Building Blocks of Effective Instruction

Instructional Hierarchy: Matching Interventions to Student Learning Stage (Haring, et al., 1978)

Learning Stage

Stu

dent ‘Look-Fors’...

What strategies are effective...

Acquisition:
Exit Goal: The student can
perform the skill accurately with

IS JUST beginning to learn
skill

Not yet able to perform

Teacher aciively demonstrates target sKil
Teacher uses ‘think-aloud’ strategy-- especially for thinking skills that are otherwise
covert

little adult support. learning task reliably or with Student has models of correct performance to consult as needed (e.g., correctly
high level of accuracy completed math problems on board)
Student gets feedback about correct performance
Student receives praise, encouragement for effort
Fluency: GIVES accurate responses 10 Teacher Structures learning activities 10 give Student opportunity Tor aciive (observable)

Exit Goals: The student (a) has
learned skill well enough to
retain (b) has learned skill well
enough to combine with other
skills, (c) is as fluent as peers.

learning task
Performs learning task
slowly, haltingly

responding

Student has frequent opportunities to drill (direct repetition of target skill) and practice
(blending target skill with other skills to solve problems)

Student gets feedback on fluency and accuracy of performance

Student receives praise, encouragement for increased fluency

Generalization:

Exit Goals: The student (a)
uses the skill across settings,
situations; (b) does not
confuse target skill with

IS accuraie and fluentin
responding

May fail to apply skill to new
situations, settings

May confuse target skill with
similar skills (e.g., confusing

Teacher Structures academic tasks 10 require that the Student use the target Skill
regularly in assignments.

Student receives encouragement, praise, reinforcers for using skill in new settings,
situations

If student confuses target skill with similar skill(s), the student is given practice items
that force him/her to correctly discriminate between similar skills

similar skills ‘+"and ‘X’ number operation Teacher works with parents to identify tasks that the student can do outside of school
signs) to practice target skill
Student gets periodic opportunities to review, practice target skill to ensure
maintenance
Adapftation: IS fluent and accurate in SKill Teacher helps student [0 articulate the "big ideas or core element(S) of tfarget SKill that

Exit Goal: The Adaptation
phase is continuous and has no
exit criteria.

Applies skill in novel
situations, settings without
prompting

Does not yet modify skill as
needed to fit new situations
(e.g., child says ‘Thank you’
in all situations, does not
use modified, equivalent
phrases such as ‘I
appreciate your help.”)

the student can modify to face novel tasks, situations (e.g., fractions, ratios, and
percentages link to the ‘big idea’ of the part in relation to the whole; ‘Thank you’ is part
of a larger class of polite speech)

Train for adaptation: Student gets opportunities to practice the target skill with modest
modifications in new situations, settings with encouragement, corrective feedback,
praise, other reinforcers.

Encourage student to set own goals for adapting skill to new and challenging situations.






