
Response to Intervention

www.interventioncentral.org

The Elementary 
Teacher as ‘First 
Responder’: Building 
the Classroom 
Intervention Toolkit
Jim Wright
www.interventioncentral.org



Response to Intervention

www.interventioncentral.org

Intervention Central
www.interventioncentral.org



Response to Intervention

www.interventioncentral.org

Handout



Response to Intervention

www.interventioncentral.org

Workshop PPTs and handout available at:

http://www.interventioncentral.org/portchester
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Teacher as Intervention ‘First Responder’: Agenda
1. Review of RTI/MTSS. What are the 

essential components, or ‘Tiers’, that 
should be part of any school’s 
RTI/MTSS plan?

2. Classroom Intervention Toolkit. What 
are sample academic interventions and 
methods of data collection useful in 
elementary classrooms?

3. Your Questions. What are your 
questions about RTI/MTSS?
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RTI/MTSS for 
Academics: An 
Overview. What does 
the RTI/MTSS model 
look like?
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RTI vs. MTSS: What is the Difference?
Many schools use the terms Response to intervention (RTI) 
and Multi-Tier System of Supports (MTSS) interchangeably. 
However, there is a difference. 
• RTI usually refers to a school’s academic support system 

only.  
• MTSS is more expansive, describing the systems set up in a 

school to provide coordinated support for both academic and 
behavioral/social-emotional needs. 

• However, RTI and MTSS are similar in that each offers 
several levels of intervention support, uses data to identify 
students requiring services, and employs research-based 
strategies to help at-risk learners.
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behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452
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Tier 1: Core 
Instruction. What are 
the elements of strong 
direct instruction that 
promote student 
success?

9
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Tier 1: Core Instruction

Tier 1: Classroom 
Academic Interventions

Tier 2: 
Strategic

Tier 3: 
Intensive

RTI/MTSS for 
Academics: 
Pyramid of 
Interventions

Tier 1: Core Instruction 
(100%). Teachers in all 
classrooms deliver 
effective instruction to 
reach the widest range of 
learners. 
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MTSS: Tier 1: Core Instruction
• Strong core instructional practices are the foundation of 

MTSS. They underlie and strengthen classroom 
instruction.

When teachers are able successfully to teach across the 
full range of classroom ability levels, individualized 
interventions may not be needed.

Strong instruction includes making optimal use of 
instructional time, integrating direct-instruction 
elements into lessons, and providing accommodations &
supports as appropriate.

11
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MTSS: Tier 1: Core Instruction: Direct 
Instruction
Teachers can strengthen 

their lessons by 
incorporating into them 
elements of direct 
instruction.
Handout; pp. 2-3
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How to: Implement Strong Core Instruction
1. Access to Instruction 2. ‘Scaffolding’ Support (Cont.)
Instructional Match Group Responding

Content Review at Lesson Start High Rate of Student Success

Preview of Lesson Goal(s) Brisk Rate of Instruction

Chunking of New Material Fix-Up Strategies

2. ‘Scaffolding’ Support 3. Timely Performance Feedback

Detailed Explanations & Instructions Regular Feedback

Talk Alouds/Think Alouds Step-by-Step Checklists

Work Models 4. Opportunities for Review/ Practice

Active Engagement Spacing of Practice Throughout  Lesson

Collaborative Assignments Guided Practice

Checks for Understanding Support for Independent Practice
Distributed Practice



Response to Intervention

www.interventioncentral.org

How to: Implement Strong Core Instruction
1. Access to Instruction 2. ‘Scaffolding’ Support (Cont.)
Instructional Match Group Responding

Content Review at Lesson Start High Rate of Student Success

Preview of Lesson Goal(s) Brisk Rate of Instruction

Chunking of New Material Fix-Up Strategies

2. ‘Scaffolding’ Support 3. Timely Performance Feedback

Detailed Explanations & Instructions Regular Feedback

Talk Alouds/Think Alouds Step-by-Step Checklists

Work Models 4. Opportunities for Review/ Practice

Active Engagement Spacing of Practice Throughout  Lesson

Collaborative Assignments Guided Practice

Checks for Understanding Support for Independent Practice
Distributed Practice

Activity: Strong Direct 
Instruction 
1. Review this list of elements

of direct instruction.
2. Select 1-2 of these elements 

that you find most 
challenging in whole-group 
instruction. Discuss possible 
ways to overcome these 
challenges.
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Tier 1: Classroom 
Intervention. How can 
teachers create, 
document, and 
implement academic 
intervention plans for 
specific students?
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Tier 1: Core Instruction

Tier 1: Classroom 
Academic Interventions

Tier 2: 
Strategic

Tier 3: 
Intensive

RTI/MTSS for 
Academics: 
Pyramid of 
Interventions

Tier 1: Classroom 
Intervention. The 
classroom teacher provides 
Tier 1 interventions to 
those individual students 
with academic difficulties 
who need additional 
classroom support to 
achieve success in core 
instruction. 
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Case 1: Jacqueline: 
1st Grade: Letter Knowledge

Case 2: Neda: 
4th Grade: Math-Fact Fluency

RTI Files…
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Jacqueline
Grade 1
Problem: Limited 
letter knowledge
Intervention: 
Incremental 
Rehearsal

RTI Files: Case 1
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• Problem: Jacqueline cannot identify all 
mixed-case letters.

• Intervention: Her teacher, Mrs. Sampson, 
decides to use incremental rehearsal, a 
high-success intervention to help her to 
master all letter names.  This intervention 
will be delivered 3 times per week in 12-
minute sessions—and will last for 6 
weeks.

19

RTI Files: Case 1
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Letter Names: Incremental Rehearsal

P
Step 1: The tutor writes 
down on a series of flash 
cards the letters that the 
student needs to learn.

m
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q
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h
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t

D

w
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Incremental Rehearsal of Letter Names

P
Step 2: The tutor reviews 
the letter identification 
cards with the student. 
Any card that the student 
can answer within 2 
seconds is sorted into 
the ‘KNOWN’ pile. Any 
card that the student 
cannot answer within two 
seconds—or answers 
incorrectly—is sorted into 
the ‘UNKNOWN’ pile.
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C
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‘KNOWN’ Letters ‘UNKNOWN’ Letters
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Incremental Rehearsal of Letter Names
Step 3: The tutor is now ready to follow a nine-step incremental-rehearsal 
sequence: First, the tutor presents the student with a single index card 
containing an ‘unknown’ letter. The tutor reads the letter aloud, then prompts 
the student to read off the same unknown letter.

K
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Incremental Rehearsal of Letter Names

b

Step 3 (Cont.): Next the tutor takes a letter from the ‘known’ pile and pairs it 
with the unknown letter. When shown each of the two letters, the student is 
asked to identify it.

K
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Incremental Rehearsal of Letter Names

P

a

hC

q

Y

D

b

Step 3 (Cont.): The tutor then repeats the sequence--adding yet another 
known letter card to the growing deck of flash cards being reviewed and each 
time prompting the student to answer the whole series of letter names. This 
process continues until the review deck contains a total of one ‘unknown’ letter 
and eight ‘known’ letters (a high ratio of ‘known’ to ‘unknown’ material ).

K
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Incremental Rehearsal of Letter Names

P

a

hC

q

Y

D

bK

Step 4: At this point, the last ‘known’ letter that had been added to the 
student’s review deck is discarded (placed back into the original pile of ‘known’ 
items) and the previously ‘unknown’ letter name is now treated as the first 
‘known’ letter in new student review deck for future drills.
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Incremental Rehearsal of Letter Names
Step 4: The student is then presented with a new ‘unknown’ letter to identify-
and the review sequence is once again repeated each time until the ‘unknown’ 
letter is grouped with nine ‘known’ letters—and on and on. Daily review 
sessions are discontinued either when time runs out or when the student 
answers an ‘unknown’ letter incorrectly three times.

P

h

C

Q

Y

D

bKN
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• Progress-Monitoring: During the 
intervention, Mrs. Sampson keeps a 
cumulative record of any additional letter-
names that Jacqueline masters, entering 
them on a log sheet. 

At baseline, Jacqueline can identify 21 
letters correctly. The outcome goal for 
Jacqueline is to name all 52 mixed-case 
letters accurately and quickly.

27

RTI Files: Case 1
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Jacqueline: Grade 1: Incremental Rehearsal
Jacqueline: Letter Names

Goal

RTI Files: Case 1
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• Interventions are not…
– an object (‘flashcards’)
– a person (‘the Reading Teacher’)
– a place (‘The Learning Center’).

• Instead, interventions are the actual instructional 
strategies/steps used to teach the struggling learner.

• So while ‘flashcards’ are not an intervention, 
‘incremental rehearsal using mixed-case letter ID 
flashcards’ is an intervention.

29

RTI Files: Case 1: Take-Away
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Neda
Grade 4
Problem: Limited 
math-fact fluency
Intervention: 
Cover-Copy-
Compare

RTI Files: Case 2
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• Problem: Neda is slow in solving basic 
multiplication facts.

• Intervention: Neda’s math teacher, Ms. 
Tanger, decides to use Cover-Copy-
Compare (CCC), a student-directed 
strategy that relies on short-term memory 
retrieval to memorize math facts. The 
student will use CCC during daily 
deskwork.

31

RTI Files: Case 2
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In this intervention to promote acquisition of 
math facts, the student is given a sheet with the 
math facts with answers. The student looks at 
each math model, covers the model  briefly and 
copies it from memory, then compares the 
copied version to the original correct model 
(Skinner, McLaughlin & Logan, 1997).

32

Cover-Copy-Compare: Math Facts



Response to Intervention

www.interventioncentral.org

Cover-Copy-
Compare Math 

Fact Student 
Worksheet

9 x 7 = 63

9 x 2 = 18
9 x 4 = 36

9 x 1 = 9

9 x 9 = 81
9 x 6 = 54
9 x 3 = 27

9 x 5 = 45
9 x 10 = 90

9 x 8 = 72

9 x 7 = 63



Response to Intervention

www.interventioncentral.org

• Progress-Monitoring: Ms. Tanger will assess 
Neda’s math-fact fluency once per week with 
a timed (2-minute) worksheet of randomly 
selected basic multiplication facts. The sheet 
will be scored for number of correct digits.
At baseline, Neda scores 28 correct digits/2 
minutes. According to Grade 4 benchmark 
norms, the outcome goal after 6 weeks is for 
Neda to score at least 49 correct digits/2 
minutes.

34

RTI Files: Case 2
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Neda: Grade 4: Math-Fact Fluency

Goal

RTI Files: Case 2
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• Cover-Copy-Compare is an example of an intervention 
that is simple to use and to supervise.

• Schools can use a wide range of personnel to deliver 
interventions: classroom teachers, support staff 
(including teacher assistants/aides, adult volunteers, and 
cross-age (older) peer tutors—even parents!

• Interventions like Cover-Copy-Compare are perfect for 
non-instructional personnel to administer or oversee.

36

RTI Files: Case 2: Take-Away
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Case 1: Jacqueline: 
1st Grade: Letter Knowledge

Case 2: Neda: 
4th Grade: Math-Fact Fluency

RTI Files…
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Tier 2: Strategic Interventions 
for Academics. What quality 
indicators 
define Tier 2 RTI/MTSS
support for students 
whose moderate-to-
severe academic
deficits lie beyond the capacity of 
the classroom teacher alone to 
repair?

38
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Tier 1: Core Instruction

Tier 1: Classroom 
Academic Interventions

Tier 2: 
Strategic

Tier 3: 
Intensive

RTI/MTSS for 
Academics: 
Pyramid of 
Interventions

Tier 2: Strategic 
Intervention (10-15%). 
Students with off-grade-
level skill deficits receive 
supplemental small-group 
interventions outside of 
core instruction to fill in 
those gaps. Interventions 
used are research-based.
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High-quality Tier 2 interventions have these 4 important 
attributes. They: 
• are supported by research.
• target off-grade-level academic skills to fill in gaps and 

catch the student up with grade peers.
• provide remediation in specific, clearly defined 

academic skills.
• are described in enough detail to allow interventionists 

to carry them out with fidelity.

Evaluating the Quality of Tier 2 Academic 
Interventions/Programs

40
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• HELPS (Helping Early Literacy with Practice Strategies) 
is a free tutoring program that targets student reading 
fluency skills. 

Developed by Dr. John Begeny of North Carolina State 
University, the program is an evidence-based 
intervention package that includes several intervention 
elements in a 15-minute 1:1 tutorial session.

41

Defining High-Quality Tier 2 Reading Interventions 
Example: 
HELPS (www.helpsprogram.org)
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HELPS Reading Fluency 
Program

www.helpsprogram.org
LINK AVAILABLE ON 

CONFERENCE WEB PAGE
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HELPS: Tier 2 Reading-Fluency Program

43
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Q: Does HELPS provide remediation in specific, clearly 
defined academic skills?
A: Yes. HELPS sessions include these research-based 
elements that target reading fluency: 

– adult modeling of fluent reading.
– repeated reading of passages by the student.
– phrase-drill error correction.
– verbal cueing and retell check to encourage student reading 

comprehension.
– reward procedures to engage and encourage the student 

reader.

Evaluating the Quality of Tier 2 Reading 
Interventions/Programs: Example: HELPS Program

44
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Here are 3 things that high-quality Tier 2 academic 
interventions are NOT: 
• Homework help, test preparation, or reteaching of core-

instructional content. 
• People. (The ‘reading teacher’ is not an intervention.)
• Locations. (The ‘Learning Lab’ or ‘Academic Support 

Center’ is not an intervention.)

Evaluating the Quality of Tier 2 
Interventions/Programs

45
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Tier 3: Intensive 
Intervention: The 
RTI/MTSS Problem-
Solving Team. When 
a student fails to 
respond to academic 
interventions at Tiers 
1 and 2, what is the 
Problem-Solving Process 
at Tier 3?

46
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Tier 1: Core Instruction

Tier 1: Classroom 
Academic Interventions

Tier 2: 
Strategic

Tier 3: 
Intensive

RTI/MTSS for 
Academics: 
Pyramid of 
Interventions

Tier 3: Intensive 
Intervention (1-5%). 
Students with intensive 
academic gaps are 
reviewed by the RTI/MTSS 
Problem-Solving Team and 
receive a customized 
intervention plan. Most 
students at Tier 3 are still
general-education.
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RTI  Problem-Solving 
Team Roles

• Facilitator
• Recorder
• Time Keeper
• Case Manager
• Coordinator



Response to Intervention

www.interventioncentral.org

Introductions/Talking Points 
Step 1: Select Intervention Target(s)
Step 2: Inventory Student's Strengths, Talents, 
Interests, Incentives
Step 3: Review Background/Baseline Data
Step 4: Set Academic and/or Behavioral Outcome 
Goals and Methods for Progress-Monitoring.
Step 5: Design an Intervention Plan
Step 6: Share RTI Intervention Plan With Parent(s)
Step 7: Review the Intervention and Progress-
Monitoring Plans

50

Tier 3: RTI Team: Meeting Format
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Writing Down Tier 
1/Classroom 
Interventions. What is a 
convenient form that allows 
teachers to quickly 
document classroom 
intervention plans while 
following an RTI problem-
solving process? pp. 4-8
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Teacher Problem-Solving: Just a Part of the Job… 
Instructors regularly engage in problem-solving efforts, such as:

52

 searching the Internet for ideas to help a struggling learner.
 pulling a student aside to identify deficits in knowledge or skills 

and reteach instructional content as needed.
 conferencing with a student to develop an action-plan to 

improve academic performance.
 brainstorming with members of the grade-level or instructional 

team for ideas to support a student.
 meeting with a consultant (school psychologist; reading or math 

teacher, etc.) for intervention suggestions.
 scheduling student-parent conferences to enlist home and 

school to boost academic performance or address behaviors.
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Teacher Problem-Solving: All the Work, Little Credit…
In this era of accountability, classroom intervention 
efforts are not acknowledged unless they are 
documented: “Teachers are already doing 90% of 
the work. But they are often getting zero credit.”

RTI/MTSS provides a structure and toolkit for 
teachers to record and share classroom 
intervention plans. With little or no extra time, 
instructors can get full credit for their problem-
solving work.

53
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Individualization: Reteaching, Differentiation, Scaffolding
Tier 1:Core Instruction

The Individualization Continuum: When Should 
Classroom Intervention Efforts Be Documented?
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Individualization: Reteaching, Differentiation, Scaffolding
Tier 1:Core Instruction

The Individualization Continuum: When Should 
Classroom Intervention Efforts Be Documented?

Rayshawn. Typical 
student making 
expected progress with 
core instruction alone. 
No intervention plan 
needed.
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Individualization: Reteaching, Differentiation, Scaffolding
Tier 1:Core Instruction

The Individualization Continuum: When Should 
Classroom Intervention Efforts Be Documented?

Sara. Requires occasional
reteaching, reinforcement of 
core instructional content. No 
intervention plan needed.
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Individualization: Reteaching, Differentiation, Scaffolding
Tier 1:Core Instruction

Jacqueline. Needs sustained 
teacher attention across 
several instructional weeks. 
Benefits from intervention 
plan (e.g., Incremental 
Rehearsal) for success in 
core instruction. Intervention 
plan recommended.

The Individualization Continuum: When Should 
Classroom Intervention Efforts Be Documented?
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When helping teachers to plan Tier 1/classroom interventions, what 
is the right balance between too little and too much support?

Teachers & Classroom Support Plans: Finding the Balance

58

Teacher Alone Teacher & 
Consultant

Teacher & Grade-
Level/Instructional 

Team

Teacher & RTI 
Problem-Solving 

Team

Too Little Support Too Much Support“Sweet Spot”: Appropriate Support
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RTI/MTSS Classroom Support Plan: ‘Message in a Bottle’: 
Who might benefit?

59

Colleagues. Your intervention 
efforts can be read by your 
fellow teachers and future 
educators

Parents & Student. You can make 
the creation of the Classroom Support 
Plan the focus of student and parent 
conferences. 

RTI/MTSS Problem-Solving 
Team. Your classroom intervention 
plan helps the team to make better 
recommendations.

CSE/Special Education Eligibility Team. 
Evidence of a classroom intervention plan is often 
a requirement when attempting to diagnose a 
learning disability or other IEP condition.
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How To: Create a 
Written Record of 

Classroom Interventions
(pp. 5-6)

60

Case 
Information Problem 

Description

Listing of 
Intervention 
Elements

Materials

Training

Plan to 
Monitor 
Progress
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Building the 
Behavior/Social-
Emotional Toolkit. What 
are research-based 
strategies that can help 
teachers to motivate 
students and decrease 
problem behaviors?

61
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Behavior 
Toolkit
pp. 12-21
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ABC Time-line
The ABC (Antecedent-Behavior-Consequence) timeline shows 

the elements that contribute to student behaviors: (a) the 
Antecedent, or trigger; (b) the student Behavior; and (c) the 
Consequence of that behavior.

6363

ABC Timeline 

A CB
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Planned Ignoring: Turn Off the Attention (Colvin, 2009). 
In planned ignoring, the instructor withholds attention when 
the student engages in the problem behavior. Ignoring 
problem behavior can remove the source of its reinforcement 
and thus help to extinguish it. 
Teachers should remember, though, that planned ignoring 
alone is seldom successful. Instead, planned ignoring 
becomes much more powerful when, at the same time, the 
teacher provides regular attention whenever the student 
engages in positive, replacement behaviors. 

64

Extinction Procedures: REDUCE or ELIMINATE Behaviors

64
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Scheduled Attention: Rechannel Adult Interactions
(Austin & Soeda, 2008). A strategy to increase positive 
behaviors is to 'catch the student being good' with regular 
doses of 'scheduled attention': (1) The teacher decides on a 
fixed-interval schedule to provide attention (e.g., every 8 
minutes); (2) At each interval, the teacher observes the 
student; (3) If the student is engaged in appropriate 
behaviors at that moment, the teacher provides a dose of 
positive attention (e.g., verbal praise; non-verbal praise such 
as thumbs-up; brief positive conversation; encouragement). If 
off-task or not behaving appropriately, the teacher briefly 
redirects the student to task and returns immediately to 
instruction until the next scheduled-attention interval.

65

Positive Consequences: INCREASE Positive/Goal Behaviors

65
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• ‘Two by Ten’: Engage in Brief Positive Chats (Mendler, 
2000). If a teacher has a strained (or nonexistent) 
relationship with a particular student, that instructor may want 
to jump-start a more positive pattern of interaction using the 
'two-by-ten' intervention. 

With this time efficient strategy, the teacher commits to 
having a positive 2-minute conversation with the student at 
least once per day across 10 consecutive school days. The 
active ingredient in the intervention is regular and positive 
teacher attention delivered at times when the student is 
engaged in appropriate behavior.

6666
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Problem Behaviors: 
Common ‘Functions’
p. 22
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Interventions: Collecting 
Data. What are ways to 
collect data on classroom 
academic interventions?
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Classroom Data Tools pp. 9-11
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Here are important guidelines: Tier 1/classroom data collection methods 
should:
• measure skill(s) targeted by the intervention. The teacher wants to 

know whether the student is improving specific academic skills or 
behaviors. The data-collection method is selected to track growth in that 
skill or behavior.

• be sensitive to short-term gains. Progress-monitoring should reveal in 
weeks—not months– whether the intervention is effective.

• yield a specific number value. The teacher selects progress-
monitoring tool(s) that can be converted to numeric data—and charted.

• include both baseline and goal. Prior to the intervention, the teacher 
collects up to several data points to determine the student’s baseline 
performance (starting point) and uses that information to calculate an 
outcome goal.

Classroom Data Collection: The Basics…

70
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Classroom Assessment Methods: Elementary

1. Archival Data 6. Grades

2. Behavior Report Cards 7. Logs

3. Checklists 8. Rubrics

4. Cumulative Mastery
Records

9. Work Products

5. Curriculum-Based 
Measures/Assessment
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Classroom Data Tool: Behavior Report Cards
• What It Is: A teacher-created rating scale that 

measures student classroom behaviors. A behavior 
report card contains 3-4 rating items describing goal 
behaviors. Each item includes an appropriate rating 
scale (e.g., Poor-Fair-Good). At the end of an 
observation period, the rater fills out the report card as 
a summary snapshot of the student’s behavior.

72



Response to Intervention

www.interventioncentral.org

Classroom Data Tool: Behavior Report Card
• What It Can Measure:

General behaviors (e.g., complies with teacher 
requests; waits to be called on before responding)
Academic ‘enabling’ behaviors (e.g., has all 

necessary work materials; writes down homework 
assignment correctly and completely, etc.)

73
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Behavior 
Report Card

74
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Behavior 
Report Card

75
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Free Online App:
Behavior Report Card 
Maker. Teachers can use 
this free app to create and 
download (in PDF format) 
customized Behavior 
Report Cards.
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Teacher as Intervention ‘First Responder’: Agenda
1. Review of RTI/MTSS. What are the 

essential components, or ‘Tiers’, that 
should be part of any school’s 
RTI/MTSS plan?

2. Classroom Intervention Toolkit. What 
are sample academic interventions and 
methods of data collection useful in 
elementary classrooms?

3. Your Questions. What are your 
questions about RTI/MTSS?
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Activity: What Are Your Next Steps?

• Review the key 
information shared 
at today’s 
workshop.

• What questions do 
you still have about 
RTI/MTSS?


