 "
then ‘.“.i-trdlist: jt___ had
. Circle List T}'@ or Review .
were know
I =
some stop
five 'stup \:n.rere had I:znuw some  |then

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.
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; H e Common Core Works' Series © 2014 Jim Wright ervel e 4
Reading Racetrack Score Sheet  student Wordiist Date:
TARGETLIST1 | #Words | #/Errors | Practice Words TARGETLIST 3 | #Words | #Errors | Practice Words
Correct Correct
First Read First Read
Second Read Second Read
Third Read Third Read
Fourth Read Fourth Read
Fifth Read Fifth Read

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.




Response to Intervention/Multi-Tier System of Supports

Grade 4: Problem: “Terrence IS not a
fluent reader.”

Interventions:
* Paired Reading
 Group-Based Repeated Reading

www.interventioncentral.org 47
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Classroom Academic Interventions: Reading Fluency

« PAIRED READING: INCREASE READING FLUENCY. Teacher
and student begin the session reading aloud in unison.

During the session, at the student’s choosing, he/she gives a silent
signal (e.g., lightly tapping the teacher's wrist); at this signal, the
teacher stops reading aloud and instead follows along silently
while the student continues to read aloud. Whenever the student
commits a reading error or hesitates for 3 seconds or longer
(during either unison or independent reading), the teacher corrects
the error and resumes reading in unison.

Source: Homan, S. P, Klesius, J. P, & Hite, C. (1993). Effects of repeated readings and nonrepetive strategies on students'
fluency and comprehension. Journal of Educational Research, 87(2), 94-99. 4é
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Group-Based Repeated Reading

(Available on Conference Web Page)

An effective group repeated reading intervention
(Klubnik & Ardoin, 2010) has been developed that
allows a tutor to work on reading fluency with up to 3
students in a group format. This tutoring package
Includes several components, with repeated reading as
the 'engine’ that drives student growth in reading
fluency. A tutoring session using this group intervention
will last about 15 minutes.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.
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Group-Based Repeated Reading

Preparation. To prepare for each tutoring session, the
tutor creates or obtains these materials:

« 1 student reading passage: This passage should be 150
words or longer and at students' instructional level.
Instructional as defined here means that students are able
to correctly read at least 90% of the words in the passage.
Copies of the passage are made for each student and the
tutor.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.
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Group-Based Repeated Reading

Procedure. The group repeated reading intervention has 4
components: passage preview, repeated readings, phrase-
drill error correction, and contingent reward:

1. Passage Preview. The tutor reads the practice passage
aloud once while students follow along silently, tracking
their place with an index finger. During this initial read-
through, the tutor stops several times at unpredictable
points and asks a student selected at random to read the
next word in the passage. (NOTE: This 'assisted cloze'
strategy -- Homan, Klesius, & Hite,1993--ensures that
students pay close attention to the tutor's modeling of text.)

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.
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Group-Based Repeated Reading

Procedure.

2. Repeated Readings. The tutor next has the students read
the practice passage aloud 3 times . For each read-aloud,
the students engage in sequential reading, with the process
continuing in round-robin fashion until the passage is
completed. When a student misreads or hesitates In
reading a word for 3 seconds or longer, the tutor states the
correct word. At the beginning of each repeated reading, the
tutor selects a different student, to ensure that by the end of
the 3 readings, each student will have read each sentence
In the passage once.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.
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Group-Based Repeated Reading

Procedure.

3. Phrase Drill Error Correction. At the end of each reading, the
tutor reviews error words (misreads or hesitations for 3
seconds or longer) with students. The tutor points to each error
word, ensures that students are looking at the word, and asks
them to read the word aloud in unison.

If students misread or hesitate for 3 seconds or longer, the
tutor pronounces the error word and has students read the
word aloud together (choral responding). Then the tutor has
students read aloud a phrase of 2-3 words that includes the
error word--performing this action twice.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention/Multi-Tier System of Supports

Grade 5: Problem: “Malik doesn’t closely

monitor his understanding of what he
reads.”

Intervention: Click-or-Clunk

www.interventioncentral.org 4



Response to Intervention/Multi-Tier System of Supports
Reading Comprehension: Self-Management Strategies
CLICK OR CLUNK: MONITORING COMPREHENSION

 The student continually checks understanding of sentences,
paragraphs, and pages of text while reading.

« |f the student understands what is read, he/she quietly says
‘CLICK’ and continues reading.

« [fthe student encounters problems with vocabulary or
comprehension, he/she quietly says ‘CLUNK’ and uses a checklist
to apply simple strategies to solve those reading difficulties.

Source: Babbs, P. J. (1984). Monitoring cards help improve comprehension. The Reading Teacher, 38(2), 200-204.

www.interventioncentral.org



Response to Intervention/Multi-Tier Svstem of Sunnorts

The Senwy Teeder 5 Guide: Feardirn Inbor vertiora, Thet - S — e

et T madry et Whork: L right: | m vl ey

MY READING CHECK SHEET”

Hame: Class:

ﬁ,_ Sentence Check... “Did I understand this

rentences ™

. . - P .
L ___.-n Esg trowid nt;srr:qsumésur:u: B RS SAERARSE :_:-_'_. . E-

i ] y o Aeading the senizncs oer -If"
C C u o Lookng wp the word it the glossary (1 the book or aricls has

'3"'5":'

o Asking someone
C I l e Cl ( S | | eet If pow Eag rous? WWSITSSWANE PR EORIRTRE OF AES SMRRSESE, FTT. ..

o Reading the senience over
o Reading the whole paragraph agair
o Readrgon

o Asking someons

{% Paragraph Check... “What did the
paragraph sqy?”

If yow Bsd rrowwl: swdirzawdiey whar e parsprapk sezd 2y
o Resdieg the paragranh oves

*,. Page Check... “What do I remember?”

a..-EESd ?"L'-EIF W.ﬂ"".ﬁ'ﬁ’""k-"a.-a’.’ﬁ...&. 5.;9«.-.4.' .-\5"""
o Fe-resdrg 500 pasgEon On e Degs, a0d 5-5(-"-;1.:-.-'5:{ Wt

'4'4"55'}"?

*Adegeed Eom Andemes (L), Bakiba il 934)
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m,;,( |
Lab Work: Create a Tier 1 __. ‘
Academic Intervention ‘Bank’

Teachers need easy access to effective
Intervention ideas.

« Discuss how your school(s) might develop a bank of academic
Interventions for teachers to access.

Important Qs:
 Who would participate in this project?
J How would interventions be stored and shared with others?

1 What is a timeline for getting an intervention bank into the hands of
teachers in your school(s)?

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports
Grade 5+: Problem: “Dominic struggles to retain

the ‘gist’/main ideas of passages.”

Interventions:

« Read-Ask-Paraphrase

Linking Pronouns to Referents
Mark It/Jot It

 Double Entry Journal

* Anticipation Guides

NOTE: As the student self-manages these

Interventions, they tie up minimal instructional time.
www.interventioncentral.org 58




Response to Interve Read-Ask-Paraphrase (RAF) Sheet
Date:

Mame: THePages of Reading

Studen| Directions: For 2ach maragaEniifom your assigred reading, (1) READ fhe peragraph; (2] A3K yoursel what the main
des of the paregreph = and whert bes ey delsis support Shaf main ides; (3) PARAPHRASE the main ides and beo supporfng
defnily in your own wond= and weile fhem in the Sank provided.

Reading Comprehension; [Fss

Text Summarization

Read-Ask-Paraphrase:

Paragraph 2

During independent
reading, the student; will /

1. Read: Read the /
paragraph closely. /| | Paragraph 3

2. Ask: What Is the main

Idea and 2 supporting

details? Paragraph 4

3. Paraphrase: Write
key idea and details in

your own words. Paragraph’s

WW



Response to Intervention/Multi-Tier System of Supports
Delivering ‘Classroom’ Academic Interventions: Options...

Tier 1/2: Cross-Age Peer Tutoring. Older
students are assigned as tutors/mentors to
younger learners. One item in their tutoring
toolkit is RAP. Teaching staff supervise these

Tier 1: Classroom: Whole Class.
Because many students need the
intervention, the teacher trains the

entire class to use RAP and assigns it tutors.
as homework for challenging readings. Tier 2: Small Group. The AIS provider
creates a 6-week mini-course in applied
Read-Ask- reading comprehension strategies, including

Paraphrase || RAP. Students are recruited based on school-
wide screening data and teacher
nominations.

Tier 1: Classroom: Small Group.
The teacher conducts a group
training for several students who
need the RAP strategy.

Tier 2: Adult Mentor. Ateaching assistant
‘checks in’ with select Tier 2 students at the
the start and end of the school day about
their school work. The TA trains students to
Tier 1- Classroom: 1:1. The teacher use RAP, monitors their use of it, and informs
trains a single student to use RAP. classroom teachers as well so they can
support its use.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

™ ._
I ween I rl b u n e GRADE K-4 GRADE 5-6 GRADE 7-8 GRADE 9-12 SPANISH TECH TEACHER

Reading Comprehension: Tween Tribune

« Text samples used in this part of the workshop are from
Tween Tribune (www.tweentribune.com).

« Sponsored by the Smithsonian, the site is free to
schools and contains articles on science, entertainment,
culture, and other topics of interest to students.

« Alternative versions of each article are written at
different Lexile levels, making this site an excellent
source for passages to engage challenged older
readers.

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

Reading Comprehension: Annotation

 Linking Pronouns to Referents (Hedin & Conderman, 2010).
The student circles circle in the reading, explicitly identifies each
pronoun’s referent, and writes next to the pronoun the name of

Its referent.

Exploring the amazing world of
lichens

By: Maggy Benson, Q%rus

Lichens are a symbiotic relationship between algae and fungus. They have been

nn oarth for millinnes of vwoaare livinm on rnecelee freooe and eoal in sl Aifferont

fung

lichenized fungi known. ]

fungus come together to form this house, we ?ee a Ilﬁhen This partnership is

ations

called a symbiotic relationship, becaus@\elps both the fungus and algae
survive. Research has shown that lichens are not a natural biological group,

ae and
e a lichen. This partnership is

survive. Research has shown that lichens are not a natural biological group,
meaning they do not all come from a single common ancestor, in other words,
lichens have many origins. Currently there are almost 20,000 species of




Response to Intervention/Multi-Tier System of Supports
Reading Comprehension: Annotation

 Mark It/Jot It prompts text interaction by marking up & annotation.

Would you eat soup made from
crickets?

By: Jocelyn Gecker, Adssociated Fress

How many people in
the world eat
insects?

Bugs in a gourmet kitchen are usually something to be squashed or swatted. But ’)
at Le Cordon Bleu, the esteemed French cooking school, chefs and food

scientists spent a week simmering, sauteing and grilling insects to extract

innovative flavors they say could open a nemntier. Gastronomic: Means
As a finale to their research, the school's Bangkok branch held a seminar called COOkmg and eating
"Edible Insects in a Gastronomic Context,” which booked up weeks in advance. 900d fOOd

The event in Thailand included lectures and a tasting menu for 60 open-minded
participants, a mix of student chefs, scientists, professors and insect farmers.

It's weird to have

First came a vial of ant-infused gin, followed by a shot glass of warm cricket . .
| insects in a fancy

consomme, then an hors d'oeuvre of cockchafer butter and herb crisp. A |
cockchafer could be mistaken for a water bug but is in fact a giant beetle. * meal.

Source: Mariage, T.V., Englert, C. S., & Mariage, M. F. (2020). Comprehension instruction for Tier 2 early learners: A scaffolded
apprenticeship for close reading of informational text. Learning Disability Quarterly, 43(1), 29-42. éé



. Response to Intervention/Multi-Tier System of Supports
Reading Comprehension: Annotation

« Double-Entry Reading Journal directs students to select relevant

quotes from the reading, write reflective comments.

Double-Entry Reading Journal

Student T|m S Date: Feb 24, 2021
Would You Eat Soup Made from Crickets?

Reading Assignment:

Passage from My Reading My Thoughts About This Passage

It's not clear If serving insects is legal in all T would not want to eat insects if
Western countries. Proper hygiene needs to be they are not safe as food.

ensured at insect farms.

In Thailand alone, there are 200 species of This reminds me of how people eat
insects eaten as food. shrimp in the USA.
Sentence Starters: This reminds me of . The reason | picked this is .
This makes me think of . What confuses me about this is :
This is important because _. This is interesting, because .
— | think this means : Somebody who reads this might believe that

Source: Poch, A.L., & Lembke, E.S. (2018). Promoting content knowledge of secondary students with learning disabilities
through comprehension strategies. Intervention in School and Clinic, 54(2), 75-82. é4



Response to Intervention/Multi-Tier System of Supports
Reading Comprehension: Activating Prior Knowledge

 Anticipation Guides preview key information for students through
a non-graded pre-assessment. | Step 1: Select a passage, ID

Why do we snheeze? Important information.

By: Ask Smithsonian, Smithsonianmag.com /

Step 2: Create an Anticipation
Guide ‘quiz”: 5-7 items
A. A sneeze can travel:
0.8  10mph __ 50mph 100 mph
B. Nose mucus contains no microbes.
___Agree ___ Disagree

You asked us, why do we sneeze? Well, wh
split-second autopilot reflex kicks in causi

f getting rid
f water andumuciie nat forcefullv niiffed o)t

result is that air along with droplet

of Qurmanth and naca I'm talkina nn ta 100 m Step 3: Have the
Step 4: Direct the student student Comp|e’[e the

to cqmplete reapling, revise chers AG quiz.
th_Cl qUIZ answers If needed ] @ ridéeormurarsmotoan:

Source: Duffelmeyer, F. A. (1994). Effective Anticipation Guide statements for learning from expository prose. Journal of

Reading, 37(6), 452-457. éé

Th

(4]




Response to Intervention/Multi-Tier System of Supports

Websites with Research-Based Intervention
ldeas

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

Intervention Sources; WWC Practice Guides

« The What Works Clearinghouse is a federally sponsored

site that includes a series of ‘practice guides’: summaries
of current best practices in classroom instruction.

All guides are written for teachers and are free for
download.

IES * WWC Geafinghouse  [Z4ene  sear

Select topics to Find What Works based on the evidence

Literacy n H Mathematics Science Behavior
Children and
Youth with EL | English 9
Disabilities Learners Excellence U

(¥ Early K 12 Kindergarten T
Childhood = 1 £ to12th ' ath to
Q g (Pre-K) Grade W Graduation Postsecondary

2 Teacher EIH

Charter
Schools




Response to Intervention/Multi-Tier System of Supports
Intervention Sources: Florida Center for Reading Research

 This website Is a product of a research center at Florida
State University.

 The site includes free lesson plans for reading across
grades K-5. (Many of the grade 4-5 resources are
appropriate for secondary students with reading delays.)

FLORIDA CENTER FOR READING RESEARCH

HOME ABOUT NEWS PROJECTS FPEOPLE RESOURCES LIBRARY

Student Center Activities

From 2004 to 2008, a team of teachers at FCRR collected ideas and created Student Center Activities for usg
fifth grade classrooms. Accompanying these Student Center Activities is a Teacher Resource Guide that offe

differentiated instruction and how to use the Student Center materials.
Grades K-1 Student Center Activities

Grades 2-3 Student Center Activities

Grades 4-5 Student Center Activities 68




Response to Intervention/Multi-Tier System of Supports
Intervention Sources: Evidence-Based Intervention Network

 This site Is co-sponsored by school psychology programs
at East Carolina University and University of Missouri.

o |t contains research-based ideas for reading, math, and
behavior interventions.

E University of Missouri School Psychology at Mizzou U ECU Special Education at Mizzo

Evidence Based
Intervention Network

Welcome to the EBI Network! Enter Keyword..
To support the use of evidence based interventions (EBI) in schools, the Evidence Based Navigation and More
Intervention Netwark (EBIN) was developed to provide guidance in the selection and Home

implementation of EBIl in the classroom setting. The EBIN has an extensive resource base Overview of the EBI Nebwork
including evidence based intervention briefs, video modeling of EBls, information on History of the EBI Nebwork
selecting and using EBI. Each of these resources has been developed in collaboration with Other Resources

Faculty and students from a variety of universities. We hope you find the information useful D —

[ to help children wha are struggling.



Response to Intervention/Multi-Tier Sy«

Lab Work: Develop a Plan to
Train Tier 1 Interventionists

When your school has developed an academic-
Intervention bank, staff will need to be trained in its use.

« Brainstorm ideas for you and your teaching colleagues
to become familiar with items in your ‘intervention bank’.

 Consider such methods as: large-group or small-group
demonstration, intervention fairs, teacher ‘testimonials’,
peer coaching, classroom visitations, intervention ‘book
clubs’, ‘piloting’ of interventions.

www.interventioncentral.org 7



Response to Intervention

Running Effective Tier 1
Meetings: The Role of

Consultant
pp. 24-25

www.interventioncentral.org 71



Response to Intervention/Multi-Tier System of Suj_ |
Tips for Teacher Consultation...

The goal of consultant and teacher is to reach shared

agreement in developing a Tier 1/classroom
Intervention plan.

Consultants can use an array of communication
strategies to engage and motivate teachers to serve as
classroom ‘first responders’.

www.interventioncentral.org



The Structure of a Tier 1/ a2 \

Classroom Intervention Meeting
Introductions/Talking Points. An effective
way for the consultant to open a Tier 1 intervention meeting Is
briefly to review key 'talking points' that:

o state the purpose of the meeting (to ‘focus on the fixable’ to
develop a classroom intervention plan).

* review the meeting agenda.

* Invite the teacher to actively participate, share ideas, and (if
needed) raise concerns or ask questions about intervention
suggestions.

Beginning with consistent talking points can put the teacher at
ease while reinforcing the solution focus of the meeting.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Su

Opening a Tier 1/Classroom = =)
Intervention Meeting: Talking Points  }

Talking %
Points Sample Script

State the “Good morning, Mrs. Smith. Our purpose today is to put together

purpose of p-a plan to help Ricky with the reading difficulties that you

the meeting. identified. Lots of factors can influence learning, but we will focus
on those we have control over during the school day.”

Review the  “We will start the meeting by selecting 1 or 2 goals for Ricky,
meeting P then choosing interventions to match those goals, and decide

agenda what data to collect to monitor Ricky’s response to the
Intervention. The meeting will last about 20 minutes.”
Invite “I don’t pretend to have all the answers. | hope you will feel

teacher > comfortable offering your own intervention ideas and asking
participation questions. And if | make a suggestion that sounds unrealistic for
the classroom, it's OK to let me know! "



Response to Intervention/Multi-Tier System of Su

Opening a Tier 1/Classroom

Intenzentinn Meatina® Talking Points
| Activity: Develop Talking Points.

Look over this sample set of talking
| points for a Tier 1/teacher

consultation.

ith. Our purpose today is to put together
the reading difficulties that you
| What would you change inthese  $ ¢an influence learning, but we will focus

talking points to use with your | over during the school day.”
| teachers? g by selecting 1 or 2 goals for Ricky,
meeting then choosing interventions to match those goals, and decide
agenda what data to collect to monitor Ricky’s response to the

Intervention. The meeting will last about 20 minutes.”

Invite “I don't pretend to have all the answers. | hope you will feel
teacher comfortable offering your own intervention ideas and asking
participation questions. And if | make a suggestion that sounds unrealistic for

the classroom, it's OK to let me know! ”



Tips for Teacher Consultation...

Here are several ideas to encourage positive
interactions and outcomes at Tier 1 meetings:

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Suj_ |
Tips for Teacher Consultation...

 Classroom interventions address classroom problems.
When a teacher has a student requiring a Tier 1/classroom
intervention, the instructor’s goal is to create a plan that will
help the student to ‘get through the next lesson’ (i.e., achieve
success in the classroom).

The teacher is NOT expected to fill in the student’s off-
grade-level skill gaps—as that is the responsibility of Tier 2.

1

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Sul_ - |

Tips for Teacher Consultation...

I

e |ntervention-planning is negotiation. The consultant is co-
equal with the teacher—able to suggest strategies but not
dictate them. Tier 1 problem-solving meetings represent a
process of negotiation, with consultant and classroom

teacher reaching agreement on:;

o the cause(s) and degree of severity of the student’s
presenting deficits(s).

o what key 1-2 problems to focus on at the meeting.

O what intervention strategies to include in the Tier 1 plan

0 how to monitor intervention progress. 2

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Sul_~ | "

Tips for Teacher Consultation...

 Limit conversation to ‘the fixable’. Whenever discussion
veers toward factors that educators cannot change (such as
patterns of parenting), the consultant should be quick to
steer it back to goals that can be achieved within the school

setting.

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Su[- |
Tips for Teacher Consultation... '

Sl -

« Focus on the needs of the ‘struggling learner’. The
consultant can increase teacher acceptance of intervention
recommendations by framing those recommendations as
matching the unigue needs of the struggling student.

For example, instead of saying “You should pre-teach
vocabulary for Ricky to prepare for challenging reading
assignments”, the consultant might say, “Ricky is a halting
reader. He would benefit from having difficult vocabulary
terms pre-taught before a challenging reading assignmentA

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Suj_ |
Tips for Teacher Consultation... '

 Redefine ‘successful intervention’. Teachers can be
reluctant to try a classroom intervention because they worry
that—if the student fails to respond—this will reflect badly on
the instructor.

Teachers should be reassured, however, that if an
intervention is implemented with care and yet the student
fails to respond, that outcome actually represents valuable
new information about what attempted intervention

strategies the student did NOT respond to. 5

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Suj_ |
Tips for Teacher Consultation...

 The teacher remains responsible for the intervention.
The consultant assists the teacher in the process of creating
a viable intervention plan. That assistance may even include
the consultant visiting the classroom to demonstrate specific
intervention strategies.

However, the teacher is the classroom ‘first responder’ and
retains ultimate responsibility for carrying out the

Intervention.




The Structure of a Tier 1/ 2 |\

Classroom Intervention Meeting

Talking Points: Introduce meeting expectations.

1. Problem ID: Agree on target problem areas.

2. Intervention: Select interventions to match problems.

3. Data: Choose progress-monitoring method(s).

4. Follow-Up: Select check-in date.

5. Obstacles: Identify & plan to address roadblocks. Before
adjourning, teacher and consultant briefly review the
Intervention plan and identify any likely roadblocks /
problems that may arise. They then brainstorm ideas to
address each potential roadblock.

www.interventioncentral.org



Response to Intervention/Multi-Tier Sy

Lab Work: Consulting with

Teachers...

Review the tips shared today for
consulting with teachers.

Consultation Tips:

1. Classroom interventions
address classroom problems.

Pick ONE idea from this list that 2. Intervention-planning is

you feel is especially important. negotiation.
Brainstorm one or more examples | 3. Limit conversation to ‘the
of how a consultant might model fixable’.
this idea when interacting with a 4. Eocus on the needs of ‘the
teacher. | struggling learner’.
5. Redefine ‘successful
Intervention’.

6. The teacher remains

o responsible for the intervention.




Response to Intervention/Multi-Tier System of Supports

Academic Survival
Skills. How can @
checklists be used to | ®®
=~ Instruct students in | @
_ academic self- R0
management? |

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports
The Problem That This Tool Addresses:

Academic Survival Skills Checklist

Students who would achieve academic success must first
cultivate a set of general ‘academic survival skills' that they
can apply to any coursework (DiPerna, 2006).

Examples of academic survival skills include the ability to
study effectively, be organized, and manage time well.

When academic survival skills are described in global terms,
though, it can be difficult to define them. For example, two
teachers may have different understandings about what the
term 'study skills' means.

Source: DiPerna, J. C. (2006). Academic enablers and student achievement: Implications for assessment and intervention
services in the schools. Psychology in the Schools, 43, 7-17.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports
Academic Survival Skills Checklist: What It Is...

 The teacher selects a global skill (e.g.,
homework completion; independent seatwork).
The teacher then breaks the global skill down
Into a checklist of component sub-skills. An
observer (e.q., teacher, another adult, or even
the student) can then use the checklist to note
whether a student successfully displays each of
the sub-skills on a given day.

www.interventioncentral.org 7



Response to Intervention/Multi-Tier System of Supports
Academic Survival Skills; Homework

1. Write down assignments correctly.
Assemble all necessary homework materials.

3. Use available school time to get started on
homework.

4. Create an optimal homework space.
5. Schedule a regular homework time.
6. Develop a daily homework plan....

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports
Academic Survival Skills Checklists: 5 Uses

1. Create consistent expectations
among teachers.

2. Allow for proactive training of

students. ®<b A
&S\

3. Encourage students to self-
evaluate and self-manage.

4. Monitor progress in acquiring these
'survival skills’.

5. Use to guide parent conferences.

www.interventioncentral.org



Response to Interve Academic Survival Skills Checklist Makerﬂg::-;f;?:;jt;f;z:‘:r:“s's
" academic survival skills.
AC ad e m IC S u rVIV al S kl | |S if you have any suggestions or comments about this tool, please mail me.

Checklist Maker
(Posted On Workshop page) Success in school depends on the student acquiring effective "academic survival’ skills such as study skills, time

management, and homework completion. The Academic Survival Skills Checklist Maker is a free application that
allows teachers, students, and parents to assemble "how to” checklists that can be used to train students in essential
academic-support skills. These checklists are a great way to promote student independence and accountability! (For

1 1 1 suggestions on how to use these checklists, download Jim Wright's Academic Survival Skills Checklisis: 5 Ways to
The Academlc SurVIVal Skl”S Help Students to Become Effective Self-Managing Learners.)
Checklist Maker provides a starter set | oo -

of strategies to address:

MAINTAIN A STUDY SCHEDULE. Maintain a > i MAINTAIN A STUDY SCHEDULE. m [l
regular (e.g., daily) study schedule with sufficient "I" Maintain a regular (e.g., daily) study
time =&t aside to review course content and schedule with sufficient time set aside to review

'hOmework informaticn. course content and information. =
° n Ote'tak| n g AVOID DISTRACTERS. When studying, avoid £ AVOID DISTRACTERS. When m |

m

distracters (e.g., cell phone, television, Internet) "I" studying, avoid distracters (e.g., cell
. . that can erode study time and divert attention. phene, television, Internet) that can erode study
time and divert attention.
¢ Org anlzatlon CREATE AN ORGANIZED STUDY SPACE. Frepare £ -’
. the study environment by organizing a space and CREATE AN ORGANIZED STUDY m
.Stu dy Skl I IS setting out all necessary work materials before SPACE. Prepare the study
beginning study. "I" environment by organizing a space and setting

° tl me man agement_ SET STUDY GOALS. Prior to a study session, 63 z;:dilrl necessany work materials before benning

define one or more specific study goals to

accomplish (e.g., to review information for an SET STUDY GOALS. Prior to a study m
upcoming guiz; to locate key information to include segsion, define one or more specific
in an essay). "I" study goals to accomplish (e.g., to review

TeaCherS Can use the appllcatlon to R e , information for an upcoming quiz; to locate key

information to include in an ezsay).
subjects in one session, create a study agenda

create and pnnt Cust0m|zed CheCk“StS for that session with a listing of the key i MAKE A STUDY AGENDA. If ! .

information to be reviewed for each subiect and studvina multile subiects in one

and can also save their checklists o on tis kot aro ediable ==
online.

Study Skills relate to the systematic, purposeful
review, practice, and mastery of academic material.

Checkboxes
) Bulleted List

@ Numbered List

® wo Formatting
W




Response to Intervention/Multi-Tier S

Lab Work: Academic Survival

Skills Checklists...

Individual teachers can use checklists to
define, teach, and measure ‘academic survival
skills.’

faculty agree on checklists for study skills, 3
organization, etc. | | O

However, there are major benefits when | . ®® @ \\

What ideas does your group have to
encourage teachers to work together to
create standardized checklists for common
student academic survival skills?

www.interventioncentral.org 1



Response to Intervention/Multi-Tier System of Supports

o\

How to individualize
Instruction. What are
ideas to differentiate/

scaffold instruction for
academic success?

www.interventioncentral.org



Interventions, Instructional Adjustments & Modifications:

Sorting Them Out (Handout; pp. 7-8)

Academic Intervention. An academic intervention is a strategy used to
teach a new skill, build fluency in a skill, or encourage application of an
existing skill to new situations or settings. Example: Read-Ask-
Paraphrase.

Instructional Adjustment/ Accommodation. An instructional adjustment
(also known as an ‘accommaodation’) helps the student to fully access and
participate in the general-education curriculum without changing the
Instructional content or reducing the student’s rate of learning. Examples:
Chunking larger tasks into smaller sub-tasks; keyboarding a writing
assignment in lieu of handwriting.

Modification. A modification changes the expectations of what a student
IS expected to know or do—typically by lowering the academic standards
against which the student is to be evaluated. Example: Open book test for
one.

www.interventioncentral.org




Differentiation vs. Scaffolding: Two Kinds of Support

Differentiation & scaffolding share similarities. Both require
Individualization and are used to increase student engagement
and academic success. However, they also differ...

Scaffolding. The student is given

Differentiation. The academic
task itself Is altered to match

student abilities.

_—7

Easier
assigned
readings

Shorter
Independent
work periods

/\

supports that allow them to meet the
demands of the original academic task.

—7

Different
assignment
format (e.g.,
multiple-
choice vs.
short-answer)

Pre-
teaching
vocabulary

Chunking of tasks into
smaller increments

N

Use of
organizers to
highlight key
Information
from text

Source: Alber, R. (2014). 6 scaffolding strategies to use with your students. Edutopia. Retrieved from
https://www.edutopia.org/blog/scaffolding-lessons-six-strategies-rebecca-alber

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Differentiation & Scaffolding: Enabling Strategies
Assisted Reading Level: Gr 8 Zone of
Assignment Gr 8 RDNG Proximal
Development
e Providing a Gr 7 RDNG
reading guide
e Providing Gr 6 RDNG ‘ ¥
easier text
* Pre-teaching Gr5RDONG B
vocabulary

Zone of

Independent Reading Level: Gr4 | Gr4 RDNG
Assignment

Gr 3 RDNG

Source: Clark, K. F., & Graves, M. F. (2004). Scaffolding students' comprehension of text. The Reading Teacher, 58(6), 570-580.



Response to Intervention/Multi-Tier System of Supports

Deciding How to Accommodate.
What are examples of classroom
'Instructional adjustments’
(accommodations) that can benefit
struggling learners? pp. 12-15

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

+ Attention/Impulsivity: USE ‘VISUAL EE
BLOCKERS'. Encourage the student to reduce :
distractions on assignments by using a blank <
sheet of paper or similar aid to cover sections | >
of the page that the student Iis not currently

working on.

1

www.interventioncentral.org 7



Response to Intervention/Multi-Tier System of Supports

« Communication: DIRECTIONS: SIMPLIFY.
Simplify written directions on assignments to
promote student understanding.

2

www.interventioncentral.org 08



Response to Intervention/Multi-Tier System of Supports

* Independent Work: STRUCTURE
ASSIGNMENTS FOR INITIAL SUCCESS.
Promote student motivation on worksheets and
Independent assignments by presenting easier
items first and more challenging items later. .

3

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Su

Activity: Pick an Accommaodation

Look over the sample
accommodation ideas on pp. 12-15.

Pick one idea from the list that you would like to
share with teachers...

www.interventioncentral.org



Response to Intervention/Multi-Tier System of Supports

Deciding How to Accommodate.
What Is a process to find the ‘right’
accommaodations for an individual or
group? pp. 9-11
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Response to Intervention/Multi-Tier System of Supports

When Are Accommodations Appropriate?: Target vs.
Access Skills. Teachers can divide student skills for any task
Into access and target skills.

 Target skills are those 'non-negotiable’ skills that the teacher is
actively trying to assess or to teach. The teacher must ensure
that these skills are not compromised in the instruction or
assessment of any general-education student.

 Access skills are required to complete a class assessment or
Instructional activity but are not the target of current assessment
or instruction. Altering them can remove a barrier to student
participation—but will not compromise academic rigor.

« Takeaway: Instructional adjustments/accommodations are
appropriate for ‘access skills’.
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Response to Intervention/Multi-Tier System of Supports
Example 1: Easier Reading Assignment

Task. The class is to read a passage on the Industrial
Revolution.

Target (non-negotiable) skills. The class must read 6 key
terms and definitions relating to the topic of the Industrial
Revolution.

Access (negotiable) skills. This reading assignment is not
a formal reading test. Therefore, the teacher can allow a
target student to substitute a less-challenging passage that
still contains the original 6 terms and definitions.

www.interventioncentral.org 1



Response to Intervention/Multi-Tier System of Supports

Example 2: Independent Work: Extra Time

Task. The class has 10 minutes to complete an in-class
reading assignment with a short-answer review exercise.
One student has the skills to read the passage but is less
fluent and cannot finish the entire exercise within the allotted
time.

Target (non-negotiable) skills. Students must complete the
passage and the short-answer items, which reinforce skills
taught in the class lesson.

Access (negotiable) skills. The ability to complete this task
efficiently Is an access skill—as the teacher is not measuring
work speed. So he decides to allow the student additional
time to complete this mstructor made task.

uuctaug 104




Response to Intervention/Multi-Tier System of Supports

InterventioficCentr|

S4inute ‘Count Dowm’ Timer

05:00

www.interventioncentral.org

Lab Work: Separating
Target and Access Skills

Use of classroom accommodations
requires the teacher to analyze a task
and distinguish target (non-negotiable
from access (negotiable) skills—with
access skills the focus for
accommodations.

Discuss how you might help teachers to
analyze in-class and homework
assignments to identify what supports
could be offered without watering down
the academic task.

How To: Use Accommodations With General-Education Students:
Teacher Guidelines

Classrooms in most schools leok pretty much alike, with students sitting at rows of desks aftending (more or less) o
teacher nstruction. But a teacher facing ary class knows that behind that group of attenfve student faces lies a
kaleidoscope of differences in academic, socal, self-management, and language skills. For example, recent national
test results indicate that well over half of elementary and middie-school students have not yet attained proficiency in
mathematics (NAEP, 2001 1a) or reading now attending American
schools is an English Language Learmer kst grapple with the
complexites of language acquisilion in a

[

honal routine an appropriabe
student wha nesds them
hegroprats balance: whils
emanding academics, they
should not comgromiss |learning by holdng = general them to a lesser performance
standard than the rest of the dass. After all, students with nc:lde'rlcdeﬁms must actually acceleraie laming to
dlose the skill-gap with peers, so allowing them to do less i simply not a realistic opfion.

Teachers can increase the chances for a
array of classwide curicular accommadal
(Kem, Bambara, & Foat, 2002). However
accommedations have the potential to kel

Read on fior guidelines on how to select classroom accommedations fo promote school success, verfy whether a
student actually needs a particular accommadation, and judge when accommodations shoud be wsed in instruction
aven if not allowed on state tests.

Identifying Appropriate Accommodations: Acceas va. Targst Skille. As an aid in determining whether a
particlar accommodation both swepoets individual student differences and sustans a demanding academic
ervirorment, ieachers should distinguish ketween target and access skills (Tindal, Daesik, & Ketterin, 2008). Targst
skills are those academic skills that the teacher is actively irying fo assess or to teach. Target skills are therefore
‘mor-negotiable’; the teacher must ensure that these skills are not compromised in the nstruchion of assessment of
any gencral-education shudent. For example. a 48-grade feacher sets as a target skdl for kis cass the development
of computational fluency in kasic muliiplication facts. To work toward this goal, the teacher has his class complete a
warksheet of 20 compatation proklems undsr imed condifions. This teacher would not allow a typical student who
siruggles with computation to do fewer than the assigned 20 problems, as fhis change would undermine the targst
skill of compuiational fleency that is the purpose of the assignment.

In confrast, access skills are those needed for the stwdent to take part i a class assessment or instructional activity
lout are mot emselves the target of curent assessment of instruction. Access skills, therefore, can be the focus of
accommodations, as altering them may remove a barvier fo student participation but wil not compromise the
academic rigor of classroom activities. For examgple, a Tih-grade ieacher assigns a S-paragraph essay as aninclass
writing assignment She notes that one student finds the access skil of handwriting to be difficut and aversiie, so
she instead allows that siudent the accommosdation of writing his essay on a classroom deskiop compater. While the
aceess skil (method of text production) is aliered, the ieacher preserves the integrity of fose elements of the
assignment that directly addness the target skil (Le., the student must siil produce a ful S-paragraph essay).

Matching Accommodations to Studanta: Look for the "Differential Booat'. The first principle in wing
accommedations in general-education classrooms, then, is that they should address access rather than farget

www.interventioncentral.o
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Writing Down Classroom J

Interventions. What is a

convenient form that allows

teachers to quickly

. document classroom

= Intervention plans while

— following an RTI/MTSS
problem-solving process?
pp.16-20
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Response to Intervention/Multi-Tier System of Supports
Three Reasons Teachers Should Write Down

MTSS Tier 1/Classroom Intervention Plans...

1. Permanence. When plans are documented,
they can be archived and shared with future
teachers, MTSS Team, CSE, etc.

2. Memory aid. Teachers have MUCH better
recall and fidelity in carrying out interventions If
captured in written form.,

3. Consistency. When strategies are put into
writing, they are more likely to be carried out
routinely instead of used sporadically.
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Response to Intervention/Multi-Tier System of Supports
Tier 1/Classroom: The Teacher Can:

1. Describe the student 2. Find/use effective
academic problem(s) —> academic-intervention
clearly and specifically. strategies.

3. Use instructional
adjustments/
accommodations as

6/7. Communicate with
the student/parent(s).

* | appropriate.
5. Collect data on whether +
academic performance 4. Record (write down)
Improves. Intervention efforts.

www.interventioncentral.org 1



Response to Intervention/Multi-Tier System of Supports
Question: What Does a Teacher Write into a

Tier 1/Classroom Intervention Plan?

Teachers can document any elements of support that
address the identified student academic deficit or
delay, including:

e academic interventions

* pehavior management strategies

¢ accommodations

This documentation allows others to replicate

successful instructional elements and avoid ineffective
strategies.

www.interventioncentral.org 1



How To: Create a Written ulti-Tier System of Supports

Case Record of Classroom | Materials Training

Information Interventions PP. 19-20 e g L ————

IMSTUCIoNal Weeks Wﬁun wiill rum. r 7 M 7 i . A e
{ aterials « | 4 Training
Meda J. Mrs. Date of Plan & Feb
Student  Grd Interventionist(s)  Kennedy 2018 - a
: |ze the math CCC interactive form Meda will meet with the teacher for 1 session
from: to be trained to use the CCC strategy.

Interventi 10 Feb Intervention: 30 Mar TotalIntervention i] http:.'h'mr'.'.r.intewentinncentral.nrg

O <ol End Date 2018 Weeks: waeks

Problem
o) Description

Emirunm&nNndiﬁuns or | Problem Description Typical or Expected Level of

Task Demands Performance Progress-Monitoring. Se P | an to M On ItOI’ ne method

selected, record what type Erting-point)
On a 2-minute multiplication- | Meda computes 28 comect while the benchmark for

- . information, calculate an i iy you plan to
facts workshest (0-12) digits Grade 4 is at least 49 comect '
digits. manitor the intervention. P rog reSS

e A \

— I_| S'“ ng Of Type of Data Used to Monitor: Curriculum-Bazed Measmmm Math Fact
i Fluency Workshest: Multiplication Facts 0-12

|| Intervention

of the intervention(s) to be used with this student. TIF: If Baseline Quicome Gol
E I e m e ntS U can just write its name here and attach the script to this
\ P . . - -
Meda will be taught to LNSDVEF—CDP';—CU mpare (CCC) math intervention. 28 correct digits/2 mins 49 correct digits/2 mins

She will use the self-guided Mrategy daily for 10 minutes during math independent
seatwork.

How often will data be collected? (e g., daily, every other day, weekly):
At the end of each session, Neda will be given the math facts for her next session and will Weekly
fill out her CCC worksheet for that session.

www.interventioncentral.org 11



Response to Intervention/Multi-Tier System of Supports
Creating a Written Record of Classroom Interventions: Form

 Case information. The opening section of the form includes
general information about the case, including:
— Target student
— Teacher/interventionist
— Date of the intervention plan
— Start and end dates for the intervention

Case Information

What to Write: Record the important case information, including student, person delivering the
intervention, date of plan, start and end dates for the intervention plan, and the total number of
instructional weeks that the intervention will run.

Neda J. Mrs. Date of Plan 5 Feb
Student: Gr 4 Interventionist(s) Kennedy 2018
Interventi 10 Feb Intervention: 30 Mar Total/Intervention 6
on: Start 2018 End Date 2018 Weeks: weeks
Date
1




Response to Intervention/Multi-Tier System of Supports

Creating a Written Record of Classroom Interventions: Form

o Student Problem. The next section contains a description of
the student problem in 3-part format.

Description of the Student Problem

Environmental Conditions or | Problem Description Typical or Expected Level of

Task Demands Performance

On a 2-minute multiplication- | Neda computes 28 correct while the benchmark for

facts worksheet (0-12) digits Grade 4 is at least 49 correct
digits.

www.interventioncentral.org 112



Response to Intervention/Mi

Cover-Copy-
Compare Math
Fact Student
Worksheet

Worksheet: Cover-Copy-Compare susent

Dhate:

Math Facts |

w 9XB =72

. 9x7=63 |. 63
. 9x2=18 |-
9x4=36 |
1941:9 .
ST
9x6=54 |
1943:27 .
. 9x5=45 |
. 9x10=90 |-

= 10b.
www.interventioncentral.org




Response to Intervention/Multi-Tier System of Supports

Creating a Written Record of Classroom Interventions: Form

* Intervention. The teacher describes the evidence-based
Intervention(s) that will be used to address the identifiec
student concern(s). As a shortcut, the instructor can
simply write the intervention name in this section and
attach a more detailed intervention script/description to
the intervention plan.

Intervention

What to Write: Write a brief description of the intervention(s) to be used with this student. TIP: If
you have a script for this intervention, you can just write its name here and attach the script to this

sheet.

Neda will be taught to use the Cover-Copy-Compare (CCC) math intervention.
She will use the self-guided strategy daily for 10 minutes during math independent

seatwork. [L14

At the end of each session, Neda will be given the math facts for her next session and will

E fill out her CCC worksheet for that session. j




Response to Intervention/Multi-Tier System of Supports
Creating a Written Record of Classroom Interventions: Form

 Materials. The teacher lists any materials (e.g.,
flashcards, wordlists, worksheets) or other resources

(e.g., Internet-connected computer) necessary for the
Intervention.

Materials

What to Write: Jot down materials (e.qg.,
flashcards) or resources (e.g., Internet-

connected computer) needed to carry out
this intervention.

Use the math CCC interactive form
from:

http://'www .interventioncentral.org
115
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Response to Intervention/Multi-Tier System of Supports
Creating a Written Record of Classroom Interventions: Form
 Training. If adults and/or the target student require any

training prior to the intervention, the teacher records
those training needs in this section of the form.

Training

What to Write: Note what training--if any--is
needed to prepare adult(s) and/or the student to
carry out the intervention.

Meda will meet with the teacher for 1 session
to be trained to use the CCC strategy.

116
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Response to Intervention/Multi-Tier System of Supports
Creating a Written Record of Classroom Interventions: Form

 Progress-Monitoring. The teacher selects a method to
monitor student progress during the intervention, to include:
— what type of data is to be used
— student baseline (starting-point) information
— an intervention outcome goal
— The frequency that data will be collected.

Progress-Monitoring. Select a method to monitor student progress. For the method
selected, record what type of data is to be used, enter student baseline (starting-point)
information, calculate an intervention outcome goal, and note how frequently you plan to
monitor the intervention.

Type of Data Used to Monitor: Curriculum-Based Measurement (CBM) 2-Min Math Fact
Fluency Worksheet: Multiplication Facts 0-12

Baseline Outcome Goal

28 correct digits/2 mins 49 correct digits/2 mins

How often will data be collected? (e.g., daily, every other day, weekly):
Weekly

I A |




Response to Intervention/Multi-Tier System of Supports

Creating a Written Record of Classroom Interventions: Form

* Progress-Monitoring. The teacher selects a method to

monitor student progress during the intervention, to include:
-what type of data is to be used

- student baseline (starting point) information

- an intervention outcome goal

- the frequency of data collection

Progress-Monitoring. Select a method to monitor student progress. For the method
selected, record what type of data is to be used, enter student baseline (starting-point)
information, calculate an intervention outcome goal, and note how frequently you plan to
monitor the intervention.

Type of Data Used to Monitor: Curriculum-Based Measurement (CBM) 2-Min Math Fact
Fluency Worksheet: Multiplication Facts 0-12

Baseline Qutcome Goal

28 correct digits/2 mins 49 correct digits/2 mins

1B

How often will data be collected? (e.qg., daily, every other day, weekly):
WeeKly




Intervientioficentrl

§dfinute ‘Count Down’ Timer

05:00

Response to Intervention/Multi-Tier System of Supports

ACtIVIty Documentlng Case Information
Classroom Intervention Plans || e sem e e s st smeserene—

intervention, date of plan, start and end dates for the intervention plam, and the total number of
instructional weeks that the intervention will run_

Meda .. Mrs. Date of Plan 5 Feb

° LOO k Over th e S am p | e Student:  Gr 4 Interwenljn:nniEtl:i‘:,n Kennady 2018
i nte rve nti O n d O C u m e ntati O n Imterventi 10 Feb Imtervention: 30 Mar Total/Intervention i

on: Stat 2018 End Date 2018 Weeks: weeks

form (p. 17-20 or link posted
In Chat), Description of the Student Problem

Envircnmental Conditions or | Problem Description Typical or Expected Level of

« What ideas do you have to Task Demands peromance
create / improve a form that Rt | | e
teachers from your schools
can use to document Tier
What to Write: Write a brief description of the interventionis) to be used with this student. TIP: If

1/C | aSS roo m i nte rve nti O n S? you have a script for this intervention, you can just write its name here and attach the script to this

shesat.

Intervention

Meda will be taught to use the Cover-Copy-Compare (CCC) math intervention.
She will uze the self-guided strategy daily for 10 minutes during math independent
seatwork.

At the end of each session, Neda will be given the math facts for her next session and will
fill out her CCC worksheet for that session.

www.interventioncentral.org 11



Response to Intervention/Multi-Tier System of Supports




Response to Intervention/Multi-Tier System of Supports

Classroom Support Plan Writer: Free Educator Tool

The Classroom Support Plan Writer (CSP Wiriter) is a free
web-based tool that educators can use on a computer OR
smart phone to:

* browse collections of reading, math, behavior, and
accommodation ideas.

« select specific intervention ideas matched to particular
groups or individuals.

« add personal notes to the plan to clarify implementation.

* label, download, and print the resulting customized
‘Classroom Support Plan’.

www.interventioncentral.org 121



Response to Intervention/Multi-Tier System of Supports

The Classroom

Support Plan Writer. _
Use this FREE web- Classroom Support Plan Writer
baSEd app to erte This free online tool contains 214 research-based intervention
and prmt Classroom ideas to address common learning and behavior issues. Use it to

create Classroom Support Plans for groups and individuals.

Intervention plans with

academic and/or

behavioral
components.

URL: https://interventioncentral-vue.firebaseapp.com/

www.interventioncentral.org 122



Lab Work: Explore Intervention
Resources: Classroom Support Plan

\.’,‘v.' [

Response to Intervention/Multi-Tier System of Supr{_ /

Writer

1.

Using your computer or phone, open the workshop

page:
http://www.interventioncentral.org/academic

Click on the Classroom Support Plan Writer link (first
link on the page).

Create a sample CSP with at least 1 selected
Intervention. Add your own notes to that intervention.

Download and view your finished product.
Share your intervention plan with others in your group.

www.interventioncentral.org 12



Response to Intervention

Academic-Intervention Workshop Agenda:

1. How to write an effective problem-
Identification statement.

Sampling of reading interventions.

Consultants: Tips for productive meetings
with teachers.

Including accommodations in classroom
Intervention plans.

'#5.  Tool demonstration: Classroom Support
Plan Writer.

76, ‘Next steps’ planning for Tier 1/classroom
Interventions.

www.interventioncentral.org




Response to Intervention/Multi-Tier System of Sujg

Lab Work: What are Your ‘Next Steps’?

In your breakout groups:

Elements of Effective Classroom
Academic Intervention

e Introduce yourselves.

Review these teach 1. Describe the student academic
CVIEW _ ese teat er_ problem(s) clearly and specifically

expectations for carrying
out classroom 2. Find/use effective academic-intervention
Interventions. strategies.

e Brainstorm ‘next steps’ to 3. Use instructional adjustments/
create the tools, training accommaodations as appropriate.
forms, and pro c’e ss o h élp 4. Record (write down) intervention efforts.
I pon3|stently 5. Collect data on whether academic
carry out_ Tier 1/classroom nerformance improves
interventions. 6. Communicate with the student.

/. Communicate with parent(s).

WWW.IN
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